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PekoMeH10BaHO 10 APYKY BUEHOIO PAJIOI0
JIBH3 Jlon6achkoro Aep:kaBHOTO MEIarorivHoro YHiBepCUTETy
(mpotokon Ne 11 Bix 28.05.2026 p.)

Penakuiiina xoneris
P. M. CutHak, kanguaat Quion. Hayk, qoredt, Q. A. CtapueHko, KaHIuaaT
bimon. nHayk, noueHt, JI. B. CyxoBeubka, kaHaugaT (Quioa. Hayk, JOIICHT,
H. I1. IloxknnaeBa, kanmmumat ¢imon. Hayk, mgomeHt, L. M. ApximoBa, kanaumart
dimon. Hayk, noueHt, O. B. KpyTb, kanauaat ¢hison. HayK, JOLEHT.
[Ty6nikaniro iHIIIHOBaHO Kadeaporo aHriiiceKkoi (iuronorii Ta nepekianxy HHI
lopmiBcekoro iHCTHTYTY 1HO3eMHMX MOB JIBH3 «JloHOackkuit aeprkaBHHIA

neJaroriyHui yHisepcute» (M. JHImpo).

Cyuacni JginrsictuuHi mapaaurmu : matepiann XI MixHapoaHoi HayKOBOi
koH(pepenii (M. duinpo, 23 xBitHs 2026 p.) / Bian. pen. Cutasik P.M, 2026. —
Bum. 8. — 327 c.

Jlo 30ipHMKa BBIWIUIM MaTepiaqd 3a TaKUMH TEMATUYHUMU HaIlpsSMKaMu:
@dyHKIIHA CEeMaHTUKAa JIEKCMYHUX 1 (Qpa3eosioriyHux oauHulb. [Ipobiemu
HOMIHAIli, TepMiHOJoTI3aIli. AKTyanbHI TPOOJEMH KOTHITUBHOI JIIHTBICTHUKH.
doHEeTHYH1 pecypcu €Bporneichkux MoB. [IpobiieMu MIKKYIbTYpHOI KOMYHIKaIliil B
noJlieTHIYHIA TuiomuHl.  CTuiaicTuka TekeTy. JIIHMBICTUYHMN aHam3 TEKCTY.
[Ipobnemu guckypcosorii, auckypc-anani3. KoHuentyanpHui aHami3 MOBH.
JIIHrBOKYJIBTYPOJIOTIYHI ~ aCTEKTH JOCHIKEHHSI €Bpornehchkux MoB. CydacHi
npoOJieMd TICUXOJNIHTBICTUKM Ta ETHOJIHTBICTMKH. MeTomoNoriuni  mpoodieMu
Cy4acHOi JIHTBICTUKU. MeToJW4YH1 1HHOBAIll Y BHKJIAJaHHI PITHOI Ta 1HO3EMHHUX
MOB.

NB! BinbmricTs T€3 nmojiana B aBTOPChKii peaaKiiii.

Jlns  BukiagadiB 1  CTYJAEHTIB  (QUIONOTIYHUX  (AKYJIbTETIB, HAYKOBUX

IPALiBHUKIB, @ TAKOX THUX, XTO I[IKABUTHCS MUTAHHSAMHU Cy4aCHOI JIHIBICTUKH.
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IHTET'PATHBHO-/IIAJIBHICHA ITAPA/TUT'MA BUKJTA/TAHHA
IHO3EMHHUX MOB: METO/IMYHI IHHOBAIIII TA IIH®POBA
TPAHCOOPMALIIA
Ipuna ABJA€EEHKO (M. XapkiB, Ykpaina)

Ha cywyacHoMy etami pO3BHTKY BHIOI OCBITH METOAMKA BHUKJIAJaHHS
1HO3EMHHX MOB 3a3Ha€ CyTT€BUX TpaHc(opmarliii, 1o MOoB’sA3aHI HE JHUIIE 3
YIPOBAHKEHHSIM KOMIIETEHTHICHOTO MiAXOAy, a ¥ 3 aKTUBHOIO ITU(POBI3alli€r0
OCBITHBOTO TIPOCTOPY Ta PO3MUPEHHSIM MDKKYJTYPHHX KOHTAKTIB. 3a TaKHMX YMOB
IHIIOMOBHA MIJATOTOBKA TEpecTae OOMEXKYBATHCS 3aCBOEHHSM MOBHOI CHUCTEMH W
OpPIEHTYEThCS Ha (POPMYBaHHA KOMIUIEKCHOI KOMYHIKATUBHOI 3JaTHOCTI, sIKa
OXOIUTIOE MOBHI, COLIOKYJIbTYPHI, IParMaTU4H1 Ta CTPATET14H1 aCTIEKTH MOBJICHHS.

MeTonooriyHy OCHOBY Cy4YaCHUX IMIJXOJIB CTaHOBHUTH 1HTETPATUBHO-
JisTIbHICHE OaueHHs] HaBYAJIBHOTO TMPOIECY, BIAMOBIAHO 1O SKOTO MOBa
PO3IIIAIA€ThCA K IHCTPYMEHT pealli3alii KOMyHIKaTHBHUX HAMIpIB Y 3MOJI€IbOBAaHUX
ab0 peanbHUX CUTYyalisX. Taka opraHizailisi HaBYaHHS CIPUAE HE JIUIIE 3aCBOEHHIO
MOBHHUX OJIMHHIIb, & H PO3BUTKY 3[aTHOCTI JO iX THYYKOT'O BHKOPHCTAHHS 3aJICKHO
BiJl KOMYHIKATUBHOTO KOHTEKCTY. Y pe3ynbTaTi (OpPMYeTbCS JHUCKYpPCHUBHA
KOMIIETEHTHICTh, 110 3a0e3rnedye aJeKBAaTHICTh MOBJICHHEBOI MOBEIIHKHA B PI3HUX
YMOBAax CITIJIKYBaHHS.

OxpeMy yBary mpHuBEpTa€ IHTETPOBaHE HABYAHHS, Y MEXax sIKOTO 1HO3eMHA
MOBa BUKOPUCTOBYETHCS K 3aci0 OMaHyBaHHS (axoBOro 3MICTy. 3aCTOCYyBaHHS
nigxony CLIL nmae 3mMory moegHaTH KOTHITHBHUM 1 MOBHUI PO3BUTOK 37100yBadiB
OCBITH, OCKUJIbKH 3aCBOEHHSI HOBUX 3HaHb B1I0YBA€THCS MapalieIbHO 3 aKTHBI3AIIIEI0
MOBJICHHEBUX pecypciB. Taka cuHepris copusie (OPMYyBaHHIO —aKaJeMI4HOi
IPaMOTHOCTI, PO3BUTKY AHAJITUYHOTO MHCICHHS Ta MIABUIICHHIO MOTHBAIli 0
HaBYaHHA [2].

CyTT€BUM YHMHHHKOM OHOBJICHHS METOAWKHA BHUCTYMA€ BIPOBAIKCHHS
UPOBUX TEXHOJIOTIHM, fKI 3MIHIOIOTH TPAAMINIHI YSABJICHHS MPO OpTraHi3aIliio
OCBITHBROTO  TIpollecy. BHWKOpHCTaHHS  CHUCTEM  yHOpPAaBIIHHS  HaBYaHHSM,

IHTEPaKTUBHUX IIATHOPM, MYJIbTUMEIIMHUX PECYpPCIiB Ta 1HCTPYMEHTIB Ha OCHOBI
3



CyuacHi ainzeicmuyni napaouzmu : Mamepiaiu MidDicHapoonoi Haykoeoi Kondepenuii. Bunyck 8

IMITY4YHOTO IHTEJIEKTY BIAKPHUBAE HOBI MOMUIMBOCTI i1 audepeHmiamnii  Ta
nepcoHanizaiii HaBuyaHHd. [loeqHaHHs ayuTOpHOT POOOTH 3 OHJIAWH-B3a€EMOJIIEI0 B
MeXax 3MIIIaHOTO abo TIOpUIHOTO HaBYaHHS 3a0e3Neyye THYUYKICTh OCBITHBOI
TPAEKTOPIi Ta CIIPUsiE€ PO3BUTKY ITU(GPOBOI KOMIETEHTHOCTI CTYACHTIB [1].

VY KOHTEKCTI CTYJEHTOLEHTPOBAHOTO MiJXO0Ay OCOOJIMBOIO 3HaYCHHS HaOyBae
3MATHICTH 3700yBayiB OCBITH O CaMOCTIHOTO pETYyJIOBaHHS HAaBYAJIbHOI
mismpHOCTI. MmeTbcss HpO PO3BHTOK METAKOTHITHBHHX YMiHb, pediekcii Ta
YCBIIOMJICHOTO BHOOpY HaBYaJIbHUX CTpaTeriii. BukopucraHHS eJIeKTPOHHUX
noptdosio, GopMyBaIbHOTO OLIIHIOBAHHS Ta 1HJIMBITyali30BaHUX 3aBJIaHb CTUMYJIIOE
aKTHBHY TIO3MII0 CTYACHTIB 1 MIABUIIYE iXHIO BIAMOBIAAIBHICTH 3a PE3yJbTaTH
BJIACHOTO HABYAHHS.

He menm 3Hauymum € MKKYJIBTYPHUN KOMIIOHEHT, SIKUWA BU3HA4Ya€ 37aTHICTh
e(EeKTUBHO B3a€EMOJIATH B YMOBaX KyJbTYpHOIO pPI3HOMaHITTA. [HIIOMOBHa
HiArOTOBKA Tependadae HE JIUIIE 3HAHHS MOBHHUX HOPM, a i pO3yMIHHS KyJIbTYPHHX
MoJieJel TMOBENIHKH, IO JO3BOJIIE YHHUKAaTH KOMYHIKAaTUBHHUX HEMOPO3YMIHb.
BukopucTaHHs aBTEHTUYHMX MaTepialliB, MNPOOJIEMHO-OPIEHTOBAHMX 3aBJaHb 1
MPOEKTHUX METOIB 3a0e3Medye 1HTerpaiio KyJIbTYpHOTO KOHTEKCTY B HaBYAJIbHUN
npouec [3].

VY3aranpHIOIOYM 3a3Hay€HE, MOKHA KOHCTaTyBaTH, IO Cy4YacHI METOJNYHI
1HHOBAIIT y BUKJIaJaHHI IHO3EMHHUX MOB MalOTh KOMIIJIEKCHUI XapaKTep 1 MOE€THYIOTh
MDKIUCUUIUTIHAPHI MIAXOAH, UU(PPOBI IHCTPYMEHTH Ta OpPIEHTALII0 HAa AaKTHUBHY
TISTTBHICT CTyAeHTIB. Lle 3abe3meuye nepexia 10 SKICHO HOBOI MOJCII HaBYaHHS, y
MeXax sIKOT MOBa BUCTYMA€E 3ac000M MpodeciifHOi Ta MIKKYJIbTYPHOT B3a€EMO/III.

BIBJIIOT'PA®ISA

1. Bates T. Teaching in a Digital Age: Guidelines for Designing Teaching
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BIJOMOCTI ITPO ABTOPA

IpuHa ABI€EHKO — KaHIUAAT MEAAroriyHuX HAyK, JOLEHT, JOUEHT Kadeapu
1HO3eMHHX MOB Tpo¢eciiHOro CrIpsMyBaHHsS, 3acCTYNHUK JIeKaHa (aKyabTeTy
1HO3eMHUX MOB 3 HaBYaJbHO-METOAWYHOI po0OTH XapKiBCHKOTO HAaIliOHAJIHHOTO

yHiBepcutety imeHi B.H.Kapazina

E®EKT EMOIIIHHOI TUCTAHIII: BIVIHB BUKOPUCTAHHA
IHO3EMHOI MOBH HA BUHPAKEHHA EMOIIIH
Codis APTEMEHKO, Jloxira BOPOBHOBA (M. Kpusnii Pir, Ykpaina)

BuB4yeHHS Ta BHKOPHCTaHHS MOBHOI CHCTEMH Ma€ CYTTEBUH BIUIMB Ha
GyHKIIOHYBaHHS JIFOJICBKOTO MO3KY. JloCTipKeHHS y cpepil KOTHITUBHOI JIIHTBICTUKHU
Ta HEWPOIICHXOJIOTIi CBIIYaTh, 10 ONAHYBaHHS 1HO3EMHOI MOBH CIPUSE PO3BUTKY
naMm’siTl, MIJBHUILIEHHIO KOHLEHTpalli yBard, ()OpMyBaHHIO 3AaTHOCTI 10 LIBHUIIION
ajanTtaiii B HOBUX yMOBaX, a TaKOX 3arajJbHOMY BJOCKOHAJICHHIO KOTHITUBHHX
3ni0HocTeil. KpiM TOro, perysjisipHe BUKOPUCTaHHS KUIBKOX MOB IIOB’A3YIOTh 13
MIATPUMAHHSAM KOTHITUBHHX (YHKIIA y 3pUIOMY Billl Ta 31 3HIKEHHSM DPHU3UKY
PO3BUTKY HEWPOJIETEHEPATUBHUX 3aXBOPIOBAaHb, 30KpeMa JEMEHIIi Ta XBOpOOH
AunbrrermMepa.

Bognouac HaykoBuii 1HTEpeC CTAHOBUTH III€ OJIMH aClEeKT MOBHOTO
(GyYHKIIIOHYBaHHSI — TaK 3BaHMM e(ekT eMOIIiHOI JucTaHiii. Y CydacHHX
MICUXOJIIHTBICTUYHUX JOCIIJKEHHSX 11ei (h)eHOMEH MpUBEpPTAE Jenali OubIy yBary,
OCKIJIbKM HOTr0 OOTOBOPIOIOTH HE JIMINE HAYKOBI[, a ¥ HIMPOKE KOJO JIOJEH, SKi
3aiiMalOThCA CaMOCTIMHUM BUBYEHHSM 1HO3EMHHUX MOB Ta BiJ3HA4arOTh crerudivHi
OCOOJIMBOCTI €MOIIIMHOTO CIIPUAHSATTS TT1]] 9ac X BUKOPUCTAHHS.

Edext emoriitHol qucTaHIlii € YaCTUHOI KOTHITUBHOTO (DEHOMEHY, SIKUM Mae
Ha3By «the foreign language effect» (edekr iHo3emMHOI MOBH). Y HOCHTIKSHHI PO
BIUIMB 1HO3€MHOI MOBH Ta IMCHXOJIOTTYHOI JUCTAHLII Ha MOpalbHI Cy/UKeHHs (SBy3
M., 2023) edekT i1HO3eMHOT MOBU BU3HAYAETHCS SIK (PEHOMEH, MPU SKOMY MOPaJbHI

CY/DKEHHSI JBOMOBHHUX IHJMBIJIIB BapifOIOTHCS 3aJIEKHO BIJ] TOTO, YM BOHU
5
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BUPIIIYIOTh MOPAJIbHY JUJIEMY CBOEIO PIIHOIO MOBOIO, Ud 1HO3eMHOIO [3: 449]. Llei
dbenomen nocniauB A. Kocra Ta jgekiibka 1HIIMX HAYKOBIIIB Y CBOEMY JOCIIKEHHI
«Your Morals Depend on Language». OnHi€ro 3 npuyuH 1bOr0 (PeHOMEHY € came
BUILIE3raJJaHui €(eKT, 1[0 BIUIMBAE HE JIUIIE HAa MOpaJbHI CY/KEHHS, a ¥ Ha
BHUPaXEHHS eMOITiH [4].

Edext emoriitHoi AucTaHIl y MCUXOMIHTBICTUIIl BU3HAYAETHCS SK SBUIIE, 32
SKOTO €MOIIIIHI peakxilii JIIOAUHHA CTalOTh MEHII 1HTEHCUBHUMHU, KOJIM BOHA CIpUMAE
iH(popMariito abo BUpaka€ BJIACHI MOYYTTS 1HO3EMHOIO MOBOIO [4]. Y HaykoBHX
JTOCTIDKCHHSAX HOTro TMPOSIBM ONKMCAaHO TaKUM YMHOM: OUTHTBajIbHI MOBIII,
BUKOPHCTOBYIOUYHM aHIIIIMChKY MOBY IT1J1 4ac OOTOBOPEHHS TPUBOXHUX 200 €MOIIIiTHO
CKJIQJHUX TE€M, 3a3BUYail MOYYBaIOTHCS OUIBII CIIOKIMHO Ta €eMOLIMHO BPIBHOBAXXEHO;
KpIM TOT0, BOHU 4YacTillle H BiJBepTilIe OOroBOPIOIOTh HE3pyuyHI abo0 JesiKaTHI
IIUTAHHS CBOEIO JIPYTOr0 MOBOO [1: 224].

Mo>kHa BUAUIATH JB1 OCHOBHI IPUYHUHHU, YEPE3 SIKI BAHUKAE LEH €EeKT.

[To-nepiie, rosioBHa NMpUYMHA — KOTHITMBHE HaBaHTakKeHHs. BukopuctaHHs
1HO3€MHOI MOBHM NOTpeOy€ 3HAYHO OUIBIIOT KOTHITUBHOI AKTUBHOCTI Ta 3aJy4Y€HHS
CKJIQIHIMINX JIOTIKO-aHAMITUYHUX TPOIIECIB. Y Tpoleci MOBJICHHS MOBEIb Mae
3M1MCHIOBATH BiA0Ip BIAMOBIAHUX JIGKCUYHUX OJWHUIIb, 3aCTOCOBYBATH HOPMAaTHUBHI
rpaMaTHYHI KOHCTPYKIlii Ta KOHTPOJIOBATH MPABUIBHICTE BUMOBHU. 32 TaKMX YMOB
aKTUBI3YEThCS MpepoHTaTbHA KOpa TOJIOBHOTO MO3KY, SIKa BIAMOBIIA€ 32 KOHTPOIb
MUCJICHHS, TUIAaHyBaHHS Ta TPUUHATTSA pimieHb. BomHouyac BinOyBaeTbcs TIEBHE
MPUTHIYEHHS AaKTUBHOCTI MHTJAJCMOAIOHOTO Tila — CTPYKTYpH, IO BiJirpae
BOKJIMBY POJIb Y PETYJISIIT EMOIIHIX PEaKIIiii.

VHacmigok IEOTO MOBJICHHEBA TISUTBHICTD 1HO3EMHOIO MOBOIO
CYNPOBO/KYEThCS  OUTBIIT  paIliOHAIBPHUM 1 MEHII EeMOIIIHHO 3a0apBlieHUM
cpuiiHATTSIM 1HDopMalii. Ile, cBo€ro uepror, Moke 3MEHIITYBAaTH 1HTEHCHBHICTH
EeMOIIMHMX MEepPeKUBaHb IiJ yac BepOanizaili ocooucroro nocsiny. Came Tomy ajis
OaratboX OUTHIBaJIBLHUX OCI0 OOrOBOPEHHS TpPaBMATHUYHHUX MO a00 CKIQJIHHUX
EMOIIMHUX CTaHIB 1HO3EMHOIO MOBOIO € TICUXOJIOTIYHO JICTIINM, OCKIIBKH MOBJICHHS

B TAKOMY BHIIQJIKy CYIPOBOIKY€ETHCS MEBHOIO PalliOHANI3AIIEI0 €MOLIIH.
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[To-npyre, BaKJIMBUM YMHHUKOM BHUCTYIMA€ KYJbTYPHO-MOBHUU KOHTEKCT, 1110
JIO3BOJISIE€ OUIBII BIICTOPOHEHO TOBOPUTH PO €MOIIii 1H03eMHOI0 MOBOM0. lle siBuiie
OTPUMAJIO HA3BY «TIMMOTE3a €MOIIIHHOTO pe3oHaHcy» [2: 61]. V cBoiki npami ['epaa
VYpbaiiTe MosicCHIOE 1Ie ABUIIE THM, 10 MOBa, 3aCBOEHA B PaHHbLOMY JUTHUHCTBI,
KOAYEThCS y TMaM’SITI pa3oM 13 €MOLIWHO HACHYCHHMHU CIIOTaJaMd Ta JIOCBIAOM
PaHHBOTO JKUTTEBOTO TEPIOMy, 30KpeMa TojiocaMu OaTbKiB, JUTSIYAMH ITPaMH,
KOJIMCKOBMMM Ta I1HIIMMU €JEMEHTaMH PaHHhOI MOBHOI coriamzamii [2, ¢. 61].
TakuMm ynHOM, B1IOyBa€ThCA CHIBHIIIE 3aTy4eHHs JTiMOIYHOT 00macTi (BT MO3KY,
BIAMOBIAANBHUN 3a eMorlii). BoaHodyac omnaHyBaHHS 1HO36MHOI MOBH HEPIJIKO
B1JIOYBAETHCS Y 3pLIOMY Billl B OUTBI (hOpMaTi30BAHOMY OCBITHBOMY CEPEOBHIIIL.
PinHa MOBa akTUBY€E rIMOOKI eMOI[IMHI HEHTPU MO3KY (30KpeMa MU JAINHY), TO1 SIK
1HO3eMHAa MOBa OOpPOOJISIETHCS MEPEBAKHO SIK PalllOHATLHUN KOTHITUBHUUA CTHUMYII.
To0TO, MO30K cHpuiiMae 1HO3EMHI CJOBa SIK TEPMIHM, Kl OMUCYIOTh cTaH. Lle
JO3BOJISIE  COPOCTUTU BHPAXEHHS IMOYYTTIB 1 3pOoOUTH 1€ HE 3 EMOLIWHOIO
MPUB’SI3KOI0, a SIK BUCTIOBJICHHS (aKTy.

BoaHodac BapTo 3a3HauyuTH, IO 3a3HaYEHUN €(EeKT Ma€e MEBHI OCOOJIUBOCTI.
30kpema, AKIIO BepOamizailis TPaBMAaTUYHOTO JOCBiAY ab0 eMOIIHHO CKJIaJHHX
NEepeKHBaHb HEPIJAKO € JIETOK 1HO3EMHOI MOBOK, TO MPOSIBH THIBY a0o
BUKOPUCTAHHS JIAWMBOI JIEKCMKM 4YacTillle BiAOyBalOThCS PiAHOK MOBOIO. Take
SABUIIIE MOXXE OYTH TIOSICHEHEe Crhenudikor eMOIIMHOI peakilii THIBy, sKa
XapaKTepU3y€eThCsl IMIBUIKICTIO Ta IHTEHCHUBHICTIO. Y CTaHl THIBY 3HHXYEThCS
pEryJsTUBHA POJb MpPePpPOHTATBHOI KOPH TOJOBHOTO MO3KY, IO BIAMOBiJIA€E 3a
KOTHITUBHUNM KOHTPOJb 1 TUIAHYBaHHS MOBJIEHHS, TOJl SK aKTHUBHICTb
MUTJAJIENOAI0HOTO TiJIa, MOB’S3aHOTO 3 €MOIIIHOI PEAKTUBHICTIO, MOCUITIOETHCS.
VYHachijok 1bOro BUHUKAE MOTpeda y MBHUAKIA €MOILIMHIN PO3PSIALi, 0 3MEHIIYE
CTYMIHb CB1JIOMOT'O KOHTPOJIFO HaJ MOBJICHHEBOIO NisUTBHICTIO. OCKIJIBKHU piJlHa MOBa
(GyHKIIOHYE AJI MOBIIS IK HalO1IbII aBTOMATU30BaHA CUCTEMa MOBJICHHS, JIEKCUYHI
OJIMHUII aKTUBI3YIOTHCSI MaiKe HECBIIOMO 1 0€3 3HAYHUX KOTHITUBHHX 3ycuib. Came

TOMY B €MOIIIITHO HaNpy>KeHUX CUTYyaIlisX, 30Kpema Iij] 4yac MposiBIB THIBY, MOBElb
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NEePEeBAXXHO BUKOPHUCTOBYE PIIHY MOBY SIK HAWIIBUIIIMK Ta HaWOLIbII MPUPOIHUN
3aci0 BUpaX€HHS €MOIIIITHOTO CTaHy.

OTxe, MOXHa 3pOOMTH BHCHOBOK, IO €(EeKT eMOIIHHOI AuCTaHIil
JEMOHCTPYE, SIK BUKOPUCTAHHS MOBU 3MIHIOE POOOTY HAIIOro Mo3Ky. BiH BuHUKae 3
nBOX TpuuuH. [lepma — KOTHITUBHE HaBaHTa)XCHHS, 1] 4ac SIKOTO MO30K aKTHBYE
30HU JIOTIKH, SIKI aBTOMATUYHO «IPHUTIYLIYIOTH» AKTUBHICTH €MOIIHHUX IEHTPIB.
Ipyra — BIJCYTHICTb KYJbTYpPHO-MOBHOTO KOHTEKCTY, SIKUA CTBOPIOE EMOIIIHY
OpUB’SI3Ky 1O PIOAHOI MOBH, IO TEX BIUIMBAE HAa BUPaKEHHS eMolil. Edekr
MPOSIBISIETHCS, KOJIM MOBEIb TOBOPUTH NPO TJIMOOKI, TpaBMATUYHI TMOYYTTS Ta
nepexxuBanHs. [IpoTe el MexaHI3M Tpaioe HE 3aBXKIU, a JHIIE JO0 MOMEHTY
BUHUKHEHHSI CHJIBHOI €MOllii, KOJM MO30K OOHpa€ piJIHy MOBY SIK IIBUJAKUN CIOCIO
pospsnku. ILlert edext 4iTKO TMMOKa3zye, 4yoMy IUIMOIII €MOIli MOBIIO MPOCTIIIE
BUPA3UTH 1HO3EMHOIO MOBOIO, a IIBUJIKI Ta Pi3Ki — PIJTHOIO.

BIBJIIOT'PA®ISA

1. Catherine L. Harris. Bilingual Speakers in the Lab: Psychophysiological
Measures of Emotional Reactivity. Journal of Multilingual and Multicultural
Development. 2004. Vol. 25. pp. 223-247.

2. Urbaite G. The Linguistic Mirror of Emotion: How Language Shapes
Feelings Across Cultures. Euro-Global Journal of Linguistics and Language
Education. 2025. Vol. 2. No. 5 pp. 51-68. DOI:
https://doi.org/10.69760/aghel.0250050005

3. Yavuz M., Kuntay A. C., Brouwer S. The effect of foreign language and

psychological distance on moral judgment in Turkish—English bilinguals.
Bilingualism: Language and Cognition. 2023. Vol. 27. pp. 447-459. DOI:
https://doi.org/10.1017/S1366728923000706

4.  Your Morals Depend on Language. Plos one. URL:

https://journals.plos.org/plosone/article?id=10.1371/journal.pone.0094842 (Last
accessed: 15.03.2026)



https://doi.org/10.69760/aghel.0250050005
https://doi.org/10.1017/S1366728923000706
https://journals.plos.org/plosone/article?id=10.1371/journal.pone.0094842

CyuacHi ainzeicmuyni napaouzmu : Mamepiaiu MidDicHapoonoi Haykoeoi Kondepenuii. Bunyck 8

BIJOMOCTI ITPO ABTOPIB

Cogin Apremenko — 3700yBauka nepmoro (OakamaBpcbkoro) piBas BO,
TPEThOrO POKY HaBYaHHA 3a creuiaibHicTio 035 ®dinonoris, cnemiamzaris 035.041
I'epmanceki mMoBu Ta Jiteparypa (Ilepekmaa BkIIOYHO), Tepiia — aHTJINACHKA),
OCBiTHS mporpama «MoBa Ta mitepaTypa (aHrmiiicbka, HiMmemnbka). llepexmam)
HaBuanbHO-HAyKOBOTO 1HCTUTYTY €KOHOMIKM 1 TOpriii imeHi Muxaitna Tyran-
bapanoBcbkoro KpuBopi3bKkoro HaiioHaJaIbHOTO YHIBEPCUTETY

Jloaita Bopo0iioBa — KaHIMAAT MEJAaroiYHUX HAYK, OIEHT, TOIEHT Kadeapu
dimonorii Ta mepekiaany HaBuanbHO-HAyKOBOTO I1HCTUTYTY €KOHOMIKH 1 TOPTIBII

iMeHi Muxaiina Tyran-bapanoBcskoro Kpuopi3zpbkoro HaiioHaIbHOTO YHIBEPCUTETY

CONVERGENT-DIVERGENT AUTHORS DIGRESSIONS
Iryna ARKHIPOVA (Dnipro, Ukraine)

The structure of authors™ digressions is varied and heterogeneous. An
examination of authors™ digressions from the perspective of their structural
features has served as the basis for identifying syntactic and stylistic types
of authors™ digressions, which we classify as convergent and divergent.

In modern linguistics, the concepts of convergence (concentration)
and divergence (disunity) are regarded as ways of organising textual
messages and the linguistic means by which their functions are realised in a
literary text. The term and concept of convergence were introduced into
linguistic discourse by M. Riffaterre, who understood convergence as the
accumulation in a single part of the text of several different stylistic
devices, the expressiveness of which is formed in the process of fulfilling a
general stylistic function [1;2].

Convergent authors™  digressions are characterised by their
expressiveness; such digressions divert the reader’s attention from the main
plot of the text and encourage the reader to reflect. Convergent authors

digressions appear in the analysed literary texts predominantly in the form of
9
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philosophical reflections. The study revealed that 55% of digressions are
convergent.

Divergent authors™ digressions articulate the image of the author as a
creative linguistic personality who realises their creative potential by
expanding the boundaries of the object’s depiction, thereby requiring the
reader to reflect on various aspects from different perspectives. Divergent
authors™ digressions, which appear in the analysed literary texts predominantly
in the form of descriptions or aphoristic maxims, ensure the compositional and
semantic coherence of the text and focus the reader’s attention on the
necessary information. Divergent authors™ digressions account for 30% of
those analysed, whilst 15% are of the convergent-divergent type.

In Somerset Maugham’s novel “The Moon and Sixpence”, which tells
the story of the romantic relationship between Strickland and Blanche
Strove, the author introduces a narrative digression characterised by a
convergent-divergent structure:

"I could not believe that Strickland had fallen in love with Blanche

Strove. | did not believe him capable of love. That is an emotion in which

tenderness is an essential part, but Strickland had no tenderness either for

himself or for others; there is in love a sense of weakness, a desire to

protect, and eagerness to do qgood and to qive pleasure — if not

unselfishness, at all events a selfishness which marvelously conceals itself;

it has in a certain diffidence. These were not traits which | could imagine in

Strickland. Love is absorbing; it takes the lover out of himself; the most

clear — sighted, though he may know, cannot realize that this love will

cease; it gives body to what he knows is illusion, and, knowing it is nothing

else he loves it better than reality. It makes a man a little more than

himself, and at the same time a little less. He ceases to be himself. He is no

longer an individual, but a thing, an instrument to some purpose foreign to

his ego. Love is never quite devoid of sentimentality, and Strickland was the

least inclined to the infirmity of any man | have known..." [1].
10



CyuacHi ainzeicmuyni napaouzmu : Mamepiaiu MidDicHapoonoi Haykoeoi Kondepenuii. Bunyck 8

In the first statement of the author’s digression, the addresser
discusses love as an emotion in which tenderness plays a significant role,
The text goes on to suggest that love is both a feeling of vulnerability and a
desire to protest, as well as a powerful motivation to do good and bring joy.
The following statement emphasises that love can drain all one’s strength
and yet simultaneously make a person powerful. The philosophical
reflection concludes with the observation that love is always a sentimental
feeling. At the linguistic level, the addresser’s explanation of their
understanding of love is reinforced by emotionally charged lexical items
(tenderness, essential part, pleasure, sentimentality), pairs of antonymous
lexical items (weakness — eagerness, unselfishness — selfishness, illusion —
reality), which emotionally influence the addressee’s views; heterogeneous
subordinate clauses of locality (in which tenderness is an essential part),
attributive clauses (which marvelously conceals itself), and concessive
clauses (though he may know) fulfil a phatic function; the use of the
pronoun ‘that’ as an allusion to the noun ‘love’, and the lexical repetition of
the noun ‘love’ in the main narrative text and in the author's digression
fulfil a referential function. Such multifunctionality of the author's
digression is reinforced by the convergent-divergent manner of
incorporating the utterances that form part of the authorial digression. The
technique of a mixed method of organising the statements of author's
digressions within the literary space of the text speaks of the addresser as a
self-aware, confident, creative linguistic personality who not only offers the
addressee topics for reflection but also influences the formation of their
own point of view.

REFERENCES
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BIJOMOCTI ITPO ABTOPA

Ipuna ApxinoBa - xaHaujgat GUIONOTIYHUX HAyK, JOLEHT Kadeapu
anrmiiicekoi ¢inonorii Ta nepexiaay HHI «['opniBcbkuit IHCTUTYT 1HO3€MHHUX MOB»

JIBH3 «Jlonbackkuii ep>kaBHUM NIeAaroriuyHuii YHIBEpCUTET

INTEGRATING AR TOOLS INTO THE ENGLISH CLASSROOM:
OPPORTUNITIES AND CHALLENGES
Jroamniaa BABIN, Terana KOHIAPATBEBA (m.Teproniab, Ykpaina)

Augmented Reality is gradually reshaping English Language Teaching by
bridging the gap between abstract notions and real-world application. Using various
digital elements like, audio, video or 3D models, it creates an immersive "mixed
reality" that enables to enhance student perception.

As these tools are relatively new in Ukrainian educational context, we studied
the classification of AR tools, which most commonly centers on how digital content
Is triggered and anchored to the physical world. Thus, it can be classified into
marker-based AR (Image Recognition), markerless AR and hardware-based types.

Marker-Based AR (Image Recognition) relies on a specific visual “trigger" like
a QR code, a special image, or a pattern. When the device's camera recognizes the
marker, it precisely overlays 3D content onto it [5]. It can be used for enhancing
textbooks where scanning a diagram brings up a 3D model.

Markerless AR uses sensors — like GPS, gyroscopes, and cameras — to map and
"understand" the environment. It is divided into several sub-
categories: surface/location-based AR where content is fixed to specific geographic
coordinates and can be mainly used in virtual field trips where historical figures
"appear" in specific parts of a schoolyard. Another type projection-based AR —
projects digital light directly onto physical surfaces (like walls or objects) rather than
showing them through a screen. One more type is superimposition-based AR, which

partially or fully replaces a real-world view of an object with a newly augmented
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view (it can be used in Anatomy Atlas apps that overlay internal systems onto a
physical model [4].

Hardware-based types are relared to the "immersion level" which often
depends on the device used to access the AR. For example, low-immersion AR
(LiIAR) accessed through hand-held devices like smartphones and tablets, while high-
immersion AR (HIAR) is xperienced through head-mounted displays (HMDs) or AR
glasses (e.g., Microsoft HoloLens) [5].

Research into Augmented Reality within English as a Foreign Language (EFL)
has increased significantly over the last decade. Scholars and researchers focus on
how various aspects of ELT like motivation, vocabulary retention, or overall
linguistic proficiency can be influenced by AR.

A. Taskiran investigated AR-supported game-based learning in Turkey, finding
significant improvements in student motivation and creative thinking [3]. J. Garzon
and J. Acevedo produced a meta-analysis of 64 studies, demonstrating that AR has a
strong positive effect on overall learning gains and student engagement [1].
K. H. Cheng and C.C. Tsai studied the impact of AR on reading proficiency and
general proficiency, concluding that AR environments significantly improve
meaningful learning. E. Bamanger: Recent research highlights how AR-based
curricula specifically increase student motivation in ESL settings.

A. Parmaxi and A. A. Demetriou conducted a research the results of which
were published in the article “Augmented reality in language learning: A
state-of-the-art review of 2014-2019” which analyzed how AR supports diverse
skills such as vocabulary acquisition, reading, and intercultural competence.

In the article following their research they examined the devices and software
employed to implement AR, the languages and contexts in which AR was applied,
the theoretical frameworks guiding its use, and the reported pedagogical benefits. In
addition, the study considered how AR’s affordances align with the KSAVE
framework, which encompasses knowledge, skills, attitudes, values, and ethics

relevant to twenty-first-century education [2].
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Their findings indicate that mobile-based AR is the most common format for
language learning, particularly in supporting vocabulary (23.9%), reading (12.7%),
speaking (9.9%), writing (8.5%), and general language skills (9.9%) [2]. The study
concludes that although AR offers considerable potential for enhancing learner
engagement and contextualized practice, further research is needed to strengthen
instructional design and improve user experience. Thus, future investigations should
focus on developing pedagogically informed AR applications that combine
technological innovation with sound language-learning principles.

Using AR is connected with challenges, one of them is that its effectiveness
depends on usability: learners might be unaware of navigation, there might be
problems with device compatibility, or cognitive overload, then the pedagogical
benefits of using AR will diminish. Therefore, interface design, accessibility, and
learner perceptions should be considered. One more aspect mentioned by some
researches is that many of the reviewed studies adopted AR as a technological
innovation but did not ground its use in established learning theories (e.g.,
constructivism, sociocultural theory, or experiential learning). Without such
grounding, AR risks being treated as a novelty rather than a pedagogically purposeful
tool. Future research should explicitly connect AR activities to theoretical models
that explain how learners process information, build knowledge, and develop
language skills.
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4. Digital experience & mixed reality experts. Markerless vs. Marker-based

AR https://www.aircards.co/blog/markerless-vs-marker-based-ar-with-examples

5. 3 different types of AR explained: marker-based, markerless & location.

https://www.blippar.com/

BIIOMOCTI ITPO ABTOPIB
Jlronmuna babili — xanaupat QUIONOTIYHMX HAyK, JOLUEHT Kadeapu
aHTIMCHKOI (UT0IOTIT Ta METOJWKU HAaBYAHHS aHTJIIMCHKOI MOBU TepHOMIBCHKOTO
HAI[IOHAJIFHOTO MEJaroriyHoro yHiBepcuTeTy iMeHi Bomonumupa ['HaTioKa.
Tersina KonaparbeBa — kaHaugaT (GUIOJOTIYHUX HAyK, JIOIEHT Kadeapu
aHTIIHACHKOT (DITIOJIOTIT Ta METOAMKM HABYAHHS aHTIIIHCHKOT MOBU TepHOMUIBCHKOTO

HalllOHAJIBHOTO MEIaroriyHOro yHiBEpCUTETY iIMeH1 Bomoaumupa ['HaTiOKa

JIHCKYPCHBHI 34COBH PEIIPE3EHTAIIII TEH/IEPY B CYUYACHIH
AHTJIOMOBHIH ITPO3I: KOHTEHT-AHAJTITHYHHUH ACIIEKT
(HA MATEPIAJII POMAHY CEBACTIAHA ®OJIKCA «IIICHA IITAXIB»)
Anrejina BEJIAII, Tersna XPABAH (M. KuiB, Ykpaina)

VY cyuacHiil JIHTBICTHUL, O€3MEPEUHO, 3pOCTAE IHTEPEC 10 BUBUEHHS T'E€HAEPY SIK
JUCKYPCUBHO 3yMOBJIEHOTO (p€HOMEHY, 0 POPMYETHCS B MPOLIEC] MOBHOI B3a€MOJII1 Ta
BIJIOOpaXKAEThCSA Y PI3HUX THUMAX TeKCTiB. [Ipu mpoMmy, sIK 3a3HAYAIOTH JIOCHIIHHKH,
reH/iep JOLUIBHO PO3IJsSJaTH HE sIK 010JIOTIYHO AETEPMIHOBAHY XapaKTEPHUCTHUKY, a SIK
COIIAIbHO ¥ KYJBTYPHO CKOHCTPYHOBaHY KaTEropiio, sika peai3ye€TbCsl 4epe3 MOBHI
MPaKkTUKA Ta KOMYyHIKaTuUBHI ctpaterii [3]. ¥V mpomy 3B’SI3Ky XYIOXKHIN ITUCKYpC
BUCTYIA€E OCOOJIMBO MPOAYKTHBHUM CEPEIAOBHUIIEM ISl aHANli3y MOBHUX MEXaHi3MIB
KOHCTPYIOBaHHS TeHJEpHOoi iaeHTHYHOCTI. [lepemyciM BapTo MIAKPECIUTH, IO
XYJIOKHIM TEKCT € CKIAJHOI0 TMCKYPCHUBHOIO CHUCTEMOIO, Y MeXkaxX SKOi B3a€EMOJIIOTh
pi3HI MOBHI Ta HapaTuBHI piBHI. Came TOMYy [OCHII)KEHHS MOBHHUX 3ac00iB
KOHCTPYIOBaHHSI T€HJEpPY MOTpeOye KOMIUIEKCHOTO MIAXONMY, SKHM MOE€IHYE KOHTEHT-
aHami3 13 JUCKYPCUBHOIO I1HTepHpeTalieto. SK Bi1IOMO, KOHTEHT-aHAJ3 JI03BOJISIE

CHUCTEMAaTHU3yBaTH MOBHHM MaTepiaJl 1 BUSBHUTH IOBTOPIOBAaHI JIEGKCUKO-CEMaHTUYHI
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MapKkepu, TOII SIK JUCKYPCUBHUW aHali3 COPSIMOBaHUN HaA BHSBJICHHS iX
(GYHKITIOHYBaHHS Y HIUPIIOMY KOHTEKCTI TeKCTy [1].

3 onHOTO 0OKY, MOBHI 3aCO0M KOHCTPYIOBAaHHS T€HIEPY B XYyJI0KHBOMY TEKCTI
peani3yloTbcsl 4epe3 CUCTEMY JIEKCMKO-CEMaHTHYHMX MapkepiB. Jlo HUX, 30Kpema,
HaJIe)KaTh HOMIHAIT COLIaTbHUX POJiel, mpodeciiiHl Mo3HauUeHHS, POJUHHI CTaTyCH Ta
JICKCeMH, 10 XapaKTEePU3YIOTh OCOOMCTICHI SIKOCTI MepcoHaxiB. Tak, BUKOPUCTaAHHS
Takux oauHuik, sk Soldier, officer, father, husband, ¢opmye o06pasu yomoBiumMx
MIEPCOHAXIB, TOB’S3aHI 3 AKTUBHOK MiSUTHHICTIO, BIAMOBINATBHICTIO Ta COIIQJIbBHAM
cratycoM. BoaHouac jiekceMu Ha MO3HAYEHHS E€MOIIIWHUX CTaHIB 1 MI)XOCOOMCTICHUX
BIJIHOCUH YaCTillleé BUKOPUCTOBYIOTHCS JJI XapaKTEPUCTUKHU >KIHOUUX MEPCOHAXIB, 110
BIIOOpaXkae yCTaJleHI KyJbTypHI MoJedl. 3 IHIIOTO OOKy, BaXIHUBY pOJIb Yy
pernpe3eHTallii TeHaepy BIIITparOTh T'paMaTHYHI 3aco0M, 30KpeMa CHCTeMa OCOOOBHX
3aiIMEHHUKIB, fKa 3a0e3leuye 4YITKe MAPKyBaHHS F€HJIEPHOI HAJEKHOCTI MEPCOHAXKIB
[2]. OnHak, sik mOKa3ye aHaji3, 111 3acO0M BUKOHYIOTh HE JIMIIIE HOMIHATUBHY (DYHKIIIIO,
asie i1 6epyTh y4acTh y (hOpMyBaHHI HaApATUBHOI CTPYKTYPHU, BU3HAYAIOUHU MEPCIIEKTUBY
noAaHHs moxiil. PazoM 13 TUM, CTHIICTHYHI 3acO0H, Takl SIK €MITeTH, MeTadopHu Ta
MOPIBHSIHHS, BUCTYNAIOTh BAXKJIMBUM 1HCTPYMEHTOM CTBOPEHHS T€HIEPHO MapKOBAHUX
00pa3ziB. 30kpemMa, 4OJIO0BIUl MEPCOHAKI Y XYTO0KHBOMY TEKCTI YACTO OMUCYIOThCS Yepe3
PUCH CUJIH, PIIIIYYOCTI Ta BUTPUBAIIOCTI, TO/A1 K KIHOY1 — Yepe3 eMOIIHHICTh, HI)KHICTh
1 TypOoTauBicTh. OueBHIHO, IO TOMIOHI MOBHI MOJIeJIi HE € BHUIIQJKOBUMH, a
BIJI0OpaXKaroTh COLIAJIBHO 3aKPIIJIEH] YSBICHHS Mpo re’aepHi pomi [4]. Bognouac s
OUTBII TIIMOOKOTO PO3YMIHHS TIPOLIECY KOHCTPYIOBAaHHS TeHIEPY HEOOX1AHO 3BEPHYTHCSA
JI0 JUCKYPCUBHUX MEXaHI3MIB, SIKI BU3HAUAIOTh (DYHKIIIOHYBaHHS MOBHHUX 3aC00IB y
TekcTi. [lepenycim ilneTbest Mpo HapaTUBHY NMEPCHIEKTUBY, KA BIIITPA€E KIOUOBY pOib Y
dbopMyBaHHI TE€HACPHOI 1IEHTUYHOCTI MepcoHaxiB. Y pomani «IlicHs mTaxiB» 3Ha4Ha
YacTUHA OTOBIAl 30Cepe)KeHa HABKOJO JOCBIly YOJOBIYMX IEPCOHAXIB, IO
3YMOBJIEHO 1CTOpUYHMM KoHTekcToM Ilepmioi cBiToBOi BiMiHM. Taka dokycuzaris
crpusiec (popMyBaHHIO MOJENl MAaCKYJIIHHOCTI, TOB’sI3aHOT 3 BIMCHKOBOIO CITY»O0OIO,
BIIMOBIJANBHICTIO Ta TICUXOJIOTIYHOIO BUTPUBANICTIO. Pa3oM 3 TuM, BaXJIMBUM

JTUCKYPCUBHUM KOMITOHEHTOM € MOBJIEHHEBA XapaKTEPUCTUKA MIEPCOHAXKIB. SIK BiIOMO,
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MOBJICHHSI T€pOiB y XYJOKHBOMY TEKCTI BijoOpa)kae He JHIIE iXHI 1HAWBIIyasbHI
0COOJIMBOCTI, ajie W colialibHI poJii. Y 1bOMY KOHTEKCTI YOJIOBIYl MEPCOHAX1 YacTo
JIEMOHCTPYIOTh CTPUMaHy, JaKOHIYHY MaHepy KOMYHIKAIll, TO/Al K KIHOYl MEePCOHaXI
XapaKTePU3yIOThCS OUIBII €MOIIHHOI Ta €KCIPECUBHOIO MOBJICHHEBOIO MOBEIIHKOIO.
TakuM YMHOM, MOBJICHHEBI CTpaTerii BUCTYNAIOTh BAKJIMBUM 3aCO00M KOHCTPYIOBAHHS
reH/iepHoi ieHTnyHocTl. KpiM TOro, 3HaUHy poJib BIAIrParOTh OMHCOBI CTpaTerii, sKi
GbopMyIOTh YSIBJCHHS TMPO 30BHINIHICTh, IICHXOJIOTIYHI PHUCH Ta TOBEIIHKOBI
XapaKTepUCTHKU MEpCOHaXiB. BapTo 3a3HaunTH, 110 Il CTpaTerii 4acTo BIATBOPIOIOTH
TpaJMIIiiHI TEHJAEPHI CTEPEOTUIH, MPOTE€ B CYYaCHOMY XYJIO0XKHBOMY JHUCKYpPCl
CIIOCTEPITa€ThCS TEHJICHIIIST J0 IX TEPEOCMUCIEHHSA. 30KpeMa, YOJIOBIUl MEepCOHaXI
MOXYTh OyTHU MPEICTABIICHI SIK €MOIIMHO Bpa3jIMBi, TOMAl SIK XIHOYl — SIK aKTUBHI Ta
CaMOCTIWHI, IO CBIAYUTH NpO TpaHchopMmarllito reHaepHux mojeneil. He wMeHmn
BOKJIIMBUM € aHaji3 MoOJelell B3aeMOJli MK MEPCOHAXKAMH, fKI BIJOOpPaKarOTh
COIllaJibHI pOJl y Mexax JUCKypcy. ['eHiepHa 1AEHTUYHICTh Yy LBbOMY BHUIAIKY
HPOSIBIISIETBCSL Y€pe3 CHUCTEMY MIKOCOOUCTICHUX BIJIHOCHH, 30KpEMa pOJIMHHUX,
pomMaHTHYHMX 1 Tpodeciitnux. Hanpukian, kiHOYl NEpPCOHa)X1 4acTO BHCTYMAIOTh SIK
HOCIT €eMOIIIITHOT MATPUMKH, TOA1 SIK YOJIOBIY1 — sIK Cy0’ €KTH Jii a00 3axucTy. BogHouac
B3a€MO/II IEPCOHAXKIB IEMOHCTPYE CKJIAAHICTh 1 0araTOBUMIPHICTh T€HAEPHUX POJIEH,
10 BUXOJATH 3a MEXKI TPAJULUIMHUX YSBJIE€Hb. TakUM YMHOM, aHaJi3 MOBHHUX 3aCO0IB y
MOEHAHHI 3 JOCIIPKEHHSIM JUCKYPCUBHUX MEXaHI3MiB J03BOJISI€ 3pOOUTH BUCHOBOK,
0 TEeHJEp y XYI0XKHbOMY TEKCTI KOHCTPYIOEThCS Ha MEPETHHI PI3HUX PIBHIB —
JIEKCUYHOTO, TPAMaTUYHOTO, CTHJIICTUYHOTO Ta HapaTUBHOTO. [IpH 1IbOMY KOKEH 13 1IUX
pPIBHIB BUKOHYE OKpeMmy (YHKINIO, ajie JUIIe iX B3aeMojlig 3abe3nedye IiTicHe
dbopMyBaHHs TE€HIEPHOI 1JICHTUYHOCTI TepcoHaxiB. [limcyMoByroun BUKIAACHE, CI1T
3a3HAYUTH, 110 3aCTOCYBaHHS KOHTCHT-aHAJIITUYHOTO TIAXOAy Y TIOEIHAHHI 3
JUCKYPCUBHUM aHaJi30M JI03BOJISIE HE JIUIIIE BUSBUTH MOBHI MapKepu TeHIEpYy, aie i
NOSICHUTU iXHIO pOJIb Y CTPYKTYpl XYIOXKHbOro TekcTy. Takuil minxin 3a0e3mnedye
KOMITJIEKCHE JIOCIIJKEHHSI TeHIEPHOT PENPEe3CHTAIlli Ta CIIPUs€ TIUOIIOMY PO3YMIHHIO
MEXaH13MIB MOBHOT'O KOHCTPYIOBaHHS COLIIAJIbHUX 17IeHTUYHOCTEN. OTKE, TOCTIHKEHHS

MOBHHUX 3ac001B KOHCTPYIOBaHHS T€HJIEPY B CyYacHIM aHTJIOMOBHIN MPo3i, 30KpemMa Ha
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Marepiani pomany «llicHa mnTaxiB», JIEMOHCTpy€, IO TeHJAEpHA 1JICHTUYHICTh
bopMy€EThCS K Pe3yJbTaT CKIIAJHOI B3aEMOJIl MOBHUX 1 JTUCKYpPCHUBHUX (haKTOpiB. Y
IIbOMY TPOIIECI MOBa BUCTYIA€ HE JIMIIE 3acO00M BIIOOpa)KEHHS PEaNbHOCTI, ane U
aKTUBHUM 1HCTPYMEHTOM 1i 1HTepIpeTanii Ta TpaHcdopmarllli, 0 MATBEPIKYE
aKTyaJIbHICTh 1 MEPCHEKTUBHICTh MOJANBIINX JOCTIIKEHb y IIbOMY HaIpsiMi.
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BIIOMOCTI ITPO ABTOPA
Anresina bemam - crygentka 4 xypcy HamioHansHOTO yHIBEPCUTETY
«KuiBchbkuit aBialliiHUM THCTUTYT.
Terssna XpadaH — HayKOBUIM KEpIBHUK, KaHIUJAT (IIOJOTIYHUX HAYK, AOLIECHT,

JOIIEHT Kadeapu 1HO3EMHUX MOB 1 mepekiamxy HailloHanmbHOTO YHIBEPCUTETY

«KuiBchbkuit aBialliiHUI 1THCTUTYT.

LANGUAGE AS AN OPEN SYSTEM: SYNERGETIC PRINCIPLES IN
TEACHING THEORETICAL PHILOLOGICAL DISCIPLINES
Yaroslava BELMAZ (Kharkiv, Ukraine)

Modern higher education is undergoing significant transformations, which
necessitates the revision of methodological approaches to teaching theoretical

philological disciplines. Traditional linear models of instruction, focused on
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knowledge reproduction, fail to ensure the development of key competencies such as
critical thinking, adaptability, and the ability for interdisciplinary integration.

In this context, the synergetic paradigm emerges as a promising framework. It
considers both the educational process and the language system as complex, open,
nonlinear systems capable of self-organization. Core concepts of synergetics
(attractor, bifurcation, fluctuation, chaos) make it possible to interpret learning as a
dynamic process in which knowledge is not transmitted but constructed through the
interaction of participants in the educational process. Applied to linguodidactics, this
approach enables viewing pedagogical and linguistic systems as nonlinear and self-
developing. As noted by V. Vozniuk, the exponential growth of knowledge
necessitates a holistic, interdisciplinary approach to education [2]. O. Bondar argues
that previous paradigms (cognitive, ecological) can be regarded as partial cases of a
broader synergetic paradigm [1].

The application of the synergetic approach is particularly effective in teaching
philological disciplines.

The synergetic approach manifests differently across theoretical courses:

Lexicology and Stylistics. The lexical system is viewed as an open dynamic
network. The lexical level is the least stable and most susceptible to conscious
intervention and external influences. Students explore semantic fields, the evolution
of borrowings, and stylistic registers as a unified self-organizing system [4].

History of the English Language. Each linguistic epoch is interpreted as an
attractor, while transitional moments (such as the Great VVowel Shift and the Norman
Conquest) are treated as bifurcation points. This allows explaining qualitative
language changes as systemic responses to external disturbances [3].

Theoretical Grammar. Grammatical constructions function as attractors —
stable states toward which language practice gravitates. Students analyze not only
rules but also the mechanisms of their emergence and transformation under

conditions of language contact [5].
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Contrastive Linguistics. English and Ukrainian are compared as interactive
systems with different structural attractors (e.g., vowel clarity in Ukrainian versus
reduction in English).

For the practical implementation of the synergetic approach, the following
strategies are proposed:

- content integration: combining topics from lexicology, grammar, and
language history into unified modules that reveal systemic connections between
language levels;

- project-based learning: individual and group research based on authentic
texts, corpora, and lexical databases;

- use of ICT tools: corpus software, semantic networks, and interactive
timelines for modeling language processes;

- divergent tasks: open-ended problems with multiple solutions that foster
critical and systemic thinking;

- student-centered learning: peer interaction, self-assessment, and solving
real linguistic problems as mechanisms of self-organization in learning.

The synergetic approach opens new perspectives for teaching theoretical
philological disciplines, enabling the interpretation of language and learning as
complex open systems with nonlinear dynamics. The application of principles such as
self-organization, bifurcation, and attractors promotes the integration of educational
content, the development of students’ systemic thinking, and the enhancement of
their creative cognitive abilities.

This approach provides a foundation for training specialists capable of adapting
to the complex and rapidly changing conditions of modern linguistic reality.
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CHALLENGES OF TEACHING AND LEARNING ENGLISH
PRONUNCIATION IN SECONDARY SCHOOLS
Natalia BELOVA (Uman, Ukraine)

The development of accurate pronunciation is an essential component of
successful English language learning. Pronunciation plays a crucial role in effective
communication because it directly influences the clarity and comprehensibility of
spoken language. Even when learners possess sufficient vocabulary and grammatical
knowledge, incorrect pronunciation may lead to misunderstandings during
communication. For this reason, the teaching of pronunciation has become an
important element of English language instruction, particularly in school learning

environments where students begin developing their speaking skills.
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Despite its importance, teaching and learning English pronunciation presents a
number of challenges for both teachers and students. One of the main difficulties is
the complexity of English phonological systems, which include unfamiliar sounds,
stress patterns, rhythm, and intonation structures. Many school learners find it
difficult to reproduce these features accurately because they differ significantly from
the phonetic systems of their native languages. As a result, students may develop
pronunciation habits that are difficult to correct at later stages of learning.

Another significant challenge in pronunciation teaching is the process of
assessing students’ pronunciation skills objectively and consistently. Pronunciation
assessment often involves subjective judgments by teachers, which may lead to
inconsistencies in evaluation. Rogerson-Revell P. M. (2021) [5] emphasizes that the
objective and consistent assessment of pronunciation remains a complex issue in
language education. According to the author, accurate evaluation of students’
pronunciation proficiency requires the use of reliable and well-designed assessment
tools. Teachers should therefore employ clear and specific assessment rubrics that
allow them to measure students’ progress systematically.

Assessment rubrics can include criteria such as sound articulation, word stress,
sentence rhythm, and intonation patterns. By using structured evaluation methods,
teachers can provide students with clearer feedback regarding their pronunciation
performance. This feedback is essential for helping learners identify specific areas
that require improvement and for guiding them toward more accurate pronunciation.

In addition to assessment difficulties, student motivation plays a crucial role in
the success of pronunciation learning. Chen H. et al. (2020) [2] highlight that
motivation is a key factor influencing the effectiveness of teaching Standard English
pronunciation. Learning pronunciation often requires continuous practice and
repetition, which can sometimes become monotonous for students. As a result, some
learners may lose interest or feel frustrated when they struggle to achieve noticeable
improvement.

The repetitive nature of pronunciation practice may lead to boredom or reduced

engagement in the classroom. Ulfa M. and Bania A. S. (2019) [6] point out that
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maintaining students’ motivation in pronunciation learning can be particularly
challenging for teachers. Students may feel discouraged when they repeatedly
practice the same sounds or patterns without immediate success. Therefore, teachers
must develop strategies that make pronunciation practice more engaging and
meaningful for learners.

Creating a supportive and motivating classroom environment is an important
aspect of successful pronunciation teaching. Teachers should encourage students to
experiment with language and view mistakes as a natural part of the learning process.
When students feel comfortable participating in pronunciation activities, they are
more likely to practice speaking and gradually improve their pronunciation skills.
Positive reinforcement and constructive feedback can also help increase learners’
confidence and motivation.

However, the realities of classroom instruction often present additional
challenges that teachers must address. Even when teachers attempt to create inclusive
and supportive learning environments, the diversity of students’ linguistic
backgrounds can influence pronunciation learning. Students may bring different
phonological habits from their native languages, which can affect their ability to
produce English sounds accurately. Consequently, teachers must adapt their
instructional strategies to meet the needs of learners with diverse linguistic
experiences.

The teaching of Standard English pronunciation also requires teachers to reflect
critically on their instructional approaches. Darcy I. (2018) [3] and Rasati R. R. D.
(2020) [4] emphasize the importance of teacher reflection in pronunciation
instruction. Teachers must evaluate the effectiveness of their teaching methods and
consider whether their instructional practices adequately support students’
pronunciation development. Reflective teaching allows educators to identify potential
limitations in their instructional strategies and to modify their approaches when
necessary.

Another important consideration in pronunciation teaching is the diversity of

teachers’ own linguistic and cultural backgrounds. In many educational contexts,
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English language teachers are themselves non-native speakers who may have
developed their own pronunciation patterns. While this diversity reflects the global
nature of English, it can sometimes raise questions about pronunciation standards in
the classroom. Teachers must therefore carefully consider how they model
pronunciation and how they present pronunciation norms to students.

Agrawal A. and McNair L.(2021) [1] point out that pronunciation and accent
issues are often connected to broader socio-cultural factors, including identity,
culture, and perceptions of language variety. In multilingual classrooms, discussions
about pronunciation may intersect with sensitive topics such as linguistic identity or
social perceptions of different accents. Students may feel self-conscious about their
accents or worry that their pronunciation will be judged negatively by others.

For this reason, teachers should approach pronunciation instruction with
cultural sensitivity and awareness. Rather than focusing solely on achieving a
“perfect” accent, educators should emphasize intelligibility and effective
communication. The goal of pronunciation instruction should be to help students
communicate clearly and confidently rather than to eliminate all traces of their
linguistic identity.

Modern educational technologies can also support pronunciation learning and
help address some of the challenges mentioned above. Digital tools, language
learning applications, and speech recognition technologies allow students to practice
pronunciation independently and receive immediate feedback on their performance.
These technologies can supplement classroom instruction and provide learners with
additional opportunities to practice outside the classroom.

However, technology alone cannot replace the role of teachers in guiding
pronunciation learning. Teachers must still provide clear explanations, model
accurate pronunciation, and create opportunities for interactive speaking practice.
Combining traditional teaching methods with modern technological tools may offer
the most effective approach to pronunciation instruction in school contexts.

In conclusion, teaching and learning English pronunciation in the school

learning environment involves a range of pedagogical and practical challenges. These
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challenges include the complexity of English phonological systems, difficulties in
objective pronunciation assessment, issues related to student motivation, and socio-
cultural considerations associated with accent and identity.

Educational research highlights the importance of using effective assessment
tools, maintaining student motivation, and creating supportive classroom
environments in order to facilitate successful pronunciation learning. Teachers must
also engage in reflective teaching practices and adapt their instructional strategies to
accommodate the diverse linguistic backgrounds of their students.

By addressing these challenges thoughtfully and strategically, educators can
create learning environments that support students in developing clear and intelligible
pronunciation. Ultimately, improving pronunciation instruction in schools contributes
not only to students’ language proficiency but also to their confidence and ability to
communicate effectively in English in academic, professional, and social contexts.
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BIJOMOCTI ITPO ABTOPA

benoa Haramis — crynentka 4-ro Kypcy, ¢GakyiabTeT ICTOPUYHOI Ta

(b170JI0TI9HOT OCBITH, Y MAaHCHKHI HAIIOHATBHUN YHIBEPCUTET.

THE EFFECT OF NATIVE AND INDIGENOUS LANGUAGES ON MODERN
SPANISH DIALECTAL DIFFERENCES
Jaxon BLASENGAME (University of Colorado Boulder, the USA)
Abstract

Throughout all of Latin America, a vast array of native and indigenous
languages are present. From Quechua in Peru and Ecuador to Taino throughout the
entire Caribbean, these languages have existed for hundreds of years, mixing and
intermingling with Spanish. It is widely known that this contact has provided Spanish
with hundreds of loanwords. However, word borrowings are not the only borrowings
that have taken place. Many Spanish dialectal differences have been directly
influenced by indigenous languages, specifically through the borrowing of distinct
phonetic and phonological traits. These borrowings range anywhere from the loss of
vowel distinction to even the rhythm at which speakers speak.

The session showcases that native and indigenous languages have had just as
much impact on Spanish as Spanish has had on them. In order to push forward with
revitalizing indigenous languages, we must first end the stigma surrounding them.
This is done through education on indigenous peoples and their languages, allowing
them to seem “cooler.” One way this can be done is shown in this session’s
presentation.
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HAPATHBHI MEXAHI3MH KOHCTUTYIOBAHHA OBPA3Y
ITEPCOHAKA: ®OKAIIBALIA Y IITEPATYPHOMY TA
KIHEMATOI'PA®IYHOMY HAPATHUBI
Mapis BOI'TAHOBA (M. 3anopixiksa, Ykpaina)

O0pa3 TmepcoHaka Yy XyIOKHBOMY TBOpPI € CKJIQJHUM CMHCJIOBUM
KOHCTPYKTOM, KOHCTUTYIOBAaHHS SIKOTO BHU3HAYAETHCS HE JIUIIE CHCTEMOI0 MOBHHX
3aco0iB, a W HapaTUBHOIO oOpraHizami€ero TekcTy 3aranoMm. Cepea HapaTHBHHX
MEXaHI3MIB, IO PETYIIOIOTh CIOCI0 PO3KPUTTS o00pa3y TNepcoHaxa Tmepen
PELUITIEHTOM, KJIIOYOBY pOJIb Bijirpae Qokanmizaiis — KaTeropis, 3ampoBaJiKeHa
Kepapom Kenerrom s TO3HAYEHHS TMEPCIEKTUBH, Kpi3b SKy IOJAE€THCS
iH(popmartlis po noAil 1 nepcoHaxiB [4]. Dokamizalis peryiroe He Jume o0csar
iHpopmMmarlii, JOCTynmHOI uYMTadeBi, a ¥ cmoci® il momadi, BH3HAYAKOYH CTYIIIHb
MICUXOJIOTIYHOT 3arau0IeHOCTI 00pa3y Ta XapakTep YUTALbKOTO 3aIy4Y€HHS 10 HbOTO.

XKepap Kenerr po3pizHse Tpu TuUnu (¢QoKamizalii: HYJIbOBY, 3a SKOI
BCE3HAIOUUH OMOBIJa4 Ma€ JOCTYI JIO BHYTPIIIHBOTO CBITY BCiX T€pPOiB; BHYTPIIIHIO,
3a AKO1 OTMOBi/Ib OOMEKeHa NMEPCIEKTUBOIO0 OJTHOTO NIEPCOHAKA; Ta 30BHIIIHIO, 32 SKOT
oroBiay (iKCye JUIIE T€, M0 CIOCTEPIraEThCsS 330BHI, 0€3 JOCTYMY J0 BHYTPIIIHIX
nepexxuBanb [4]. Tun Qokanizanii OPUHIMIOBO BU3HAYAE CMOCIO KOHCTUTYIOBAHHS
o0Opasy: BHYTpIIIHS (oKajizallis CTBOPIOE MCUXOJOTIUHO 3arau0iaeHui, cy0'eKTUBHO
3a0apBiicHUN 00pa3, TOI1 SIK 30BHINIHSA — JUCTAHIIHOBaHWI Ta 00'€KTHBOBAHHMA.
[lInomit Pimon-Kenan, po3BuBaroun KoHieniio JKeHerra, Haroyomye, 1o y
pEaNTICTUYHOMY pOMaH1 JOMIHY€ HempsiMa Tpe3eHTallis MEePCOHaXkKa, sSKa CTBOPIOE
UTIO3110 «OKMBOT'O» Tepos, 1110 PO3KPUBAETHCS Yepe3 [ii, a He Yyepe3 aBTOPChKI OI[IHKU
[5].

Oco0a1BOi METOJOJIOTIYHOI 3HAYYIIOCTI Kareropis Qokainizamii HaOyBae B
KOHTEKCT1 MOPIBHSUIBHOTO aHaNi3y JITepaTypHOro 1 KiHemaTorpapiyHOro HapaTHUBY.
Axmo y pomani, HamuMcaHOMY BiJ MepHIoi ocoOW, BHYTpIMIHS ¢oKamizaiis €
OpTaHIYHUM CITIOCOOOM OMOBIJI ¥ HaJa€ YuTaueBi OE3MOCEPEIHIN JOCTYM JO AYMOK 1
nepexXrBaHb MEPCOHa)Xka vepe3 BepOajJbHUM MOTIK CBIJOMOCTI, TO KiHOKaMmepa 3a

3aMOBUYYBaHHSIM TOKa3y€ MEPCOHAXIB 330BHI. JKOAEH 13 MHUX 3ac00iB HE € MOBHUM
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EKBIBAJICHTOM JIITEPATYpHOI BHYTPIIIHBOI (oKaizallii: BOHU TMEpPeNaroTh IEBHI
aCIeKTH BHYTPIIIHBOTO JOCBIAY MEepCcOHa)ka, OJHAK HEMUHYydYe TpaHCHOpPMYIOTh
HOTO, MAMOPSIKOBYIOUH JIOTII ay/1i0Bi3yaIbHOTO MEIIyMYy.

Ceiimyp Yermen y mpani “Coming to Terms: The Rhetoric of Narrative in
Fiction and Film” xBamidikye 110 BimMiHHICTh uepe3 ono3umiro showing/telling: xino
€ TIEpEeBaXHO MEIIyMOM IOKa3y, TOJl fK JITeparypa MOEAHYE TMOKa3 1 PO3MOBiJb,
BUIBHO NEPEXOJIIUM BiJl 30BHIIIHHOTO JI0 BHYTPIIIHBOTO, BiJ MOIIi 10 aBTOPCHKOIO
komenTtaps [3]. Came Ha 1bOMYy piBHI BiIOyBalOThCS HAWOUIBII CYTTEBI
TpaHcopmailii o0Opa3y nepcoHaxa npu ekpanizaitii. [Icuxosioriuni cTaHu, BHYTPIIIHI
MOHOJIOTH, aBTOPCbKI OIIHKM — BCE T€, W0 € MPUPOAHUM IHCTPYMEHTOM
JTepaTypHOro 00pa30TBOPEHHS, Y KIHO Mae OyTH a00 Bi3yalli30BaHO Yepe3 30BHIIIIHI
nposiBU  ab0  TepelaHo  CHeliaibHUMHM  KiHeMarorpadiuHuMu  3aco0amu
cyO'extuBizamii. I[lpu 1pbOMy (QYHKIIOHATBHUI €KBIBAJEHT HE € TOTOXHUM
OpUTIHAIBHOMY 3ac00y: BIH BHUKOHYE CXOXY CMHCIOBY (DYHKIIIO B MEKax IHILIOI
CEMIOTUYHOI CUCTEMH, TPOTE HEMHUHYYE 3MIIILY€E aKIIEHTU 00pasy.

Mike banb y cBOiil TUIIOJOTIi HAPATUBHUX PIBHIB po3pi3Hse (palyiy, CIOKET i
TEeKCT, MIAKPECTIOYH, [0 TNpH eKpaHizamii TpaHcdopmallii BigOyBarOThCS
NEepPeBaXHO Ha PIBHI TEKCTY 1 YAaCTKOBO HA pPIBHI CIOXKETy, TOIl ik (alyna, sk
npaBuiio, 30epiraetbcss [1]. OOpa3 mepcoHaxa TMpU I[LOMY MOXKE CYTTEBO
3MIHIOBATHCSI caMe€ 4epe3 PI3HI CIOCOOM HOro TEeKCTyallbHOI pealizallii y pi3HHX
Meaia. BiaMIHHICTE MDK JTEpaTypHOIO 1 KiHeMarorpadiuHoro Qokami3alien e,
TaKUM YHHOM, HE TEXHIYHOIO, a TJMOMHHO CEMIOTHYHOK: BOHA BijoOpaxkae
NPUHIIMIIOBY  PI3HUII0O Yy  CHOC00aX  KOHCTHTYIOBAaHHS  CYO'€KTMBHOCTI U
MICUXOJIOTIYHOT TJIMOMHU TIEPCOHA)Ka y BepOasbHIM Ta ayJ10BI3yalibHIM 3HAKOBHX
CUCTEMaX.

TakuMm YMHOM, TOPIBHSUIBHUM aHadi3 JiTepaTypHOi 1 KiHemaTorpagiyHoi
dbokamizaiii  103BOJISE  BUSBUTH  TMPUHIIMIOBI  BIAMIHHOCTI Yy  cHocobax
KOHCTUTYIOBaHHS 00pa3y IMepcoHa)ka B PI3HUX Mella Ta KOHIENTYyali3yBaTu
MEXaHI3MH ¥oro TpaHcopmanli Mpu  IHTEPCEMIOTUYHOMY  MEPEKOIYyBaHHI.

HapatuBna kareropis doxamizaimii mocTtae sK OIWH 13 KJIIOYOBUX I1HCTPYMEHTIB
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IHTErpaTUBHOIO aHai3y 00pa3y mepcoHaxa, 1110 MOETHYE HApPaTOJOT14H1, CEMIOTUYHI

1 MeJIlIaTeOpETUYHI IMiIXOIH.

BIBJIIOT' PA®IA
1. Bal M. Narratology: Introduction to the Theory of Narrative. University
of Toronto Press, 1985. 254 p.
2. Chatman S. Coming to Terms: The Rhetoric of Narrative in Fiction and

Film. Cornell University Press, 1990. 240 p.
3. Chatman S. Story and Discourse: Narrative Structure in Fiction and

Film. Cornell University Press, 1978. 277 p.

4, Genette G. Narrative Discourse. Cornell University Press, 1980. 285 p.
5. Rimmon-Kenan S. Narrative Fiction: Contemporary Poetics. Methuen,
1983. 188 p.
BIZIOMOCTI ITPO ABTOPA

Mapis borpanoBa— acnipanTka Kadenpu aHrIiicekoi QiigoJsorii  Ta
JIHTBOJUJIAKTUKY (DaKyJIbTETy 1HO3EMHOI (ioJorii 3arnopi3bKoro HaiioHaJIbHOTO
YHIBEPCUTETY; CTaplla BHKJIaJadyka Kadeapu I1HO3EMHHUX MOB Ta METOJUKH
BUKJIAJIaHHS COIIaJIbHO-TYMaHITapHOro (akyiabTeTy bepIsHChKOTO Aep>KaBHOTO

NEeJarorivHoro yHiBepCUTETY.

STYLISTIC TRANSFORMATIONS IN THE TRANSLATION PROCESS:
TYPES AND CONDITIONS OF APPLICATION
Yuliia BOLBIT (Dnipro, Ukraine)

In modern linguistics, translation is regarded as a complex process of
interlingual and intercultural communication that goes beyond the mere substitution
of linguistic units. Although Catford defines translation as the replacement of textual
material in one language with equivalent textual material in another language [2: 20],
this definition does not fully capture its functional and pragmatic complexity.
According to Miram, translation is primarily the transfer of information with regard

tothe pragmatic potential of the text[8: 14], which emphasises the role of
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the translator as an interpreter of both content and style. In this context, stylistic
transformations serve as an important tool, emerging as a means of overcoming
systemic and cultural differences between languages. They ensure the functional
adequacy of the translation and help preserve the stylistic value of
the original [9: 224].

Among the main types of transformations are expressivisation and
neutralisation. Expressivisation involves enhancing the emotional colouring of
the translated text by replacing neutral vocabulary with more expressive equivalents,
whereas neutralisation, on the contrary, reduces expressiveness. This choice is often
determined by genre requirements or the lack of direct equivalents [9: 224].

Compensation also plays a significant role as a technique that allows
the translator to convey elements that cannot be rendered directly. As noted by
Miram, compensation consists in reproducing semantic or stylistic features by other
means or in another part of the text [8: 88]. This is particularly relevant in translating
wordplay or dialectal elements, which are replaced by functionally similar
devices [7: 52].

Logicalisation and expressivity are likewise important. Logicalisation helps
to organise and clarify the exposition, while expressivity aims to preserve emotional
depth and the author’s individual style. In literary translation, the balance between
these two tendencies is crucial for achieving adequacy [3: 63].

Modernisation and archaisation are used to convey temporal and stylistic
features of the text. Modernisation makes the text more accessible to contemporary
readers, whereas archaisation creates an appropriate historical colouring. In literary
translations, these strategies are often combined, which helps preserve
the atmosphere of the work [4: 94-97].

The choice of transformations depends on the discursive context and the type
of text. According to Hatim and Mason, style is determined by register parameters—
field, mode, and tenor—which define the boundaries of translation decisions [5: 45—
50]. At the same time, different text types imply different priorities: in official and

legal texts, accuracy and the minimisation of transformations dominate [6: 155],
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whereas in literary texts the reproduction of the author’s idiolect is of primary
importance [1: 10].

Thus, stylistic transformations constitute a necessary mechanism for achieving
translation adequacy. They make it possible to overcome difficulties of interlingual
transfer and preserve the pragmatic effect of the original. Their effectiveness depends
on the translator’s ability to balance the norms of the target language with
the preservation of the authenticity of the source text.

Furthermore, it should be emphasised that the successful application of stylistic
transformations requires not only linguistic competence but also cultural awareness
and interpretative sensitivity on the part of the translator. The ability to recognise
implicit meanings, stylistic nuances, and authorial intent allows the translator to make
informed decisions and adapt the text appropriately for the target audience. In this
sense, translation can be viewed as a creative and analytical activity that combines
strict adherence to norms with a flexible and context-driven approach.
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IHEPCIIEKTHBH 3ACTOCYBAHHA LLITYYHOI' O IHTEJIEKTY
B IIIFTOTOBIII MAHBYTHIX ®LT10JIOTIB-TIEPEK/IA/IAYIB
Muxkosaa BOUKAP (m. ITonraBa, Ykpaina)

Ha cporomuimHii JeHbh PO3BUTOK HU(PPOBUX TEXHOJOTIH (PyHIaMEHTAIHLHO
3MIHMB 1HOyCTpito Tniepeknany. I[losBa pocTymHuX HUGPOBUX 1HCTPYMEHTIB
JI03BOJIMJIA 3HAYHO CIIPOCTUTHU MPOLIEC BUKOHAHHS MEPEKIary Ta, BOAHOYAC, CYTTEBO
MIJBUIIUTH HOTO SIKICTh. TEXHOJIOTI BIUIMBAIOTh HE JIMIE Ha OE3MOCepPeTHIO
npodeciiiHy MisUTBHICTh TEepeKiafayiB, a W MO3HA4YaloThCS Ha OCOOJMBOCTIIX
HaBYaHHS MalOyTHIX (P1IOJIOTIB.

AJKe MeTa MATOTOBKM MallOyTHBHOTO (inosiora-nepexiagaya y 3akiiajaax
Buiioi ocBitu (3BO), nomsirae y GpopMyBaHHI KOMITETeHTHOTO (haxiBiid y ramysi [1:
180-181]. s nepeknaaadiB 1ie o3Havyae GpopmyBaHHs podeciiiHol nepekiaganbkol
KOMIIETEHTHOCTI, fIKa CKJIQJa€ThCA 13 pI3HUX cyOkommereHTHOcTel. CydacHui
nepeKsaaad Mae He TUIbKU BMITH Ha BUCOKOMY PIBHI MEPEKIIAIaTh TEKCTU Y MEXax
OJIHIET UM KUIBKOX MOBHHUX Map, aje ¥l BoJHOYAC OYTH MEHEIKEPOM, PEIAKTOPOM Ta
BIICBHEHUM KOPUCTYyBaueM TMepeKialallbkux nudpoBux iHCTpyMeHTIB. Tomy, icHYe
roctpa morpeba y TMOHIyKy e(QeKTUBHUX MUIAXiB (OPMYBaHHS TEXHOJOTTYHOI
nepeKIaabkoi KOMIETEHTHOCTI MaiOyTHIX ¢inosnorie [1: 181]. Oaumu i3 Takux
HUIAX1B BOAYAa€EMO B aKTUBHOMY 3aCTOCYBaHHI B OCBITHBOMY IPOLIECI PI3HOMaHITHUX
Cy4YacHUX IU(PPOBUX TEXHOJIOT1, 30KpeMa — mTy4yHoro inTenexty (LLI).

VY nepury uepry, I po3risaaroTs sk 3aci0 MOJIETIICHHS MPOIECY BUKOHAHHS
nepekyiagy W miJBULICHHS Horo skocTi. OjHaK BiH MOXE HE MEHII YCIIIIHO
3aCTOCOBYBATHUCSl O€3MOCEpeHBO IMiJl Yac BHUBUEHHS MEPEeKIaNalbKUX TUCIUILIIH

3m00yBadamMu OCBITH [2: 44], MepeTBOPIOIOYUCH HA TMEPCOHAIBHOTO HABYAIHHOTO
33



CyuacHi ainzeicmuyni napaouzmu : Mamepiaiu MidDicHapoonoi Haykoeoi Kondepenuii. Bunyck 8

aCUCTEHTA, 3aBASKU HOTO MOKJIMBOCTI NMEPCOHANI3yBAaTH HABYAJIbHUM KOHTEHT, IO €
BOXJIMBUM JUIsl PI3HOPIBHEBOI CTYJEHTChKOI ayautopii BitumsHsHux 3BO. 11
IOPOMOHYE INHUPOKHM CHeKTp (QyHKIINA: aHami3 Ta KOMEHTYBaHHS JIOMYLICHHX
NOMWIOK, HaJ@aHHA [OpaJ W00 IUIAXIB YAOCKOHAJIEHHS TEKCTY MepeKiamiy,
TCHEPYBAaHHS HABUAJbHUX TEKCTIB OPHUTIHAIY I TMOJAIBIIOTO BiAIPAIFOBAHHS
BIJIMOBITHUX TIEPEKJIAMAPKAX HABUYOK 1 BMiHb Ta HaBIiTh pPO3poOKa OKpEeMOi
YVHIKaJIbHOI TpoTrpaMH, sika OyJie BIAMOBIIATH I1HAWBIAyaJbHUM IOOQKAHHSIM Ta
IIJIIM KOHKPETHOTO 3700yBada BUIOI OCBITH. TakuM YWHOM, HaBYAJIBHUN IPOIIEC
JUISL CTYJICHTAa CTa€ IIKaBIIIUM 1 MPOJYKTUBHINIMM, TaK SIK BIH OTPUMYE 3MOTY
171eHTU(IKYBaTH IPUXOBAHI i HEYCBIIOMJICHI TIPOOJIEMH, TOJATKOBO OMPAIIOBATH iX,
MOKpAIyIOUd y TaKuh CHoci0 SAKICTh BUKOHAHHS HACTYIHHUX MepeKiIagalbKuX
3aB/IaHb.

Tak, E. AHXenoHe y CBOEMY JOCHIKEHHI MPOJAEMOHCTPYBaB NEPCHEKTUBH
3actrocyBanHsa Il y HaByaHHI nepekyiaqy MaiOyTHIX (LIOJOTIB JJIsi CTBOPEHHS
NepeKIaalbKkuX 3aBlaHb Ta MOJAIBIIOrO aHallily OTPUMAHUX TEKCTIB IMEPEKIIaTy
[2]. Cepen kopucHux puc I m1s aBTOHOMHOrO HaBYaHHS, JOCHIJHUK BiJI3HAYMB
HaJIaHHS HETaifHOrO 3BOPOTHOTO KOMEHTAps Yy BUIJISAL JETATLHOTO OMHUCY MOMUIIOK
Ta TPOIIO3MIIIH 100 TX BHUIPABIICHHS, a TAKOK MOXJIMBICTh KOPUTYBAHHS TIPOIECY
HaBYaHHS 3a JIOTIOMOT0I0 KOPEKTHO C(hOPMYJIOBAHUX 3aIUTIB CAMUM KOPUCTYBAYEM.
Bonnouac, E. Amxkenone Bkazye Ha ckuagHomyi Il mix dwac po3poOku
IHIMBIAyaJIbHOTO IUJIaHYy Ta 3aBlaHb JJIsI OKPEMOro KOpHUCTyBada, IO BHUMarae
chOpMOBAHOCTI BMiHb T€HEPYBATH JOJATKOBI 3aMUTH SK BaXXJIMBOTO CKJIAJHHKA
iXHBOT TEXHOJIOT1YHOI KOMIIETEHTHOCTI.

BianosigHo, 3ampoBayKeHHs I11€1 TEXHOJIOT1I B OCBITHIM MPOIEC € CKJIAJHUM
3aBJaHHSAM, 1110 CYNPOBOKYETHCA 3HAYHOIO KIJTBKICTIO PU3UKIB, CEpel SKUX CTHYHI
npoOjieMH, akajeMiuyHa J0OpOYECHICTh, 3a0€3IMEUEHHs] JIOCTOBIPHOCTI Ta SKOCTI
ollepkaHoi 1H(doOpMaIlli, sika BUKOPUCTOBYeTbca Aiig TpenyBanHs LI, amekBaTHa
IHTepIpeTallisi COIOKyIbTYpHOI 1HpopMalii Tomo [3: 5-7]. B ykpaiHChkux peanisx,
TPYJIHOIIl MOXYTb BHHUKHYTH TaKOX Y KOHTEKCTI HAasBHOCTI BIiAMNOBIAHOI

MaTepianbHOI-TeXHIYHOI 0a3u Ta HaJEKHOTO PIBHS MIATOTOBKY BUKJIA/IaviB.
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Omxe, MoxkHa cTBepmKyBaTH, 1o IIII Moxe 1 Mae cTaTH KOPHUCHUM
TEXHOJIOTITYHUM 1HCTPYMEHTOM Yy TIpollecl HaBYaHHS MaWOyTHIX (P1I0JI0TIB-
nepeKyiagaviB, SIKUH J03BOJIsiE TEpCoHiiKyBaTH iXHIM OCBITHIM Tmpolec Ta
BJIOCKOHAJIUTH HEOOXIJHI Mepekiaaainbski HaBuuku W yminHs. Opnak LI e moxke
MOBHICTIO 3aMIHWTH BUKJIAJIa4yiB, a JIMIIE CTaTH KOPUCHUM TOMIYHHKOM, 3/IaTHUM
CYTTEBO MiIBULTUTH €(DEKTUBHICTH OCBITHHOTO MPOIIECY.

BIBJIIOT'PA®IA

1.  Onumenko M. 10. BukopucranHs iHHOBallIfHUX TEXHOJIOTIN y HaBUYaHH1
NepeKIaay: MEPCIeKTUBU Ta BUKIMKU. AKTyalbHI NMUTAaHHS TYMaHITQpHUX HAYK.
2023. Tom 2, Bum. 64. C. 179 - 186.
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BIZIOMOCTI ITPO ABTOPA

Mmukoaa boukap — acmipaHT NepIIOr0 pOKYy HaBYaHHS, aCUCTEHT Kadeapu

repMaHchKkoi (Qinosorii Ta nepekiany HarionansHoro yHiBepcutety “IlonraBchka

nomitexHika imeHi FOpia KonnpaTioka™.

BIHCBKOBHH JIHCKYPC K MEXAHI3M KOHCTPYIOBAHHA
CMHUCIY: TIHTBODLIOCODChKHH TA COLIIOKYJ/IbTYPHHHU BUMIPH
Oaena BYTAMYYK (m. Jyusk, Ykpaina)

CyvacHa oiHTBICTHKA Ta (uIocodis pO3MISAAIOTE JUCKYPC 1 TEKCT SK
B3a€MO3aJICKHI COLIOKYIBTYpHI (peHoMeHH. [luckypc TyT BUCTyIae He JHIIE SK aKT
KOMyHiKallii, a sk emictema (3a M. ®dyko) — cuctemMa 3HaHb, LIO CTPYKTYpY€

CYCIIUIBHY 17I€0JIOTiF0 Ta BiaaHi BimHocuHU [2]. Tekct € matepiamizalli€ro I1b0ro
35


https://ir.duan.edu.ua/browse/author?startsWith=%D0%9E%D0%BD%D0%B8%D1%89%D0%B5%D0%BD%D0%BA%D0%BE,%20%D0%9C%D0%B0%D1%80%D1%96%D0%B0%D0%BD%D0%BD%D0%B0%20%D0%AE%D1%80%D1%96%D1%97%D0%B2%D0%BD%D0%B0

CyuacHi ainzeicmuyni napaouzmu : Mamepiaiu MidDicHapoonoi Haykoeoi Kondepenuii. Bunyck 8

JTUCKYypCy, uusi (opma 1 HANOBHEHHS 3YMOBJIEHI UIMPIIMMU JTUCKYPCUBHUMHU
NpaKkTUKamMu. Y MekaxX KOHCTPYKTHBICTCHKOI TMapagurMu MOBa HE MPOCTO
BiIoOpaXkae CBIT, BOHa #oro crBopioe. OCOONHMBO SCKPAaBO II€ BUSBISETHCA Y
BIMICBKOBOMY JHUCKYpCl, SIKMM (OpMye CHPUMHATTSA PEaIbHOCTI, BHU3HAYA€E MEXI
JT03BOJICHOTO Ta 33/1a€ 1€papXito MIHHOCTEH.

VY cBoiit mpami «Teker 1 quckype» Credan XaOmraiia CTBEpAXKYE, 0 TEKCTU
ICHYIOTh HE€ 130JIbOBAaHO, a SIK €JIEMEHTU PO3TaIyKEHUX «TEKCTOBUX MEPEXK»,
3aCHOBAaHUX Ha IHTEepTeKCTyanbHOCTI. Koiam Taki Mepexi OXOIUTIOIOTH CYCHIIBHO
3HAUyIIl TEeMH, BOHU TPaHCHOPMYIOThCS Y AUCKypcH (y po3yMinHi M. ®yko), 1o
CTalOTh 1HCTPYMEHTOM BHUpOOJEHHS 3HaHb. (OcCTaHHI TICHO TIEpeIIeTeHl 3
MOBCSAKICHHUM CIPUUHATTAM Ta €MOULISIMH, O€3MOoCepelHbO BIUIMBAIOYM Ha [li
comiayibHUX Cy0'ekTiB. OCKIIBKU JIETITUMIZAIlS IUX 3HAHb HEPO3PHUBHO MOB'sI3aHA 3
BJIAJTHUMM 1€papXisiMU, AUCKYpPC HE JIMILIE BiIoOpakae, a W KOHCEpPBY€E HasiBHI
CTPYKTYpPH BJIaJId, BOAHOYAC CTBOPIOIOYM MPOCTIP AJisi KpUTUYHOI pedrekcii [4: 71].

VY X0/l Hamoro MOCHTIKEHHS MOCTal0Th HACTYIHI MUTaHHSA: SIK BIHCHKOBUM
JUCKYPC KOHCTPYIO€ COLIaNIbHI cMHUCIU? SIKi CTpaterii JeriTUMi3ytoTh HACHIIbCTBO?
Ax icropuunuit mgocBinm (Ha mpukiaml Himeyunnu) Tpanchopmye BiMCHKOBY
PUTOPUKY ?

Hame nocnimkenHs 0a3yeTbcss HA METOAaX KPUTUUHOTO JOuCKypc-aHamizy (H.
®epxmad [3], T. Ban [eiik [1]), koHIENnTyaapHO1 MeTaQopu Ta KOHTEKCTYaJTbHOTO
aHamizy. Martepiasiom cayrytoTh OQILiiiHI Haka3u, MOJITHYHI MPOMOBH (30Kpema
HIMELIbKUX JJepiB), Meia-TeKCTU Ta KyJbTypHi HapaTuBu. Illomo wmexanizmiB
CMUCJIOTBOPEHHSI Y BIMCHKOBOMY IUCKYPCl, TO BIACHKOBUH IHUCKYpPC KOHCTPYIOE
peaIbHICTh Yepe3 YOTUPHU KITFOYOBI MEXaHI3MU:

1.  ®opmyBanHsa kapTuHH CBITY («CBilt — Uykuii»), TaKk K ITUCKYPC
paavKaNIbHO CIPOIINYE CKIaAHY COIliabHY PeaabHICTh J0 OIHAPHUX OIMO3HUIIIM.
TekcTyalibHO 11€ MaTepiaiizyeTbes yepe3 Metadopu: «Mu» — 3aXUCHUKH Ta
HoCI1 ipaBau, «BoHW» — BapBapChKi arpecopu.

2. Jlerymanizaiisi Bopora Ta Trepoi3allii CBOiX, TOOTO JUCKYpC

JIETITUMI3Y€ HACHUIBCTBO, 3MIHIOIOYM CMHUCI TMOHATH. Bopor mo3tamiseTbes
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JIOJACBKUX  pUC  (HA3UBAETHCA  «3BIPOM»,  «OpPIOIO»), IO  3HIXKYE
TICUXOJIOTIYHUN Oap'ep Uil MOro 3HUIIEHHS, TOAI SIK CBOi MIJHOCATBHCS 0
piBHS Mi(IYHUX TepPOiB.

3.  Ekcrtpaopaunapuzaiiis, amke BIMCHKOBUM JTUCKYPC TEPEBOJUTH
CYCIIIBCTBO B PEXKUM «TyT-1-3apa3», [€ 3BHYAHI HOpPMH Mopai
MPU3YIUHSAIOTHCS 3apaJH €TUHOT METH — TIEPEMOTH.

4.,  KoHCTpyroBaHHS KOJICKTUBHOI ITaM'sTi, a caMe MOTOYH1 KOH(IIKTH
IHTEPIIPETYIOTHCA K MPOAOBKEHHS ICTOPUUHOI OOpOTHOU, IO HAJAAE CMUCITY
cydyacHUM >kepTBaM. KOHCTpyrOBaHHS CMHCIIy — OCHOBHUH IIpoliec, IIO0
PO3MIISIIAETHCA Yepe3 MPU3MY JIIHTBOCOIIaIbHOI peaTbHOCTI.

[Ilo crocyeThcs crnenu(piki HIMELBKOTO BIHCBKOBOIO TUCKYPCY, TO CHIJ
3a3HAYUTH, 10 HIMEUbKUWA 1ocBia (Hamu3M, Jlpyra cBiToBa BiiiHa) copmyBaB
YHIKQJIbHY «KyJbTYpy cTpuManocTi» (Zuruckhaltung). KonctpyroBanus cMucity TyT
B1JI0YBAETHCS YEPE3:

1. EBdemizariiro, sika € rOJJOBHUM MEXaH13MOM HIMEIBKOTO JUCKYPCY
JUTS JIETITUMI3aIil BIHCHKOBHX JIili, TOOTO BiIOyBaeThes 3aMiHa ciioBa «Krieg»
(iitHa) Ha «Einsatz» (omepariis) abo «bewaffneter Konflikt» (036poenuii
KoH(DIKT). Lle mepeTBOpIOe BiliHY Ha TEXHIUHY 3a7aydy, 3HUKYIOUH CyCHUIbHY
KPUTHKY.

2. Tpanchopmariro CHIM y BIANOBIIAIBHICTh, TaK SK KOHIICIIIIISA
«Vorwartsverteidigung» (obopona Bmepem) Ta Tepmin «Sicherheitspolitische
Verantwortung» (BiamoBigadbHICTE Yy cdepi Oe3nexu) BUIPABIOBYIOThH
BIMCBKOBI MicCli SIK 3aXHCT ILIHHOCTEHM, a He mposiB arpecii. Jleritmmizaris
HACHJIbCTBA € COITIOKYJIBTYPHUM PE3yJIbTaTOM BIUIUBY BiHCBKOBOTO JTHUCKYPCY
Ha CYCIIbCTBO.

3. IlepeocMuclieHHST  1IEHTUYHOCTI: 3aMmiCTh Tepoi3alii BoOiHA
(Heldentum) yTBepmkyeThess KOHIIENT «rpoMajsHiuHa y opmi» (Staatsbiirger
in Uniform), 1o mianopsakoBaHuil UBIILHOMY KOHTPOJTIO.

[TincymMoByr04YM, MOKHA CTBEPAXKYBATH, 1110 TEKCTU (MMPOMOBH, HAKa3H, CTATTI)

peani3yoTh TIMOMHHUN NHUCKYpC, SIKUWA depe3 MeTadopu, )KaHPU Ta apryMEHTAIllIo
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KOHCTPYIOE CMHCII KOH(IIIKTY, pPOOUTH MOro 3pO3yMUIMM 1 NPUUHATHUM IS
CycIiuibcTBa. B3aeMoiis IMX MOHATH € KJIIOYEM JI0 PO3yMIHHS TOTO, SIK MOBa (hopmye
COIIAJIBHY PEATbHICTh Y KOOPJIWHATAX «3HAHHSI — BJafa — KOMYHIKaIIis.
BIBJIIOT'PA®IA
1. Ban [leiik T. A. duckypc i1 Biaana / nep. 3 anri. K.: Bua. gim «Kueso-
Morunsgaceka akagemis», 2008. 210 c.
2. ®dyko M. Apxeosoris 3HanHs / nep. 3 pp. K.: Ocnosu, 2003. 326 c.
3. Fairclough N. Language and Power. 2. Auflage. Harlow : Longman,
2001. 226 p.
4, Habscheid, S. Text und Diskurs / Stephan Habscheid. Paderborn :
Wilhelm Fink GmbH & Co. Verlags-KG, 2009. 122 S.
BIJOMOCTI ITPO ABTOPA
Onena bByraiiuyk — crapmmii BUKIagay, acmipanT kadeapu HIMEUbKOi
¢1nosorii BosimHCBKOro HalioHaNbHOTO YHIBepcuTeTy imeH1 Jleci Ykpainku. Koo
HAyKOBUX 1HTEPECIB: JIUCKYpC, BIMCHKOBUN UCKYPC, aHaJI3 JIUCKYpCYy, IOpUIANYHA

JIHTBICTUKA, IEPEKIIA03HABCTBO, KyJIbTypa IaM’ siTl, MDKKYJIbTYpHA KOMYHIKallisl.

KOMITIETEHTHICHHH TA IIH®POBHH ITIIXOJIH Y BUKJIAJAHHI
IHO3EMHHX MOB Y TEXHIYHOMY YHIBEPCHTETI
Oxcana BYPKOBCBKA (M. Cii0B’IHCBK, YKpaiHa)

CyyacHuil eram pO3BUTKY BHUIIOI OCBITH XapaKTEPU3Y€ETHCS 1HTErPaIi€l0 Y
MDKHApPOJHUWA  OCBITHIM TMPOCTIp Ta aKTUBHUM BHKOPHUCTAHHSIM ITUGPOBHUX
TEXHOJIOT1M. Y TEXHIYHMX YHIBEPCUTETaxX 1€ 3yMOBIIIOE 3POCTAHHS POJII MOBHOI
MIATOTOBKH, OCKUTbKM MaiOyTHI I1H)KEHEpH TOBWUHHI €()EKTUBHO TMpaIoBaTH 3
IHIIOMOBHMMH HAyKOBO-TEXHIUHUMH JDKepelaMu, OpaTH ydacTb y MIXKHAPOJHHUX
NPOEKTAxX Ta mpodeciiHiii kKomyHikaii [5: 37].

Bonnouac TpamumiiiHi METOAM BHUKIAJaHHS MOB HE 3aBXKIH BiANOBIIAIOTH

Cy4aCHMM BHMOTaM, IO aKTyalli3ye HEOOXIHICTh BIPOBAKEHHS METOAUYHUX

38



CyuacHi ainzeicmuyni napaouzmu : Mamepiaiu MidDicHapoonoi Haykoeoi Kondepenuii. Bunyck 8

iHHOBalii. OcoOauBOro 3HaYeHHS HaOyBa€ TIO€JHAHHS MOBHOI TIJATOTOBKU 3
npodeCiifHOI0 CIIPSMOBAHICTIO HABYAHHS.

BuxnaganHs MOB y TEXHIYHOMY YHIBEPCUTETI Ma€ HU3KY CHEUU(DIUHUX PUC:

1)  mpodeciitHa CrIpsSIMOBAaHICTh HABYAHHS;

2)  oOMexeHa KiJIbKICTh ayIUTOPHUX TOJIVH;

3)  HeoOXiJHICTh POOOTH 3 TEXHIYHOKO TEPMIHOJIOTIEIO;

4)  opieHTAaIlis HA MPAKTUYHE BUKOPHUCTAHHS MOBH.

Y 3B’SM3Ky 3 [OHMM OCOOJMBO BaXJIMBUM € (OpMyBaHHS HE JIUIIE
3araJbHOMOBHHMX, ajie ¥  mpodeciiHO  OpIEHTOBAHUX  KOMYHIKaTHBHHX
KoMmreTeHTHocTew [1: 315].

CyuacHi METOIMYHI 1HHOBAIII1

1. KoMneTeHTHICHAN MIOX1T

KomnerentHicHu#t miaxin nepeadadae (GopMyBaHHS 3aTHOCTI 3aCTOCOBYBAaTH
MOBHI 3HaHHA y TMpoQeciiiHiii AisUIbHOCTI. BIH Opl€EHTOBaHMN Ha PO3BUTOK
KOMYHIKaTUBHOI Ta MpodeciiiHOi KOMIIETEHTHOCTEH CTyeHTIB [2: 237].

2. ESP (English for Specific Purposes)

[Tinxin ESP (anrmiiicbka s cremiaibHUX IiJIel) € OJHUM 13 KIIFOYOBHUX Y
TEXHIYHUX yHiBepcuTeTax. BiH mnepegdadyae HaBYaHHS MOBHM  BIANOBIIHO [0
npodeciiiHux noTped CTYJAEHTIB, BKIOYAOYU POOOTY 3 TEXHIYHOIO JOKYMEHTAIIEI0
Ta CIeliaTi30BaHUMH TekcTamu [3: 5].

3. BukopuctanHs 1HPpOBUX TEXHOJIOTIN

[Mudposi TexHONOTII 3HAYHO PO3MIUPIOIOTH MOXKJIUBOCTI BUKIAJaHHS MOB.
Bukopucranns oHmaH-miiatrGopMm, MyJIbTUMEIIMHUX PECypciB 1  3MIIIAHOTO
HaBYAHHSI CIIPHUSIE MiIBUIICHHIO ¢(eKTUBHOCTI OCBITHROTO mporiecy [5: 39].

4. IIpoekTHe Ta MPoOJIEMHO-OPIEHTOBAHE HABYAHHS

[IpoexTHe HaBuUaHHS JO3BOJISIE CTYJIEHTaM 3aCTOCOBYBAaTH MOBHI 3HAaHHS Yy
NPaKTUYHUX CUTyallisix. BuUKOHaHHA NpoQeciiHO OpIEHTOBAHMX 3aBJAaHb CIPUSE
PO3BHUTKY KPUTHYHOTO MUCJICHHS Ta caMoCTiiHOCTI [4: 2].

5. InTerpartis pigHO1 Ta 1HO3EMHOT MOB
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[HTerpoBaHuit mixia nepeadavyae NoeTHaAHHS BUKJIAJaHHS P1THOI Ta 1HO3€MHOL
MOB, 1[0 cropusie (OPMYBaHHIO HABUYOK NEpeKiIaay Ta TIUOIIOMY PO3YyMIHHIO
tepminosorii [1: 383].

OTxe, METOJIMYHI 1HHOBAIlll y BUKJIQJaHHI MOB Y TEXHIYHOMY YHIBEPCHUTETI
cpusioTh  (opMyBaHHIO Tpo(deciiiHOi MOBHOI KOMIIETEHTHOCTI  CTYJICHTIB.
Bukopuctanus kommereHTHiCHOro migxoxy, ESP, mmdpoBux TexHomorii Ta
IHTepaKTUBHUX METOIB HaBYaHHs 3a0e3neuye epeKTHBHY MIATOTOBKY MalOyTHIX
daxiBIiB 10 npodeciiiHol TisITPHOCTI B yMOBax riodaimizariii [2: 5].
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METOJHUKA BHKOPHCTAHHA NEUMI®IKALIII Y ®OPMYBAHHI
KPUTHYHOI'O MUHCJIEHHA CTY/IEHTIB MOJIOAIIINX KYPCIB
Ouiena BEJIIJYYK (M. MukoJiaiB, Ykpaina)

VY cyuacHiii BuIlid OCBITI ()OPMYBaHHS KPUTUYHOIO MHUCIEHHS CTYJICHTIB
MOJIOAIMX KYPCiB € BaXKIWBHUM 3aBIAHHSM, OCKITLKM BOHO CIPHUSE PO3BUTKY
30ATHOCTI aHaji3yBaTH 1HGOpMAIil0 Ta TMpUMaTH OOTPYHTOBaHI PIIICHHS.
TpanuiiitHi MeTOIM HaBYaHHS HE 3aBXKAW 3a0€3MeuyloTh JOCTATHIO 3ay4YeHICTh
CTYJICHTIB, TOMY 3pOCTa€ MOTpeda y BUKOPUCTAHHI 1HHOBAIIMHUX TiaXxoAiB. OqHuUM
13 Takux MiIXOMIB € TeiMmidikalis — 3aCTOCYBaHHS IFPOBHX €JIEMEHTIB Y
HaBYAJIbHOMY IIpoIleci JUIsS TiJBUINCHHS MOTHBAIlll Ta aKTHUBI3AIli Mi3HABAIHHOI
JISITBHOCT1 CTYJICHTIB.

[IpakTuuna peanizaiis revmidikaiii 60a3yeTbcsi Ha BUKOPUCTaHHI HU(PPOBUX
IHCTPYMEHTIB, IO TPaHCHOPMYIOTh AHANITUYHY pOOOTY B IFPOBHM BHUKIHK.
[{enTpanbHe Miciie OCIa0Th cepBicH MUTTEBUX onuTyBanb Kahoot! ta Quizlet, ski
JT03BOJISIIOTH CTBOPIOBATH BIIPABH Ha JCKOHCTPYKIIIO TEKCTY. 3aMICTh CTaHIApTHUX
TECTIB CTYJIEHTH OepyTh yd4acTh Yy CeciiX, J€ TMOTpiOHO Ha MIBUIKICTh
11eHTU(IKYBATH JOT1YHI TTOMUJIKH, MaHIMMyJISITUBHI 3ar0JIOBKH 200 PO3pI3HATH (haKTU
1 cy0’eKTHBHI Cy/UKeHHS. IrpoBuii a3apT 1 NMparHeHHs NOTPANUTU B «JIiAepOOpI»
CTUMYJIIOIOTh IIBUIKE IEPEMUKAHHS BiJl MOBEPXHEBOTO YHWTAHHS JIO TJIIMOOKOTO
aHamizy 3Mmicry [1; 3].

PO3BUTOK aHAIITUYHUX HABUYOK TMPOJOBKYETHCS UEpe3 IHTEPAKTHUBHI
MynbTUMeniHl  Onoku  LearningApps Ta Liveworksheets. Ili mmardopmu
JO3BOJISIIOTH ~ BIOPOBAKYBAaTH ~ MEXaHIKM  «COPTYBaHHS»  Ta  «IOMIYKY
BIJIMIOBITHOCTE», 1€ CTYIEHTH KIACU(PIKYIOTh JKEpesna 3a CTYNEeHEM IXHbOi
HaJIHHOCTI a00 BUOYIOBYIOTH JIOTIYHI JIAHIFO)KKK apryMeHTarlii. BukopucranHs
€JIEMEHTIB Ma3iiB abo CTpaTEriyHUX irop MEepeTBOPIOE PYTHHHY MEPEBIPKY JKEpes
Ha 3aBJaHHs, /¢ KO’KHA MOMMJIKa BUMara€ MOBEPHEHHS IO BUXITHOTO TEKCTY, IO
3aKPITUTIOE 3BUYKY J0 PETEIBHOTO aHamizy [2; 6].

Oco6nmBy poJib y 1M METOAMINl BIJITpa€e CTOPITEJIHT Ta Bi3yalibHE

MOJICTIOBaHHSI 3a JOMOMOror cepmiciB Ha kmranT Storyboard That. Crynentn
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CTBOPIOIOTH ITPOBI CIIEHApii, € TOJOBHUM T'€poi Mae MPUMHATH PIIICHHS B YMOBax
iHopMmartiitHoro koHGIIKTY. Takui miaxXia 3MyIIye MOJIOJb HE MPOCTO CIOKUBATH
KOHTEHT, a MPOTHO3yBaTH HACIIIKU M1 Ta apryMEHTyBaTH BUOIp MEBHOI cTpaTerii,
NEPEHOCSYN KPUTUYHE MUCJIEHHS Y IUIOIMHY NMPAaKTUYHOI cumyJsiuii [5; 8].

3aBepmiasibHuM ~ eTtarioM  (GOpMyBaHHS KOMIIETEHINIM € BeO-KBeCTH —
KOMIUIEKCHI irpOBi IPOEKTH, € CTYACHTU CTAIOTh «IH(OPMALIHHUMU JETEKTUBAMMI.
[Tpoxonsun uepe3 LUPPOBI NEPEUIKOAN, BOHM PO3TaAylOTh JIOTIYHI 3arajJku Ta
npoBOAATh (akTyekiHr. KoXXeH YCHIIMHO MpoWIeHUuN piBEHb MiATBEPIKYE
c(pOpMOBAHICTh NEBHOI CKJIa0BOi KPUTHUYHOTO MHCIJIEHHS — BIiJ BMIHHS CTaBUTHU
3alUTaHHS JI0 3/IaTHOCTI poOUTH OOTPYHTOBAaHI BUCHOBKH. Bukopucranhs OaniB Ta
IFPOBUX CTaTyCiB y MeXaX TaKUX MPOEKTIB 3a0e31euye BUCOKHI PIBEHb 3a]y4€HOCTI
Ta aKTHBHY B3a€MOJIi0 B rpynax [4: 28-31; 7: 73-80; 9].

VY3aranpHIOIOUM 3a3Ha4YeHe, MOKHA 3pOOMTH BUCHOBOK, IO reiMidikaiis €
e(EeKTUBHUM 1HCTPYMEHTOM (OpMYyBaHHS KPUTHYHOIO MHUCJIEHHS CTYACHTIB
MOJIOJIINX KypCiB. BHKOpHUCTaHHS IrpoBUX €JIEMEHTIB IiJIBUIIY€E MOTHUBAILIO,
aKTHUBI3y€ MI3HABAIbHY [ISJIBHICTh 1 CHpPHUSIE PO3BUTKY AHATITUYHUX HABHYOK.
[Tomanpin MOCHIKEHHS MOXYTh OyTH CHpsIMOBaHI Ha pO3pOOKY rerimMighikoBaHHUX
MoJeNeld JUIsl OKpEMHX AMCIUIUIIH Ta BUBYEHHS iXHHOTO BIUIMBY Ha MpoQeciiiHi
KOMITETEHTHOCTI CTYJICHTIB.
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ENHANCING VOCABULARY ACQUISITION THROUGH MIND
MAPPING
Iryna VOLYNETS, Anhelina KOLISNICHENKO (Uman, Ukraine)

Vocabulary acquisition lies at the heart of successful language learning,

serving as the essential building block for both understanding and producing
language. Without sufficient vocabulary, learners struggle to express their thoughts,
comprehend authentic materials, or engage in meaningful communication.
Traditional teaching methods, word lists, translation exercises, and rote
memorization, have dominated classrooms for decades, yet their effectiveness
remains questionable. These approaches fail to create meaningful connections
between new words and existing knowledge, making the learning process mechanical
and monotonous. Learners become trapped in a frustrating cycle of forgetting that
undermines confidence and gradually erodes motivation for language learning
altogether.

Recent research has shifted toward cognitively-based strategies that help
learners organize and internalize vocabulary more effectively. Dual Coding Theory
suggests that combining verbal and visual information strengthens memory by
creating multiple retrieval pathways [1; 3]. When learners encounter words alongside
relevant images or visual structures, they encode information through two distinct
channels rather than one, making recall significantly more reliable. Cognitive Load
Theory complements this approach by explaining why certain instructional methods
succeed while others fail. Well-designed visual tools reduce unnecessary mental
effort, freeing working memory for meaningful learning rather than overwhelming it
with redundant information [4]. This principle becomes especially important in
vocabulary instruction, where students must simultaneously process new words, their
meanings, pronunciation, usage patterns, and contextual examples.

Mind mapping naturally aligns with both principles. Wang and Dostal (2018)
developed and tested a methodology for integrating mind maps into English
vocabulary instruction, finding that it enhanced student engagement and transformed

learning into an active, creative process that students find more compelling than
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traditional methods [5]. Feng et al. expanded these findings by examining multiple
dimensions of learning outcomes, revealing that mind mapping positively affected
not only vocabulary recall and retention but also motivation and willingness to
communicate [2]. These additional benefits matter considerably, since vocabulary
knowledge means little if students lack the confidence to actually use the words they
have learned. The technique thus addresses both cognitive and affective dimensions
of language learning simultaneously. The visual-spatial organization of mind maps
helps students perceive relationships between words rather than treating each item as
isolated information, mirroring how native speakers naturally organize their mental
lexicons.

Translating these findings into classroom practice requires careful planning.
Teachers should begin with pre-structured templates that significantly reduce
cognitive load, allowing students to focus on semantic organization rather than design
decisions. Support can gradually fade as students gain experience. Time allocation
also deserves attention: activities initially require 15-20 minutes, more than
traditional methods might demand, but efficiency improves considerably after several
sessions. Creative anxiety presents a real barrier for many students, and reassuring
them that effective organization matters more than aesthetic appeal helps reduce this
obstacle.

Mind mapping works best for organizing thematic vocabulary, exploring word
families, or reviewing previously studied material, and functions most effectively as a
complement to other instructional approaches rather than a replacement. Teachers
should introduce it gradually before expanding its role. When applied with thoughtful
planning and adequate support, mind mapping transforms vocabulary learning from
mechanical memorization into an engaging process that helps students build lasting,
interconnected knowledge.
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The comparative-historical method plays a significant role in linguistics.
However, as a subject taught in higher education, it has, in our opinion, been
insufficiently studied.

As is well known, the comparative-historical method and comparative-
historical linguistics (comparativistics) emerged in the first quarter of the 19th
century in the works of F. Bopp, J. Grimm, R. Rask, A. Vostokov. Throughout the
19th century and the first quarter of the 20th century, this method held a leading
position in world linguistics. During this period, comparativistics achieved
impressive results in studying the history of related languages.

The deciphering and reconstruction of extinct languages became one of the
vivid indicators of the effectiveness of comparative-historical research. We mean the
Hittite-Luwian, Tocharian, and Paleo-Balkan languages in Indo-European studies.

Therefore, it is important that students grasp the core postulates of
comparativistics and acquire deep methodological knowledge.

It is essential to provide students with a clear definition of the comparative-
historical method, to outline its structure, and to present both its strengths and its
inherent limitations.

The following definition of the comparative-historical method is well known
among linguists: the comparative-historical method is «a system of scientific research
techniques used in the study of related languages in order to reconstruct the historical
background of these languages and reveal the patterns of their development,
beginning from the proto-language» [2: 58].

However, this definition is both too narrow and too broad. It is too narrow if
viewed from the perspective of the method’s structure, as it equates the method with
techniques. It is too broad in characterizing the techniques of the comparative-
historical method: in the proposed interpretation, it includes any techniques used in
historical linguistic research [1: 13-14]. This approach is not appropriate.

By means of the comparative-historical method, comparativists uncover the
laws that governed the development of related languages in the past, trace the

evolution of these languages on the basis of their common origin from the proto-
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language (the basic language). This proto-language is reconstructed and
hypothetically restored by scholars.

The structure of the comparative-historical method is characterized in the
context of a broad interpretation of the linguistic method as a heterogeneous unit.
Within the structure of the linguistic method three heterogeneous components are
distinguished: ontological, teleological, and operational [1: 12].

The ontological component of the comparative-historical method includes
certain principles and approaches. The leading principle, which actually gave rise to
comparative-historical linguistics, is the principle of historicism [1: 15; 5: 22].

However, this is not the only principle within the ontological structure of the
comparative-historical method. Our historical-scientific reconstruction shows that
works in the comparative-historical tradition also emphasize the principles of
causality, systematicity, and the principle of general connection of the phenomena
[1: 15-23; 5: 27].

The teleological component of the linguistic method includes the purpose of
the research. It is interpreted in factual and methodological aspects. First, this is the
reproduction of models of proto-linguistic states of families and groups of related
languages, their further development and division into independent languages, as well
as the creation of comparative-historical descriptions (grammars and dictionaries) of
related languages [4:485]. This purpose is realized in the following tasks:
1) establishing the genetic relatedness of certain languages on the basis of the
postulate of their origin from a proto-language; 2) explaining the causes and
conditions of the disintegration of the proto-language and the emergence of
independent languages; 3) uncovering the regularities of the evolution of related
languages, identifying secondary convergences and divergences among them.

Second, the purpose of comparative-historical research may be presented as the
disclosure of historical, causal, and systemic connections of linguistic facts, that is, as
the realization of the principle of general connection of the phenomena on specific

historical-linguistic material [1: 23].
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The operational component consists of certain techniques and procedures:
1) genetic identification of linguistic facts, 2) linguistic reconstruction of the
archetype and phonetic law, 3) dating and localizing linguistic phenomena and their
systemically connected sets [3: 84].

Considering the genesis and evolution of the comparative-historical method,
the authors distinguish three stages of its history. Regarding the first stage (1820s—
1860s), it is appropriate to speak of the emergence and formation of the comparative-
historical method. The content of the second (classical) stage (the 1870s — the 1930s)
is the development of the comparative-historical method and the systematization of
comparative-historical material. The third stage (the 1940s — the 2020s) is
characterized by the study of new languages, the incorporation of newly discovered
ancient manuscripts (and, with the advent of printing, printed works), as well as the
application of new research methods that complement the comparative-historical
method.

During the 19th century and the early 20th century, the comparative-historical
method was the leading method in linguistics. It remains relevant today.

To support systematic mastery of the material, students are offered a number of
exercises related to the techniques of genetic identification of facts, the chronological
ordering and localisation of linguistic phenomena and their systematically interrelated
groupings, and the procedure of linguistic reconstruction.

Therefore, studying the comparative-historical method within the course
«General Linguistics» contributes to the quality of the general theoretical training of
masters, giving them a correct understanding of language as a dynamic phenomenon.
This is a development of the traditions of teaching this course in Ukraine and abroad.
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ENHANCING READING SKILLS IN THE ENGLISH CLASSROOM
THROUGH INTERACTIVE ACTIVITIES
Anastasiia HNATIUK, Olha SUSHKEVYCH (Uman, Ukraine)

Reading is a fundamental skill in language learning that enables students to
access information, develop vocabulary, and enhance overall communicative
competence. However, many learners experience difficulties in understanding texts
due to limited vocabulary, lack of motivation, or passive learning environments.
Traditional approaches to teaching reading often focus on silent reading and
comprehension questions, which may not fully engage students. Therefore, there is a
growing need to incorporate interactive activities that promote active participation
and deeper understanding.

The purpose of this paper is to analyse the role of interactive activities in
developing reading skills in the English classroom and to provide practical

recommendations for their implementation.
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Over the past few years, the role of learner engagement has increasingly been
emphasized in the development of reading skills in the English classroom. Engaged
learners are more likely to persist in doing tasks, retain information, and apply new
knowledge in meaningful ways [1: 205]. Consequently, the design and delivery of
reading lessons must go beyond traditional textbook-based instruction and
incorporate interactive, playful, and differentiated activities that appeal to the needs
and interests of secondary school students.

Technological progress has also presented new tools for engaging readers.
Interactive storybooks, phonics games, and multimedia applications have been
introduced to support literacy development by making the reading process more
engaging and accessible [2]. Nevertheless, their success is largely determined by the
way they are incorporated into classroom practice. When used thoughtfully, these
tools can foster active participation, provide immediate feedback, and cater to diverse
learning styles. For instance, multimedia elements such as audio narration,
animations, and interactive tasks can help learners better understand complex texts
and retain information more effectively. Moreover, digital platforms often allow for
individualized learning, enabling students to progress at their own pace and revisit
challenging material when necessary.

Group discussions are important as they encourage students to think critically
about the text they have read. The participants express their own ideas rather than
perform in a hypothetical situation. Group work is ideal, because in small groups (3—
4 members) even weak students must be active. To facilitate a successful group
discussion, a teacher needs to choose a thought-provoking text, set clear guidelines
and use open-ended questions. These questions should challenge students to justify
their opinions and consider alternative interpretations.

Story mapping is a suitable strategy for visual learners as a graphic
representation is often used to illustrate the story structure and sequence of events. It
helps students organize the elements of a story, such as characters, setting, plot,
conflict, and resolution so as to understand how each element contributes to the

overall story. According to Sayeski and Paulsen, by means of story mapping students
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can draw pictures to represent the sequence or write down the keywords. The teacher
can create their story maps with headings to match the instructional goals [3: 53].

The story mapping strategy has proven to be effective in enhancing students’
reading comprehension achievement. While applying this strategy during reading,
students can identify the main ideas, make inferences, and expand their vocabulary.
Furthermore, the use of story mapping after reading enables learners to easily recall
the key message of the text when completing comprehension tasks. Next, students
who are taught using the story mapping strategy tend to demonstrate higher
motivation when engaging with reading materials. Finally, this strategy helps reduce
boredom during the reading process, making learning more engaging and interactive.

To create a story map, a teacher should draw a diagram using a chart or graphic
organizer. Then, student have to fill it in with the information from the text
identifying key components. A teacher ought to encourage them to use their own
words to describe the elements, promoting active engagement with the material. The
completed map can be used as a basis for further discussion or writing assignments.
Analysing the map collectively can reveal new insights and reinforce understanding.

Reading through interaction can increase learners’ opportunities. As students
are becoming more different, teachers need to vary their grouping practices during
reading. Teachers can meet the needs of all students by careful use of a variety of
grouping practices, including whole-class instruction, teacher- and peer-led small
group instruction, pairing and peer tutoring, and one-on-one instruction.

To conclude, interactive activities play a crucial role in enhancing reading
skills in the English classroom. They not only improve comprehension but also
increase student motivation and engagement. The integration of such activities
transforms reading into a dynamic and meaningful process.
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O YHKI[IHHA CEMAHTHKA JIATHHChKHX
DPA3EOJIOI'T9YHUX O/TUHHUIIb
Oaena I'OPJIOBA (M. Ininpo, Ykpaina)

JlaTMHCHKA MOBA MPOTATOM TUCAUYOJIITH BiJIrpaBajia pojb MOBU-TIOCEPEIHNUKA B
KyJIbTYPHOMY, HAYKOBOMY Ta TPaBOBOMY MPOCTOpi €BPOMH, 3THUIIUBIIHN TIHOOKUN
ClIiJi y CydYaCHUX MOBax Yy BHIJISAl (pa3eojoriuHuX OJIUHMIL. JIaTHHCBKI
dbpazeonoriaMM € YyHIKaJbHUM JIHTBICTUYHUM (EHOMEHOM, IO TO€IHYE B COO1
CEMAHTUYHY €MHICTh, CTUJICTUYHY MAapKOBaHICTb Ta BHUPaXEHY (QYHKUIHHY
HABAHTAXKEHICTh Yy pi3HUX cdepax KomyHikarmii. [lompu 3HauHuii i1HTEpeC
JOCIIITHUKIB JI0 3arajJbHUX MUTaHb (Ppazeosiorii, GyHKIIHHO-CEMaHTUYHUN aCTIEKT
JATUHCHKUX 3al03W4YeHb 3aJMINA€ThCS HEIOCTATHHO BUCBITICHUM Y BITUYU3HSIHOMY
MOBO3HABCTBI.

AKTyanpHICTh TEMH 3YMOBJICHa IIHPOKUM  V)KMBAHHSIM  JIATHHCHKUX
¢pa3eoNoriyHNX  OJWUHUIIL Yy CY4aCHOMY HAyKOBOMY, IOPUIMYHOMY Ta
nyOJIIUCTUYHOMY JIHUCKypCax, a TaKOoX TOTPeOO CHUCTEMHOTO OMNHUCY IXHIX
CEMAHTUYHUX 1 (PYHKUIHHUX XapaKTEPUCTUK y KOHTEKCTI PI3HUX KOMYHIKATUBHUX

chep. Meroro mocmipKEHHS € aHam3 (QYHKIIHHO-CEMAaHTUYHUX OCOOJMBOCTEH
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JATUHCHKUX (DPa3eosoriyHuX OAMHUIL Y Cy4acHOMY MOBJEHHI. [[nsi AocArHeHHs
METH TIOCTABJICHO TaKi 3aBAaHHS: BU3HAUYUTH OCHOBHI THUIHM JATUHCHKHUX
¢Gpa3eoNoriyHUX OJUHUIL 32 CTPYKTYPHUM KPHUTEpPIEM; OXapaKTepU3yBaTH IXHi
GyHKINT B PI3HUX THUIAX JUCKYPCY; IPOCTEKHUTH TpaHCHOpMaIlilo CEeMaHTHKU
JaTUHCHKUX (hpa3eoIoTi3MiB y MPOLECl 3aCBOEHHS CYYaCHUMU MOBaMH.

[Tin ¢ppa3eonoriyuHO0 OAUHHULICIO PO3YMIEMO BIATBOPIOBAHE MOEIHAHHS CIIB 13
HUTICHUM a00 YacTKOBO TIEPEOCMUCICHUM 3HAYEHHSIM, MI0 XapaKTepU3Y€EThCA
CEMAHTUYHOIO 3JIUTICTIO KOMIIOHEHTIB Ta BiJITBOPIOBAHICTIO B MOBJICHHI SIK TOTOBA
onuuung. Sk 3asznauae JI. I'. Cxpumnnuk, «dpaszeosorisa sBisie cOO0I0 CKIAIHYy W
pO3rally’KeHy CHCTeMY CTIAKMX 3BOpPOTIB, MI0 BIAOOpakarTh crenuiky
HalllOHAJIBHOTO OayeHHs CBITY Ta KyJbTYpHO-MOBHUU JOCBif Hapomy» [2: 18].
JlatuHCBHKI (pa3eoIOTiuHI OJUHUII BUPI3HIIOTHCS 3-MOMIK 1HIIMX 3al03UYE€Hb THM,
0 3a3BUYail 30epiraroTbCs B OPUTIHAIBHIN JaTHHCBKIA (opMmi, HE MiIJAI0YUCh
MOpdOJIOTIYHIA ajanTamii 10 MOBH-PEUMIIIEHTA, IO 3YMOBIIIOE IXHIO OCOOJIUBY
CTWJIICTUYHY MapKOBAHICTh Ta KHIKHUNA XapakKTep.

3a CTPYKTYpHUM KPHUTEPIEM JIATUHCHKI (Ppa3eosoriyHi OAMHUI MOAUISIIOTHCS
Ha KUTbKa OCHOBHUX Tpyn. Jlo mepmioi rpynu Hajexarh KpuiaTi BHUCIOBU Ta
CEHTEHIII1, 1[0 SBJIAIOTH COO0I0 TpaMaTHYHO 3aBepllieH] pedeHHs: «Veni, vidi, vici»
(ITpuitimoB, mnob6aumB, mnepemir), «Errare humanum est» (Jltoguni BIacTUBO
nomwisitucs), «Per aspera ad astray» (UYepes tepuu gm0 3ipok). [pyry rpymy
YTBOPIOIOTh  CTIMKI CJIOBOCHOJYYEHHSI TEPMIHOJIOTIYHOTO XapakTepy, LIHUPOKO
B)KMBaHI B HAYKOBOMY Ta IOpUIUYHOMY AMCKypcax: «status quoy, «terra incognitay,
«modus vivendi», «nota bene». Jlo TpeThoi Tpymu BiZHOCHUMO (pa3eoioTi3MU Y
dbopmi ckopoueHb Ta abpeiaTyp: «etcy» (et cetera), «i.e.» (id est), «e.g» (exempli
gratia). B.J[. VYxuenko Tta J[. B. VYXueHKO MIAKPECIIOOTh, M0 «CTPYKTypHA
opraHizaiisi (pa3eoOTIYHOI OJUHUII Oe3MOocepeHhO BIUIUBAE HA il CEMaHTUYHUN
oOcsar Ta QYHKIIWHUM TOTEHINan y pi3HMX Tunax auckypcy» [3: 87]. Taka
CTPYKTypHa PI3HOMAHITHICTh 3yMOBIIOE crienudiky (GYyHKIIHHOTO HABaHTAKEHHS

PI3HUX THUIIIB JIATUHCHKUX (PPa3eosOrTYHUX OJUHULb.
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AHai3 QyHKIIHHOT CEMAaHTUKH JIATUHCHKUX (Ppa3eosiori3amMiB 3acBiuye, IO
BOHM BUKOHYIOTh KUJIbKa KIIIOUOBMX (YHKIIA y CydacHUX TekcTax. HomiHaTuBHa
GyHKIS TMOJsITaE B MO3HAYEHHI TIOHSTH, SBUI a00 CUTyaIlid, I SKHX y MOBI-
pPELMITIEHT] BIZCYTHI TOYHI €KBiBaJeHTH a00 HasBHI BIAMOBITHUKHU € MEHII TOYHUMHU.
Tak, ropuanunuii TepMiH «habeas corpus» TMoO3Ha4ya€ TMPABOBUM MPUHIUI
HEJOTOPKAHHOCTI ocobu, a «de facto» / «de jure» po3pi3HsIOTH (haKTHUYHUN Ta
IOPUIUYHUI CTaHW peyedl — HIOAHCH, IO BAXKKO IMepeAaTH OJHUM CJIOBOM IHILIOIO
moBoo. K. T. bapaniieB 3a3Hauae, 110 «<HOMIHATUBHA (DYHKIIISI TATUHCHKUX KPUIATHX
BUpa3iB y IOPUJAUYHOMY Ta HAYKOBOMY JUCKYpCax € MEPBUHHOIO 1 BU3HAYANBHOIO,
OCKUIbKM caMe Il OJMHHUII HEPIAKO MO3HAYAIOTh MOHSTTS, 110 HE MAalTh TOYHUX
BIJIMOBITHUKIB y CJIOB'STHCBKUX MOBax» [1: 12].

CrunictiyHa (QyHKIIS € HE MEHII BaXJIMBOIO: YKUBAHHA JIATUHCHKUX
(dpa3eonoriyHUX OAUHUIL MIJBUILYE CTHJIICTUYHUN PETICTP BUCIOBIIOBAHHS, HA/IA€
TEKCTY aKaJeMIYHOro, O(IimiiiHOro abo ypOYUCTOro 3BYYaHHS. Y HAyKOBOMY
JUCKYpCl BHUCIIOBM Ha 3pa3ok «mutatis mutandis» (31 3MiHamu, 10 HEOOX1JTHO
BHECTH) abo «ceteris paribus» (3a IHIIMX PIBHUX YMOB) CHUTHAJI3YIOTh IIPO
METO/IOJIOTIYHY KOPEKTHICTh Ta HAyKOBY KyJbTYpy aBTopa. Y MyOJIIIUCTHUII
B)KMBAHHS JIATUHCBKUX (Ppa3eoiori3MiB HEPIJIKO BUKOHYE IPOHIYHY a0O0 OLIHHY
(GyHKILII0, AUCTAHIIIOIOYMA aBTOpa BiJl OMUCYBaHOro siBUIA. KpiM TOro, JaTHUHCHKI
OJIMHUIIl BUKOHYIOTH (YHKIIIO KYJbTYpPHOTO MapKepa, amneiioloyd 10 CIILHOTO
IHTENEKTYyaJIbHOTO JOCBIAY aBTOpa Ta YyMTaya 1 BCTAHOBIIOIOYM MK HUMHU OCOOJIMBI
KOMYHIKaTUBHI BiIHOCHHH [2: 94; 3: 213].

Oco0OnmuBOi  yBaru 3aciiyroBye€ TpaHcopMallisi CEMaHTUKH JIATUHCHKUX
(bpa3eonoriYHUX OJMHUIb Y MPOLECl IXHBOTO (PYHKIIOHYBAaHHS B CY4aCHHX MOBax.
YacTtuna (dpazeosnorizmis 30epirae CBO€ MEpBICHE 3HAYCHHS MPAKTUYHO HE3MIHHUM —
nepeayciM 1€ CTOCYEThCSI TEPMIHOJIOTTYHUX OJWHHUIL HAYKOBOTO Ta HOPUIAUYHOTO
JUCKYPCIB, i€ CEMaHTHUYHA TOYHICTh € KJIIOYOBOIO BUMOTOR0. [HII ¢pazeonorizmMu
3a3HAIOTh CEMAaHTHUYHOTO PO3MIMPEHHS ab0 3BY)KEHHs: BuUpa3 «alma mater» (Oyks.
«MaTH TOTyBaJBHULI» ) TIEPBICHO MO3HAYAB OOTHHIO-TIOKPOBUTENBKY, a B Cy4aCHOMY

BXKMBaHHI HAaOyB 3HAYEHHS HaBuajbHOro 3akiaay. [loka3oBuM € Takox (eHOMEH
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CEMaHTUYHOTO 3CYBY, KOJU JATUHCHKHI (hpazeosiori3aM y HOBOMY KOHTEKCTI HaOyBae
3HAUEHHA, BIJICYTHhOro B opuriHaimi. Sk 3a3Hadae K.T. bapanues, «cemaHTHYHA
€BOJIOLIIS JIATUHCHKUX KPWJIATUX BHpPa3iB y CY4YacCHHX MOBaX € 3aKOHOMIpHUM
HACJIZIKOM iXHBOI ajanTaiii /10 HOBUX KOMYHIKAaTMBHUX NOTpeO Ta KYJbTYpHHX
KOHTEKCTiBY» [1: 27].

HocmimxerHs: QyHKIIHOT CEMaHTUKH JIATHHCHKUX (hPa3eoIOTTIHIX OAMHHITH
y PI3HHUX THUIIAX JUCKYPCY 3acBIAYYy€ iXHIO HEPIBHOMIpHY AMCTpuOymiro. HaliBuiia
KOHIICHTpAIlisl JIATUHCHKUX (PPa3eosOTi3MIB  CIIOCTEPITAETbCA B IOPUAMYHOMY
JUCKYPCl, 76 BOHU BUKOHYIOTh MEpeayciM TepMiHOJIOTIUHY (QyHKI0: «nulla poena
sine lege», «praesumptio innocentiaey», «res judicata». Y HayKOBOMY JIUCKYpCl
JATUHCBKI OJUHULI CIYTyIOTb METaMOBHMMHM MapKepamMH Ta 3aco0aMH TOYHOI
HOMIHAIT METOJIOJIOTIYHUX TOHATh. Y MyONIIUCTUYHOMY Ta XYyJIOKHBOMY
JIMCKYypcax MEepPeBa)KalOTh KPUJIaTlI BUCIOBU Ta CEHTEHIIII, 1[0 BUKOHYIOTh MEPEayCIM
excrpecuBHy Ta ouiHHY (yHkiii. JI. I'. CKpUIHUK MiAKPECITIOE, MO «JIUCKYpPCUBHA
3YMOBJIEHICTh CEMAaHTUKHU (Ppa3eosIOriyHOl OJAMHHULI BUSBISETHCS B TOMY, LIO TOH
caMuii BUpa3 MOXke HaOyBaTH PIZHOrO0 (PYHKIIIHHOTO HABAHTaXEHHS 3aJIEKHO Bij
KOMYHIKaTUBHOTO KOHTEKCTY HOro BXXUBaHH» [2: 157].

TakuM 4YMHOM, JATUHCBKI (pPaA3eosOriyHl  OAMHMII  SBIAIOTH  COOOIO
CEMAHTUYHO Ta (DYHKLIMHO HEOJHOPIAHMMA IUIACT JIEKCHMKH, IO BIAIIPA€ BAKIUBY
pOJIb y Pi3HHX KOMYHIKaTHBHUX cepax. [XHs (QyHKIiIfHA cCeMaHTHUKA BU3HAYAECTHCS
B3a€MOJIECI0 TEPBICHOTO JIATUHCHKOTO 3HAYEHHA 3 TMparMaTUdyHUMH yMOBaMU
Cy4acCHOTO BI)KMBAHHS, CTWJIICTUYHUMH KOHBEHIIISIMHA BIAMOBITHOTO JHUCKYpPCY Ta
KyJbTYpPHO-KOTHITUBHUM KOHTeKCTOM. CTpyKTypHa Kiacudikaiisi JaTHHCHKHX
dpa3eonoriaMiB  KOpedoe 3 iXHIM (QYHKIIHHMM TMOTEHUIAJIOM: TIpaMaTH4YHO
3aBEpIICHI CEHTEHIII] peani3yloTh MEPeBaKHO EKCIPECUBHY Ta OLIHHY (PyHKIIT, TO1
K TEPMIHOJIOTIYHI CJIOBOCIIOJIYYEHHSI OPIEHTOBAaHI Hacammepe] Ha HOMIHATUBHY
TOYHICTb.
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«lopniBcbkuit  1HCTUTYT 1HO3eMHHX MOB» JIBH3 «JlonOGacekuii neprkaBHUMN

NeJaroriYHui YHIBEpCUTET

IICUXOJITHT'BICTHYHI YHHHHUKH YCHIIITHOCTI
OBOJIOJIHHA IHO3EMHOI MOBOIO
Ogaena 'OPJIOBA (m. Aninpo, Ykpaina)

[IpoOnema ycHIIIHOCTI OBOJOJIHHA 1HO3EMHOK MOBOIO € OHIEID 3
INEHTPAIBHUX Yy CYYacHIM TCHUXOJIHTBICTUIN Ta NPHUKIaAHIN miHrBicTuli. [lompu
3HAYHUN OOCSAT AOCIIKEeHb Y M Taly3i, MUTaHHS TPO Te, sIKi MCUXOJIIHTBICTUYHI
YUHHUKH BIAITPaIOTh BUPIIIAIBHY pOib Y (POPMyBaHHI IHIIOMOBHOI KOMIETEHTHOCTI,
3aIMIIAEThCS NUCKYCiiHUM. [IpakThka BUKIIaJlaHHS 1HO3EMHHX MOB TEPEKOHIMBO
CBIJIUYMTH, IO HABITh 3a OJHAKOBUX YMOB HaBUYaHHS Pi3HI Y4HI JIOCATAIOTh CYTTEBO
BIJIMIHHMX pE3yJbTaTiB, 10 BKa3y€ Ha BHU3HAYaJbHy pOJb 1HJIWBIIyalIbHO-
MICUXOJIOTIYHUX YAHHUKIB y MPOIIECI 3aCBOEHHS MOBHU.

IIcuXOMHIrBICTUYHUN MIAX1A OO0 BUBYEHHS OBOJIOAIHHS 1HO3EMHOK MOBOIO
nepeadavae aHali3 BHYTPINIHIX ICUXIYHUX TIPOIIECIB, IO JIEKATh B OCHOBI 3aCBOEHHS
MOBHHUX CTPYKTYp, (hOpMyBaHHS MOBJICHHEBUX HABHUYOK Ta PO3BUTKY iHIIIOMOBHOI
KOMYHIKaTUBHOI KOMIIeTeHTHOCTI. Ha BiMiHYy BiJl CyTO JIHTBICTUYHOIO MiJIXO1Y, IO
30CEPEIKYETHCS HA CTPYKTYPHUX OCOOJIMBOCTSX MOBH, IICUXOJIHTBICTHKA aKIICHTYE
Ha MEXaHi3Max CIPUHHATTSA, MepepoOKH Ta TOPOKEHHS MOBICHHS. SIK 3a3Hadae

O. O. JIeoHTBEB, «OBOJIOIIHHS 1HO3EMHOIO MOBOIO € HE TTPOCTO HAKOMIMYEHHSM 3HAHB
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Ipo MOBHY cHUCTeMy, a (OpPMYBaHHSIM HOBOTO MOBJIEHHEBOT'O MeEXaHI3My, IO
(GYHKITIOHY€E TapajeabHO 3 PIIHOMOBHUM a00 B TICHIM B3aemojii 3 Hum» [4: 143].
Came 1mM 3yMOBJICHA CKJIAIHICTh Ta IHAWBIIyaJdbHA BapiaTHUBHICTH IMPOIIECY
3aCBOEHHSI 1HO3€MHOI MOBH.

OmHuM 13 TPOBIMHMX TICUXOJIIHTBICTHYHUX YWHHUKIB YCHINIHOCTI € MOBHA
3MI0HICTP — KOMIUIEKC 1HAWBIAYaTbHO-TICUXOJIOTIYHMX  BJIACTHUBOCTEH, IO
BU3HAYAIOTh MOTEHIIMHI MOJIMBOCTI JIIOJIMHU JI0 3aCBOEHHS MOBHOTO Marepiany.
TpanuiiitHo MOBHA 3/1I0HICTh PO3TIISIIAETHCS K 0araTOKOMITOHEHTHA CTPYKTYpa, 1110
BKJIIOYa€ (POHETUYHUN CIyX 1 MaM ATh, 3JAaTHICTh JIO I1HIYKTUBHOTO MOBHOIO
y3arajibHEHHS, AacolllaTUBHY MOBHY TIaM’siTb Ta TpaMaTU4YHy YYyTJUBICTb.
Hocmimxennss T. M. VXiHOi 3acBIA4YIOTh, IO «PIBEHb PO3BUTKY MOBHOI 3410HOCTI
KOPEJIIOE 3 TEMIIOM 3aCBOEHHSI 1HO3EMHOI MOBH, MPOTE HE € €IMHUM BU3HAYAJIHLHUM
YUHHUKOM: IPU JOCTATHIM MOTHUBALII]l Ta CIPUATIMBUX yMOBaX HaBYaHHS HABITh y4HI
3 cepeHIM piBHEM MOBHOI 3/1I0HOCTI MOXKYTh AOCATAaTH 3HaYHUX ycmixiBy [5: 89]. Lle
CBITYUTH MPO B3aEMOJIOTIOBHIOBAHICTh PI3HUX TICUXOJIHTBICTUYHUX UYWHHUKIB Y
IPOLIEC] OBOJIOJIHHS MOBOIO.

MortuBalliss € YHHHUKOM, SKOMY B CyYacHIM IICMXOJIHTBICTHIN HaJIa€ThCs
0COOJIMBOrO 3HAaYEHHS. PO3PI3HSAIOTH IHCTPYMEHTAJIbHY MOTHBAILi0, IO OB s3aHa 3
MPaKTUYHUMU LIJISIMUA BUBYEHHSI MOBH (Kap’ €pH1 NEPCIEKTUBH, ITOAOPOKI, JOCTYII 0
iH(dopmarrii), Ta IHTETpaTUBHY MOTHBAIIIIO, III0 BUPAXKAE MPATHEHHS JO0 MPUITYUYEHHS
JI0 KYJbTYpU Ta CHIJILHOTH HOCIIB MOBH. J[OCHimKEeHHSI CBIIYaTh, 10 1IHTETPAaTUBHA
MOTHBAIlIS, SIK MPaBUJIO, 3a0e3rneuye BUIMUNA PIBEHb JOCSITHEHb Y JIOBFOCTPOKOBIN
MEPCIEKTHBI, OCKIIBKH CTUMYJIOE TJIHOIIE 3aHypeHHS B MOBHE Ta KYJIbTypHE
cepenosuile. 3a croctepexenusmu C. I1. Koxyko, «MoTHUBallisi BUKOHY€E HE JIMIIIE
CTHIOHYKaJbHY, a i PEryJATUBHY (DYHKLIIO B IMPOLIEC] OBOJIOIHHS 1HO3EMHOIO MOBOIO,
BU3HAYAIOYM HE JIMIIEC IHTCHCUBHICTh, a i CTpaTerii HaBYaIbHOI AISUTLHOCTI» [3: 67].
BHyTpiHs MOTHBALIS, 1110 IPYHTYETHCS HA IMPOMY 1HTEPEC] JO MOBH Ta KYJIbTYpH,
BUSIBJSIETHCS CTIMKINMIOW 1 TPOIYKTUBHIMIOW, HDXK 30BHIIIHS, IO CIHPAETHCA HA

OLIIHKH YM 30BHIIIHIA TUCK.
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CyTT€BUM TICUXOJIHTBICTHYHUM YWHHUKOM € MOBHAa TpPHUBOXHICTh —
cnenuiuHUiA CTaH 3aHEMOKOEHHS Ta HEBIEBHEHOCTI, IO BUHHMKAE B CHUTYyallIIX
IHIIIOMOBHOTO CIUIKYBaHHS. JlOCTiDKEHHS TIEPEKOHIMBO 3aCBIMUYIOTh, IO BHUCOKA
MOBHa TPHUBOXKHICTb HETATUBHO TIO3HAYAETHCS HAa MPOAYKTHUBHOCTI MOBIICHHS,
MIEPEIIKO/DKAE PU3UKY Ta MOBJICHHEBIHM IHIIIATHBI, @ TaKOXK 3HWXKYE 3MATHICTH O
e(eKTUBHOTO 3aCBOEHHS HOBOTO Marepiany. MexaHi3M LbOTO BIUIMBY OB’ SI3aHUH 13
THUM, IO TPUBOXKHICTh IMOTJIMHAE KOTHITUBHI pecypcH, HEOOXiHI JJIsI MOBJICHHEBOT
nepepooku. Sk 3a3Havae B. B. XKXypa, «momomanass MOBHOI TPUBOKHOCTI € BaKITUBUM
MEeJaroriyHiM 3aBJaHHSAM, IO NOTPeOy€e CTBOPEHHS ICHUXOJOTIYHO O€3MEeYHOro
HABYAJILHOTO CEPE/IOBUIIA, B IKOMY MOMMJIKA CIPUMUMAETHCS SIK TPUPOJTHUM €IIEMEHT
HaBuaJibHOTO Tipotiecy» [1: 54]. [lo3uTuBHA emoiliiiHa atMocdepa B HaBYAIHLHOMY
CEpEeIOBUII 3HUXKYE TPUBOKHICTD 1 CIIPUSIE KPAIIOMY 3aCBOEHHIO MaTepiaiy.

BaxnuBy posib y mporeci OBOJIOJIHHSI 1HO3EMHOIO MOBOIO BIIITPAIOTh TAKOXK
naMm’siTh 1 cTpaTerii HaBuaHHs. PoOoda mam’siTh, 10 3a0e3nedye YTpUMAaHHS Ta
nepepoOKy MOBHOI iH(oOpMallli miJ Yac BUKOHAHHSA KOMYHIKaTUBHMX 3aBllaHb, €
OJIHUM 13 HaiOUIbII HAJIMHUX MPEAUKTOPIB YCIIIIHOCTI B 1HO3EMHINA MOBI. YuHI 3
OUTBIIM 00CSITOM POoO0YOT mam’sITi AEMOHCTPYIOTh Kpallll pe3yJIbTaTH B ay/1iFOBaHHI,
YUTaHHI Ta TpaMaTUYHOMY 3aCBO€HHI. BoaHouac MOCTITHUKH HAroJIOMIyHOTh, IO
YCBIJOMJICHE BUKOPUCTaHHS €(QEKTUBHUX CTpATerii HaBYaHHS — KOTHITUBHHX,
METAKOTHITUBHHMX, COIlIaJIbHO-aQEKTUBHUX — 3HAYHOK MIPOIO  KOMIIEHCYE
1HIMBIIyalibHI BIIMIHHOCTI B 00csi31 mam’siTi [5: 134; 3: 98]. HaBuaHHs cTpaterism
OBOJIOJIIHHS 1HO3EMHOI0 MOBOIO € TOMY BXKIMBHM KOMIIOHEHTOM CYy4acHO1
METO/IUKHU.

Oxpemoi yBaru 3aciyroBy€ BIUIMB pPiJHOI MOBH Ha TMPOLIEC 3aCBOEHHS
1HO3EMHO1 — SIBUIIE, K€ B IICUXOJIIHTBICTHII TTO3HAYAETHCSA TEPMIHAMHU «ITO3UTHBHUM
TpaHchep» Ta «iHTepdepenuisn». [lozutuBHuil TpaHcdhep BiIOYBa€ThCS TOAl, KOJH
CTPYKTYpH pIJHOI Ta 1HO3EMHOI MOB 30Irar0ThCs, IO TIOJIETIIY€E 3aCBOEHHS.
IaTepdepeninisi BUHMKAae B paszi pPo30DKHOCTEH MK MOBHUMH CHCTEMaMH 1
BUSIBIISIETHCS B TOMMJIKAX, 110 BIAOOpaXatoTh NEPEHECEHHSI MOJeNel PiAHOI MOBU B

1HO3€MHY MOBY. YCBIIOMJIEHHS MEXaHi3MIB MDKMOBHOIO BIUIMBY JIO3BOJISIE
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MIPOTHO3YBATH TUIIOBI TPYIHOIII Ta pO3POOISATH MPHUIILIIBbHI MIEAaroriydi cTpaTerii A
ix mogonanHs [5: 167].

TakuM 4YHMHOM, YCHIIIHICTH OBOJOJIHHS 1HO3EMHOIO MOBOIO BH3HAYA€THCS
CKJIQJHOIO B3a€MOJIIEI0 TICUXOJIIHIBICTUYHUX YUHHHKIB, CEpPEJ SIKUX MPOBIIHUMH €
MOBHa  3710HICTh, MOTHBAIlS, KOTHITHBHI CTWJi, MOBHAa TpPHUBOXHICTbD,
XapaKTEPUCTUKU TaM’sITi Ta MDKMOBHUHM BIuAB. JKOJEH 13 IUX YMHHUKIB HE €
a0COJIFOTHO BHU3HAYaJIbHUM: BOHU (DYHKIIIOHYIOTh y JUHAMIYHIA B3a€MO/Iii, B3aEMHO
MCHITIOI0YN 200 HEUTpaTi3yr09 OJJUH OJTHOTO.
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«lopniBcbkuit  1HCTUTYT 1HO3eMHHX MOB» JIBH3 «/lonOackkuii nepskaBHUIA

NeJaroriYHUN YHIBEPCUTET

TPY/THOII ITEPEKJIA/TY @PA3EOJIOI'I3MIB POMAHY 4.
JIIKKEHCA «ITPHTI'O/TH OJIIBEPA TBICTA» YKPAIHChKOIO MOBOIO
Banepia I'OPHAK (M. KpuBuii Pir, Ykpaina)

®pazeosnori3Mu € BaXKJIMBOK CKJIAJOBOIO OYIb-sIKOI MOBH, OCKUIbKM BOHHU
B1JI0OpaXKaloTh HAI[IOHAIBHO-KYJBTYpHY CHeUU(iKy, OCOOJMBOCTI MHUCIEHHS Ta

MOBHY KapTHHY CBITY HOCIiB. Y XyJOXHIX TBOpax (pa3eoyioTiuHl OJUHUIIL
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BUKOHYIOTh HE JIMIIE CTHJIICTHYHY, a i 00pa3oTBOpuy (YHKIIIIO, 110 J0MOMAarae
aBTOpPY MeEpelaTh XapakTep MEepCoHaXiB 1 atMocdepy 300pakyBanux momi. Came
TOMYy iXHIA TIepeKjaJ CTaHOBUTH OJHY 3 HAWCKIAQTHIMHUX MpobieM Yy
NePeKJIa03HaBCTBI.

MeTor0 [OCHIKEHHSI € aHaji3 TPYJIHOILIIB Mepekiany ¢Gpa3eoNoridHuX
onuuuils pomany «I[Ipuroan OmiBepa TBicTa» yKpaiHCHKOIO MOBOIO Ta OKPECICHHS
MO>KJIAUBUX CHOCOOIB 1X MOJMOJIaHHS.

Opnielo 3 (yHIAMEHTANBHUX TPYIHOLIIB BIATBOPEHHS (PPa3eoJOTiHYHOTO
donny B pomani «IIpuromu OmniBepa TBicTa» mocrae pedepeHTHA JAKYHAPHICTH
ab0 BIJICYTHICTh TOBHUX (pa3eoIOTIYHUX EKBIBAJEHTIB y IUIHOBIM MOBI. MacuB
igiomatuky Y. JlikkeHca TeHETUYHO JI€TEPMIHOBAHUN BIKTOPIaHCBKMMH MTOOYTOBUMU
Ta COLIAJILHUMU pEeaisiMH, SIKI M030aBJeHI MPSMUX BIAMOBIIHHMKIB B YKPaiHCHKIN
JIHTBOTpamuIli. 3a Takux YMOB TEpeKiagad 3MYIICHHH BAaBaTUCA [0
nedpazeonorizamii ad0 €KCIUTIKaLli, 0 MOAEKYAN HIBEIIOE€ MEPBUHHY OOpa3HICTh
3apajii 30epeKeHHS CEMaHTUYHOI 1HBAP1aHTHOCTI:

e to be on the parish [2] (yrpumyBarucs komtoMm rpomanu/mapadii) y
NepeKIIajii YacTo BIATBOPIOETHCS SK drcumu Ha napadisneruil kowm [1], 1o BTpavae
CTaTYCHICTh aHTJIHCHKOTO (Ppa3eosorizmMy siK COIIaIbHOTO TaBpa;

e to take the shilling [2] (cratu conmatom, OYKBaJbHO — B3SITH IIMJIIHT Bif
peKpyTa) MepeKIalacTbCsl OMUCOBO SIK 3asepOysamucs 6 conoamu [1], OCKITBKU B
YKpaiHChKi# MOBI BIJICYTHSI BIJTIOBIHA TPOIIOBO-TIO0yTOBa MeTadopa.

CyTTeBl TpyAHOIl JCTEPMIHOBAaHI /JHUBEPreHIi€cld0 00pa3Hoi  0a3m
dpazeonorizmiB. HaBiTh 3a yMOBHM HasiBHOCTI OJM3BKOTO 3a 3HAUCHHSIM aHajora
MeTaopuvHe AIPO AHTIMCHKOT OJMHUII YaCTO HE 30ITa€eThCs 3 YKPATHCHKUM, IO
CTaBUTh BUKJIMUK: 30epertu Meradopy uu 3a0e3MeUuTH NPUPOAHICTH CHPUIHSATTS
TEKCTy unTadyeM. Hanpukian:

e to take to one's heels [2] mepekmageHo sk waxuseamu n'smamu [1]. B
OpUTIHAJII AaKIEHT Ha «B3ATTI 3a M'ATH», B YyKpPaiHChKIM Bepcli — Ha
«MaxaHHI/HaKMBaHH1», 1[0 € MPUKIAIOM YCHIIIHOTO MOUIYKY aHaJora IMpH 3MiHi

00pa3HoCT;
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e to be at sixes and sevens [2] (mepebyBaTu B po3ryOJIeHOCTI) B YKpaiHCHKii
MOBI BiJITBOPIOETHCS (ppaszeosioriaMom sk y mymani [1] abo 2onosa tioe obepmom [1],
OCKLUIbKH J1iu6a (6 1 7) HE Hece 1IOMAaTUYHOTO HAaBAHTAXEHHS XaoCy B YKpaiHCHKii
MOBI.

BiguyTHi TpyaHOII aKTyali3ylOTbCS I dYac TPAHCIHIIT  cOUiaJbHO
MAapKOBaHUX OJUHHUIlb, 30KpEMa KPUMIHATHLHOTO apro JIOHJAOHCHKOTO nmHa (cant). B
imioctumi  JlikkeHca 111 OJMHUII BUKOHYIOTH CTPATETIUHY XapaKTEPOJIOTTUHY
GyYHKITII0, MApKYIOUHX COIIAJIbHY cTpaTU(]IKaIlito MepCcoHaxiB:

e t0 be scragged [2] mepeknamaeTbes SIK eoudamucs 6 nemai [1] abo
nompanumu Ha wubenuyio [1]. JKaproHsHe OIHOCTIBHE TOHSATTS OpPHUTIHATY
3aMIHIOETHCS €KCIIPECUBHOIO YKPATHCHKOIO (hpa3oro JUisi KOMIIEHCAIllT CTUITICTUYHOTO
edeKTy;

e to prig a wipe [2] (BKpacTd HOCOBY XYCTHHKY Ha 3JIOJIIHCHKOMY CIICHTY)
nepexIaaeHo sk yynumu xycmouxu [1]. Ilepexiiagady BUKOPUCTOBYE PO3MOBHE CIIOBO
CIYTUTHY 7151 TIepeiadl HU3bKOr0 CTHIIICTUYHOTO PEricTpy MOBIIeHHs DemxkiHa.

OkpeMy aHaNITUYHY CKJIAJHICTh CTaHOBUTH Tiepekiaa ¢Gpa3eosiori3MiB,
noOyoBaHUX Ha coMaTH4Hid Meradopuni. Y. JlIKKEHC aKTHUBHO EKCIUTyaTye
COMaTH3MU Il 00’ €KTUBALIl MICUXO(PI3UYHUX CTaHIB FEPOiB:

e to keep body and soul together [2] B ykpaiHchbkOMY BapiaHTi — Jedge
mpumamucs oywii 6 mini [1]. lle npuknan Baagoro 30epexkeHHs o0pa3Hoi HUIICHOCTI
yepe3 BUKOPUCTAHHS CHIJIBHOTO AJis1 000X MOB KOHIIENTY 3B'SI3KY TUIa M AyL;

e to put one's best leg foremost [2] nepeknanaeHo sK weudwe nepebupamu
Hoeamu [1]. B opurinani o0Opa3 «kpamnioi HOrm», B mepeksaal —onuc MBUIKOCTI PyXy.

3HauHI  TPYAHOLIl KOPETIOITh 13 CEeMAHTUYHOKW moJiceMielo Ta
KOHTEKCTYaJbHOIO JETCPMIHOBAHICTIO 110M. 3HAYEHHS OJWHUII TPaHCHOPMYETHCS
3QJICKHO BiJl UJTIOKYTHBHOI CHJIM MOBIIS Ta €MOIIIITHOTO 3a0apBJICHHS CIICHU:

® to hold one’s tongue [2] B OIHUX CIICHaX MEPEKIANAETHCA K HPUKYCUMU
sa3uxa [1] (BUMyIIeHO), B IHIIUX — SIK mogyamu [1] (cBimomo), mo motpedye Bin

nepeKsajaadya rHy4ykocTl y BUOOP! KOHTEKCTyalbHUX 3aC001B;
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e to make a clean breast of it [2] mepeknanaeHo K wupo 6 ycbomy 3iznamucs
[1]. Awnrmiificekumii 00pa3 «YHUCTHX TIpPyACH» IOBHICTIO 3aMIHIOETHCS JIi€CTIBHOIO
KOHCTPYKITI€IO, IO BiT0OpaXkae 3MiCT pO3KasTHHSI.

Oco0nmMBO crnenu(IuHUM AacleKTOM € peIlliKalis aBTOPCHKOI ipoHil,
IMIUTIKOBaHO1 y (pazeosorizmax. [likkeHC yacTo negopMmye ycTaleHl BUpa3u abo
B)KMBAE iX y HEBJIACTUBUX KOHTEKCTAaX ISl CATHPUYHOTO BUCMIIOBAHHS OIOPOKpATIi:

e to be a man of one's word [2] — crocoBHO MmicTepa bamOma 1ieit Bupas B
YKpaiHChKiM moTpedye ocoOnmMBOro 3abapBieHHS («IIOAMHA CJIOBa» 3 IPOHIYHUM
MIJTEKCTOM), 0K YUTay BIIYYB CapKa3M aBTOpa II0J0 «YECHOCTI» MEePCOHAXKA,;

e the milk of human kindness [2] (MosT0OKO JFOCHKOT HIXKHOCTI) — Y KOHTEKCTI
YKOPCTOKOCTI HArjsifadiB 4acTo TMEPEKIANAEThCs K JH00cbke munocepos [1], ne
nepekyiaiay Mae 30eperTd KOHTPACT MIK BHUCOKMM CTHJIEM BHUpPa3zy Ta HHICTIO
CUTYyartii.

[Ile oaHuM NPOOJIEMHUM BEKTOPOM € 30epekeHHS (POHOPUTMIYHOI
CTPYKTYPHM Ta TOMOTEHHOCTI TeKcTy. OmuCOBWH MepeKsiag 4acTo MPU3BOIUTH JI0
HeOakaHoi amruTipikaiii CHUHTaKCUYHOI CTPYKTYpH, IO HIBEIIOE JTUHAMIYHICTb
OIOBI/I:

e to set at naught [2] mepeknameno sk Hi 6 wo He cmasumu [1]. Binpma
KUIBKICTh CKJIQJIIB y TEPEKIajii JCI0 YMOBUIBHIOE PUTMIKY PEYECHHsI TOPIBHSIHO 3
OpPUTTHAJIOM.

Takum 4YWMHOM, J0 TIPEIEACHTIB TMEpPEKIaTallbKUX TOMIUIOK HaJeKaTh
OykBadi3M Ta ITHOPYBaHHSI COINAJbHOTO PETICTPy, KaJbKyBaHHS COMATHYHHX
MeTadop TMPU3BOAUTH JO BUHUKHEHHS CEMAaHTUYHMX JAUCOHAHCIB Y IIJTbOBOMY
tekcti. [logonmanus TpyaHomiiB mepeknany ¢dpaseonorii B «lIpuromax Omiepa
TBicta» BuMarae BiJ (haxiBIsi CHHEPTii PI3HUX CTPATETii: BiJ MOIIYKY aOCOJIOTHHUX
CKBIBJICHTIB JI0 3aCTOCYBaHHS KOMIIGHCATOPHUX MEXaHI3MiB, 110 3a0e3neuye
(GYHKIIOHATBHY aJIeKBAaTHICTh Ta €CTETUYHY LIICHICTh XYA0XKHBOTO TBOPY.
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«®Dinonoris» HaBuanbHO-HAYKOBOTO IHCTUTYTY €KOHOMIKH 1 TOPTiBJi iMeH1 Muxaiina

Tyran-bapanoBcrkoro KpuBopi3pKoro HamioHaabHOTO YHIBEPCUTETY

THE THEORETICAL APPROACHES TO THE INTERPRETATION
OF THE TERM “EUPHEMISM”
Ipuna TPAUYOBA (m. Binnuns, Ykpaina)

The use of euphemisms is not just a linguistic exercise, but a complex balance
between social norms and our emotions. It is a bridge that allows people to discuss
"hot" topics such as religion and death or intimate relationships and appearance
without violating the boundaries of politeness. To be exact, it is a desire to avoid
conflicts, show empathy and demonstrate some tact. Euphemization is a universal
process that enriches a language in all layers of society. This is especially evident in
the mass media discourse where it plays the role of a so-called “smoke screen” —
masking: mitigating negative associations; veiling: indirect assessment of difficult
situations; peacemaking: preventing conflicts by neutralizing unpleasant topics. Thus,
in languages of all cultures, people try to be tolerant, polite, follow the rules of
political correctness and a linguistic tact, therefore the concept of "euphemism" is
considered to be both a cultural and linguistic phenomenon.

Although the roots of euphemisms go back to ancient times (from primitive
taboos), this phenomenon still remains somewhat unknown to science. Even now
linguists have not reached a single consensus on clear criteria for what exactly a
euphemism is and how exactly it can be classified.

So, the word “euphemism” comes from the Greek word “euphemism”, where
the prefix “eu” means “good, beautiful”, the root “pheme” means “to speak, to utter”,

and the suffix “ism” is translated as “action or result”. So, literally it means
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“beautiful speech”. In ancient Greece, “euphemism” was a word or expression that
replaced a religious concept that could not be spoken aloud [5]. Over time, this
concept has acquired the meaning of “a good speech”, “to speak well of someone”.

It should be mentioned that the word “euphemism” was first mentioned by T.
Blunt, who in his work “Glossography” in the 17" century gave the following
definition of euphemism as a good interpretation of a bad word [3: 25]. In the 20"
century the concept of “euphemism” was thought as a complex linguistic
phenomenon and gained great interest among scientists after the publication of the
work of G. Paul, who classified euphemisms according to semantic changes.

Today, there are many scientific schools and linguists who give different
definitions and interpretations. Foreign linguists, namely H. Rawson, J. Shipley, V.
Latz explain the process of euphemism as a way of avoiding negative emotions
during communication, directed more at the participants of a conversation than as the
object of a discussion. H. Fowler notes that the word “euphemism” means the use of
a softened, vague, allegorical expression instead of a rough, precise and unpleasant
one [4: 325]. K. Horney presents euphemisms as words that are indirectly related to
unacceptable, immodest concepts of everyday life in order to avoid speech conflicts.

Special attention is paid to the opinion of researchers O. Janusz and H.
Payonkevych who emphasize that the main purpose of euphemisms is the
replacement of unpleasant words and expressions, which are used to ensure mutual
understanding between the participants in communication. Euphemisms are a polite
form of linguistic prohibitions that are perceived negatively from the point of view of
public morality; with another words it is verbal softenings used to avoid words with a
disagreeable connotation [2].

Stylistically and emotionally euphemisms are neutral words or expressions that
replace others, more harsh or obscene ones. The spheres of existence of euphemisms
are impudent topics, the content of which is hidden with the help of euphemistic
constructions, but the speaker and listener understand its main meaning. The
phenomenon of euphemism is an exquisite art that politicians, diplomats, journalists,

and businessmen should possess [1: 261].
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N. Yevtushenko, on the other hand, emphasizes the pragmatic side of
euphemization as a strategy for hiding the truth or a way to avoid discrimination,
where the main driver is political correctness.

Most languages rely on euphemisms to refine communication. This constant
influx of "softened" terms enriches vocabulary and allows tactful discussions in areas

like politics and medicine. E.g. “Revenue enhancement” means a creative way for

politicians to say “tax increase”.

So, judging by the said above, there is no single and correct definition of the
concept of "euphemism”. However, the following characteristics of this phenomenon
can be distinguished: negative connotations, the formation of a positive paradigm,
preserving the truth of the statement.

Euphemisms dominate media vocabulary, serving as a primary tool for
journalists to mask negative associations and dodge potential conflict. In the world of
news, these terms are shaped by a mix of social context and linguistic strategy,
resulting in a "multifunctional™ role: they soften harsh truths, obscure direct
references, and provide subtle, indirect commentary on events. Ultimately, whether
used for tact or ambiguity, the driving force behind the media euphemisms is the
consistent desire to minimize frictions and avoid awkward connotations.

While scholars may define the term in various ways, they reach a consensus on
its core purpose: euphemism is the art of maintaining the truth while framing it in a
more favorable way. This linguistic approach is a deliberate strategy aimed at making
human interactions both safer and more socially acceptable.
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aHrmiicekoi ¢umonorii JoHEeNbKOro HAaIlOHAJIBHOTO YHIBEPCUTETY iMeHl Bacuis

Cryca (M. Binnuns)

JIIHTBAPIH MIKHAPOJHOI KOMYHIKAIIII IK MOJEJIb
CTPATEI'TYHHUX HAPATHUBIB
Terssna 'POMKO (M. Oneca, Ykpaina)

CyyacHl MDKHapoAHI BIZHOCHMHM (DYHKI[IOHYIOTH y MeXaX CKJIaJHOI
0aratopiBHEBOI KOMYHIKATUBHOI CHUCTEMH, Yy SIKId iH(pOpMallisi BUCTYIA€ HE JIMILE
3aco0oM Tmepenadi 3MICTy, a W IHCTPYMEHTOM KOHCTPYIOBaHHS MOJITUYHOI
peasbHOCTI. Y 1IbOMY KOHTEKCTI KOMYHIKaTUBHI T€XHOJIOTIl MOCTAIOTh K KJIFOUOBHIA
YUHHUK (OpMyBaHHS MIKHAPOJAHOTO JUCKYpCY, 110 BU3HAYAE XapaKTep B3aeMO/IIi
MDK Jep)KaBaMH, MIXXHAPOJHUMH 1HCTUTYIISIMU Ta III00aabHOI0 ayauTopieto [1: 45—
47]. B ymoBax 1u@dposizamii Ta MEpPEeXKEBOI  B3aEMOJII  KOMYHIKaIlis
TpaHCHOPMYETHCA 3 JOMOMDKHOTO IHCTPYMEHTA y CTPATETidHUI pecypc BILTUBY [3:
112-115].

KoMyHIKaTUBHI ~TEXHOJIOTHI y MDKHApOAHUX BIJHOCHMHAX  OXOIUIIOIOTH
TUTUIOMATUYHUN, MEMIAHUNA 1 TU@POBUN CETMEHTH, BKIIOYAIOYH MyOIiuHY
JTUIUIOMATIIO, CTpaTeriyHl  KOMYHIKalli, 1H(popMaliifHi Kammadii, 1IudpoBy

JTUIJIOMATIiIo0 Ta comiaiabHi Memia [3: 98-102; 4: 203-210]. Bonu 3abe3meuyioTh He
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auiie nepenaydy gakrosoriynoi iHdopmMariii, a 1 popMyBaHHS KOTHITUBHUX MOJCIEH
CIOPUMHATTS MDKHAPOJHUX MOAIN. Y IbOMY Ipolieci 0COOIMBY pOjb BIAITPatOTh TaKi
TUCKYpCUMBHI ~ MEXaHi3MH, K  (QpeilMiHr, HaparuBizamisi, MeTtadopu3aiis,
CHUMBOJII3aIlIsl Ta CEJICKTUBHA pernpe3eHTalls (akTiB, 0 J03BOJISIOTH KOHCTPYIOBATU
CTpaTeriuHi HapaTUBHU Ta BIUIMBATH Ha IHTEPIIPETallito peabHOCTi [4: 187-192].

MixHapoaHa XypHaJTICTHKa y I[bOMY KOHTEKCTI BHCTYIA€ MEAIaTOpOM MiX
MOITHYHUMU aKTOpPaMHU Ta CYCIHUIBCTBOM, (OPMYIOUH TJI00AJbHHUM MeiarpocCTip
yepe3 CHUCTEMY JKaHpiB, IHTEpHpeTamii i JAUCKYpCHBHUX mpakThk [2: 34-39].
[ndopmartiitHi xaHpu Ta METOAM TNPECH BHU3HAYAIOTh HE JIMIIE CTPYKTYpPY
MOBIJJOMJICHHS, @ ¥ HOro nmparMaTU4YHHUM MOTEHIIaM, 10 0e3MocepeHhO BIUIUBAE HA
dbopMyBaHHS MI>XKHAPOJAHOTO IMIJIKY AEpKaB 1 JETITUMALIIO MOJTITUYHUX PIlIeHb [7:
56-60]. Takum umHOM, MEAIMHHM JUCKYpC CTa€ IIPOCTOPOM OOpOTHOM 3a
IHTEpIpeTanio MoAli, A€ KOMYHIKaTUBHI TEXHOJIOTII BUCTYIMAIOTh 1HCTPYMEHTaMHU
CHUMBOJIIYHOI BJIAJIH.

CyyacHi TeHJeHI[li pO3BUTKY KOMYHIKAaTUBHUX TEXHOJOTIH XapaKTEepPU3yIOThCS
NEepPEXOAOM JI0 1HTEPaKTUBHHMX, MEPEXKEBUX 1 TOpUIHUX MoJenell KoMyHikamii [4:
245-252]. ComianbHi Me/ia CTBOPIOIOTh HOB1I MOXKIJIMBOCTI ISl peaizaii 1udpoBoi
JTUIUIOMATIi, 3a0e3Meuyroun 0e3mocepeiHid KOHTAKT MIXK Cy0’€KTaMH MiXHApOIHUX
BIIHOCHH 1 TJIOOAJIBHOIO ayauTopicro. BomgHouac 1ie 3yMOBIIOE TOSIBY HOBUX (hOopM
KOMYHIKaTUBHOTO BIUTUBY — 1H(GOPMAIIITHUX Oorepaliiid, MaHIMyJISTUBHUX CTpaTEriil 1
riOpuaHUX HapaTHUBIB, IO aKTyalli3ye MoTpely B ix cuctemMHoMy anamizi [3: 176—-180;
5: 88-93].

JIIHTBOKYJNBTYpPHUI BUMIP KOMYHIKATUBHUX TEXHOJIOTIM TPOSBISETHCA Y
HEOOX1THOCTI BpaXyBaHHs KyJIbTYPHUX KOIB, MOBHUX HOPM 1 KOTHITUBHUX MOJEJEH
pisaux coiabHOT [6: 120-125]. EdexkTuBHICTS MIXKHAPOIHOT KOMYHIKaIlli 3HAYHOIO
MIpOIO 3aJI€KHUTh BiJ 37aTHOCTI aJanTyBaTU JUCKYpC [0 JIHTBOKYJIBTYPHOTO
cepelioBUIIlA ajpecaTa, IO TMependadyae BUKOPUCTAHHSA BIAMOBIIHUX MOBHHX
CTpaTerii, CHUMBOJIYHUX MapKepiB 1 MparMaTUYHUX MoOJenel B3aemomii. Y

nojlieTHIYHOMY 1H(OpMaIliitHOMy TIpocTopi 1ie HaOyBae OCOOJIMBOIO 3HAYEHHS,
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OCKIJIbKA TIOMHUJIKM Yy KOMYHIKATUBHOMY KOJYBaHHI MOXYTh HPHU3BOIUTH 10
KOH(TIKTIB IHTEpIIpETAIlIN.

JlinrBapiii MIKHaApOJHOI KOMYHIKAIlii MOCTa€ $K IIJTICHA CHUCTEMa OMHCY
MOBJICHHSI, III0 OXOIUTIOE€ BCl PiBHI (DYHKIIIOHYBaHHS MEIIMHOTO IHUCKYpCYy — BIJ
OKpEeMHUX JIEKCEM /0 CKJIAaJHUX MparMaTUudHUX CTPYKTyp. Y Mexkax Ifi€i KOHUEeMIil
MDKHApPOJHA KypHATICTHKA PO3TIISIIAETHCS HE JIMIIE SK CYKYIHICTh TEKCTIB, a SIK
JTMHAMIYHE MOBJICHHEBE CEPENIOBHUIIE, Y SKOMY BIITBOPIOIOTHCS CTall (QopMysn
MOBIIOMJICHHS, 1HTeprpeTamii Ta BIUMBY. JIiHTBapiii y 1boMy ceHcl (ikcye
MOBTOPIOBAHI, THUIMOBI ¥ (YHKIIIOHAJLHO HaBaHTa)XEH1 OJMHUIII MOBJICHHS, IO
bOopMyIOTh CTpaTEriyHl HAPATUBH Y TJIO0ATILHOMY MEAIanpoCTOpI.

OcoOsMBICTIO JTIHTBAPIMHOIO MIAXOQY € MHOro 3/aTHICTh IHTETrPyBaTH
PI3HOPIBHEBI MOBHI I MOBJICHHEBI €JIE€MEHTH: KOJOKallli, pa3eosoriamu, KoJjiraiiii,
parMaTeMH, IUCKYpCUBHI MapKepH, 1HTOHaliiiHI popmynu. Tak, y MLbKHaApOAHOMY
KYPHAIIICTCBKOMY JHCKypCl CTaOLIbHO (DYHKIIOHYIOTh KOJIOKalli Ha 3pa3okK:
escalating tensions, international community response, ongoing negotiations, high-
level talks, ceasefire agreement, sxi 3amgar0Th CTaHZAPTHI PaMKH OIKCY MO,
BaxiimBUM KOMIIOHEHTOM JIIHTBapi0 € KOJIiraiii — THUIOBI I'paMaTH4HI TOEIHAHHS,
110 BU3HAYAIOTh CHHTAKCUYHI MOJIENI KYpHAIICTCHKOro MOBJICHH:: IS expected to, is
believed to, has been reported to, is likely to lead to, sixi mapkyrooTh cTymiHB
JOCTOBIPHOCTI ab0 mpunyiicHHs. dpaseonoriuni oauHMI, Taki sk at the heart of the
conflict, on the global stage, a turning point in relations, BHKOHYIOTH pOJIb
y3arajabHIOIUUX 1HTEepIpeTaiiuux Gopmyn. He MeHI 3HaUyuMu € nmparmMaTeMu —
CTajal KOMyHIKaTHBHI GOpMyIH, 110 peani3ytoTh Hamip MoBIs: according to official
sources, it should be noted that, experts suggest that, the situation remains unclear,
K1 3a0e3MeuyIoTh Oananc Mk iHGOpMYBaHHSM 1 o1iHKOIO [2: 72—75; 7: 101-105].

JIinrBapiil TakoK OXOIUIIOE JUCKYPCHBHI Mapkepu Ta (OopMysaHd OpraHizarii
TEKCTY, 0 CTPYKTYPYIOTh MeliliHe noBimomiieHHs: meanwhile, in response to, amid
growing concerns, as tensions rise, in a statement released today. 1Ii omwnmIi
BUKOHYIOTh HE JIMIIE 3B’SI3KOBY (PYHKI[IIO, @ i 3a/1al0Th JIOTIKY PO3BUTKY HapaTHUBY,

dbopMyroun MOro KOTHITHBHY pPaMKy Ta CIPHUSIOUYM BUBYEHHIO TpaHchopmarrii
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JIHTBOKYJIBTYPHHX KOIB y IJ100ali3oBaHOMY iH(pOpMariiiiHoMy cepegopuii [3: 210—
215; 4: 301-305; 6: 198-203].

VY npakTUYHOMY BHUMIpi JIHTBapid MI>KHAPOIHOTO KYPHAIICTCHKOTO TUCKYPCY
MOKe OyTH pEenpe3eHTOBAaHUM SK KOPIYCHO BIOPSAKOBAaHA CUCTEMa MOBJICHHEBHX
3pa3kiB. 30KpeMa, y Tpolleci HaBYaHHS 3700yBayiB Ha MPAKTUYHUX 3aHATTIX 3
«MDKHApOAHOI >KypHATICTUKW» 3IIMCHIOETHCS aHalli3 PernopTaxiB, IHTEPB’'IO Ta
aHAJITUYHUX MaTepiaiaiB MDKHAPOJIHOTO PIBHS, y XOMAl SIKOTO (DIKCYIOThCS THUIIOBI
MOBJICHHEBI  KoHCTpykiii  [2: 85-89; 5. 49-51]. 3iOpanuit  marepian
CUCTEMATHU3YETHCS y BUTJISA/I CIOBHHUKA JIHTBAPil0 MIXXHAPOIHOT KYPHAIICTHKH, 1110
BiJIoOpaXkae peanbHl MPAKTUKU MEJIMHOTO MOBJICHHS Ta CIYTry€ 1HCTPYMEHTOM
dbopmyBaHHs podeciiiHOi KOMYHIKAaTUBHOT KOMIIETEHTHOCTI.

Takum 4yuMHOM, JIHTBapid MIKHAPOJHOI KOMYHIKAIi MOCTa€E sIK e(peKTUBHA
MOJIEIb ONMUCY W aHamizy MOBJIEHHA y Meaiadopmarax, IO JI03BOJISIE HE JIMIIE
(IKCyBaTM MOBJICHHEBI TPAKTUKH, a W BUSABIATH CTPYKTYpPHI 3aKOHOMIPHOCTI
dbopMyBaHHS CTpaTeriyHuX HapaTuBiB. [loeHaHHS NTUCKYpC-aHATI3y 3 KOPIYCHUM 1
JIHTBApIMHUM TMiaxoJamMu 3abe3leuye Tepexia Bl OMUCOBUX 10 JOKA30BUX 1
penpe3eHTaTUBHUX MOJIeNIeH JOCIIHKEHHS MIKHAPOJHUX KOMYHIKaTUBHHX ITPOIIECIB,
NOTJUOMIOIOYM  PO3YMIHHS MEXaHI3MIB  1X KOHCTPYIOBaHHS, TpaHCIALIl Yy
rJ100aJbHOMY MEIApPOCTOPl Ta BIUIMBY HA MDKHAPOAHY B3a€EMOJi0. Y IOMY
BUMIpI JIIHTBApiX (PYHKIIIOHYE SIK aHATITUYHHUH 1 BOJHOYAC METOUYHUI 1HCTPYMEHT,
[0 BiJIKPUBAE HOBI MOXJIMBOCTI JJIsI JOCHIIKEHHS ¥ BUKIJIAJIaHHS MIXHAPOJIHOTO
KYPHAIIICTCHKOTO  UCKypcy. [lepcriekTvBM TONAnmbIIMX CTYAlM TMOB’A3aHl 3
YKIaJaHHSIM KOPMYCIB MDKHApOJHOTO JUCKYPCY, CHCTEMAaTH3aIl€l0 TUIOBUX
Mo/iesield KOMYHIKaTUBHOTO BIUIMBY, aHAJII30M IU(GPOBUX AUILUIOMATUYHHUX MPAKTHK 1
BUBUYEHHSM  TJIIHTBOKYJIbTYPHHUX  KOJIB  IJ00ami30BaHOro  iH(OpMAItHOTO
CepeIOBHIIA.
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Tersna I'pomko — goktop utonoriyHMX Hayk, mnpodecop kabdeapu

repMaHChKUX Ta CX1IHUX MOB 1 niepekiiaaxy MixknapoaHoro yHiBepcutery, M. Ofeca.

@ YHKIIOHAJIBHI OCOB/INBOCTI CJIEHT'Y TA ZKAPTOHY B
CYYACHIH HIMEILIbKTH MOBI
Bagepis I'VCAK (m. {ninpo, Ykpaina)

AKTyanbHICTh JOCHIIKEHHS CJIEHTY 1 >KaproHy 3yMOBJIEHA iX aKTUBHUM
(GYHKIIOHYBaHHSAM Yy Cy4yacHI MOBI Ta KOMYHIKAaTUBHUX MPAKTHKAX. Y JIHTBICTHII
Il SBUIIA PO3MJISAAIOTHCS SIK JWHAMIYHI €JIEMEHTHU MOBHOI CHCTEMH, IO
BiJIOOpaXKaloTh COIalIbHI 3MIHM Ta KyJbTypHI TpaHchopmarii. CydacHa HiMeIlbKa

MOBa XapaKTEPU3YEThCS 3HAYHOIO BaplaTHBHICTIO, JI€ TOpPsiA 13 HOPMATUBHOIO
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JIEKCUKOIO aKTUBHO (PYHKIIIOHYIOTh HEJITEpaTypHI MOBHI 3acO0M, 30KpeMa CJIEHT 1
KapTOH.

CrneHr 1 >KaproH € HEBiJ €EMHOIO YaCTHHOIO >XKMBOT MOBH, OCKUIBKH BOHH
BUHUKAIOTh 1 PO3BUBAIOTHCA B MPOIECI peaibHOro MOBJIEHHS. BoHu BimoOpaxaroTh
aKTyallbHl TEHJEHIl CYCHIIbCTBA, 30KpeMa 3MIHM B MOJIOADKHIA KYyJIbTYpi,
COIIAVIBHUX BITHOCHMHAX 1 cmocobax koMmyHikarii. Taki MOBHI OJAMHWII HE JIHIIE
JIOMOBHIOIOTh JICKCUYHMM CKJIaJl MOBH, a M 3a0e3medyyroTh i THYYKICTh 1
aJanTUBHICTS [5, ¢. 173].

VY cyuacHiif KOMyHiKallii, 0COOJIMBO B HIMEIIbKOMOBHOMY CEPEIOBHIIIL, CJICHT 1
YKapTOH BIAIrPalOTh BAXKJIIMBY POJIb SIK 3acCO0M HePOpMaJIbHOTO CHUIKyBaHHS. BoHu
IIMPOKO BUKOPUCTOBYIOTBCS B TMOBCSAKICHHOMY MOBIJIEHHI, MEIIalpocTopi Ta
nUPOBUX KOMYHIKAIIAX, [0 CIpHUA€ iX MBUIKOMY mnomupeHHto. lle sBumie €
XapakTepHUM JJIsI MOJIOJIP)KHOTO MOBJICHHS, sike€ (DOpMye HOBI MOBHI TEHJICHIII Ta
AKTUBHO BILJIMBA€ HA PO3BUTOK MOBH [1, c. 115].

Takum 9MHOM, AOCTIHPKEHHS CIIEHTY 1 JKaproHy € BaXXJIMBUM JJIsi PO3YMIHHS
CyYaCHHX MOBHHUX IIpoleciB. MeTorwo naHoi poOOoTH € aHam3 (YHKIIOHAIBHHUX
OCOOJIMBOCTEH CJICHTY Ta KaproHy B Cy4yacHIA HIMEIbKili MOBi, 30KpeMa iX poJjii B
KOMYHIKaIlil Ta cnetu(piki BAKOPUCTAHHS B PI3HUX MOBJICHHEBUX CUTYaIlIsIX.

CrneHr 1 aproH y Cy4aCHOMY MOBO3HABCTBI PO3IJIAJAIOTHCS SK PI3HOBUAU
HETITEpaTypHOi JIEKCUKH, OJHAK MIX HHUMH ICHYIOTh MEBHI BigMiHHOCTI. CieHr
XapaKTepU3yeThCs  BUAKPUTICTIO,  JMHAMIYHICTIO  Ta  3JIaTHICTIO  IIBHJKO
MOIIUPIOBATHUCS 32 MEXKI OKPEMHX COLIAbHUX TpyIl. JKaproH, HATOMICTh, Ma€ OUIBIII
oOMeXKeHU! XapakTep 1 (PyHKIIIOHYy€ MEPEeBaAKHO B MEKaxX KOHKPETHHX COILIAJIbHUX
ab0 mpodeciiiHux cnuIbHOT [6, ¢. 237]. O0uaBa sBUILA HAJIEXKATh 10 HEHOPMAILHOTO
MOBJICHHSI, TPOTE CJCHT € IIUPIIOI0 KATEeTOPI€l0, SKa MOXE BKJIIOYATH €JIEMEHTU
»kaprony. OCHOBHA PI3HMII MOJISATAE Y CTYNEHI MOMIMPEHOCTI: CICHT YacTO BUXOIUTh
3a MEXI OJHI€l TpymH, TOMl SIK >aproH 30epira€e CBOI BHYTPIIIHBOTPYMIOBY
CIIPSIMOBAHICTh 1 BUKOHY€E (DYHKIIIIO COIIaTLHOTO PO3MEXKyBaHHs [2: 95].

CneHr 1 >KaproH BHUKOHYIOTb HH3KY B@XJIMBUX (QYHKIIN y CydacHOMY

MmoBiieHHI. [lepenyciM BOHM peamnizyloTh KOMYHIKaTUBHY (YHKIIIO, 3a0e3neuyroun
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He(OPMANBbHICTh 1 CIPOUIEHHS CHIJIKYyBaHHA. BogHOYac BOHUM MalOTh €KCIIPECUBHUN
XapakTep, JO03BOJISIIOYM TepeaBaTd €MOIlli Ta OIIHKH, a TaKoX BHUKOHYIOTh
imeHTudikamiiiny (QyHKII0, BHUCTYMAalOYd MapKepOM HAJIEXKHOCTI /O TMEBHOI
comianpHoi Tpynu. KpiM TOro, CJIEHT 1 JKaproH XapakKTepu3ylThCs (YHKITIEO
CeKOHOMIi MOBJICHHS, IO TPOSBISETHCS Y BHUKOPUCTaHHI CKOpOUYEHUX (opM 1
COPOIICHNX KOHCTPYKIiH. BaxmmuBoio € Takox eBpeMiCTUYHA (QYHKIS, sKa
JTO3BOJISIE TIOM’SIKITYBaTH 3HAYEHHSI BUCIJIOBJIIOBAHb 1 YHUKATH MPSIMOTO BUPAKEHHS
HeOaxkaHux a0o couiadbHO YyTAUBUX TeM. CyKyIHICTh HUX (PYHKIIH CBIAYUTH MPO
3HAYHUN KOMYHIKQTUBHUN MOTEHINIA CJICHTY 1 )aproHy B Cy4acHid HIMEIbKii MOBI.

CrneHr € ocHOBOIO MoOJIOZIHOTO MOBJIeHHs (Jugendsprache) i Bu3Havae iforo
cnenudiky SK OKPEMOTO COIIOJIHIBICTUYHOIO sBUIA. MoJogikHa MOBa
XapaKTepU3y€e€ThCsl BUCOKUM PIBHEM JUHAMIYHOCTI, €KCIPECUBHOCTI Ta BIAKPUTOCTI
10 HOBHX MOBHHMX BIUMBIB. Came cieHr Qopmye sApo IHOTO MOBJICHHS,
3a0e3Meuyrourd KWOro BIAMIHHICT Bl CTaHIApTHOI MOBM Ta HAJalOyud HOMY
YHIKQJIbHOTO XapakTepy.

VYV wmexax Jugendsprache ciieHr BUKOHye BaxJMBY (yHKIIIO (OpMyBaHHS
1IGHTUYHOCTI MoJjonai. BukopucranHs crnenu@igyHoi JIGKCHKH JTO3BOJISIE MOBIISIM
NIJKPECIUTH CBOIO MPUHAIEXKHICTh J0 IE€BHOI BIKOBOI YW COLIQJbHOI TPYIIH,
CTBOPIOIOYM BIiNUyTTs crniabHOCTi. Hampuknan, taki cioBa, sik “Digga”, “krass”,
“lost”, BUCTYIIAIOTh HE JIUIIIE MOBHUMH OJAWHUIISIMH, a ¥ COIlIaIbHUMHU MapKepamu [2,
c. 96].

BaxxnuBoro pHCOI0 MOJOADKHOTO CJIEHTYy € MOro IIBHUIKA 3MIHIOBAHICTb.
Jlekcuka TOCTIMHO OHOBIIOETHCS, OCKIIBKM MOJIOJIb IIpar€e J0 HOBHU3HU Ta
BIJIME)KYBaHHS BIJ TOMEpeaHIX TMOKoJaiHb. CroBa, $Ki I[e HEeIOAaBHO OyJH
MOMYJISPHUMHU, MIBUJKO BTPAYAIOTh aKTYAIBHICTh 1 3aMIHIOIOTHCSI HOBUMHU (hOPMaAMH,
110 BijjoOpakae JTUHAMIKy Cy4acHOI KyJIbTYpH.

Takuii mpoliec OHOBJIEHHS MOBJEHHSI CBIAYUTH MPO KPEATUBHHUM MOTEHIlIAN
MOJIOZII)KHOTO CEpEeIOBHUINAa Ta HOro BIUIMB Ha PO3BUTOK MOBHU 3arajioMm. CieHr y
IIbOMY KOHTEKCTI BHCTYNAa€ CBOEPITHUM 1HIUKATOPOM COIIAJIBHUX 3MIH 1

KyJIbTYPHUX TEHJCHIIIH, 10 POPMYIOThCS B CYCIIILCTBI [5, ¢. 174].
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3HaYHUN BIUIMB HA PO3BUTOK CJICHTY MalTh CydYacHI Mejia Ta CoIiajbHI
Mepexi, 3okpema TikTok, Instagram 1 YouTube. 1li mmatdhopmu cTBOPIOIOTH YMOBH
JUTSI TITBUIKOTO TIONTUPEHHS HOBUX MOBHUX OJIMHHMIIb, SIKI MUTTEBO CTAIOTh YaCTUHOIO
MOBCSKICHHOTO MOBJICHHSI. 3aBJSIKM BIpYCHOMY KOHTEHTY CJIEHI BUXOJMTH 332 MEXI
JOKAJIbHUX TPYIl 1 HA0yBa€ MacoBOTO XapakTepy.

Oco6muBYy poJib y IIOMY TIPOIIECI BIAITPAIOTh Oiorepu Ta iHQIIOSHCEPH, SKi
BUCTYNAIOTh OCHOBHHMH «TPAHCISTOpaMMW» CIEHTY. Y KOMEHTapsxX, uarax 1
HiANUcax 10 KOHTEHTY aKTHUBHO BUKOPUCTOBYIOTHCSA KOPOTKiI (POpMH, CKOpOUEHHS Ta
EKCIIPECUBHI OJIMHUII, 1110 CIIPHsIE CIPOIICHHIO KOMYHIKaIlii Ta ii mpuckopeHnHto [1, c.
116].

CyyacHuil HIMEIBPKHI CJIEHI TakK0X 3a3Ha€ 3HAYHOIO BIUIMBY aHIIIIMCHKOI
MOBH, IO TposiBisieTbess y sBumli Denglisch. 3anosudenns tumy “cool”, “nice”,
“downloaden”, “liken” akTMBHO IHTErpyrHOThCS B MOBJICHHS Ta aJalTyIOTbCS 0
rpaMaTUYHUX HOPM HIMEIbKOi MOBH. OCHOBHOIO TMPUYHMHOIO ILHOTO MPOIECY €
riobanizailis Ta JOMIHYBaHHS aHIJIOMOBHOTO iHQopMaliiHoro npoctopy. CieHr i
XKaproH (QyHKUIOHYIOTh Yy pI3HUX THIIAX JAUCKYpCY, 30KpeEMa B PO3MOBHOMY
MOBJICHHI, MeJia Ta IHTepHET-KOMYHiKaiii. [HTeHCHBHICTh iX BHUKOPHUCTaHHS
3aJIeXKUTh Bl PiBHA (GOPMAIBHOCTI CUTYyallli: y He(hOpMaIbHOMY CEPEIOBHIL BOHU €
JIOMIHAHTHUMU, TOJ1 SIK B O(PIIIAHUX KOHTEKCTAX iX BXKUBAHHS OOMEKYEThCH.

CreHr 1 »aproH € JUHAMIYHUMHU CKJIAIOBUMU CYy4aCHOI MOBHOI CHUCTEMH, SIKi
TMOCTIHHO 3MiHIOIOTBCS Ta AJANTYIOTHCA JO HOBMX YMOB KOMYHiKawii. Ix posBuTok
3YMOBJICHUH COIIIAIbHUMU, KyJIbTYPHUMH Ta TEXHOJIOTIYHMMH TPOIECaMHU, IO
BiIOYyBaIOTbCSI B CYCHUIBCTBI. 3aBISKU CBOId THYYKOCTI Ta BIAKPUTOCTI 10
HOBOTBOPEHHS 1[I MOBHI SIBUIIA BIAITPalOTh BAXIMUBY poOJib Yy 3a0e3MeueHHI
e(deKTHUBHOI, BUJIKOI Ta EMOIIHHO HACHYEHOT KOMYHIKaIIii.

BogHouac cneHr 1 KaproH BHUCTYNAalOTh CBOEPIAHMM  BlAOOpaKEHHSIM
KyJbTypHUX TpaHchopMalliii 1 3MiH y CycHiibCcTBl. BOHM (IKCyIOTh aKTyalbHI
TEHJIEHII1, IIHHOCT1 Ta CIOCOOM MUCJICHHSI, 0COOJMBO B MOJIOJIKHOMY CEPEIOBHIIIL.
TakuM YMHOM, X JOCIIDKCHHS JI03BOJISIE HE JIMIIE TJIMOIIE 3pO3yMITH MOBHI

IPOLIECH, a i IPOCTEKUTH PO3BUTOK CYyYaCHOI KyJIbTYPH Ta COLIAIbHUX B3aEMOJIIH.
74



CyuacHi ainzeicmuyni napaouzmu : Mamepiaiu MidDicHapoonoi Haykoeoi Kondepenuii. Bunyck 8

BIBJIIOT'PA®DIA

1. [Mapmam T. OcoOaMBOCTI Cy4acHOrO0 HIMEUBKOTO MOJOJIXKHOTO CICHTY
Tta Horo ¢yHKiii (Ha Matepiam BimeoxoctuHry YouTube) // HaykoBwii BicHUK
MixunapoaHoro rymanitapaoro yHisepcutety. Cepis: ®@inonoris. 2019. Ne 41, T. 1.
C. 114-117.

2. JleBurpka JI. S., Mukntka 1. C. HiMerbKuii MOJIOII>KHHM CIIEHT Ta HOTO
JIEKCUKO-CEMaHTH4H1 ocoOsmBocTi // BicHuk XapKiBChKOro  HalllOHAJIBHOTO
yHiBepcutety imeni B. H. Kapazina. Cepis: @inonoris. 2013. Ne 1052, Bumn. 74. C.
94-99.

3. Omiitnuk JI. B. CuHOHIMIS B HIMEIIbKOMOBHOMY MOJIOJI’KHOMY CJICH3I:
nuc. ... kaaa. ¢puton. Hayk: 10.02.04. Kuis, 2016. 228 c.

4, [TozmusikoB O. B. HomiHaTuBHI MHpoleCH B Cy4aCHOMY HIMEIBKOMY
MOJIOJIDKHOMY CJICHTY: nuC. ... KaHl. (uron. Hayk: 10.02.04. IBano-®paHKIBCHK,
2010. 216 c.

S. Cokon I'. P. Cnenr cydacHoi HIMEIBKOI MOJOJI SK 3acid pO3BUTKY
KOMYHIKaTUBHOI KOMIETEHII11 cTyaeHTiB // HaykoBuii BicHUK CX1IHO€BPONEHCHKOIO
HalloHaIbHOTO yHiBepcuTeTy iMeHi Jleci Ykpainku. Cepis: Dinonoridydi Haykw.
Mogo3znascTBo. 2013. Ne 20. C. 172-176.

6. CokonoBceka C. @., daxypainoBa M. A. HiMeupkuil MOJIOIIKHUMA
XKaproH: nusixu GopmyBaHHS W cywdacHuid crtatyc // Bicuuk JYKutoMupchkoro
Jep’kaBHOTO menarorigHoro yHiepcutety. 2004. Ne 14, C. 236-239.

7. ConnatoBa C. M., Kozonak A. B. JIiHTBICTUUHMIA CTaTyC HIMEIBKOIO
MOJIOIHOTO clieHry // Mononuii Buenuit. 2018. Ne 4 (56). C. 344-348.

8. Xpuctrenko O. C. HiMenbkuii MOJIOAIKHUN CJICHT: JIIHTBOKOTHITUBHHM
Ta COIOJIIHIBICTUYHUN acmekTu: aBToped. auc. ... KaHa. Qimon. Hayk: 10.02.04.
Kuis, 2009. 15 c.

BIZIOMOCTI ITPO ABTOPA
I'ycak Bausepia — crynentka 4-ro kypcy HHI «['opniBcbkuil iHCTUTYT

iHo3emMHuX MoB» JIBH3 «JloHOachkuii 1epKaBHUM NeAaroriyHuil yHIBEpCUTET

75



CyuacHi ainzeicmuyni napaouzmu : Mamepiaiu MidDicHapoonoi Haykoeoi Kondepenuii. Bunyck 8

ADVANTAGES AND CHALLENGES OF PRE_SERVICE TEACHERS’
LISTENING COMPETENCE DEVELOPMENT WITH SUNO Al
Olha DATSKIV (Ternopil, Ukraine)

Listening competence is a fundamental component of communicative

competence and plays a crucial role in foreign language acquisition. It is commonly
defined as the ability to perceive, interpret, and respond appropriately to spoken
language in various communicative situations [2; 5]. The competence is complex for
it involves not only the decoding of linguistic input but also the activation of
background knowledge, inference-making, and the processing of contextual cues [2:
45]. Developing listening skills remains challenging for foreign language learners due
to factors such as speech rate, accent variability, and limited exposure to authentic
input [5: 78].

The rise of Al technologies has introduced new venues for addressing these
challenges. Suno Al is a notable tool in this domain, offering innovative ways to
enhance listening skills through personalized, authentic audio content. As a
generative audio platform, Suno Al helps teachers to develop customized audio
materials tailored to learners’ needs and proficiency levels. Working with these
materials can significantly enhance listening comprehension skills, improve
vocabulary retention, student motivation, and engagement [1:401; 3:98]. Expanding
listening resources, Suno Al allows teachers and learners to generate diverse listening
texts, including dialogues, narratives, songs, and situational conversations. The
platform generates complete tracks with vocals and instrumentation in various genres,
which can be used to develop listening skills and improve vocabulary retention
through rhythm. Teachers or students can input scripts or stories, and Suno Al will
generate a musical or semi-spoken narration to use for storytelling. In Custom Mode,
teachers can generate audio in which characters speak rather than sing, creating
realistic situational dialogues. The platform supports over 50 languages, enabling the
wealth of multilingual listening materials for foreign language classes.

One of the primary benefits of Suno Al is its ability to provide authentic,

adaptive input. Teachers can design listening tasks that reflect real-life
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communication scenarios, thereby increasing learners’ engagement and motivation.
Additionally, the possibility of adjusting complexity, vocabulary range, and speech
tempo supports differentiated instruction and inclusive learning.

Another significant benefit is the integration of multimodal learning
experiences. Teachers can combine Suno Al-generated content with visual prompts,
scripts, and interactive tasks to facilitate deeper comprehension and retention. These
techniques align with pedagogical approaches emphasizing the importance of
multimodality in language education [4: 112].

In the context of foreign language teacher training, the use of Suno Al
contributes to the development of digital and methodological competencies. Pre-
service teachers learn to design effective listening activities, critically evaluate Al-
generated materials, and integrate them into lesson planning.

However, despite its advantages, implementing Suno Al also poses certain
challenges. These include the need to improve digital literacy, take into account
ethical considerations related to Al-generated content, and the potential risk of over-
reliance on technology. Moreover, the tool may occasionally produce output with
unnatural pronunciation or require multiple attempts to obtain the desired quality.
Therefore, it is essential to adopt a balanced approach in which Al serves as a
supportive tool rather than a replacement for pedagogical expertise.

In conclusion, Suno Al represents a promising tool for enhancing listening
competence in foreign language teacher education. Its ability to generate
personalized, authentic, and engaging audio content makes it particularly valuable in
foreign language teacher education. At the same time, its effective integration
requires careful methodological planning and critical reflection. Future research
should focus on empirical studies evaluating the impact of Al-based tools on pre-
service teachers' listening proficiency and learner autonomy.
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Oubra JlankiB — KaHIUAAT NEAAroTIYHUX HAYK, JOIEHT Kadeapu aHrmiChKOT

¢imosorii  Ta  METOJMKM HABYaHHS  aAHMNIMCBKOI MOBHU  TepHOMUIBCHKOTO

HaIllOHAJIBHOTO MEIaroriyHOro yHiBepcurery iMeHi Bononumupa ['Hatroka.

USING GAME-BASED EXERCISES IN TEACHING ENGLISH IN THE
SCHOOL LEARNING ENVIRONMENT
Mariia DELIKATNA (Uman, Ukraine)

Teaching English in modern schools requires the use of innovative and
engaging methods that help students develop language skills effectively. Traditional
teaching approaches often rely heavily on textbooks, grammar explanations, and
repetitive exercises, which may reduce students’ motivation and participation in the
classroom. For this reason, educators increasingly incorporate interactive activities
such as games and game-based exercises into the learning process. Games can create
a supportive learning environment where students practice language skills while
actively participating in meaningful and enjoyable activities.

Games are generally intended to be entertaining activities that involve
following a set of rules. They are especially appealing to children because they

combine learning with fun and competition. In the context of language teaching,
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games can be defined as organized activities with specific tasks or objectives, a set of
rules, and interaction between participants. According to Richards J. C.and
Schmidt R. (2010) [3], games in language teaching involve communication between
players using spoken or written language, while participants attempt to achieve a
particular goal. This interaction creates opportunities for learners to use the target
language in a natural and engaging way.

As classroom activities, games provide learners with opportunities to practice
the target language while simultaneously enjoying the learning process. When
students participate in game-based activities, they often feel less pressure than during
traditional exercises, which encourages them to communicate more freely. This
relaxed environment can increase students’ confidence and willingness to use English
in classroom interactions.

The use of games in language learning has been widely discussed in
educational research. It is emphasized [1] that games can transform traditional
language lessons into dynamic and motivating experiences for learners. According to
this perspective, games help avoid monotonous classroom routines and make the
learning process more engaging. Hadfield also highlights that effective educational
games should include three essential elements: clear rules, a specific goal, and an
element of fun. These components ensure that the activity remains structured while
still maintaining its entertaining character.

Games can also play an important role in supporting different stages of
language learning. In language teaching methodology, classroom practice often
progresses from controlled practice to freer communication activities. Games can be
adapted to suit each of these stages. For example, at the early stages of learning,
teachers may use simple vocabulary or grammar games that allow students to practice
specific language structures. As learners gain more confidence, games can involve
more complex communication tasks that require students to use language creatively
and spontaneously.

Another important advantage of game-based exercises is their diagnostic

potential. Teachers can observe students’ performance during games and identify
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areas where learners may experience difficulties. For instance, if students struggle to
use certain vocabulary items or grammatical structures during an activity, the teacher
can recognize these gaps and plan appropriate follow-up instruction. In this way,
games serve not only as entertaining classroom activities but also as valuable tools
for assessing students’ language development.

Many educational researchers recognize games as effective materials for
creating a supportive learning environment. Games encourage collaboration,
communication, and active participation, which are essential components of
successful language learning. Students often feel more comfortable experimenting
with language when they are involved in interactive activities rather than traditional
drills.

Jasanska E. (2022) [2] also emphasizes that games can provide meaningful
experiences with language, allowing students to remember information more easily.
When learners engage emotionally and cognitively in a learning activity, the
information they acquire is more likely to be retained in long-term memory. Games
therefore contribute not only to motivation but also to deeper learning and improved
retention of vocabulary and grammatical structures.

In addition, game-based learning supports the development of communicative
competence. Communication is a central goal of foreign language education, and
games create natural contexts where students must interact with one another. During
many language games, learners are required to ask questions, give instructions,
negotiate meaning, or solve problems collaboratively. These interactions encourage
students to use English as a real means of communication rather than merely as an
academic subject.

Game-based activities are particularly effective in the school learning
environment because they correspond with the learning preferences of young
learners. School students often respond positively to activities that involve
movement, competition, creativity, and teamwork. Games provide opportunities for

learners to participate actively in lessons, which increases their engagement and
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motivation. When students are motivated, they are more likely to invest effort in
learning and develop positive attitudes toward the subject.

Furthermore, games can help reduce language anxiety, which is a common
challenge among foreign language learners. Many students feel nervous about
making mistakes when speaking a new language in front of others. However, when
language practice is embedded in games, students often focus more on completing the
task than on worrying about errors. This shift in attention allows learners to practice
language more freely and develop greater confidence in their abilities.

Teachers can implement a wide variety of games in English language
classrooms. Vocabulary games, such as word matching or guessing activities, help
students expand their lexical knowledge. Grammar games allow learners to practice
sentence structures in an interactive way. Role-playing games encourage students to
simulate real-life situations, which helps them develop practical communication
skills. Additionally, digital educational games and online platforms have become
increasingly popular tools for supporting language learning in schools.

It is important for teachers to select games that correspond to students’ age,
language proficiency level, and learning objectives. Well-designed games should
reinforce the language material being taught rather than simply serving as
entertainment. Teachers must also provide clear instructions and monitor students’
participation to ensure that the activity contributes to the learning goals of the lesson.

The successful integration of games into language teaching requires careful
planning and pedagogical awareness. While games are valuable tools for increasing
motivation and participation, they must be integrated into the overall structure of the
lesson. Teachers should consider how each game supports specific language skills
such as listening, speaking, reading, or writing.

In conclusion, the use of game-based exercises in teaching English in schools
offers numerous pedagogical benefits. Games create an engaging and supportive
learning environment that encourages students to participate actively in language
practice. They help reduce anxiety, increase motivation, and promote meaningful

communication among learners.
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Educational research demonstrates that games can contribute significantly to
language acquisition by providing opportunities for interaction, collaboration, and
experiential learning. When carefully selected and effectively implemented, game-
based activities allow students to develop language skills while enjoying the learning
process. Therefore, integrating games into English language lessons can enhance the
overall effectiveness of language teaching and help students achieve better learning
outcomes in the school learning environment.
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MeaikatHa Mapisa — crygeHtka 4-ro kypcy, (akyJabTeT ICTOPUYHOI Ta

(b1U1070T1YHOT OCBITH, ¥ MAaHCHKUH HalllOHAJIbHUI YHIBEPCHUTET.

BEYOND THE RULES: THE NEW LOGIC OF MODERN ENGLISH
GRAMMAR
Oxcana [YBPOBA (M. bepasiucbk (3anopiaiks), YKpaina)

These days, the English language is a complicated system that is always
changing due to multicultural interactions, technological advancement, and
globalization. English grammar has changed significantly in the twenty-first century
as compared to the norms of classical grammar. The language system's
morphological, syntactic, and functional levels are all impacted by these

modifications.
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For effective learning and teaching English as a foreign language and
translation practice, research into the characteristics of modern English grammar is
important, as it enables the study of the language's dynamic processes. These theses
aim to highlight the main grammatical trends in the English language at the current
stage of its development.

The ongoing simplification of the morphological structure of English grammar
is one of the most striking features of modern English grammar. Modern English has
almost entirely lost the case system of nouns compared to Old and Middle English;
the only remnant is the distinction between the nominative and possessive cases
(book/book’s). This phenomenon, known as analyticism, has become a fundamental
element of the language’s grammatical structure.

In the verb system, there is a trend towards a reduction in the number of
irregular verbs; some of them are gradually taking on regular forms in spoken
language (for example, ‘dreamed’ instead of ‘dreamt’, and ‘learned’ instead of
‘learnt’ in American English). Furthermore, there is a trend towards the unification of
forms in the paradigms of auxiliary and modal verbs, indicating a general
simplification of morphological paradigms.

In modern English grammar, analytical constructions are gradually replacing
synthetic forms. This is particularly evident in the expression of modality and
temporal relations. In the modern world, constructions such as ‘going to + infinitive’
and ‘be about to + infinitive’ have become equally valid, and in some cases even
more prevalent, than simple future constructions such as ‘will + infinitive’. The form
‘gonna’ has completely replaced ‘going to’ in some contexts.

The increased use of passive constructions with verbs of motion and state (get-
passive: She got promoted) is also a characteristic feature of modern grammar,
indicating the active development of peripheral grammatical structures. In both
British and American varieties of the language, constructions such as have got are
widely used instead of have to express possession (I’ve got a car). However, they use

them in a specific way.
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Modern English shows a tendency towards thematization and cleft sentences,
which indicates an improvement in the communicative and pragmatic aspects of
discourse organization. Constructions such as ‘It is... that/who’ (e.g. ‘It was John
who called’) are often used to highlight important information. Furthermore, pseudo-
cleft sentences are common (What | need is a break)

One important syntactic development is the relation between the subject and
the verb with collective nouns. For example, when referring to a team or organization
in British English, it is acceptable to use a verb in the plural: "The team is playing
well." Moreover, the preposition is becoming more adaptable in relative and
interrogative sentences. An example of this is ‘who you’re talking to’, rather than the
standard ‘Who are you talking to?’

One of the biggest influences on contemporary English grammar is digital
communication. The usage of language on social media, instant messaging, and the
internet is creating new grammatical standards. Nowadays, nominal clauses, ellipses,
and grammatically imperfect constructions are frequently used as stylistic identifiers
(Great idea! Totally agree!).

The grammaticalization of individual lexical items under the influence of
digital discourse is also a characteristic phenomenon. To illustrate the process of
grammaticalization in real time, the word ‘like’ has become a discourse marker and a
quotative verb (She was like, ‘Really?’). The word ‘go’ also has the same function in
colloquial speech (And I go, ‘No way!’). Linguists define these phenomena as new
grammatical functions of lexemes.

The move towards gender neutrality is a significant trend in modern English
grammar. Over time, leading style guides such as the Chicago Manual of Style and
the Associated Press Stylebook have officially recommended the use of the singular
pronoun ‘they’ as a gender-neutral option. Constructions such as ‘Everyone should
have their own pen’ are becoming commonplace.

Neutral forms of nouns are becoming more common for gender-marked ones
in the field of noun vocabulary: firefighter instead of fireman, police officer instead

of policeman, athlete instead of sportsman, and so forth. These modifications impact
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grammar, especially the system of pronoun reference and agreement, although they
primarily affect the lexical level.

Our analysis shows that contemporary English grammar is a dynamic system
characterized by the following key trends: a continuing shift towards analytical
structures and the simplification of morphology; the development of new
grammatical constructions; the relaxation of syntactic norms; the influence of the
digital environment on the grammatical system; and a move towards gender
neutrality. These changes demonstrate wide sociolinguistic transformations in society
and show how the language system adapts to new communicative needs.

Thus, the study of these trends is of crucial importance for both theoretical
linguistics and the practice of teaching English.
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IIPAKTUKA BUKOPUCTAHHA IITH®POBUX IHCTPYMEHTIB TA KEHC-
METONAY JIVIA PO3BUTKY SOFT SKILLS B 33CO
Onena 3ABEPYXA (m. Binnnns, Ykpaina)

Po3Butok 3aranbHOi cepeHboi OCBITH B YKpaiHi B mexkax konuemnuii HYII
nepeadoavae BiJl yUYUTEIs 1HO3EMHOI MOBH IOITYK HOBHUX MIIXOIIB, IO BUXOMATH 3a
MEX1 TpPAAMIIIHOTO OMpAIIOBaHHS MOBHUX CTPYKTyp. IIpioputreTHuM cTae
dopmyBanHs M’skux HaBu4yok (soft skills), 30kpemMa KpUTHYHOTO MUCIICHHS,
3JIaTHOCTI JI0 KoJjlabopallii Ta BUPIIICHHS POOJIeM.

AxmyanvHicme DOCIIKEHHS 3yMOBJIEHA HEOOX1THICTIO MOJI0JIaHHS «IIU(DPOBOI
BTOMU» YYHIB B1Jl OJHOTUITHUX I'POBUX BIPAB 1 BIPOBAIXKEHHSI METO/IB, 110 MAalOTh
MPUKIAIHUN XapakTep 1 MaKCUMaIbHO HAOIMKEHI O PeaIbHOTO KUTTS. [isaIbHICTD
YUUTENS-TIPAKTUKA CIPSIMOBaHA HE JIMIIE HAa HAaBYaHHSA 1HO3€MHOI MOBH, a ¥ Ha
CTBOpPEHHSI OE3MEYHOTO OCBITHHOTO CEPENOBHUINA, B SKOMY KOXXEH YUY€Hb Mae€
MO>KJIMBICTh BUSIBIIATH 1HILIATUBY Ta 3aCTOCOBYBATH HAOYTI 3HAHHS Ha MPAKTHIL.

MetoauuHuii iHcTpymMeHTapiii i mnpakTuyHa peadizaniga. OjgHuMm 13
NPOBIIHUX 1HHOBAUIMHUX MIAXOAIB Yy HAlIl{ MEeJaroriyHid MpakTULl € KOJEKTHUBHA
Bi3yauizailisi 3a JomoMoror mgiarpamu Benna ©Ha tuiatgopmi Padlet. Takwii
IHCTPYMEHT J103BOJIsI€E TpaHC(HOPMYBATH KJIACHUYHY TpadiuHy cXeMy MOpPIBHSHHSA B
IHTEpaKTUBHE CepelloBUINE i crnuibHOI poboTu. Ilnardopma Padlet 3abe3neuye
MO>KJIMBICTh BUKOPUCTaHHS AlarpaMu BeHHa B OHJIalH-pEXHUMI1 B peaIbHOMY Yaci.

[Tin yac BuBueHHs Temu «Life Online» y 9 kiaci yuHi mpaiiOTh y rpymnax,
MOPIBHIOIOYM eTanu PO3BUTKY 1HTepHeTy (2000-T1 poku Ta cCydacHiCThb). Bonu
OJTHOYACHO JOJAal0Th CTIKEpH, MOCWJIAHHS Ha JPKepena Ta 300pa)KeHHs, 10 CHpUsie
noriau0JIeHOMY aHami3y TpaHchopMalliil CyCIiIbCTBA.

Baxx1BUM KOMIIOHEHTOM METOJUKHA € PO3BUTOK KYJIBTYpH 3BOPOTHOTO
3B’s13ky uepe3 peer feedback (B3aemoouintoBanus). Ilicna 3aBepiueHHs poOOTH 3
JiarpaMaMi Y4H1 aHaji3ylOTh pPOOOTH IHIIUX TpPyH, 3aJMLIAI0YM apryMEHTOBaHI

KOMeHTapi Ta 3anutaHHs. lle copusie ¢GopMyBaHHIO HABUYOK KOHCTPYKTHBHOL
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JTUCKYCll Ta KPUTHUYHOTO CHOPUUHATTS aJbTEPHATHUBHUX TO3UIIN Yy HUPPOBOMY

CepeIOBHIIII.

the 2000s today

1 billion
Every
/ at school \Where

[

16 willion

TikTok,

A ‘ - L
Tl students |
Huge, heavy monitors \\fov news, study, wovk,/grandparent

‘medicine /
\ /

/4701@ adults, teachers, kids
grandparents

ites were simple and slow

3o0pa:kenns 1. liarpama Benna na niargopwmi Padlet (9 kiac)

Oxpemy yBary NpUAUICHO MNPHHIMIYY aBTOHOMIi, IO peaii3yeTbcs depe3
riopuaamii BuOip iHcTpymeHTapito (Hybrid Choice). YunsiM HagaeTbcs MOXKIMBICTD
oOuparu ¢opMaT BUKOHAHHS 3aBAaHHsS — HUGPOBUN a00 mamepoBuil, MO T03BOJIIE
BpaxoByBaTH 1HIUBITyalbHI 0COOIMBOCTI CIPUAHATTS iHPOpMAIIii.

Jlis  pO3BUTKY €MOLIMHOTO I1HTEJNEKTY Ta HABUYOK TPUHHATTS pIlICHb
BUKOPHCTOBYIOThCS aBTOPCHKi problem cards (kapTku mpobmem). Ix 3micT 6asyeTbes
HAa TeMaxX HaBYAJIBbHOI MpOTpamMH, MPOTE CHUTyalii aJanToBaHI 10 aKTyaJIbHHX
KUTTEBUX BUKIUKIB MIUTTKIB y chepi mibkocoOucTicHoi B3aemoii. Hampuknan, y
teMi «Relationships» y4dHi aHanm3yrOTh KelicH, MOB’s3aH1 3 BUPIMIEHHSIM KOH(IIIKTIB
13 Jpy3sIMH, B3a€EMOJIEI0 3 YJE€HAMU POJAMHU Ta MIATPUMKOIO OJHOKJIACHUKIB Y
ckiamHux curyaniax. Lle 3abe3neuye peanizaliiio Keic-MeTOMy, /1€ aHTIICbKa MOBa

BUCTYIA€ THCTPYMEHTOM BUPIIICHHS pEeabHUX )KUTTEBUX CUTYaIlil.

N v . . . " A
T'he Generation Gap The Silent Struggle Group Project Tension

I'he Broken Promise

Yourbestfriend é‘f" .| Yourparentsinsistthat Youvenoticedthatyour YZUTFEWQV:;"QEH59"°“PP"°J‘E“‘hO"55(Uﬂ:‘E'";
promisedtagotoa =4 .0 youspendevery j B (Iassmatehasbec:me 24 balal e Lotef s L sl tovaf s rioalinie i)
concenwithyou_bucﬁ' weekend visiting Q D B gradeaseveryonee.\se.Theatmosphere\nthe

theycancelledatthelast relatives, butyou need A S e m n { o teamisverytense. :

L p LN

minute becausethey thistime tostudyforyour i 1p%e:at?|yY1US:iPECt =

. |

wereinvitedtoa ' cooler” examsorjusthavesome aﬁ:zr::ggfh;; af:;r:z

ersonalspace.Aconflict .

P P toaskforhelp. L=
<

party.Youfeelbetrayed

andhurt. isgrowing. aa
'
Speaking Box Speaking Box By SpeakinzBes
« Iunderstandthatfamilyisapriority.but | . I'venoticedyouhaventbeenyourself 0 Sl el I IS
« Iwasreallylooking forwardtospending . " 4 Y workloadisdistributed.
. . I'mreallyoverwhelmedwith mystudies. lately.Iseverything okay? . X
timewithyou. ¥ ' e ) = Itdoesntseemfairthatsomeofusare
. ¢+ Couldwefindamiddleground! For + Idon'twanttopry.butI'mhereifyouever R
« Tobehonest.Ifeelabitletdownbecause » . doing morethan others.
example.I'llgothisSaturday.butstay needtotalk. .
wehadadeal. . « Let'sre-evaluateeveryone's
) ) o homenextweek. - Youdon'thavetogothroughthisalone: e F
« Itsnotjustabouttheconcert.it'sabout y o § N contributionto makeitequal.
X » I'dappreciateitifyoucouldrespectmy we canfigureitouttogether.
trustingyourword.
needforsomerest.

3oopaxkenns 2. Problem cards (8 knac)
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Jlna 3a0e3nedeHHs] YCHIIIHOCTI KOKHOTO YYHS MH 3aCTOCOBYEMO CTPATETiio
scaffolding (memaroriudoi miaTpuMkH). KoxkHa KapTKa CYNpPOBOIKYETHCS TOOIPKOIO
MOBJICHHEBUX KJIIIIE JIJISI BUPAKEHHS eMIaTii, He3roAu ado MpOIO3HuIlii KOMIIPOMICY,
10 JTO3BOJISIE 30CEPETUTHUCS HA 3MICTI MPOOJIEMHOT0 3aBAaHHS.

CucremHa 1HTErpauis 3a3Ha4€HUX METOIB CIpusie (POPMYBaHHIO KIIOYOBHUX
KOMIIETEHTHOCTEH:

KpumuyHe mucieHuss (PO3BUTOK 3JAaTHOCTI aHATI3yBaTH BEJIHMKI MAacHBHU
iH(dopMairii Ta opmyIIFOBaTH OOTPYHTOBAH1 BUCHOBKH);

yughposa epamomuicms (Iepexia BiJ po3BaxkaibHOro Bukopuctanusa Padlet mo
podeCIfHOr0 THCTPYMEHTY JIJI KOJIAOOPaTUBHOI JIISUIBHOCTI);

emoyiunuti inmenekm (podbora 3 problem cards copusie pO3BUTKY €MIIarii,
HABUYOK PETyJISLil eMOIiil Ta €PEeKTUBHOI KOMAaH/IHO1 B3a€EMO/I11).

OTtxe, BIacCHUI JOCBIJ BHUKJIAJAIbKOI MPAaKTUKU 3acBiAdye, IO afamnTallis
KJIACHYHUX METOJIB HaBuaHHA (30kpeMa mgiarpamu Benna) 1m0 mudpoBoro
CEepellOBUIA Ta BHKOPUCTAHHS JKUTTEBO OPIEHTOBAHMX KEWCIB  MIABUIILYE
3MICTOBHICTh HaBYaHHS aHIIMChkoi MOBH. HamaHHs y4HSAM CcBOOOIM BHOODPY
IHCTPYMEHTIB 1 aKIEHT Ha PO3B’SA3aHHI pEIbHHX MpodsieM (BiF TJIOO0AIBHHUX
CYCIUIBHHUX 3MiH /10 OCOOMCTICHHUX B3a€MHH) cripusie (POPMYBaHHIO TOTOBHOCTI A0
edeKTUBHOT KOMYHIKAIli B peaJbHOMY KHUTTI. 3ampolOHOBAaHUN MIAXI MIHIMIZYE
HaJMIpHY «ITpOBI3aIi}0» OCBITHHOTO MPOLECY, 3aMIHIOIOYM I aKTUBHOIO, MPAKTUKO-
OpIEHTOBAHOIO AISUTHHICTIO, PEIEBAHTHOIO CYYaCHUM OCBITHIM BUKJTHKAM.

BIJOMOCTI ITPO ABTOPA

Onena 3aBepyxa — BYHTEIb AaHIJIHCHKOI MOBHU, BYHUTEIb-METOIUCT

KomynansHOTo 3aKmany «BiHHUIBKMIA Titiei Ne22).
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AHTOHIMIYHHH ITEPEK/IAJl B YKPATHCBHKIH BEPCII POMAHY
CTIBEHA KIHT'A «KJIATOBHIIE IOMAIIIHIX TBAPHH)»
Haniss 3UMA (M. Kpusnuii Pir, Ykpaina)

TBopuicte CriBena KiHra mocijae BaXJIuWBE MiICIle B Cy4JacHIM CBITOBIM
miteparypi, a #oro pomad «KmamoBuie goMmaimiHiX TBapuUH» € OJHHM 13
HAWBIOMIIIUX 3pa3KiB MCHUXOJOTIYHOrO Xopopy. llepeknaa TBOpIB MUChMEHHUKA
YKpPAiHCbKOI0 MOBOIO CTAHOBUTb 3HAYHUW 1HTEpeC Ui MepeKIIafo3HABYUX
JOCTIIKEeHb, OCKUTBKU TEpe]] MepeKiiagaueM IOCTa€ 3aBAaHHS HE JUIIE MepeaaTd
3MICT OpHUTiHATy, a W BIATBOPUTH HOTO CTHIICTHYHI, €MOIlIiHI Ta CMHCIIOBI
0COOJIMBOCTI.

OpnHuM 13 €PEeKTUBHUX MEePEKIATAIBKIX TPUHOMIB, III0 BUKOPUCTOBYETHCS IS
JIOCSITHEHHSI  aJICKBAaTHOCTI TEpeKiaay, € aHTOHIMIuHMM mnepeknan. lleit mpuitom
nepeabayae TpaHchopMmalll. TMO3UTUBHOI KOHCTPYKIli B HETAaTUBHY 4YHM HABIAKH,
HETaTUBHOI B CTBEP/KYBaJIbHY, IO CYMPOBOMXKYETHCS 3aMIHOIO OJIHOTO 3 CIIiB
MEPEeKIaJHOT0 PEUYEHHS BHUXIJIHOI MOBHM Ha Il aHTOHIM B IUIHOBIM MOBI [4].
3acTocyBaHHS aHTOHIMIYHOIO MEPEKIIaxy Aa€ 3MOTY IMepekiagadyeBi 30€pertTi 3MicT
BUCIIOBJIIOBAHHSI, BOJIHOYAC QJaNTylOud HWOTO O HOPM 1 3aKOHOMIPHOCTEH MOBU
nepeKIamy.

[IpyunHU, 10 BUKIMKAIOTh HEOOXITHICTH AHTOHIMIYHOIO TEpEeKIaay, Pi3Hi:
HAMpPUKJIad, BiH MOXe OyTH OOYMOBIIEHHUN aCUMETPIEI0 JIEKCUKO-CEMaHTUIHUX
CUCTEM, 1110 BUSBIIETHCSI B TOMY, 110 OyIb-SIK€ TTOHATTS HE Ma€ 3ac001B BUPAKEHHS B
MOBI TIepeKjaay; BUOIp aHTOHIMIYHOI (GOpMH MOXe OyTH MPOAMKTOBAHUN Yy3yCOM,
TOOTO 3BUYHHUM B)XKMBAHHSM B MOB1 THX 4H 1HIIUX (Hopm [2].

JI. HaymMeHKO po3pi3Hs€ TpU BUAM aHTOHIMIYHOTO TMEpEKIaAy: MO3UTUBALIIIO,
HeraThBalio, anirimsmio [3: 15].

Po3rimaHemMo 1X 3acTOCyBaHHS Ha MNPUKIANAaX YKPAlHOMOBHOTO MEPEKIaIy
pomany «KnanoBuiie qomaniHix TBapun» A. IliTuka.

Yacrime 3a Bce B EPEKIIajli pOMaHy 3aCTOCOBYETHCS HeraTUBallisi — «C1ocio
nepeKIIaly JEKCUYHOI ouHuIIl 0e3 (hopMaIbHO BUPAKEHOI CEMU 3alepEeUeHHs B MOBI

OpUTIHATY CJIOBOM / CJIOBOCIIOJIYYEHHSIM 3 OJHUM 13 TaKUX 3amepedeHb B MOBI
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nepexiany» [3: 15]. peculiar — mesnosuma (cnoso peculiar, mo He Mae cemu
3alepeyceHHs OyJI0 TepeKIaicHO aBTOPOM 3 BHUPAKEHOK CEMOIO 3allepeucHHS He);
0IIOHUM YMHOM OYJIM TIEpeKIIaICH] HACTYITHI CJI0Ba Ta CIIOBOCIIONYyYeHHs . vaguely —
matixce newymno, heavy work — uenezxo, small ones — nesucaonusux, it had left a
scar — mesaeocni panu, haphazard coincidence — sudasascsi menomimuum, harsh,
even — wuasimv Henpucmuum, chummed with — mueposmuisooa, Remarkable! —
netimosipno, demanding — neneexu, the old lungs — nemonooi neceni, a small one —
neznaunum [5; 2]

B HacTynmHuX MNpHKIagax HEraTUBAIlisl Peai3yeThCs CEMaMU 3alepeucHHS:
JacTKaMu He Ta 6e3. when she’s restless — konu Enni ne cnums, It was just a mongrel
— Ilec ne 6ys nopooucmum, if he had any interest — uu ne xoue Jlyic, of course — oe3
cymnigy, If it was a moose— uu mo, 6yea, ne noco [5; 2]

VY HaCTyIMHHUX MPHUKIagaX MPOCTEKYETHCS 3BOPOTHIM MpOIlEC HEraTHBAIil —
no3zumueays — «NEPexIaay JICKCHYHOI OJUHUIN 3 (OPMATLHO BHPAXKEHOI CEMOIO
3alepeyeHHsT B MOBI OpHUTIHAIY CJIIOBOM / CJIOBOCIONYYEHHSIM 0€3 (opmaibHO
BHUPaXEHOI CEMHM 3allepeueHHs B MOBI mepekiamy» [5; 2]: untied — poss szanuii —
HeraTUBHUN Tmpedikc, MPUCYTHIM B aHTTINACHKIA MOBI OyB aHyJbOBAaHUN TIpHU
nepekiani. AHanoriyHo: uneasily — cmpusooiceno, uUneasy peace — xucmkozo
yesioomnenns, uncomfortable ability — 6ewmesicny 30ammuicms, looking more
uncomfortable — suensoana poszeyonenoro, unsteadily — xumarouucs, unlovely lurch —
CcKpymuno wiiyHoxk, the words were unmistakable — crosa 6yau wimxumu, unyielding
wood — na meepdy odepesury, unhappy face — nepexowene obauuus, unbelievably
heavy — snauno easckuii, unaware — mumososni, unpleasurable sensation — corookuii
npus [5; 2].

B HacTymHuX mpHKIaZax MO3WTHUBAIS PEATI3yeThCs dYepe3 aHyIFOBAHHS
gacTtku NOt: but not dead — aze arcusi; hill’s not very high — nacop6 oosoni nuzvkuii.
Ax Oauumo, y mporieci nepekiaay Oyiu oOpaHi €KBIBaJeHTH O€3 SBHOI CeMH
3anepeueHHs. [lomiOHMiT mepekian 3M1HCHEHO 1 y TMOCHiAYHUHMX MpUKIagax: You
can't get lost — wo mo msowcko — 3eyoumucs, didn’t look convinced — cymnisanacs,

bemused and distressed —oumaninui i 3aui, the dog wasn't very big — ncuna 6yna
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opibnoro, not completely pleasant — wocv nuxosicue, looking around uneasily —
yeadicno possuparouuce Haskono, they did not walk long — eonu npotiwnu we mpoxu
[5; 2]

VY pe3ynbTaTi NpOBENECHOTO JOCHIIKEHHS BCTAHOBJIEHO, LIO0 AHTOHIMIYHUI
MEPEKIIA] € OJHUM 13 BOKIUBUX MPUHOMIB, KU BHUKOPHUCTOBYETHCS B YKPaiHCHKIN
Bepcii pomany «KiamoBwie JOMAIIHIX TBapUH» [JIS JOCATHEHHS aJeKBATHOCTI
nepekiaay. 3acTOCyBaHHS I[bOTO MPUMOMY 3yMOBJIEHE BIJIMIHHOCTAMH MIXK
aHTTINCHKOI0 Ta YKpPAiHCHKOIO MOBAMH, a TaK0XX HEOOXIIHICTIO MepeAaTH 3MICT
BUCJIOBJIIOBaHb BIAMOBIAHO IO HOPM MOBHM Tepekiamy. Takui miaxig Jornomarae
MEepeKyIaaueBl YHUKHYTH JOCIIBHOCTI, 3pOOUTH TEKCT MPUPOIHIIINUM s
YKpAiHChKOTO0 YuTaya Ta BOJHOYAC 30€perTd CTUJIICTUYHI U €MOILiiiHI 0COOIMBOCTI
OpUTIHATY.
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BIZIOMOCTI ITPO ABTOPA

Hanis 3uma — 31m00yBauka BUINOi OCBITH cremiaibHocTi 035 «®imosoris»

HaBuaibHO-HAyKOBOTO 1HCTUTYTY €KOHOMIKM 1 TOpTiBil iMeHi Muxaina Tyran-

bapanoBcbkoro KpuBopi3bKoro HalioHaaIbHOTO YHIBEPCUTETY.

91



CyuacHi ainzeicmuyni napaouzmu : Mamepiaiu MidDicHapoonoi Haykoeoi Kondepenuii. Bunyck 8

IHOHATTA «IEKCUKO-CEMAHTHYHE ITOJIE» I HOTO CTPYKTYPA
Ouaexcanapa 3JIATOBJIACOBA (M. Ongeca, Ykpaina)

Ilocmanoexka npobremu ma OOTPYHMYBAHHA AKMYANbHOCMI ii po32nady.
CyyacHa JIHTBICTHKA OE€3MOBOPOTHO BIJIWIIIA BiJ] ATOMAPHOTO BHMBYEHHS CIJIOBA,
pO3TISAaI0ud MOBY SIK OaraTOBUMIPHY MAakKpOCHCTEMY, JI€ CKJIaJHa iepapxidHa
OyInoBa JICKCUKH TPOSBISETHCA Yepe3 CHHOHIMIYHI, AHTOHIMIYHI, TEMAaTHYHI YU
CJIOBOTBOpYl 3B’SI3KM MDK ejeMeHTaMu. CHCTeMHICTh CIOBHMKOBOTO CKJIAAy
peami3yeThcsl Hacammepen 3aBAsSKA HAsBHOCTI crenu(igHaux OJIOKIB, TOJIOBHOIO
O3HAKOIO AKUX BHUCTYIIAa€ CEMAaHTUYHA CIIBBIIHECEHICTh MOBHHMX OJIMHUIIb. 3 OTJISIIY
Ha I1e, 00’€KTOM TMPHUCKIIUIMBOTO BHUBYEHHS Y Taly3l JEKCUYHOI CEMaHTUKU
3aKOHOMIPHO CTa€ JIEKCUKO-CEMaHTUYHE MOJie, TNIMOOKUHN PO3IJIsi SIKOTO rnepeOyBac B
pycial  HaWBaKIMBIIIUX  aCHEKTIB  CBITOBOTO  MOBO3HaBCTBAa. JloCIiKyrouu
CIIOBHHKOBUH CKJIaJ SIK IUTICHY CHCTEMY, HAYKOBII ITOCIYTOBYIOTHCS JBOSIKUM
MIX00M: JEAYKTUBHUM, IO Mepeadadyae pyx BiJl CYKYIMHOCTI €JIEMEHTIB JI0 aHaJI3y
iXHBOT 3arajibHOi Oprasizaiii B MekaxX BEJIUKHMX KJaciB, Ta 1HAYKTUBHUM, SKHUM
CIPSIMOBAaHUHN BiJl OKPEMHUX JICKCHYHMX OJWHHUIIL J0 BCTAHOBJICHHS TOTOXKHHX
CUCTEMHUX BIJHOIICHb Y HEBEIUKHX €IHOCTsIX. OOugBa BEKTOPH MEPEKOHIUBO
JOBOMIATH, IO TIOJIbOBA MOJZIETb JO3BOJSE OCSATHYTH TMPUXOBaHI MeEXaHI3MH
KaTeropusallii Ta KOHIENTyasi3alii 00'€KTUBHUX 3HAHb Yy JIOJICHKIM CB1JOMOCTI,
pOOJISTYM CHUCTEeMATH3aIlII0 YSBICHb PO BHYTPIIIHIO CTPYKTYPY CEMAaHTUYHUX TOJIB
HAJ3BUYAHO BAYKJIMBOIO JJIS TEOPii Ta MPAKTHKH.

Buxnao ocnosnoco mamepiany oocniodcennsi. TIOHATTS TIONST BUPIZHIETHCS
SCKPABO BHUPAKEHUM MDKIUCIUIUTIHAPHUM XapaKTepoM, ajiKe, 3apOJUBIINCH Y
¢13u1li, BOHO 3rojIoM HaOyJi0 MOUIMPEHHsS B 010J0Tii, ICUXOJOrli Ta COLioorii. Y
JIHTBICTUYHUIN 00IT BIATOBIIHHUI TEPMIH yHepile 3apoBaiiB HIMEIIbKUI JOCIITHUK
Hoct Tpiep y npami «Der deutsche Wortschatz im Sinnbezirk des Verstandes. Die
Geschichte eines sprachlichen Feldes» (1931), Bu3HAUMBIIN CEMaHTUYHE IOJIC SIK
CYKYITHICTh CJIIB 31 CHUIBHUM 3HAY€HHSM, OpPraHi30BaHUX MOAIOHO 0 MO3aiku, e
CJIEMECHTH IIUIFHO NPHWJIATAIOTh OJHWH J0 OJIHOTO Ta YTBOPIOIOTH IUTICHY CMHUCIIOBY

kaptuny [1: 57]. Sk 3aznauators gocnigauku Eyxenio Kocepiy ta 'opct ['ekkenep,
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Tpiep He dhopMynoBaB BIAMIHHOCTI MK IIMMH JIBOMA MOHSTTSAMU HAJTO BiABEPTO,
poTe TiJ TOHATIMHUM MPOCTOPOM BIH MaB Ha YBa3l came 3MICTOBY CTOPOHY
JIEKCUYHOTO TIOJIS, IO POOWTH OCTAHHE PI3HOBHJIOM TOJISI CEMaHTHYHOTO. OCHOBOIO
HOT0 KOHIEMIi CTaJl0 YSBJICHHS MPO MOBY K MPO CAMOCTIHHY 3aMKHYTY CHUCTEMY,
7€ OKpeMi CJIOBa HE € 130JbOBAaHUMH HOCISIMH 3MICTy, a HaOyBaloTb CBOTO
CIPaBXHBOTO 3HAYCHHSI JIMIIEC 3aBASKA HASBHOCTI CYMDKHHX JIEKCEM, IO POOHUTH
MOBHOI[IHHE PO3YMIHHS 3HaKa MOJIMBUM BHKJIIOYHO 32 YMOBH MapajesbHOi
aKTyami3amii y CBIZOMOCTI MOBII Bci€i mMepexi [2: 74]. AnpTepHaTUBHUN TiIXiJ
3anpononyBaB Banbrep [lopiir, craBmm ¢hyHIaTOPOM TEOPii CHHTarMaTUYHUX TIOJIIB
— crnenudIyHUX KJIACIB CIiB, IO HE € CUHOHIMaMHM, aje PEeryJsipHO CIIBICHYIOTh B
OJIHOMY JliHIiHOMY psiny. BiH J0BIB, IO THUIOBI CJIOBOCHOJNYYEHHS, SIKI
BiIoOpakaroTh 6a30Be CITIBBIIHOIICHHS MIXK JI€I0 Ta IHCTPYMEHTOM a00 Cy0'€KTOM,
YTBOPIOIOTh MIIIHY €IHICTh, 3yMOBJICHY SIK JIGKCHYHUM 3MICTOM KOMITOHEHTIB, TaK 1
MOJICJUTIO iXHIX CHUHTAaKCMYHUX BIJIHOUIEHb. 3rOJOM Ha MEPEeTHHI I[HUX JABOX
JIHTBICTUYHUX TPAJMIIN BUHUKIU KOMIUIEKCHI TOJIS, SIKI YTBOPIOIOTHCS BHACIIJIOK
HaKJIaQMaHHS TapaJuTMaTHYHUX 1 CHHTAarMaTHYHUX OCEH Ta HaMsICKpaBile
MPOSIBIISIIOTBECA Yy CIIOBOTBOPUYUX PsANAX, /€ TAPMOHINHO CIIBICHYIOTh CJIOBa Pi3HHUX
yacTUH MOBH. IIpuKkMeTHO, 110 Taki BUAATHI 3apyOiKHI MHUCIUTENI, K Biabrensm
¢on I'ymOombar, Otro €cnepcen, Binem Martesiyc, Kapn bronep Ta Emuib
benBenicT, aHamizyBanu MoAiOHI MOBHI SIBHIA 3HAYHO paHIIIE B MeXaX BIACHHUX
KOHIICTIIII, KOPUCTYIOYUCH ITUPIIAM TIOHATTSIM CUCTEMU. TPHUBAIHM Yac Y HAYKOBHUX
KOJIaX TOYMJIIUCS TOCTP1 IMUCKYCIi 11010 MPUPOIU IIHOTO (PEHOMEHY: YACTHHA BUCHHX
po3risgana Woro SK eKCTPaJTiHTBICTMYHE, JIOTIKO-TICUXOJIOTIYHE SIBUIIE, IO JIMIIE
3HaXOJUTh BIAOWTOK Y MOBJICHHI, TOJ1 SIK 1HII KaTETOPUYHO HAIOJSATAIM HAa HOTo
CYTO MOBO3HABYIll CYTHOCTI, CTBEP/KYIOUM HEOOXIIHICT Oa3yBaTu OyIb-SKHUN
aHaJi3 BUHATKOBO Ha cloBecHOMY Mmatepiani [3: 17].

31aTHICTD MOBHM 4epe3 Takli CTPYKTypU BIOPSJKOBYBAaTH 0O0'€KTUBHY
PEaNBHICTH 1 COIllabHI KOHCTPYKTH MEPEKOHINBO A0BiB P. Meiiep, knacudikyBapim

ICHYI0Y1 CEMaHTH4HI POCTOPHU Ha Tpu 0A30B1 KaTeropii:
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1)  npuponHi, sKi BioOpa)karoTh SBHINA HABKOJMIIHBOTO CBITY, SK-OT
HA3BH JIEpEB, TBAPUH UM YACTHUH T1114;

2)  WTY4YHi, TI0 ONHCYIOTh CTBOPEHI JIOJWHOIO i€papxii Ta CHCTEMH,
HaIpUKIIaa, BINCbKOBI YMHU 200 CKJIaJ0Bl MEXaHI3MIB;

3)  HamiBIITY4YHI, SIKi OXOILUIIOIOTH TEPMIHOJIOTII0 MHCIIHBIIB, pUOAJIOK Ta
a0CTpaKTHI €THYHI MOHSTT.

B akanmemiunoMmy cepenoBuIlli chopMyBaBCs CTIMKMH KOHCEHCYC IIOJIO0
BIIEHTPOBOI ~ apXITEKTypH JIEKCHKO-CEMAaHTUYHOTO TOJsI, OpraHi3yBaJbHUM
YUHHUKOM $SIKOi BUCTymae crienudiuna koHdirypamis nudepeHininaux o3Hak. Sapo
KOHIIEHTPY€E B CcOOl Haily>KWBaHIiIlll, CTUJIICTUYHO HEUTpajbHI CJIOBa — TaK 3BaHi
«BY3JIOBI TOYKW», IO BKJIIOYAIOTHCS B CHCTEMY 3aBISKH CBOEMY SICKPaBO
BUPAXEHOMY 1HBapiaHTHOMY 3HAYEHHIO 1 CIYT'YIOTh €TaJOHOM, 3 SIKUM TIEI0 YU
THIIIOI0 MIPOIO CHIBBIJHOCSATHCS BCl 1HIN uieHW napaaurmu. [lepudepis HaTomicTh
YTBOPIOE MIHUPOKY OydepHy 30HY ISl JIEKCEM IHIIOI KOMYHIKaTUBHOI 3HAYyLIOCTI,
30KpeMa JiaJeKTU3MIB, apxai3MiB a00 OaraTO3HAYHHMX CJIB, SKI JOJY4YalOThCSA IO
napajurMyd BUKIIOYHO YEPE3 CBOE€ BaplaTHMBHE 3HAYEHHsS, TOJl SIK 3a IHBapIaHTOM
BOHU HaJIeXkaTh J0 30BCIM 1HINOT CUCTeMHU. Y MIPY BiJJIaJieHHS Bij IEHTPY 3B 530K 13
JIOMIHAHTOIO TOCTYIOBO CJadInae, a OKpeMi MIKPOCHUCTEMHU CIIOBHHUKOBOTO CKJIAIy
MOYMHAIOTh HAKJIQJaTUCS OJHA Ha OAHY, (OpMyrOUHM Oe3MepepBHUN JIEKCUIHUN
KOHTHHYYM [4: 71].

Bucnosku. IlonboBa Mozenb Hajae BceOIYHE YSIBICHHS MPO MOBY SIK IIPO
JTUHAMIYHY MaKpOCHCTEMY, CKJIaJeHy 3 Oe3miul mjacucteM, ski Oe3rnepepBHO
B3aEMOJIIIOTH 1 TPAaHC(HOPMYIOTHCS B MPOIECI KOMYHIKAIli, PO3KPUBAIOYM CKJIAJIHY
J1aJIEKTUKY MK JIIHTBICTUYHUMU SIBUIIIAMHU Ta MI03aMOBHOIO JiHcHICTIO. KomIekcHe
IPOCTOPOBE BUBUYCHHS MOJIOKEHHS 1 (PYHKIIIOHYBaHHS CJIOBA Y CJIOBHUKOBOMY CKJIAJI1
JI03BOJISIE HAYKOBISIM TTOBHICTIO OCATHYTH BECh CIIEKTP HOTO 3HAYEHB, IO BiIKPHBAE
HEBUYEPIHI MEPCHEKTUBH i MalOyTHIX pO3BIAOK Yy raiy3l cemMaciojorii Ta

KOTHITUBHOI JIIHTBICTUKH.
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LANGUAGE POLICY IN BOSNIA AND HERZEGOVINA
Molly KEATING, Natalie BRAITHWAITE, Keelyn FALUOTICO
(University of Colorado Boulder, the USA)
Abstract:

Bosnia and Herzegovina is a beautiful and culturally diverse country located on
the Balkan Peninsula in Europe. The country has a rich history that dates back to the
Ottoman era (1463-1878), which was followed by the Austro-Hungarian period
(1878-1918), and then the Yugoslav period (1918-1991). In 2024, the country had a
population of 3,164,253 and is now home to twelve languages. Despite being
linguistically diverse, there are three languages Bosnian, Serbian, and Croatian that
have national status. The three competing ethnicities face many differing challenges
under the current system with the Bosniak population facing language erasure due to

differences in how “Bosnian” as a language is perceived. The General Framework
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Agreement (GFA) that followed the Dayton Agreement in 1995 was put in place to
ensure that all children in the country would have access to education in their home
language. Speakers of Bosnian, Serbian, and Croatian go to separate schools and are
taught under different curriculums, although all three languages are mutually
intelligible. There have been efforts to implement common core standards by the state
to standardize education across the nation, but individual Canton governments control
their own education systems, making it difficult for the country to have a say.
ABOUT THE AUTHORS
Molly Keating, Natalie Braithwaite, Keelyn Faluotico — Undergraduate
Students at the University of Colorado Boulder, the USA.

KOTrHITHBHI MOJIEJII PEITPE3EHTAIIII EMOIIIH Y MOBJIEHHI
Ogaena KOJIECHIYEHKO (m. {ninpo, Ykpaina)

EMoriii € HeBII’éEMHOIO CKJIQJIOBOIO JIIOACHKOrO OyTTS Ta OJHHUM 13
HaWCKIaAHIIUX 00’ €KTIB JIHTBICTUYHOIO oOmucy. MoBa He Juile BiloOpaxkae
EMOI[ITHUN JTOCBIJ JIIOAMHHM, a ¥ aKTHUBHO (opmMye HOTo, HaIalud TOYYTTSIM
KOHLENITyalbHOI (opMH Ta colianbHOi 3HauymocTi. [lompu 3HauHuil iHTEpec
JOCJTITHUKIB J10 MPOOJIeM €eMOTUBHOI CEMAHTUKH, MUTAHHS KOTHITUBHUX MEXaHI3MIB,
3a JOTIOMOTOI0 SIKMX €MOIIi1 KOHIIENTYalli3yIOThCsl Ta BepOasi3yloThCsl B MOBJICHHI,
3AJIMIIAETHCS HEAOCTATHBO PO3POOJIEHUM B YKPAiHCHKIN JTIHTBICTHII.

KorniTuBHi Mojeni penpe3eHTarii eMmolii y MOBJIEHHI 0a3yroThCsi Ha
MPUHIIAITAX KOTHITUBHOI JIHIBICTUKH Ta TMCUXOJIHTBICTUKH, JIe €MOIIil IOCTAIOTh SIK
KOHIIENITYaJIbHI CTPYKTYpH, BepOaaizoBaHl uepe3 JIeKCH4HI, (pa3eosnoriyii Tta
TUCKypCcUBHI 3aco0u. [li momeni BpaxoBYIOTh B3a€MOJII0 KOTHITUBHHMX ITPOIIECIB,
KyJbTYypHUX (DAKTOpIB Ta JIHTBICTUYHMX 3HAKIB, JIO3BOJISIIOYM OIKCATH, SK
eMOLIiiTHUI ToCcB1 TpaHchopmyeThbesi B MOBHI (hopmu. B ykpaiHChKilM JIIHTBICTUYHIN
Tpaauiii akKLIEHT pOOUTbCS Ha HAIIOHAJTBHO-KYJIBTYpPHY CHeUu(iKy TakKux

pernpe3eHTaIll.
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Emorio-koHnientochepa opraHizoBaHa sK l€papxXiyHa Napajgurma eMOILIMHUX
KOHIICNITIB — «KBaHTIB» CTPYKTYPOBAaHMX 3HaHb MPO EMOIIMHE >XUTTS 1HIMBIJA,
MOB’SI3aHUX CTPYKTYPHO-CEMAaHTUYHUMHU Ta (PYHKIIOHATBPHUMH BigHOCHHamu. [[s
chepa BkiIOuae saepHo-mniepudepiiini  KoHPirypamii, g€ TPOTOTUIIOBI  Ta
HEMPOTOTHUIIOBI O3HAKU E€MOIIN (HAmpUKIAJ, «CTpax») (GOpPMYIOTh KOHIEHTYyalbHY
OCHOBY i BepOamizamii. MojemioBaHHS TakuUX KOHIICTITIB TMependadae aHami3
JEeKJIapaTUBHUX JaHuX (GpedMH cuTyallii BUHUKHEHHS €MOIlI) Ta MpOolLeIypHUX
3HaHb (PeaKIrii Ha eMoIIii).

VY cyuacHi KOTHITMBHIN JIIHTBICTHIN CKJIQJIOCS KUIbKa IMIJAXOMIB JI0 OIHUCY
eMOIIil Ik MEHTaIbHUX 1 MOBHUX (peHoMeHiB. KoHIlenTyanbHUN MIAX1A po3Iiisiiae
eMolii SK KOHIENTH — OJWHUIIl MEHTaJIbHOTO JIEKCHMKOHY, II0 MAalOTh CKIAIHY
BHYTPIIIHIO CTPYKTYpY 1 BKJIIOYAalOTh OOpa3HUil, MOHATIMHUNA Ta I[IHHICHUN
KOMITOHEHTH. [TpoToTMIHUE MiaXiJ ONUCye €MOILIHI KaTeropii yepe3 NpOTOTHIIH —
HalOUIbII  THWIIOBI, LEHTPaJbHI NPEICTABHUKM KATEropii, HABKOJO  SKHX
OpraHizoByIOThCs nepudepiiiai Bumajaku. MetapopuyHuil miaxij aHalizye eMoIlii
yepe3 CHUCTEMY KOHLENTyalbHUX MeTagop, W0 CTPYKTYpyIOThb aOCTpaKTHHIA
EMOIIIMHMM  JTOCBI dYepe3 KOHKPETHIII JUITHKK 3HaHb. SIK  MiIKpecitoe
B. I. KoHoHeHKO, «KOHIENTyadbHa MeTadopa € HE JUIIEe PUTOPUUYHUM 3aC000M, a i
byHIaMEHTAIbHUM  KOTHITUBHUM  1HCTPYMEHTOM, IO  JIO3BOJIIE  JIHOJUHI
OCMHCITIOBATH Ta BepOasi3yBaTH BiIacHU apexkTuBHMM 10CBIi» [3: 87].

[IpoBiAHOIO KOTHITUBHOIO MOJEIIIIO PENPE3CHTAllll eMOLINd € KOHLENTyalbHa
MeTtadopa, 1Mo TPOEKTYE CTPYKTYPY KOHKPETHINIOTO JOCBIY Ha aOCTpakTHY cdepy
EMOIIITHUX TIepeXHBaHb. AHaN3 Cy4acHOTO YKPAiHCHKOTO MOBJICHHS BUSBIISE
MPOAYKTUBHICTh KiUJIbKOX MeTaopuuHux wmognened. Meradpopa EMOLIA — LE
PIJIMHA B KOHTEMHEPI peani3yeThCcsl Yepe3 BUPA3U «IIEPETIOBHEHUM PAJIICTION,
«BUIUIECKYBAaTH 3JICTh», «JIyllla TEPETNOBHUIACS?, «CTPUMYBATH CIBO3H». TIiJIO
JIOJIMHU KOHIIENTYalli3y€eThCA SIK 3aMKHEHUUM MPOCTIp, a €MOIlisl — SK piJhHA, 110
MOXe nepenuBaTucs yepe3 kpail. Meradhopa EMOILIIA — LE TTPUPOJIHA CTUXIA

BUSIBIISIETBCSI Y BHCIIOBIIIOBAHHSX «XBWUJIA PAJOCTI», «Oyps €MOIlii», «IITOpM

97



CyuacHi ainzeicmuyni napaouzmu : Mamepiaiu MidDicHapoonoi Haykoeoi Kondepenuii. Bunyck 8

NPUCTpPACTEl», «rope HAKpUIO 3 TOJOBOIO», WLIO0 BIAOOpakae ySBIEHHS PO
HEKEPOBAHICTh 1 MOTYXKHICTh CHUIBHUX MOYyTTIB [4: 213].

Metadopa EMOLIA — HE ®IBUYHE HABAHTAXEHHS peanizyernest y
CIOJIYYCHHSIX «BAXKUU CMYTOK», «TSATrap TOps», «HECTH OUIb», «CKUHYTH 3 cebe
TPHUBOTY», «IOJIETIIAN0 Ha AYII», MOB’A3YI0OUM €MOLIWHE EPEKUBAHHS 3 TIIECHUM
BiUyTTSAM Baru Ta (ismunoro 3ycwmis. Merapopa EMOIIIS — LIE JXKUBUU
OPI'AHI3M npencraBiieHa BHUCIOBAMHU «CTpax OBOJIOMIBY», «TPUBOTrA TPU3EH,
«paicTh PO3KBITIAY», «HAMAIS BMEpIa», MEPCOHI(IKYIOUM eMOIli SK CaMOCTIHHHMX
areHTiB, 110 JII0Th He3aJekHO BiJ BoJii cy0’ekta. A. M. Ilpuxoapko 3a3Hayae, 110
«antponiomopdHi Ta 300MOpdHI MeTahopu eMmoIiil € KyJIbTYpHO MapKOBaHUMHU
YTBOPEHHSIMH, IO BiJOOpaXaroTh CHeUu(}IKy HAIOHAIBHOTO KOHUENTYaJIbHOIO
npocTopy» [2: 156].

O®peiiMoBa opradizailisi €MOTHBHUX KOHICNTIB € € OJHUM KJIOYOBUM
MEXaHI3MOM I1XHBbOI KOTHITUBHOI pemnpe3eHTauli. ®@peiiM eMoIlii BKJIIOYA€ THUIIOBI
KOMIIOHEHTH: CYO'€KT MepexXuBaHHs, 00’€KT ab0 MpHYMHY eMOIllii, IHTCHCUBHICTD,
TPUBAIICTh, 30BHIIIHI MPOSBU Ta MOBEAIHKOBI HACHIIKU. AHam3 0a30BUX €MOILIN —
CTpaxy, pajocCTi, THIBY, CMYTKy — 3acBIJuy€, IO KOXHa 3 HHX Ma€ BIIACHY
NPOTOTUIIHY CIIEHapHYy oprasizamito. @Opeiim cTpaxy, HaNpUKIaA, BKIIOYAE
COPUMHATTS 3arpo3u, (i310JOoriyHy peakuilo (TPEeMTIHHS, MPUCKOPEHHUI IyJbC),
CIIOHYKaHHS JI0 YHUKaHHS a00 3axuCTy 1 BepOamizyeTbes depe3 (opMyld «ceplie
3aBMEpJIO», «MOpPO3 MO IIKIpD», «KPOB XOJOHE B Kmiax» [5: 44]. DpeiimoBi
CTPYKTYpH €MOILII € KyJIbTYpHO CHEIM(PIYHUMHU: OJIHI CIEHAPHI KOMIOHEHTH €
yHIBEpCATBbHUMHU, 1HIII — IPUTAMAHHUMHU JIMIIIE TIeBHIHM JIIHTBOKYJIBTYPI.

[IporoTunHa oprasizaiis €MOTHBHUX KOHLEMNTIB Iepeadayae 1CHYBaHHS
HEeHTpIbHUX 1 mnepudepiiinux uieHiB kareropii. Y kareropii PAJICTb
MPOTOTUITHUM € IHTEHCHBHE MEPEKUBAHHS 3aJJOBOJICHHS, TO1 K THXa BJOBOJICHICTh
abo neqb MOMITHA PadICTh 3aiimaroTh nepudepito. [IporoTunHuii epexT BUSIBIAETHCS
1 B acuMeTpli MOBHHUX 3ac00iB: IEHTpPaJIbHI UWIEHH KAaTeropii MO3HAYAIOTHCS
MPOCTUMH JIEKCEMaMHU, nepudepiiiHi — OMMCOBUMHM KOHCTPYKIISIMUA a00 CKIIaJHUMU

cioBamu. O. O. CeniBaHOBa MITKPECITIOE, MO0 «IIPOTOTUITHA OpTraHi3aiisi eMOTHUBHOI
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JIEKCUKHA BIJIOOpa)ka€ KOTHITUBHY €KOHOMIIO MOBHOI CHCTEMH, sSIKa JUQPEPEHIIIIOE
TUIIOBUH 1 HETUIIOBHH JOCBIJ 3ac00aMU P13HOT CTPYKTYPHOI ckiaaHocT» [1: 327].

Crenugika permpe3eHTallii eMOLid y pI3HHX THHAX TUCKYPCYy € BaKIMBUM
aCIEeKTOM JOCIIKEHHS. Y XyA0KHbOMY TUCKYPCl TOMIHYIOTh PO3TOPHYTI MeTaQopu
Ta 1HAMBIAYadbHO-aBTOPCHKI  KOHIENTyadizamii. Y  MemidHOMY  JHCKYypCi
NEePEeBaXKalOTh CTEPEOTUITI30BAH1 EMOTHUBHI (POPMYJIU Ta OLIHHI KJIIIIIE, 110 areIiol0Th
JI0 KOJIEKTUBHOT'O €MOIIHHOTO JIOCBIAY ayauTopii. Y po3MOBHOMY MOBJICHHI €MOIIii
BepOATi3yIOThCSA TIEPEyCiM Yepe3 IHTCHCU(IKATOPH, BUTYKH Ta YKapTOHHI OJIMHUIIL
[3: 112; 5: 67]. B iHTepHeT-KOMYHIKaIlii (OPMYIOTbCA HOBI TiOpPHIHI CHOCOOH
perpe3eHTallii eMoIlii, o0 MOEaHYI0Th BepOaibHl Ta HeBepOalibHI 3ac00M — eMOo/I31,
rihKu, MEMH, — PO3IIHUPIOIOYH TPAIUIIHHUN apceHall EMOTUBHUX PECYPCIB MOBH.

Takum 4YMHOM, KOTHITMBHI MOJEJI pEMpe3eHTallil €MOllii y MOBJIEHHI €
CKJIQJHOIO CHCTEMOIO B3a€MOIIOB’I3aHUX MEXaHI3MiB, IO BKIIIOYAE€ KOHUENTYaIbHY
Meradopy, ¢GpeliMOBy Ta MPOTOTHIIHY OpraHi3alil0 €MOTMBHHMX KOHLEITIB.
[TpoBigHUME MeTaOPUIYHUMH MOJEISAMHU € €MOIIisl — PiIMHA B KOHTEHHEP1, eMOIIis —
NPUPOAHA CTHXIS, EMOLIS — TSATap Ta €MOLIIs — KUBUW OPraHi3M.
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Oaena KoJecHivenko — KaHauaatka QIUIOJOTIYHUX HayK, JOICHTKA,
3aBigyBauka Kadempu MoBO3HaBCTBa Ta eBponeickknx MoB HHI «I opmiBchkuit

1HCTUTYT» 1HO3eMHUX MoB JIBH3 JIAITY.

AI-MEDIATED DEVELOPMENT
OF LEARNER’S COMMUNICATIVE COMPETENCE IN ELT:
PRACTICALAND PEDAGOGICAL CONSIDERATIONS

Tersna KOHIPATBEBA, Jlionmunaa BABIN (m.TepHomnine, Ykpaina)

In communicative language teaching the development of learners’
communicative competence remains a central objective necessary for effective
communication. The rapid integration of artificial intelligence into educational
contexts has significantly influenced the field of English Language Teaching.
N.Thamdee and Ph. Man-khongdi distinguish five key dimensions within the
framework: “Al-assisted grammatical competence, Al literacy as part of
sociolinguistic competence, discourse competence under Al-mediated interaction,
strategic competence for Al interaction and affective resilience” [4:90].

Despite the growing availability of Al tools, there is a need to systematize their
pedagogical application in ELT classrooms. Al can function as a mediational tool,
supporting learners within their zone of proximal development through prompts,
feedback, and adaptive tasks. The CEFR Companion VVolume highlights mediation as
a key communicative activity, including the ability to process and transform texts
[2:33]. Al technologies facilitate such mediation by enabling learners to engage in
text by transforming input into alternative formats i.e. to visualize, reinterpret and
communicate meaning in diverse ways (e.g.use Al tools to create mind maps, charts,
or illustrations based on reading materials). Such visualizations support
comprehension and encourage learners to restructure information, thereby enhancing

both cognitive processing and communicative clarity.
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Additionally, Al-generated role-play and debate scenarios can transform
reading tasks into interactive speaking activities, engaging studetnts in simulated
discussions or debates, adopting different perspectives. This approach promotes
critical thinking, interaction, and the ability to negotiate meaning, which are the key
aspects of communicative competence.

Al-generated video discussions provide learners with opportunities to engage
in simulated conversations by modelling dialogues, promptong responses or creating
virtual interlocutors, allowing students to practice fluency and pronunciation in a
low-anxiety environment.

Project-based presentations supported by Al further enhance speaking skills.
Learners can use Al to organize ideas, generate outlines and refine language use.

Al also supports vocabulary acquisition through interactive and creative tasks.
Visualizing idioms through Al-generated images helps learners grasp figurative
meanings and improves retention. Similarly, creating rhymed riddles with Al
promotes playful engagement with language, enhancing lexical flexibility and
creativity.

In writing instruction, Al can serve as a powerful scaffolding tool. Al-
prompted essays assist learners in generating ideas, structuring arguments and
expanding their linguistic repertoire. However, it is essential that such tools are used
to support, rather than replace, learners’ own production.

Peer revision activities, enhanced by Al feedback, promote collaborative
learning and metalinguistic awareness. This process encourages critical thinking and
improves writing quality. Al-based chat interactions provide opportunities for
interactive listening practice. Furthermore, Al-generated tests offer adaptive tasks
tailored to learners’ proficiency levels. Immediate feedback allows students to
identify areas for improvement and supports autonomous learning.

The integration of Al into ELT offers several pedagogical advantages. First, it
enhances learner engagement by providing interactive and personalized experiences.

Second, it supports multimodal learning, allowing learners to process and produce
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language in diverse formats. Third, it facilitates authentic communication through
simulations and task-based activities.

As mentioned by C. Clive and J. G.Athyal, “Al applications significantly
improve communicative competence, particularly in pronunciation, fluency, and
strategic interaction. However, the use of Al also presents challenges. Overreliance
on Al tools may reduce learners’ independent language production. Additionally,
inaccuracies in Al-generated content can lead to misconceptions if not carefully
monitored. Ethical considerations, such as data privacy and academic integrity, must
also be addressed” [1:8]. Moreover, limitations persist regarding socio-cultural
understanding, emotional engagement, and overreliance on automated feedback.

As emphasized by Liu H., Fan J., “Al is most effective when integrated within
blended learning models that combine technological innovation with teacher
guidance, ensuring both autonomy and authentic communication development in
ELT” [3: 156]. Therefore, the role of the teacher remains crucial.
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BIIOMOCTI ITPO ABTOPIB

Tersina KonaparbeBa — kaHaguaaT (UIOJIOTIYHUX HAyK, JOIEHT Kadeapu
aHrIiiceKoi (iyoJorii Ta METOAMKY HaBYaHHS aHTIMMCHKOI MOBH TepHOMIILCHKOTO
HaIllOHAJIBHOTO MEAaroriyHoro yHiBepcutety iMmeH1 Bomoaumupa ['HaTiOKA.

Jlronmuna babiii — kanagugat (UIONOTIYHHUX HAyK, JAOLEHT Kadeapu
aHriiceKoi (iy0JIorii Ta METOMKY HaBYaHHS aHTIMMCbKOI MOBH TepHOMIILCHKOTO

HaIllOHAJIBHOTO MEAaroriyHoro yHiBepcutety iMmeH1 Bomoaumupa ['HaTroKa.

COILITATbHO-EMOIIIHHE HABYAHHA TA PO3BUHTOK MOTHBAIIIT
J10 BUBYEHHA AHIJIIHChKOI MOBH B YYHIB 33CO
HOais KOPOBOBA, Isan /IOHIK (M. Cymu, Ykpaina)

IlocranoBka npodjsemu. B ymoBax rymaHITapHUX Ta COLIAJIbHO-
NICUXOJIOTIYHUX TMOTPSACIHb B YKpaiHi, BHUKJIMKAHUX NOBHOMACIITA0OHOIO BIMHOIO,
ICHy€ HEOOX1JIHICTh MiJBUILEHHA 0013HaHOCTI yuuteniB 33CO, 30kpemMa BUMTEIIB
1HO3EeMHUX MOB, IIOAO POJII NMCUXOCOIIATbHOI MIATPUMKH YYHIB Mij] 4YaC OCBITHHOTO
IIpoLEeCy.

AKTYaJbHICTh TeMHU J0CTiTKeHHs. [ TuOOoK1 TpaHcopmallii B CyCHiabCTBI Ta
CUCTEMI OCBITU YKpaiHU BHCYBAalOTh BUMOTHW IIOJO ONAHYyBaHHS Ta 3aCTOCYBaHHS
BUUTEJISIMU aHTIIHCHKOI MOBH (AM) HOBUX MIIXOJIB JO YCIHIIIHOTO (OopMyBaHHS
IHIIOMOBHOI KOMYHIKAaTHBHOI KOMIETEHTHOCTI y4HIB. He3Bakarouum Ha Te, 1IO
BOJIOMIHHSA AM € HeoOXiaHOT YMOBOO ISl CTaOLIFHOTO MaliOyTHBOTO YKPaiHCHKOTO
CYCIIUJIbCTBA, BUMTEII CIIOCTEPIral0Th HASBHICTH MPOOJIEMH HEAOCTAaTHHOI MOTHBALIIi
1o BuBueHHs1 AM cepen yuHiB 33CO, 110 BOAYa€THCS OJIHIEIO 13 TOJTOBHUX MEPEITKO/T
Ha MUBIXY 0 OTPUMAaHHS MO3UTUBHUX PE3yJIbTaTIB. Y CBOIX JIOCHIKEHHSIX HAyKOBIII
GOKyCylOTh yBary NEpeBa)XHO Ha 3aCTOCYyBaHHI OHJIANMH-pECYpCiB, MOOUIBHUX
JOJIaTKIB Ta B1JIeO KOHTEHTY, PO3BUTKY aBTOHOMIi y4HiB, reimidikaiii ypokis AM
JUTSL PO3BUTKY MOTHBAIIIT JO HABUYAHHS, MalKe 3aJTUIIAI0YH 11032 YBarok MOMJIHUBOCTI
iHTerpauii crparerii couianbHo-eMoniiHoro HaByaHHs (CEH) nns po3BuUTKY

MoTuBariil 10 BUBUYeHHI AM.
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MeTta cTaTTi — OKpECIUTH OCHOBHI NUISIXU BUKOpUcTaHHs cTpateriii CEH nis
PO3BUTKY MOTHMBAIII] 10 BUBUYEHHS aHIITIIChKOT MOBH B yuHIB 9-6 kiaciB 33CO.

Buksian ocHOBHOro matepiaay. MoTuBaIlisi BU3HAETHCSA OJTHUM 13 KIIOYOBUX
YUHHUKIB YCHIXYy y HaBYaHHI: OUIBIIICTh OCIO, sIKI JIMCHO MalTh CHJIbHE OaKaHHSI
BUBYATH 1HO3EMHY MOBY (TOOTO € BMOTHBOBAaHWMH), 3/IaTHI JOCSTTH MPUHAKWMHI
JOCTaTHBOTO PiBHS 11 ONaHyBaHHS HE3aJIXKHO BiJl PUPOIHUX 31IOHOCTEH [2: 2].

Y Mexax pO3BUTKY HAYKOBOi JyMKH IIOAO POJI MOTHBAIli y TIpolect
BUBUYEHHS 1HO3eMHOI MOBU 3onTaHoM [[popHell mpoaHasli30BaHO AECSITh HAWOLIBII
BIIOMHX Teopili MoTuBamii B micuxosiorii [2: 11] Ta 3amporoHOBaHO IIIXif
BUKOPUCTAHHA MOTHUBAIlIMHUX CTpaTerii, skuii (OKYyCyeTbCcs Ha PI3HHX eTamax
MPOIIECHO-OPIEHTOBAHOI MojieNll MoTuBalii. L{s Monens ckiamaeThcs 13 YOTUPHOX
MOTHUBAIIMHUX aCMHEKTIB: 1) CTBOPEHHS OCHOBHMX MOTHBAIIMHUX YMOB (TIOBEIIHKA
BUUTENS, aTMOc(epa Ha 3aHATTI); 2) (popMyBaHHS MOYATKOBOI MOTHUBALII] (BHYTPILLIHS
MOTHUBaIlis); 3) MIATPUMKA Ta 3aXUCT MOTHUBaIli; 4) 3a0XO0YEHHS MO3UTHUBHOL
camooinku [2: 28-30].

Po3BuTok MoTHBalii 10 BUBYEHHSI AM JOUUIBHO pO3IISAaTH Kpi3b NpU3MY
ctparerii CEH, OCKibKM BOHM CIHPUSIOTh (POPMYBAHHIO SIK BHYTPIINIHBOI, TaK 1
30BHIIIHBOI MOTHUBALlli, a caMme: PO3BUTOK BHYTPIIIHbOI MOTHBALli 3a0e3MevyeThes
yepe3 (QopMyBaHHS CaMOCBIJJOMOCTI, YCBIJJOMJIEHHS BJIACHUX IHTEpECiB, LUIEH Ta
I[IHHOCTEH, a TaKOoX uepe3 MIATPUMKY TO3UTHBHOTO EMOIIMHOTO CTaBJIEHHS 0
OCBITHBOT'O TMPOIIECY; 30BHIIIHA MOTHBALisl €(PEKTUBHO HIATPUMYETHCA MIISAXOM
CTBOPEHHSI CIPHUSTIMBOTO COINIAJILHOTO CEPEIOBHUINA, PO3BUTKY HABUYOK CITIBIpAII],
B3aEMOITITPUMKH Ta BU3HAHHS JJOCSITHEHb YUHIB.

3a pe3ynbTaTaMu aHaizy ocHoBHUX kommereHTHocted CEH Ta mepeniky ix
KJIF0Y0BUX yMiHb [1] HamMu BHOKpemiieHo Tpu kommereHTHOCTI CEH, B Mexax sikux
3abe3rneuyeThess €heKTUBHHUI PO3BUTOK MOTHBAIIT 10 BUBUCHHS AM, a came: BMIHHS
mikocooucticHoi B3aemogii (relationship skills), Bminus camoycBimomienns (self-
awareness) ta BMiHHsA camoperyssmii (Self-management). BimnosimHo mo Teopii
caMojieTepMiHaIlli MOTHBAIllSI Ta TICUXOJIOTTYHUN PO3BUTOK JIIOJUHU 3aJICKATh BiJ

3aJI0BOJICHHSI TPHOX 0A30BHX IMCUXOJIOTTYHHUX MOTPEO: KOMIETEHTHOCTI, aBTOHOMIT Ta
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comianpHol moB’si3aHocTi [3: 68]. Bonum kopemorors 13 BmiHHaMu CEH, sxi
CIIpPSIMOBaHI Ha PO3BUTOK CaMOPETyJIAlii, eMOoIliiHoI 00i3HaHOCTI Ta edeKTUBHOI
B3aemoAii 3 iHmuUMHU. OTxe, po3BUTOK IMX kommereHTHocter CEH B yuHiB Ha
ypokax AM MO3UTHUBHO BIUIMBAE HA PIBEHD iX 3aJTy4EHOCTI JJO HABYAJIBbHOT A1SUTBHOCTI
Ta PO3BUTKY MOTHBAIIi 10 BUBYCHHSI AM.

Jlnst po3BUTKY MoTHBaIlii 10 BUBYeHHS AM B yuHIB 5-6 KjaciB mij dYac
MIPOBEJICHHSI YPOKIB TIPOIMOHYETHCSI BUKOPUCTOBYBAaTH Taki (opmMu poOOTH Ta
3apnanHs: 1. J[ns pO3BUTKY BMiIHb BCTAQHOBJICHHS Ta MIATPUMKH CTOCYHKIB
(mpatoBaT B TPYI, B3aEMOJISATH 3 IHIIMMHU, TOBAXATH PI3HI TOYKH 30py TOIIIO):
nmapHa Ta rpymnoBa po0OoTa, aKTUBHE CIyXaHHS NapTHEPIB, CKJIAJIaHHS [1aJOTiB,
TPYTIOBI irpH, CIUIBHI MicHI/4uTaHHs, Hanpukian: \Work together in a circle, say one
word to finish the task; Guess the word from your friends” hints and help each other.
2. Jlng po3BUTKY BMiHb CaMOYCBIIOMJICHHS (PO3yMITH BJAacHI €MOIli, peaxiii,
MOBEAIHKY BUpa)XXaTH JYMKH Ta MOYYTTS TOLIO): KOPOTKI Jiajioru, mpe3enraunii “Let
Me Introduce Myself”, “Secret Adjective Selfie”, “Put yourself in the picture”,
“Identity Collage”, aymio-irpu 3 KOpoTkMMH (pa3amu, HaBYaJIbHA JpaMaTH3aIlisl,
BUCTaBKM TBOpYHX poOiT, Hampukiaa: Listen to the short phrases and choose the
correct picture; Take part in a class play, choose a character. 3. J{is po3BuUTKY
BMIHb caMoOperyJysiuii (TiaHyBaTh HaBYalbHY MJiSJIbHICTh, BYAaCHO BHKOHYBATH
3aBJaHHS, JOCSATaTH IOCTABJICHUX IIUIEH TOINO): irpoBi BmpaBu ‘“ToBopuMo 3a
KapTKamMu’, TAUM-MEHEIPKMEHT MUl 3aBJIaHb, MOCTAHOBKA MAJEHBKUX ‘‘TOCSKHUX
IijIel, BiACTeXeHHs mporpecy, Hampukian: My goal is to..., | will learn 15 new
words about nature, | learn 3 words every day.

BucnoBku. OTXe, pO3BUTOK MOTHBAIll YYHIB 10 BUBYEHHS AM € oHUM 13
BOKIIMBUX HANpPSIMKIB TIJABHUINCHHS €(EKTUBHOCTI IHIIIOMOBHOI  ITIITOTOBKH
mKoJsipiB.  JlieBUM 3aco00M MiABUIIEHHS 3allIKaBJICHOCTI Y4YHIB € TO€IHAHHS
BUMTENSIMU AM BHYTPIIIHIX 1 30BHIIIHIX MOTHBALIMHUX YMHHHKIB 13 CTpaTerisiMU
CEH, cnpsmoBaHMMH Ha PO3BUTOK BMIHb CaMOYCBIJIOMJICHHS, CaMOPETyJsiii Ta

BCTAHOBJIEHHS 1 MIATPUMKHU CTOCYHKIB.
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BIZIOMOCTI ITPO ABTOPIB

KOxist Kopo6oBa — kanauaar nefaroriyHuX HayK, TOIEHT, CTAPIINI BUKIIAaq
Kageapu 1HO3EMHHX MOB Ta JIHIBOAMIAKTUKH CyMCBKOrOo  J€p>KaBHOIO
YHIBEPCUTETY.

IBan Jlonik — 3100yBau 4-ro poky HaBuaHHsa OIIIl «AHrmificeka Ta HIMEIbKa
MoBu Ta uqiteparypuw» OC «06akamaBp» crenianbHocTi 014 Cepennst ocBita

(Anrmiiiceka MoBa Ta Jitepatypa) CyMCBKOTO IEp>KaBHOTO YHIBEPCUTETY.

DPAHI]Y3bKA MOBA AK JIIHTBICTHYHHH YUHHHK
DOOPMYBAHHA JIHNIVIOMATHYHOI' O TUCKYPCY
Biktopis KOPOJIb-KOCMHMHA (M. TepHoninb, YKpaina)
JIMnioMaTuyHUN JUCKYPC € OJIHIEI0 3 HaWBaXJUBIILKX chep mpodeciitHoi
KOMYHIKaIlii, o BiJIrpae KIYOBY poib y (OpMyBaHHI Ta MIATPUMII MIKHAPOIHUX
BimHocun. Moro ¢(EeKTUBHICTh 3HAYHOIO MIPOI 3aJCKHUTh BiJ TOYHOCTI Ta
aJIeKBaTHOCTI nepefaHHs iHpopMallii, sika OXOIUTIOE He Jiile OyKBaJIbHUM 3MICT, alie
W mparMaTU4YHI acmeKTH, TakKl SK HaMipd, IMIUTIKATYpH, a TaKOXX COIIaJbHI |
KyJbTYpHI KOHOTAIi [2, C.2]. 3aBasKH CBOIM iCTOPHYHINA PO MOBH JAMILIOMATIT,
¢dpaHIry3pka MOBa W JI0CI 3aJMILAETHCA OJHIEI0 3 LIEHTPAJIbHUX MOB MIXKHAPOJHOIO
CHUIKYBaHHSA, OCOOJIMBO B paMKax €BpOMNEHchkoi Ta  0araTOCTOPOHHBOT
JTUIUIOMAaTUYHOT criBmpamil Ykpainu Ta ®panHiii, 10 i 3yMOBIIOE AKTYaJbHICTH

JTAHOTO JOCHIKEHHS.
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JlocmipKeHHsT AUIUIOMATUYHOTO JUCKYPCY € MDKIUCLIMIUIIHAPHOK Tally33Io,
[0 BHUKIMUKA€e 1HTEpeC Yy TMPEJACTaBHUKIB Takux cdep, K JIHTBICTHKA,
NEePEeKIIaJO3HABCTBO, MOJITOJIOTIA, ICTOPisA Ta IHIIUX. 3HAYHUI BHECOK y BHBYEHHS
HOTO SIBUIIA 3pOOUIIN MepeayciM 3aKOpPAOHHI JocHiqHukH, 30kpema Jx. Cropi, I1.
bpayn, C. JleBiHCOH Ta iHIII.

@OpaHily3pkUid  AUMJIOMATUYHUN  JAUCKYPC  BHUPI3HSETbCA  CHEHUPIUYHUMU
JEKCUYHUMU Ta CTWIICTUYHUMH OCOOJMBOCTSIMH, SIKI 3a0€3MeuyloTh TOYHICTb,
HEUTPABHICTh 1 JWIUIOMAaTHYHY KOPEKTHICTh BHUCIOBIIOBaHb [1, C. 252]. V¥
JIEKCUYHOMY AaCMeKTl MPOCTEKYEThCS IIMPOKE 3aCTOCYBaHHS OQilIAHO-A1II0BOT
TEPMIHOJIOTIT Ta YCTaJCHUX TUIUIOMATHYHHUX BHUpA3iB, TaKUX SK «COOpération
internationale», «relations bilatérales», «dialogue constructif», «solution
mutuellement acceptable». Taka nekcuka crHpusie CTBOPEHHIO 3pO3yMiJoi Ta
(dbopmali30BaHOI KOMYHIKaIli MI’)K Y4aCHUKaMHU [IEPErOBOPIB.

AHani3z JUIIoOMaTHYHUX (OpMyIIOBaHb (DpaHIy3bKOHO MOBOIO BHSIBIISIE
XapaKTepHI MOBHI OCOOJMBOCTI, $IKI CHPHUSAIOTh €(PEKTUBHOCTI JAUILIOMATHYHOIO
muckypey. OJHI€EI0 3 TOJIOBHUX PHUC € 3aCTOCYBaHHS BBIWIMBHX Ta CTpPOTO
(dopmaitizoBaHIX MOBHHX CTPYKTYD, SIK-0T: «Je vVous prie d'agréer I'expression de ma
haute considération». Taki Bupasu CIyryioTh I JEMOHCTpAIlii mmoBard i
NiATpUMaHHS OPIIIHHOTO TOHY CIIJIKYBAaHHS.

Jo Toro ok, (paHIy3bKuUW JUIUIOMATHYHUM  CTWJIb  BUPIZHIETHCS
HEUTPAIBHICTIO Ta 00auHICTIO Yy (OPMYJIIOBAHHAX, IO [O3BOJSE YHUKATH
KaTeropuyHux BucioBmoBanb [3]. Hampukman, ¢pasu «ll convient de souligner
que...» abo «Nous prenons note de...» momoMararOTh AWIIJIOMAaTaM IPEACTABIISTH
MO3ULIII0 CBOET JIep>kaBu 0€3 CTBOPEHHSI MPAMOi KOH(PPOHTAIL].

[Ile omHMM BaXJIMBUM AacCTIEKTOM € 30CEPE/DKEHICTh Ha CIIBMOpall Ta
BiAKpUTOMY Jiano3si [4, €. 47], mio mposiBiseThes y BUciaoBax: «NOUS sommes préts a
poursuivre le dialogue constructif» a6o «Nous espérons parvenir a une solution
mutuellement  acceptable». Taki dopmyoBaHHS — CHPHUSIIOTH  (HOPMYBAHHIO

aTMoc(epH B3a€EMOPO3YMIHHS 1 MIATPUMYIOTh PO3BUTOK JUIIJIOMATHYHUX CTOCYHKIB.
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OTxe, MPOBIBIIM JTOCHTIIPKEHHS (PPAHIYy3bKOT MOBU JUIIJIOMATIi, MOKEMO JINUTH
BHUCHOBKY, 110 BUKOPUCTaHHs (OpMalli30BaHUX, HEUTPATIbHUX Ta BBIWIMBUX MOBHUX
CTPYKTYp MIAKPECIIOE 3HAYeHHS (PaHIy3bKOi SIK KIFOYOBOTO JIHIBICTUYHOIO
€JIEMEHTa Y CTAHOBJICHHI IUIJIOMATUYHOTO JTUCKYPCY.
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BITOMOCTI ITPO ABTOPA

Biktopis Kopoab-Kocmuna — Buntens (paniry3pkoi MoBu TepHOMUIBCHKOT

cnemianizoBanoi mwkoau I -III ctyneniB Ne 3 3 mornmOieHMM BUBUYEHHSIM 1HO3EMHHX

MOB, MaricTp (iJ10y10rii, CeriamicT.

EXIT TICKET AS A PEER ASSESSMENT TOOL
IN THE METHODOLOGICAL TRAINING
OF PRE-SERVICE ENGLISH TEACHERS
Tetiana KOROL (Poltava, Ukraine)

Methodological training of pre-service English teachers requires the careful
selection and balanced use of diversified tools and resources. Inthiscontext, formative
assessment plays a crucial role, as it provides opportunities for the active co-
construction of methodological knowledge and the development of methodological

skills through timely, constructive feedback and extensive reflection practices. The
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importance of collaborative activity in the methodology classroom, where students
exchange the roles ofteachers andlearners under simulated conditions, highlights the
need for well-organized systematic peer assessment.

According to Topping [3], peer assessment is a specific form of assessment in
which students evaluate the aspects of their peers’ performance on a particular
activity or their learning outcomes in general. It functions as an intermediary form of
assessment bridging hetero- and self-assessment practices. The implementation of
peer assessment in a methodology course appears quite promising for several reasons.
First, the evaluation of peers’ microteaching performance is a natural extension of
students’ engaged participation in this activity. In this context, peer feedback is
highly valuable, as it reflects learners’ own experience of being taught and serves as a
reliableindicator of a pre-service teacher’s performance. The expected reliability is
ensured bystudents’ familiarity with the microteaching process, as they typically
prepare and present microteaching sessions focused on the same language aspects or
speech skills in turn. Thus, student assessors are well aware of the requirements and
potential challenges of delivering an effective microteaching session. They have an
opportunity not only to judge but also to learn from each other through active
observation and guided reflection, admitting productive methods and techniques and
rejecting ineffective ones. Finally, peer feedback content and quality implicitly reflect
the methodological competence of its author. The more structured, well-founded, and
constructive it is, the deeper methodological insight and interpretation of the
simulated teaching experience its author has.Therefore, in our view, peer feedback
should be subjected to heteroassessment alongside direct microteaching delivery by
English pre-service teachers.

Effective peer feedback implementation should be based on reliable assessment
tools. From our point of view, an exit ticket can serve as a useful instrument for this
purpose.Exit tickets arebrief surveysof various focus, administered immediately after
instructional activities [2: 174], they provide a quick and simple way to assess
students’ performance in a written form [1].Exit tickets can be scaffolded by teacher’s

prompts (optional guided questions to be responded) or be practised as free-written
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reflective responses, but they are always limited in focus and volume. Focus of the
exit tickets to students’ microteaching sessions may range from simple listing three
productive techniques and three techniques to be improved and revised to free
reflection on the sessiondelivery, a covering the aspects important from the viewpoint
of the session participant, and even reporting their aha-moments or takeaways from
this methodological experience.
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AHTHYHA TOITOHIMIA AK KYJIbTYPHHH KO/l FPEH]Y:
KOJIEKI[TA TERRA SIRENUM MAURO LORENZI PROFUMI
Harania KOPOJIBOBA, Banentuna MUPOHOBA (M. KuiB, Ykpaina)

JlociPKeHHSI OCTaHHIX POKIB 3aCBIIUYIOTh, IO TOMOHIMU Ta BJIACHI Ha3BU
NOCIZIAI0Th BAXJIMBY POJb Yy (OPMYyBaHHI CMHCIOBOI CTpyKTypu OpeHmiB [3].
['eorpadgiuai HaA3BM YacTO CTAlOTh E€JIEMEHTAaMU KOMYHIKAI[WHOT cTparerii
BIJIMOBIJTHUX TEPUTOPiH, (HOpPMYIOUM BII3HABAaHUM 00pa3, MPECTUXK 1 YHIKAIbHY

imeHTHuHicTh Micid [1], a BHKOpPHCTaHHS ICTOPHKO-KYJIBTYPHHX €JICMCHTIB
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JIOAATKOBO TIJICUJIIOE CHMBOJIIYHY I[IHHICTh MPOAYKTY 1 WOTO MPUBAOJIUBICTH IJIS
crioxuBadis [2].

Ha ocHOBiI 1uX mpUHIUMIB y Cy4acHOMY OpEHAMHTY KJIaCHMYHI MOBU YacTO
BUKOPUCTOBYIOTBCA SIK 3HAKOBI MapKepw, L0 J0Jal0Th MPOIYKTY 1CTOPUYHOI
TJIMOMHY Ta CUMBOJIIYHOI HacH4eHOCTi. Oco0MMBO ePEeKTUBHUMH Ta MPOAYKTUBHUMU
€ JIaTUHChbKA Ta JaBHBOTPELbKA TOMOHIMIS W MidoJIoTiYHA HOMEHKIATYpa, SKi
JO3BOJISIIOTH THTErPYyBaTH KOMEPILIMHHUI MPOIYKT Y KOHTEKCT aHTHYHOI 1CTOpii Ta
KyJbTYPHOTO HaJI0aHHS PETiOHY.

[Toka3oBuM mpuKIaOM Takoro miaxoxy € mapdymepHa kosekiis TERRA
SIRENUM (3emuist cupen) iTamiiickkoro Operay Mauro Lorenzi Profumi, ne HasBu
apoMatriB MOOyJOBaHI Ha JAaTUHI30BAHUX (OpMax AHTHYHUX TOIOHIMIB 1
MiosoriyHUX 1IMEH, MOB’s3aHuX 13 y30epexoksm Kammanii. Ha3Ba kosekii anentoe
JI0 MICIIEBUX JIET€HJl 1 reorpadiyHOro KOHTEKCTY: CHUpPEHHU (TpeubK. Xeptjveg) —
ICTOTH, K1 MemKkanu Oura ckemsictux OeperiB IliBaeHHoi Itamii ¥ cBOiIM criBoM
3Ba0JIIOBAIM MOPEIUIABIIB. YK€ B aHTUYHUX Jpkepenax COppeHTIMChbKUNA MIBOCTPIB 1
NPWIETIl TEPUTOpIi aCOLIIOBAIMCS 3 UMM MipoM, IO 3YMOBHIO (POpMyBaHHS
KyJBTYPHOTO TOIIOCY «3eMili cupen». Y 1pboMy koHTekcTi Coppenro, [lo3zitano Ta
octpiB Kampi mnocTaroTh K B3a€MOIIOB’A3aHI JOKYCH €IWHOTO Mi(OJIOTTYHOTO
npoctopy. Midosoriuna acorialisi 30epiraeTbCs i y cydacHiii CUMBOJIL PETIOHY: Y
rep0Oi Ta nparnopi MyHinunaditety [lo3ziTano mia muroM posmimieHo aeBiz SIRENUM
TERRA.

VY mexax konekiii Ha3Ba apomaty CAPREAE BinTBOproe aHTUYHUI TOMOHIM
octpoBa Karipi, 3acBiueHuit y JJaTHHChKHX [DKepenax sik Capreae ado Capri (capra
— KO3a), 1[0 JTO3BOJISIE THTEPIPETYBATH HOTO SIK «OCTPIB Ki3» ab0 «KO354l CKEJi».
Boanouac icHye mpumyIieHHs MPO JaBHIIIE, TOPUMCHKE IMOXOHKEHHS TOMOHIMA,
3roJIOM TIEPEOCMHCIICHE JIATUHCHKOIO HApOJHOI0 ETHMOJOTiero. ['pembka Ha3Ba
Kampéor (kampoc — xabaH) TakoX MorIJa BigoOpaxkaTu MiciieBy ¢ayHy. HesanexHo
BiJl IEPBICHOTO 3HAYEHHS, BUKOPUCTAHHS JaTHHCHKO1 dopmu Capreae y cyyacHOMY
OpeHIMHTY (PYHKIIIOHYE y SKOCTI KyJbTYpPHOI CTWJIi3allii, anejltoyd 10 aHTUYHOI

1cTOpii OCTPOBA Ta MOro KJIACHYHOI TOMOHIMIYHOI TPaIUIIii.
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Apomar POSEIDON Biacunae no wMidosoriyHoro oo0paszy y30epeiors
[To3iTaHo Ta Horo JereHAapHUX MOPCHKHX icTOpid. BiH pemnpeseHtye atmocdepy
MicTa, acomiiioBanoro 3 Oorom wmops Iloceitmonom (rpempk. Iloced®dv) 1
HeOe3MeYHUMHU HalliBXiHKaMU-HaIBOTaXaMH, sIKI 3aTPOXKyBaJId KUTTIO MOPSKIB. 3a
aerenzoro, ynumie Omiccel 1 WOro CymMyTHHKHM 3MOTJIM BPSATYBATHCS BiJ iXHBOTO
YapiBHOTO CITIBY; MICJS ILOTO CUPEHH HIOUTO MEPETBOPMIINCA HA CKEIll, pO3TaIllOBaH1
Ha miBAeHHoMY Oorii CoppeHTiiicbkoro miBocTpoBa mnoosusy IlozitanHo B 3artorr
Canepno, i Bimomi ceoroai sk JIi ['amum (Li Galli).

Apomat SIRENTUM anentoe 10 MipoJIoTiyHOTO ¥ TOMOHIMIYHOTO KOHTEKCTY
Mmicta CoppenTo (1aT. Surrentum, rper. Zvppevtov), Mo, 3a OJHUM 13 €TUMOJIOTTYHUX
NOSICHEHb, MOXOJUTh BIJl TPEUBK. GUPPE® (3TUBATUCA, CTIKATHCS), TOOTO MO3HAYA€E
MiCILE, 1€ CXOIAThCS MOTOKH BOJI 13 HABKOJIMIIHIX BY3bKUX J0JMH. OJIHOYAaCHO Ha3Ba
aCOLIIOETBCA 3 CHPEHAMHM, a B MAapKETMHIOBOMY OIHKCI NapPyMepHOI KOJEKIIl
CipeHTyM mocTtae sk 1o4ka cupeHu Jleykocii Ta MicueBoro xurens. Taka moasiiiHa
IHTEpIIpeTallisl JEMOHCTPY€E XapaKTEepHY JMJii Cy4yacHOro OpEHIUHIY CTpaTerito:
CBIJOME €THMOJIOTIYHE NEPEOCMUCIEHHSI TOMOHIMA, HI0 IMOCWIIOE Mi(OJIOTTYHY
CEMaHTHUKY Ta GOopMy€e KyJIbTYpHUIN HApaATHUB.

Orxe, y xonekiii TERRA SIRENUM naTuHCBKI Ta JaBHHOTPEIbKI TOMOHIMIYH1
1 midosioriudi (OpMH BUKOHYIOTh BAKJIMBY CEMIOTHYHY (yHKUIIO. BoHU He nwuiie
no3HavyarTh reorpadiuHi Jiokaiii, ToB’s3aHi 3 y30epexokaMm Kammanii, a #
IHTETpYIOTh TapPyMepHHUA TPOAYKT Yy IMUPIIANA KyJIbTYpHO-ICTOPHYHUN KOHTEKCT
aHTUYHOCTI. Yepe3 BUKOPUCTAHHS JTATUHI30BAHUX TOMOHIMIB 1 Mi()OJIOTTYHUX aJt031i
dbopMyeThCS HApaTHUB, IO TOEIHYE peaTbHy reorpadito 3 Mi(OJOTIYHOO TPATUITIEIO
«3eMJIl CHpEH», MEePETBOPIOIOUN KIACUYHY TOMOHIMIIO Ha €(EeKTHUBHUN 1HCTPYMEHT
KyJIbTYPHOTO OpEHAMHTY Ta CUMBOJIITYHOTO MO3UIIOHYBaHHS IPOIYKTY.

BIBJIIOT'PA®ISA

1. Ashworth G.J. The Instruments of Place Branding: How is it Done?
European Spatial Research and Policy. 2009. Vol. 16. Ne 1. P. 9-22.

2. Ashworth G.J., Kavaratzis M. Towards Effective Place Brand Management.

Cheltenham: Edward Elgar Publishing, 2010. 294 p.
112



CyuacHi ainzeicmuyni napaouzmu : Mamepiaiu MidDicHapoonoi Haykoeoi Kondepenuii. Bunyck 8

3. Medway D., Warnaby G. What’s in a name? Place branding and toponymic

commodification. Environment and Planning A. 2014. Vol. 46. Ne 1. P. 153-167.
BIJOMOCTI ITPO ABTOPIB

Haraais KopoaboBa — kanmugaT (ijgoJoTiYyHMX HAyK, JOLECHT Kadeapu
3araJbHOr0 MOBO3HABCTBA, KiacW4yHOi ¢inonorii Ta Heoewtinictuku HH Iacturyty
¢inomnorii KuiBcbkoro HarioHansHOro yHiBepcuTeTy iMeH1 Tapaca IlleBuenka. Koo
HAayKOBHUX 1HTEpeciB: KjacuuHa (UIONOris, JaTUHChKAa MOBA, aHTHMYHA KYJIbTypHA
CHaJIIUHA B CY9YaCHOMY JUCKYPCi.

Banentuna MupoHoBa — kaHauaaT (QUIOJOTIYHUX HAYK, JOLEHT Kadeapu
3arajJbHOTO MOBO3HABCTBA, KJIacH4HOI (inosorii Ta Heoemmnictuku HH Inctutyty
¢1nosorii KuiBcbkoro HarioHasibHOTO yHiBepcuTeTy iMeHl Tapaca IlleBuenka. Kono
HAyKOBUX I1HTEpECiB: KJIacuyHa (iIosoris, JaTMHChKAa MOBA, aHTHYHA KYJIbTypHa

CHaJIIMHA B CYy4aCHOMY JUCKYPCI.

JIECIIOBA HEIIPAMOI'O MOBJIEHHA B AKAJIEMIYHOMY ITUCBMI:
34 PE3YJIBTATAMH YUYACTI Y IIPOEKTI PROJECT 101128713 —
DIGIFLED— ERASMUS-EDU-2023-CBHE WRITING
FOR RESEARCH PUBLICATION
Ogena KPYTD (m. Aninpo, Ykpaina)

AkaneMidyHe THChbMO PO3TISAAETHCSA SK HaBYAJbHA HAayKOBa AUCIMILIIHA Y
By [1] Ta BBaKaeThCsl METOJIONIOTIEI0 1 TIPOIIECOM HAIMCaHHS HAyKOBHX poOiT [2].
JlieciioBa HenmpsiMOTO MOBJICHHS, IO 3HAXOJWUTHCS B IIEHTPI yBaru Cy4acHUX
HayKoBUX po3Bigok [3: 4; 5; 6], € HalI3BUYAHO aKTyaJlbHUMH Y Kypci
akageMuyHoro mucbMa. [IpoGiieMa BUKOPHUCTaHHS MIECHIIB HEMPSMOTO MOBJICHHS
(reporting verbs) B akaJeMIYHOMY NHCBbMI BIJIHOCUTBCS O THUTaHb JIOCIIKEHHS
akajJieMiyHoro nrcbMa y mpoekti Project 101128713 — DigiFLEd— ERASMUS-
EDU-2023-CBHE Writing for Research Publication.

JliecnoBa HeOpsiIMOrO MOBJIEHHSI aHTJIIHCHKOI0 MOBOIO CIYTYIOTh 3aco00M

nepemadi abo OMUCYy AapryMEHTIB, BHCHOBKIB Ta METOJOJOTII TOCIIIKEHHS,
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3aCTOCOBYIOTBCSI JIJIsl 1HTErparfii JAYMKH IHIIUX JOCTITHUKIB y poOOTy aBTOpa,
JIEMOHCTPYIOUNM 00'€KTUBHICTh HAYKOBOTO JOCIIPKEHHS OCTaHHBOTO [3].

Pesynbraty aHamizy Ai€CHIB HEMPSMOTO MOBJICHHS B aKaJAeMIYHOMY IMHCHMIi
(Project 101128713 — DigiFLEd— ERASMUS-EDU-2023-CBHE Writing for
Research Publication) moxa3zamm, 1O OCTaHHI PO3PIHIOIOTHECS 3a CIIOCOOOM
MOJICTIIOBAHHS y MOBJICHHI Ta 3T11HO 3 (YHKIIETO, 1110 BUKOHYETHCS. Y MOBJIEHHI TaKi
JIECTIOBA 30pTaHI3yIOThCS 32 TIEBHUMU IPaMaTUYHUMU MOJACIISIMH a00 CTPYKTypaMu
(Patterns): 1) Verb + Noun (“-ing” form (gerund), takux sk analyzes, identifies,
ignores, illustrates Tomio (mop. Smith and Jones debate the devastating results of this
policy); 2) Verb + that + clause: assures, believes, boasts, claims, clarifies,
comments, complains, justifies, informs, insists, justifies (mop. The authors show that
this policy had devastating results); 3) Verb + preposition, Takux six subscribes to X,
compares x to y, disagrees with X, criticizes x for y (mop. e.g. Some people subscribe
to the idea that chocolate is unhealthy, but Boynton refutes this claim). 3a
(GyHKIIOHATFHUM MPU3HAYCHHSIM JI€CIOBA HEMPSIMOTO MOBJIEHHSI PO3IMOAUISIOTHCA
3riIHO 3 TMO3uIl€l0 (cnabKi, HEUTpaJbHI Ta CHUJIBHI) Ta CEMAaHTHKOW (3rojw,
apryMeHTaIlli, J0CIiPKeHHsI, HE3rOIy TOIIIO).

JliecnoBa HEMPSMOTO MOBJICHHSI BIUIMBAIOTh HA OPraHi3allil0 HAyKOBOTO CTUIIIO
JOCHIKEHHSI, caMe TOMY iXHE 3aCBOEHHS CTYJIEHTaMH € HaJ3BUYAlHO BaXJIMBUM. Y
3B’SI3KY 3 3a3HAYEHUM, MPU BUKIAJIAHHI aKaJIEMIYHOTO TMHChMa Ha TMEpIIUd TUIaH
BHUCYBAIOThCSl NMHUTAHHS TEPEBIPKU SIKOCTI 3aCBOEHHS Marepiaay abo TeCTyBaHHS.
TectoBi 3aBmanns y ¢opmati HS5P crpusitors mBHIKOMY OTMaHyBaHHIO OCHOBHUX
3ac00iIB BUKOPHUCTAHHS JIECTIB HEMPSMOI0 MOBJICHHS y JUCKYPCl Y PI3HHX BHIO-
yacoBux gopmax Tomo. Tak, y dopmMaibHOMY MOBJICHHI JIJIsl 3MiHU (POKycCa peueHHsI
BHOKPEMJTIOIOThCSI TTACMBHI KOHCTpyKmii: 1) it + be + past participle + (that) +
subject + verb: e.g. It is reported that mosquitoes transmit the disease. 2)
someone/something + be + past participle + infinitive: e.g. Millions of people are
estimated to visit the site every year.

3 MeTOow 3aKpiluieHHs HAaO0yTHUX 3HaHb AKTHUBHO 3aCTOCOBYIOTHCSI BIIPABH Ha

11eHTU(IKAIII0 3HAYEHb JIECTIB HEMPSIMOTO MOBJIGHHS y TIEBHOMY KOHTEKCTi, Ha
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BUOKPEMJICHHSI JCSKUX JI€CIIB Cepej 3alpOolOHOBAaHUX, HA PO3MI3HAHHS YacOBHUX
dbopM miecaiB HENPSIMOTO MOBJICHHS Y KOHTEKCTI, Ha BHUKOPHUCTAHHS PI3HUX
CTHOJMYYHUKIB a00 3’€IHYBaJIbHHUX CJIB, IO CTOSITh MICIs TIECIIB, Ha PO3PI3HEHHS
MaCUBHUX KOHCTPYKIIIH J1€CIIB TOIIIO.

[IpoBenenHss Gpopymy, IO CHOpHUSE PO3BUTKY 3BOPOTHOrO 3B’SI3KY (CTyAEHT —
BUKJIaJIay, BUKJIAad — CTYJICHT), € HE MCHII BAXKJIWBUM KOMIIOHCHTOM i dac
BUBYCHHS JleciHiB HempsMoro MoBjieHHs. Ilim dwac ¢Qopymy 3m00yBauam
MIPOTIOHYETHCST BUOIP MIECTIB HEMPSMOTO MOBJICHHS y JHUCKYpPCI aKaJeMIYHOTO
MMchMa 3rigHo 3 YacoBUMH (hopmamu 3a gonomororo Grammar-Checking Tool (mop.
Selecting Reporting Verbs and Applying Tenses in Academic Writing (British
English) Using a Grammar-Checking Tool). Taki 3aBmaHHS BHKOHYIOTBCS B JBa
eranu: 1) inenTudikaris giecniB Henpsimoro MoriieHHs (ldentifying Reporting Verb);
2) BU3Ha4YeHHS dYaciB, BuUKopucroByroun Grammar-Checking Tool (mop. Applying
Tenses in Academic Writing (British English) Using a Grammar-Checking Tool).
HamnpukiHii ctyaeHTd BUKoHy0Th (inanpauii Tect (Final Quiz) y ¢popmari H5P.

Taxum 9rHOM, Ai€CTIOBa HEMPSMOTO MOBJICHHS, IO 30PTaHI3yIOThCS 3a TPhOMa
CTPYKTypaMu, 3aCBOIOIOThCA 3700yBadyaMu B JIEKUIbKa €TalliB: KPi3b MPE3EHTAIO,
BiJIeO-, YUTAHHs CTaTei, MEepeBIpKA 3HAHb Yepe3 TECTYBAaHHSA, 3aCBOCHHSA — dYepes
pi3HI BUAM BIOpaB 3 3aCTOCYBaHHSAM CYYaCHUX IHTEPAKTUBHUX METOJIUK.
[lepcniekTuBY TOCHTIIKEHHS BOAUAIOTHCS Y MOAANIBIIOMY aHalli31 HOro pe3ysbTaTiB.
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BIJOMOCTI ITPO ABTOPA

Ounena Kpyrb — kaHnuaaT QpuiojgoriyHux HaykK, JOUEHT Kadeapu aHrIChKOl
dimonorii Ta mepexinaxy HHI «[opaiBcbkuit iHCTUTYT 1HO3eMHHMX MOB» JIBH3

«/lonOacwkkuii nep:kaBHUM MeIaroriyHuii yHIBEPCUTET»

KOTHITHBHO-KOMYHIKAIIIHHUH ITIIXIT Y BUK/TAJAHHI
AHTJITHChKOI MOBH AK BITObPAKEHHA
CYYACHHUX JITHTBICTHYHUX ITAPA/ITHT'M

FOuisa KPIOYKIHA (c. CoknpuHui, YKpaina)

CyyacHa JIHTBICTUKA XapaKTEPU3YEThCS 3MIHOIO HAYKOBUX TMAapajurM: Bij
CTPYKTYpHOi 10 KOTHITMBHOI, KOMYHIKaTUBHOI ~Ta JAMCKypcHBHOi. MoBa
PO3IIIAIA€THCS HE JIUIIE K CHCTEMa 3HAKIB, a SIK IHCTPYMEHT Mi3HaHHS, MUCJICHHS 1
comianbHOI B3aemoii. Sk 3a3Havae [[x. Jlakodd, moBa 6e3nocepesHbO MOB’A3aHa 3
KOHIIENTyaJli3ali€r0 JOCBIY JOAUHHU [3, ¢. 5]. Y KOHTEKCTI BUKJIaJaHHs aHTI1HCHKOT
MOBH 1I€ O3HAYa€ TMepeopieHTaIlio 3 (HOpMaTHLHOTO 3aCBOECHHS MPABWII Ha PO3BUTOK
KOMYHIKaTUBHOT KOMIIETEHTHOCTI Ta KOTHITUBHUX 3/110HOCTEH yuHiB. BiinmoBigHO A0
3araJiIbHOEBPOIEHUCHKUX PEKOMEH ALl 3 MOBHOI OCBITH, TOJIOBHOIO METOI0 HaBYAHHS

€: 37aTHICTh €(DEKTUBHO BUKOPUCTOBYBATU MOBY Y PEAJIbHUX CUTYAIlisIX CIIJIKYyBaHHS

[1,c.9].
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Mertorwo  JoCHiDKeHHST €: OOrpyHTyBaHHS e€(EKTUBHOCTI KOTHITHBHO-
KOMYHIKaTUBHOTO IMiJIXOAY SK CY4YacHOI JIIHTBICTUYHOI MapagurMyd y BHUKJIQJIaHHI
aHTIIIHCHKOT MOBH.

KorHiTuBHa JNIHTBICTHKA PO3IJISIIA€ MOBY SIK YaCTHHY 3arajibHOi KOTHITUBHOI
CUCTEMU JIIOJWHM. 3a Bu3HaueHHsM P. JIeHekepa, MOBHI CTPYKTypH BimoOpaxkaroTh
MEHTaJIbHI MPOIIECH Ta KOHIIENTyaabHI Mozem [4, ¢. 12]. KomyHikaTuBHUMN TiaxXim, y
CBOIO 4Yepry, OpIEHTOBAaHM Ha BHUKOPUCTAHHA MOBU Yy TIPOIECI PEaTbHOTO
cninkyBaHHA. Sk migkpectoe [I. ['aiimc, MOBHa KOMIIETEHTHICTh BKJIIOYA€ HE JIMILE
3HAHHS TPaMaTUKH, a ¥ yMIHHS JIOPEYHO BUKOPHMCTOBYBATH MOBHI 3aCO0U Yy PI3HHX
coIliaJbHUX KOHTEKCTax [2, c. 277].

[ToenHaHHs TakMX MiAXOAIB (POPMYy€E€ KOTHITUBHO-KOMYHIKATHBHY Mapagurmy,
sKa nependayvae:

- OCMUCJIEHE 3aCBOEHHSI MOBHOTO MaTepiaiy;

IHTErpalLiio 3HaHb 1 IPAKTUKHU;

PO3BHUTOK KPUTHUYHOI'O MHUCJICHHS

AKTUBHE BUKOPUCTAHHS MOBHU Y MOBJIEHHEBIN JISJIHOCTI.

Ha nymky M. Kanane ta M. CBeiiH, KOMyHIKaTHBHA KOMIIETEHTHICTh BKJIIOUAE
rpaMaTHyYHy, COLIOJIHTBICTUYHY Ta CTPAaTEriyHy CKJIaJ0Bl, IO € KIIOYOBHUMH IJIs
e(eKTUBHOTO CIiIKyBaHHs [5, ¢. 30].

B ocBitHhOMy mpolieci mLeW MiAXiJg peandi3yeThCs dYepe3: MOJICTIOBaHHS
KOMYHIKaTUBHUX CHUTYallii; BUKOPUCTAHHA AaBTEHTUYHUX MaTepialiB; MPOEKTHY
JISTIBHICTD; 1HTEPaKTHBHI METOAM HaBuaHHSA. Hampwukian, mijx yac BUBYCHHI TEMH
«Environment» y4Hi HE JUIIE 3aCBOIOIOTH JIEKCHKY, a i OOTOBOPIOIOTH TI00abHI
npoOeMu, BUCIOBIIOIOTh BJIACHY MO3HUIII0 Ta MPONOHYIOTH pimeHHs. Lle cnpuse
rIUOIIOMY PO3YMIHHIO MaTepialy Ta pO3BUTKY MOBJICHHEBUX HABHUUOK.

[lepeBaru KOrHITUBHO-KOMYHIKATUBHOT'O MIJXO0/y MOJSATAIOTh Y TOMY, 1110 BiH:
- MIJBHILYE HABYAJIbHY MOTHBAILi}0 37100yBayiB OCBITH;

- cnpuse GOpMyBaHHIO HABUYOK KPUTUYHOTO MUCIICHHS;
- 3a0e3nevye po3BUTOK KOMYHIKATHUBHOI KOMITIETEHTHOCTI;

- OpIEHTYE OCBITHIM MPOIIEC HA TPAKTUYHE 3aCTOCYBaHHS 3HAHb.
117



CyuacHi ainzeicmuyni napaouzmu : Mamepiaiu MidDicHapoonoi Haykoeoi Kondepenuii. Bunyck 8

Otxe, cydacHl JIHIBICTHYHI TapaJurMd BHU3HAYalOTh HOBI MIAXOAU MO
BUKJIAJaHHs aHTJIMChKOI MOBH. KOTHITHBHO-KOMYHIKQTUBHHMH MIIXiJ € OJHHUM 13
HallepeKTUBHIMINX, OCKIJIBKU MOEJHYE MOBHI 3HAHHA 3 peajJbHUM BUKOPHUCTAHHSIM
MOBH Ta PO3BHTKOM MHCJICHHS. VIOro BIIPOBapKeHHs CIpHsAe (OPMYBAHHIO
KOHKYPEHTOCTIPOMOXHOI OCOOMCTOCTI, 3[aTHOI 0 MIKKYJIbTypHOI KOMYHIKAIll B
yMOBax Tio0ai3artii.
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BIZIOMOCTI ITPO ABTOPA
IOais Kproukina — BUKIIafadyka i1HO3€MHOT MOBH Ta 3apyODKHOI JiTepaTypu
CokupuHcbkoro mnpodeciiiHoro arpapHoro Jinero  YepHIriBCbkoi  001acTi,
BUKJIagavka II kareropii, rojloBa METOAMYHOI KOMICIi BUKJIa/IauiB 3araJIbHOOCBITHIX

IUCIIAILIIH.

ESTETICA URBANA MASCULINA DEL REGGAETON EN
EL PERFORMANCE DE BAD BUNNY
Diana KULBIDA (Uman, Ucrania)
La mausica popular contemporanea se convierte cada vez mas en objeto de

estudios interdisciplinarios, en los que se presta especial atencion a la representacion
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del género y del espacio. El reggaeton, como género urbano global, manifiesta un
modelo especifico de estética masculina que se evidencia tanto en las letras de las
canciones como en las practicas escénicas. En este contexto, el analisis de los
performances de artistas destacados del género adquiere particular relevancia,
especialmente el de Bad Bunny en el Super Bowl Halftime Show (60), el cual
permite observar la transformacion de las estrategias masculinas tradicionales en el
espacio cultural contemporaneo.

El analisis se centra en la representacion de la masculinidad a través de la
autopresentacion y la construccion del espacio urbano en el performance del artista,
partiendo de la idea de que, al reproducir los rasgos canonicos de la masculinidad
reguetonera, el intérprete simultaneamente los transforma, configurando un modelo
hibrido de representacion de género.

Una de las caracteristicas clave del reggaetdn es la practica de los Ilamados
call-outs, es decir, autopresentaciones verbales mediante las cuales el artista
proclama su nombre, estatus y logros. Esta estrategia cumple una funcién de
legitimacion simbolica dentro de la cultura urbana. En el performance de Bad Bunny,
esta practica se manifiesta desde el inicio mediante una autopresentacion explicita:
“Buenas tardes, California. Mi nombre es Benito Antonio Martinez Ocasio... y si hoy
estoy aqui... es porque nunca dejé de creer en mi”.

Este enunciado no solo identifica al artista, sino que construye un relato de self-
made success, caracteristico de la cultura masculina del reggaetdn. La afirmacion de
la fe en uno mismo (“nunca dejé de creer en mi”) funciona como marcador de fuerza
individual y resiliencia, rasgos tradicionalmente asociados con la masculinidad.
Asimismo, esta estrategia se refuerza mediante declaraciones que enfatizan la
magnitud del evento: “Bienvenidos a la fiesta mas grande en el mundo entero”, lo que
posiciona al artista como figura central del espacio escénico. La autopresentacion, por
tanto, cumple una doble funcién: reproduce las normas tradicionales del género y, al
mismo tiempo, las amplia mediante la incorporacion de un discurso motivacional

dirigido al publico (“ti también deberias creer en ti”).
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Un elemento fundamental de la estética masculina del reggaeton es la
construccion del espacio urbano como entorno “masculino” [1: 50-52]. La
escenografia del performance recrea un paisaje urbano de Puerto Rico que incluye
diversas localizaciones sociales: quioscos callejeros, barberias, bares y espacios
residenciales. En particular, se presentan espacios como puntos de venta (“Compro
Oro y Plata”, “Villa’s Tacos”), una barberia (“Lalo’s Barber Shop”), zonas de juego
(domino, boxeo), carritos moviles de bebidas (Piraguas, Coco frio), asi como un
salon de manicura.

El analisis de la representacion de género en estos espacios muestra una clara
diferenciacion: la mayoria de los roles activos en el espacio publico son
desempefiados por hombres (vendedores, jugadores, boxeadores), mientras que las
mujeres aparecen principalmente en esferas de servicio o estéticas (salon de
manicura, venta de bebidas). Esta distribucion reproduce la oposicién tradicional
“calle — hogar”, donde la calle se asocia con la masculinidad, la actividad y el
control. La inclusion de espacios “femeninos” dentro del escenario no rompe esta
oposicidn, sino que la integra en un marco urbano mas amplio, donde la masculinidad
se consolida a traveés del control del espacio publico.

El material lirico del performance también refleja rasgos caracteristicos del
discurso masculino del reggaeton. En particular, se observan elementos de sexualidad
hiperbolica y multiplicidad de figuras femeninas: “Hoy tengo a una, mafiana otra”,
“Me las voy a llevar a todas para un VIP”, “Me gustan mucho las Gabriela’, las

299

Patricia’, las Nicole’, las Sofia’”. Estas expresiones construyen la imagen del hombre
como sujeto de eleccion y control, mientras que la mujer aparece como objeto de
deseo, en consonancia con el paradigma masculino tradicional del reggaetén [2: 89—
90].

Al mismo tiempo, el performance incorpora un discurso alternativo a través de
mensajes motivacionales y apelaciones colectivas: “Mientras uno esté¢ vivo, debe
amar lo mas que pueda”, “Baila sin miedo, ama sin miedo”. Ademads, resulta

significativo el énfasis en la identidad colectiva mediante la enumeracion de paises de

America Latina y el Caribe, a la que se suman tambien Estados Unidos y Canada, y
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que culmina con la afirmacion del origen propio: “mi patria, Puerto Rico”. Este
elemento amplia la masculinidad individual hacia una dimension de pertenencia
cultural colectiva, caracteristica del reggaeton contemporaneo como genero global.

El analisis del performance de Bad Bunny en el Super Bowl Halftime Show
demuestra que la estética masculina del reggaeton conserva sus rasgos
fundamentales, particularmente a travées de la autopresentacion, el control del espacio
urbano y el discurso de dominacion de género. No obstante, esta estética experimenta
transformaciones: las formas tradicionales de masculinidad se combinan con
elementos de emocionalidad, discurso motivacional e identidad colectiva. Como
resultado, se configura un modelo hibrido de masculinidad que refleja los cambios de
la cultura contemporanea y la reinterpretacion de los roles de género en el contexto
globalizado.
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IHTETPAILIIA HII-TEXHOJIOTTH I CYHYACHHX ITH®POBHX IITIAT®OPM
HA YPOKAX AHTJIIHCBKOI MOBH B 33CO
(HA ITPUKJIA/II HEDRA, SYMBALOO TA WAKELET)
AnToniHa KYPUEHKO (M. KuiB, Ykpaina)
[{udposizartiss OCBITH € OJHUM 13 KIFOYOBHX TPEHIIIB PO3BHUTKY CY4acCHOTO
cycniabctBa. OcoOimBOoi Baru BoHa HalOyBae y cdepi MOBHOI OCBITH, i€

KOMYHIKaTUBHa KOMIIETEHTHICTb, THYYKICTh MHCIEHHS Ta 3JaTHICTb JO
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MDKKYJIBTYPHOI B3a€MOJIIi BHM3HAYalOTh KOHKYPEHTOCIIPOMOXHICTH OCOOUCTOCTI.
VYuHi mnoKOJiHHA «anbha» (GOPMYIOTBCS B YyMOBax IOCTIMHOTO JIOCTYIy [0
iHbopMarllli, MyIbTUMEIIHHOTO KOHTEHTY Ta I1HTEPAaKTUBHHUX TEXHOJOTIH, IO
3YMOBJIIO€ 3MIHY KOTHITUBHHMX CTpaTeriii HaB4aHHSI.

Tpamuiiitni MeToau BUKIAJaHHS MOB, OpPIEHTOBAaHI Ha PENpPOAYKTUBHY
TSTBHICTD (YWTaHHA, TEPEKIal, BIATBOPEHHS), MOTPEOYIOTh JOTOBHEHHS HOBHUMH
MiIX0JaMu I MiABUINEHHsS ix edektuBHOCTI. lle akTtyamiszye mnorpedy vy
BIIPOBA/KEHHI 1HHOBALIMHUX MIAXOJIB, 30KpeMa 1HTerpaiii TeXHOJOTiH MITYYHOTO
IHTEJIEKTY, IU(PPOBUX OCBITHIX TIATPOPM Ta €IEMEHTIB rermidikarii.

EdexTuBHicTh 1HHOBaIi 0a3yeTbcs Ha TPHOX KOHIIENTYaJbHUX 3acajiax
CY4YacCHO1 IIEearoriku, sIKi MM BIPOBAJI)KYEMO Y CBOIO AiSUUIBHICTb.

LImyunuti inmenexm sK KOZHIMUBHUL ACUCTEHM.

Buxopucranns Il (3oxkpema ChatGPT) i MoaentoBaHHS aBTEHTHUHUX
KOMYHIKaTUBHUX CUTYaIlill CTBOPIOE OE3MEUHE OCBITHE CEPE/IOBHUIIE, Y SIKOMY YU€Hb
MIHIMI3y€E  CTpax TIOMHWJIKHA, B3a€EMOJIIOYM 3  aJalTUBHUM  «IU(PpOBUM
CIIIBPO3MOBHUKOMY». YUEHb MOXKE 3aJ]aBaTh 00Ty KOMYHIKaTUBHY POJib (HaMpUKiIa,
GapucTa B JIOHJOHCHKill KaB’spHi a60 MHUTHHKa B aepornopty Heio-Mopka), mo
JTIO3BOJISIE BIATBOPIOBATH Pi3HOMAHITHI CUTYallli aBTEHTUYHOTO CIUJIKYBaHHS.

3acTocyBaHHA TaKUX MIAXOIB CIpPUSE 3HMKEHHIO MCHUXOJIOTIYHOrO Oap’epa B
Mpolieci HaBYaHHSA, OCKIJIBKU B3a€MO/IIS 3 TU(POBUM THCTPYMEHTOM 3MEHIIY€E CTpax
nomuikd. Ha ypokax aHIrmiicbkoi MOBHU JOIUIBHUM € BUKOPHUCTAHHS 3aBlaHb, Y
mexax skux I renepye TekcTu 3 HABMUCHUMHU MOMUJIKAMH, a YYHI BUKOHYIOThH
POJIb «PEAKTOPIBY», 3MIMCHIOIOUHN 1X aHaTI3 1 BUMIPaBiIeHHS. Taka MIsIbHICTD CIPUSE
PO3BUTKY KPHTHYHOTO MHUCJICHHS, IO € BaXIWBHM KOMIIOHGHTOM MOBHOI
KOMITETEHTHOCTI TIOPSA/T 13 3aCBOEHHSIM TIPABUII.

Tetivichikayia ax incmpymenm nioguwenHs momusayii 0a3yeTbcs Ha
BUKOPHMCTaHHI irpOBMX TEXHOJIOTiH y HeirpoBOMy cepeloBHuIi. i e(eKTHBHIiCTDH
MiATBEPKYETHCS TAHUMH KOTHITUBHOT IICUXOJIOT11, 30KpeMa BIJTUBOM J10(aMiHOBHX
MEXaHI3MIB Ha TNpOLECH 3amam’siITOBYBaHHS. Y TPakTUIl MOBHOI'O HaBYaHHS

JOTTPHO BUKOPUCTOBYBATH: KBECTOBi TEXHOJIOTII, 110 mepeadadaroTh MOCTi0BHE
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BUKOHAHHS 3aBJaHb; iHTepakTHBHI miaartdopmu (Wordwall, Kahoot, Wayground)
Uit OPMYBaJbHOTO OILIIHIOBAHHS, MeM-KYJbTYPY SK IHCTPYMEHT PpO3BHUTKY
MOBJICHHEBOT KpeaTWBHOCTI. Taki MiAXOAu CHPUSAIOTH MiJBUIICHHIO 3a7Ty4eHOCTI
Y4HIB Ta OpMYBaHHIO CTIHKOI HAaBYAIbHOT MOTHBAIII].

Texnonoeii  si3yanizayii 3Hanb. B yMOBax JOMIHYBaHHS Bi3yaJIbHOTO
cupuiHATTA 1HGOpMallli e)EeKTUBHHUM € BHUKOPUCTaHHS TEXHOJOTIH Bi3yami3alli,
30KpeMa MEHTaIbHUX KapT (Mind maps). Bouu 3a0e3neuyroTh:

- CTPYKTYpH3allil0 HaBYAIBHOTO MaTepiaiy;

- PO3BUTOK acOLIaTUBHOTO MHCJICHHS;

- MOKpAaIIeHHs JOBrOTPUBAJIOTO 3araM’ STOByBaHHS.

MaliHa-MeniHr TOUIIBHO IHTErPYBATH SIK Ha €Talll OSICHEHHSI HOBOT'O Martepiaiy, TakK
1 IT1JT yac HOTo y3arajJbHECHHS.

Sxmo paHinle BHKOPUCTAHHS MPE3EHTAlld BBAXKAJIOCS JIOCTaTHIM pIBHEM
M(ppoBOi MIATPUMKU HABYAHHS, TO ChOTOJHI OCBITHIM MPOIEC XapaKTEPU3YETHCS
BIIPOBA/DKEHHSIM  MYJIbTUMOJAJIBHUX IHCTPYMEHTIB, M0 3a0e3MeuyroTh Horo
IHTEPAKTUBHICTD 1 TUHAMIYHICTb.

[TnaTdopma Hedra no3Bossic KoHBEpTYBaTH CTaTH4YHI 300pakKeHHS B aHIMOBaHi
B1JICO 3 CUHXPOHI30BAaHOIO MIMIKOIO. Y MeXkax HAllloro JOCBiAYy BUKJIAJaHHS MOB II€
peanizyeTbcs 3a TAKUMU HAPsIMAMU:

- «Talking Characters» (oxwuBienHst nepconaxis miapy4ynukie Full Blast) mms
1o/iavl IHCTPYKI1M a0 Mpe3eHTallii HOBOro Marepiaiy;

- «Historical Figures & Celebrities» (moxemoBanus iHTepB’t0). lleri Tum
3aBJaHb JIOIIJILHO BUKOPUCTOBYBATH ITij] 4ac BUBUCHHS TeM «Past Simple» abo
«Biography». Ha ocHOBI 300pakeHHs BiZIOMOi OCOOMCTOCTI (HANpUKIAL,
B. lllekcmipa, xoponmeBu €nuzaBetn IlI) 3a gomomororw  1ubpoBUX
IHCTPYMEHTIB ~ CTBOPIOETHCSI aHIMOBAHWI TMEPCOHAX, SAKUH  BIATBOPIOE
MIJTOTOBJICHUN TEKCT. YUHI aHATI3yIOTh TMOBIJOMIICHHSI «IIEPCOHAXKAY,
(bOpMyITIOIOTh YTOYHIOBAJIbHI 3alUTaHHS (HE MEHIE 1’SITH) ad0 BUKOHYIOTh

3aBJIaHHS Ha MepeBipKy po3yMmiHHs 3micTy (Tuny True/False).
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Takuii popmaT pobOTH Cripusie pO3BUTKY HABUYOK ayJ1lOBaHHS, TOBOPIHHS Ta
KPUTHUYHOTO OCMHCIICHHS 1H(pOopMaIlii.

- «Digital Storytelling» (cmeopenus e6nachoco aeamapa). llew migxim €
edeKTUBHUM 3acO00M 3HIDKEHHS MOBIIGHHEBOTO Oap’epa, 30KpeMa y
COpPOMSI3JIMBUX YUHIB.

3m00yBadi CTBOPIOIOTh BJACHWUW aBatap abo0 OOMpPAOTh 300paKEHHS, IO IX
pEIpe3eHTye, MICIs YOro 3aluCylOTh YCHE IMOBIIOMJICHHS (HANPUKIA, PO3MOBIAb
Ipo BJacHi Iianu). BukopucTanHs aBaTapa sSK MOCepeTHUKA KOMYHIKAIIii MOJIETITy€e
MPOIIEC CaMOIPE3CHTAllll, 3HIKYE PIBEHb TPUBOXKHOCTI Ta HAJA€ MOXKJIMUBICTDH
0aratopa3zoBOro 3amucy BHUCIIOBIIOBAaHHS 3 METOIO BJIOCKOHAJICHHS BUMOBHU. Takuii
dbopmat pobOTH cripusie PO3BUTKY HAaBUUOK TOBOPIHHS, CAMOKOHTPOJIIO Ta pediiekcii
MOBJICHHEBO] JisUIBHOCTI.
[Tnatdpopmu Wakelet Ta Symbaloo BUKOHYIOTH (PyHKIIII:

- CTPYKTypyBaHHS HaBYAIHHOTO KOHTCHTY;

- CTBOpEHHs UPPOBUX MOPTPOIIIO;

- oprasizauii CiJIbHOI JISIbHOCTI YUHIB.

[x Buxopucranns crpusic GopMyBaHHIO HABUUOK CaMOOpraHizailii, pediexcii
Ta HU(POBOI rPAMOTHOCTI.

Mogeasb inTerpauii uM(PPOBHUX IHCTPYMEHTIB Y CTPYKTYPY YPOKY
Warm-up (2-3 xB). Bisyameuuit crumyn Bix Il-mepconaxa (Hedra) +
BIJICONPUBITAHHS, TPOOIEMHE 3alTUTAHHS JHS.

Presentation (10 xB). BukopucTtaHHs IHTEPAKTUBHOI JOIIKH 3 IU(PPOBUM
niapyunukom Full Blast a1 BBeieHHS HOBOT JIEKCHKH.
Practice (15 xB). Po6ora B mapax Hax cTBopeHHsM Joriunoi kaptu B Symballo a6o
posirpyBanHs ciieHapito B Wayground.
Production (10 xB). CTBOpeHHS BJIACHOTO MIKPO-TIPOEKTY (HAIPUKIIAJ, 3aIKC
KOPOTKOT'O MOBHOTO TIOBIJIOMJICHHS ).

Feedback (5 xB). IlIBuakuii Tect Ha miatopmi MiAPyIHUKA 3 MHUTTEBUM

pe3yJIbTaTOM.
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[aTerpamis uudporux miathopm (Hedra, Symbaloo, Wakelet) Ta Texnonorii
IITY4YHOTO 1HTEJEKTY Y MOBHY OCBITY CHpHS€ TIJIBUINCHHIO e()EKTUBHOCTI
HABUYAJBHOTO TIPOIIECY, 30KpeMa dYepe3 HOro IMepCOHATI3aIlili0 Ta PO3MIMPEHHS
MOXJIMBOCTEH JJI1 1HAWBIAYaJbHOI OCBITHBOI TpaekTopii y4HIB. BukopucranHs
3a3HAYCHUX I1HCTPYMEHTIB JO3BOJISIE BIMIUTH Bi YHI(DIKOBAHWUX MIAXOMIB 0
HAaBYaHHSA Ta 3a0e3MEeYnTH YMOBH [IJI1 aKTHBHOTO CaMOBHPaXXEHHS 3700yBadiB
OCBITH.

BaxxnmuBo MmigKpecauTH, IO BOPOBAKEHHS MHQPPOBUX TEXHOJOTIA HE
nepeadayae 3aMiHU BUMTENS, a, HABMaKW, MOCUIIOE HOTO poJib sK dacuiiTaTopa Ta
opraHizatopa OCBITHbOI'O CEpEJOBHIIA, CIPSIMOBAHOTO HA PO3BUTOK €()EKTUBHOI
MIDKOCOOMCTICHOI KOMYyHiKalii. Takuit miaxia 3ades3neuye OUlbil TUO0Ke 3aTyYeHHS
V4HIB JI0 HaBUYaJbHOTO TMporecy Ta (OopMyBaHHS IXHbOI KOMYHIKaTHBHOI
KOMIIETEHTHOCTI.

BIJOMOCTI ITPO ABTOPA

KypueHko AHTOHIHA — BUYMTENIb AaHIJIKWCHKOI MOBH, BYUTEIb-METOIUCT,

rimuaszis Ne201 J[ainpoBchKkoro paiiony, M. Kuis.

GAMIFICATION AS A TOOL FOR ENHANCING GRAMMAR INSTRUCTION
IN SECONDARY SCHOOLS
Tetiana KUKHTYK, Alla GEMBARUK (Uman, Ukraine)

Grammar instruction has long been recognized as fundamental to foreign
language acquisition, yet it remains one of the most challenging aspects of English
language teaching. Many secondary school learners find grammar lessons overly
theoretical, as traditional approaches relying on rule memorization and mechanical
drills often fail to maintain student interest or demonstrate how grammatical accuracy
matters in real communication. This disconnection creates a significant pedagogical
challenge for teachers worldwide.

The search for more effective instructional methods has led educators to

explore gamification as a promising alternative. By incorporating game elements
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such as points, challenges, levels, and rewards into learning activities, gamification
aligns with contemporary educational principles that emphasize active participation,
learner autonomy, and emotional engagement. Rather than treating grammar as a set
of abstract rules, gamification transforms it into a dynamic, goal-oriented process
where students apply grammatical structures in meaningful contexts, appealing to
their natural curiosity and desire for achievement.

Over the past decade, substantial research has highlighted gamification’s
positive effects on motivation, engagement, and learning outcomes. Zhang and Hasim
documented its widespread adoption in at least ten non-English-speaking countries,
demonstrating that gamification is not merely a passing trend but a practical
pedagogical approach that works across diverse classroom conditions [5]. The impact
on grammar instruction specifically has received considerable attention. Hashim et al.
designed a gamified intervention for ESL grammar learning and found that
multimedia-based interactive tasks significantly increased both student attention and
motivation, suggesting that when grammar practice is embedded in game-like
activities, learners become more willing to invest effort in mastering difficult
structures [2]. Classroom-based evidence further confirms these benefits: Ramadhanti
and Pratiwi implemented scrambled-sentence games with secondary school students
and observed notable progress in grammar mastery, with mean scores increasing
from 61.49 to 73.15 following the intervention [3]. A comprehensive analysis by
Chan and Lo, examining thirty empirical studies, concluded that gamification can be
successfully applied across all major domains of language learning. Their review
revealed that 27% of gamification research focuses specifically on secondary
education, and that gamified activities encourage learners to develop metacognitive
awareness, helping them monitor, plan, and evaluate their own learning processes [1].

Despite predominantly positive findings, researchers have identified practical
challenges. Dehghanzadeh et al. noted that unreliable Internet connections,
insufficient device access, and restrictive curricula can prevent the effective
integration of digital gamification tools. Moreover, not all students respond equally

well to gamified approaches — some may prefer traditional instruction due to
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familiarity with conventional techniques or discomfort with competitive elements.
Teachers must remain sensitive to individual differences and offer alternative formats
for students who find competitive games stressful [4].

Based on current research, several strategies can help teachers implement
gamification successfully. A gradual approach works best, beginning with one or two
gamified activities targeting grammar points students find most challenging, allowing
teachers to observe reactions and adjust before expanding further. Balancing
competition with collaboration is equally important — team-based games that combine
inter-group competition with intra-group cooperation tend to produce the best results,
promoting peer support while maintaining motivation. Every gamified activity should
have a clear learning goal, with teachers explicitly explaining what grammar point
each game targets and why it matters for effective communication. Variety is also
crucial: alternating between digital quizzes, card-based activities, board games, and
role-play scenarios keeps lessons dynamic and accommodates diverse learning
preferences. Scoring systems should reward not only correct answers but also effort,
improvement, and teamwork.

Current research strongly supports gamification as an effective approach to
grammar instruction in secondary schools. The consistent improvements observed in
motivation, accuracy, and learning outcomes indicate that gamification offers
teachers a powerful tool for transforming grammar from an abstract, anxiety-
provoking subject into a meaningful and confidence-building experience.
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OCOBJIHBOCTI IHTET PAIIII IH®OPMAIIIHHO-KOMYHIKAI[THHHAX
TEXHOJIOI'TH Y HABUYAHHA AHTJITHChKOI MOBH
Oxcana JIEBUVYK, 301 TPOAHOBCBKA (M. YManb, Ykpaina)

VY cydacHoMy iHGOpPMAIIITHO-KOMYHIKAI[IHHOMY CYCIUJIBCTBI OCOOJMBOI Baru
HaOyBa€ OBOJIOJIIHHS 3700yBayaMU OCBITU HOBITHIMHU CIOCOOaMU MISSIBHOCTI, IIO
CHPHUSAIOTh (POPMYBAHHIO KJIIOUOBHUX KOMIIETCHTHOCTEH, HEOOXITHUX IJIA iXHBOTO
MOJAJBIIOTO  YCHINIHOTO  OCOOMCTICHOTO  Ta  Mmpo¢eCiifHOTO  PO3BHUTKY,
KOHKYPEHTOCTIPOMOXKHOCTI Ha PHHKY TIpalli, a TaKoXX camopeali3aiii TBOPYOTo
noTeHIiay. Y 1bOMy KOHTEKCTI aKTyalli3yeTbcs MpoOJieMa BU3HAYEHHS
ocoOmBocTel e(heKTUBHOT IHTErpallii IHPOpMaIfHO-KOMYHIKAI[IHHUX TEXHOJOTINA Yy
MpolieC HaBUYaHHS aHTTIICHKOI MOBH B 3aKiaax Mpo(diIbHOI cepeIHbOi OCBITH.

Tepmin  «iH(bOpMAIITHO-KOMYHIKAIIHI ~ TEXHOJOTID»  TPaKTyIOTh  SK
«CYKYMIHICTh METOJIB, 3aCO0iB 1 MPUHOMIB, 10 BUKOPUCTOBYIOTHCS IS 000Dy,

OTpaIltoBaHHs, 30epiraHHs, TMOJAaHHS, TMepeJaBaHHS pPI3HOMAHITHUX JaHUX 1
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MatepiaiiB, HEOOXITHUX JJIs1 MiABUILCHHS €(PEKTUBHOCTI PI3HUX BUJIIB JISUTBHOCTI»
[1: 82]. Ocob6imBoCTI BUKOpPUCTAaHHS 1H(OPMAIITHO-KOMYHIKAI[IHHUX TEXHOJIOTIH Y
HaBYaJIbHOMY mporieci gociimkysanu 0. barypin, B. buxos, H. Binep, P. I'ypeBuu,
A. JleBin, M. Kanewmito, 1. KoctikoBy, H. Jlebenera, E. ITonart, 1. Illoxiny, E. AMOypr
TOIIO. 3acTOCYBaHHIO 1HHOBalIWHUX TexHonori, 3okpema IKT, y HaBuanHi
iHO3eMHHX MOB mpucBsyeHi mpami I'. bougap, O. Baciokosuu, T. Konosanenko, €.
Kprokosoi, H. Komapnoi, I. Ky3pmina, A. [1aBnoBuu, B. [1aBmrok [3].

3 MeTo BHPOBAKEHHS 1HPOPMAIINHO-KOMYHIKAIIHHUX TEXHOJIOTI Ha
ypOKax aHTJIHChKOI MOBH JIOIJILHO BUKOPHCTOBYBATH Taki miatdopmu, sik Google
Meet, Skype, Zoom, a Takox ocBitHi pecypcu British Council, Learn English Kids,
Wordwall, Agendaweb, Kahoot. HaBeneni ¢popmu HaB4aHHS MarOTh Pi3HUH TEpeEIiK
OMIIl 1 KOHTEHTY, TOMY KOXXE€H Y4uTelb oOupae s cebe Taky Qopmy, sika €
HAHONTUMANBHIIION IS MOCTaBICHUX IIel. Tak, JUIsl yJOCKOHAJICHHS JIEKCUYHUX
HAaBMYOK HasBHI HHU3Ka TEKCTIB BiJIEO- Ta ayjaioMaTepiaiiB 13 PI3HOMAHITHOIO
TEMaTHKOIO, JI¢ TIpe/ICTaBJICHI pi3Hi TunM 3aBaanb (Match the picture and the word;
Listen and choose the correct words; Watch and match Tomo), sixi crpomryoTs
aKTyati3alilo JISKCHYHUX OJMHHIlh, IX OIpaIfoBaHHs, 3akpimieHHsa. Kpim Ttoro,
KOHTPOJIb BUBUCHOTO MaTepialy MOKHA peati3oByBaTH 3aBlsku ruiatgopmi Kahoot y
dbopmi iIrpoBOi BIKTOPUHU 3aMICTh TUMIOBUX JUKTAHTIB, O COPUITUME TT1BUIIICHHIO
MOTHBAIIii 3100yBayiB OCBITH 0 HaBYaHHS Ta 3HUXKYE PIBEHb CTPECY.

JoBeneHo, 1o eQEeKTHUBHICTh HABYAHHS 30LIBIIYETHCS NPU BUKOPUCTaHHI
HAOYHUX UTIOCTpAIliii, a MyJIbTUMEIHI 3aco0u 00’ €HYIOTh BiJI€0, ayaioMaTepiai,
UTIOCTparlii, TaOaMIll TOIIO HAa OJHOMY HOCIi, SIKIIO TMOPIBHIOBAaTH 3 POOOTOIO B
aynuTopli un JiHraoHHOMY Kiaci. 3aBASKM TaKUM TEXHOJIOTISIM 3’ SIBUJIUCSI OCBITHI
CHUCTEMHU HOBOTO TIOKOJIIHHS, SIKI TIEPETBOPIOIOTH MPOIIEC HABYAHHS B 3aXOILTIOIOY1
1Irpy, HAIPUKJIIA, OAOPOK JO 1HILIOMOBHOI KpaiHu [2].

VY pesynbTaTi MPOBEAEHOTO OCTIKEHHS BHOKPEMJICHO TaKl PEeKOMEHJallii
070 iHTerpauii  iHQOpMAIITHO-KOMYHIKAIIHHUX TEXHOJOTiH y HaBYaHHSA

AHTJIIACHKOI MOBMU:
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1. Cmeopenna amncnomoenozo cepeoosuwia 3acovamu IKT. OpnHiero 3
KJIFOUOBUX MpOOJIeM HaBUaHHS aHIIINCHKOI MOBU € OOMEXKEHICTh MHPUPOIHOIO
MOBHOTO cepenoBuina. I[HTerpamis iH(GOPMAaLIHHO-KOMYHIKAIIIMHUX TEXHOJIOTIN
JI03BOJISIE KOMIIEHCYBATH 1I€H HENIONIK HUISXOM BUKOPUCTAHHS aBTEHTUYHHUX ay]l10-
Ta BiJeoMaTepialiB, OHJAWH-TIIAT(HOPM, IHTEPAKTUBHHUX PECYpCIB 1 MOXKIUBOCTEH
CHUIKYBaHHA 3 HOCIIMH MOBH, IO CIIPHUSi€E CTBOPEHHIO YMOB JJisi MOBHOI iMmepcii
0e3rnocepeHbO B OCBITHROMY ITPOIIECI.

2. Kommexcmyanizayia nexcuku uepe3 uugpoei pecypcu. 3aBISKH
MYyJIBTUMEIIMHUM MaTtepiajaM, IHTEpaKTUBHUM BIpaBaM 1 IU(POBUM TEKCTaM
3100yBadl OCBITM MAalOTh 3MOTYy BHBYATH JIEKCMYHI OJIMHUIN Yy peaJbHUX
MOBJICHHEBUX CHUTyalllsIX, [0 MIABUIIYE PIBEHb IXHBOIO PO3YMIHHA Ta
3armam’siITOByBaHHS.

3. Akmuegizayia moenenneeoi dianvnocmi uepes IKT. OunaitH-oOroBopeHHS,
B1JICOKOH(DEepeHIIli, pOJIbOBI Irpd B LHU(PPOBOMY CEPENOBHILI, CTBOPEHHS BIACHOIO
KOHTEHTY (IMIpe3eHTalliid, BiJie0, OJIOTIB) CTUMYJIOIOTh PO3BUTOK $IK YCHOTO, TaK 1
MUCEMHOTO MOBJICHHS.

4. Peanizauisn inmepKyabmypHozo nioxooy 3acooamu yughposeozo KOHmMeHmy.
O3zHalfoMIIeHHSI 3 TPAIUIISIMU, CBITaMH Ta KYyJIbTYpPHUMH OCOOJHBOCTSMH UEpe3
B1JI€O, OHJIAMH-EKCKYpCli Ta aBTEHTHYHI MaTepialid CIpuUsie TIUOIIOMY PO3YMIHHIO
B32€MO3B 13Ky MOBH 1 KYJIBTYPH.

5. Inougioyanizauia naeuannsa 3a oonomozorw IKT. 1ludpoBi TexHOJIOTi
JO3BOJISIIOTH peajizyBaTd 1HIUBIAyadbHUN MiAXia a0 HaBuaHHA. JudepeHuiiioBani
3aBJaHHS Ta MOXIIMBICTH BHOOPY TEMITy pOOOTH CHPUSIIOTH ypaxyBaHHIO DPIBHS
H1rOTOBKH, IHTEPECIB 1 MOTPEO KOXKHOTO 3100yBaya OCBITH.

Otxe, iHTerpamis 1HGOPMAIIIHO-KOMYHIKAI[IHHUX TEXHOJIOTIM y HaBYaHHS
aHTJIIACHKOI MOBU € BaXKJIMBOIO YMOBOIO MIJIBUILEHHS €(EKTHUBHOCTI OCBITHBOI'O
nporecy B cydacHomy 3akiaji ocBiTH. Buxopucrtanus IKT cnopusie cTBOpeHHIO
IITYYHOTO AaHIJIOMOBHOTO CEpeoBHINa, 3ale3meuye JAOCTYN J0 aBTEHTUYHHX
MaTepiaiiB 1 pO3LMIUPIOE MOXKIUBOCTI AJi1 (POPMYBAHHS IHIIOMOBHOI KOMYHIKaTUBHOI

KOMIIETEHTHOCTI 3700yBauiB OCBITH.
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BIIOMOCTI ITPO ABTOPIB

Oxcana JleBuyk — kaHauaat ¢GiuIoJIOTIYHUX HAYK, JOIEHT, JOLUEHT Kadeapu
TEOpli Ta METOJMK 1HO3EMHHUX MOB YMAaHCHKOTO HAI[IOHAJIHHOTO YHIBEPCUTETY.
HayxkoBi iHTepecu: 3arajbHe MOBO3HABCTBO, METO/IMKA HABYAHHS 1HO3EMHHUX MOB.

301 TposiHOBcbka — 3700yBayka JIpyroro (MariCTepChbKOro) piBHS BHILOI
OCBITH (paKyJIbTETy ICTOPUYHOIL Ta (PIIOTOTTYHOI OCBITH Y MAHCHKOTO HAI[IOHAJIIBHOTO

YHIBEPCUTETY.

3ATAJIBHI XAPAKTEPUCTHKH KATETOPII MOJAJIBHOCTI Y
CYYACHHUX JITHTBICTHYHUX IOC/TI/I’KEHHAX
Kapuna JEMBAK (m. Tninpo, Ykpaina)

MopanbHicTh €  (yHIAaMEHTAIbHUM  KaTeropialbHUM  MHOHATTIM Yy
MOBO3HABCTBI, $IK€ NPUBEPTAE yBary JOCIIAHUKIB CBOEK YHIBEPCAIBHICTIO Ta
ckiaaHicTio. BoHa ommcye crnociO, y SKuii MOBEIb BHPAXa€ CBOE CTaBIEHHS 0
3MICTY BHUCJIOBJIIOBAHHS, a TaKOX Iepe/iae 00’ €KTUBHY OLIHKY moii. MomanbHICTh
OXOTUTIOE TIUPOKUM CHEKTP JEKCUYHUX, TPAMAaTUYHUX 1 CHHTAKCHYHUX 3aCO0IB, 1110
peani3yloTh  XapaKTePUCTUKH MOXKJIUBOCTI, HEOOXITHOCTI, JIO3BOJICHOCTI YU
000B’SI3KOBOCTI [ii.

VY cydacHUX JIHTBICTHYHUX JOCIIKECHHSIX MOJAJBHICTh PO3TISAAETHCS SIK
OaratomapoBuii (peHOMEH, IO BKJIOYA€ 00’€KTUBHUHN 1 CyO’eKTMBHUU piBHI [1].

OO0’ekTMBHA MOJATBHICTh BiOOpaka€ 3B’S30K BUCIIOBIIOBAHHS 3 pEaJbHICTIO,
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HaIpUKIIaa, KaTeropii peaabHOCTI Ta ippeanbHocTi mojli. Cy0’eKTMBHA MOJATBHICTD
peIpe3eHTy€e 1HIUBITyalbHEe CTABJICHHS MOBIIS /IO 3MICTY BHUCJIOBIIIOBAHHS, BKIIFOUHO
3 EMOIIIHHUM 1 OIIHHUM KOMITOHEHTaMH, SIKI MOKYTh BHPaXaTHUCS Yepe3 1HTOHAITIO,
BUOIp JIEKCEMHU YU TpaMaTU4HI CTPYKTypH [4].

JIiHTBICTH BiJ3HAYAIOTH, IO MOJAIBHICTH € YHIBEPCAIBHOIO KaTETOPIEIO,
BOAHOYAC CrenudigHo uisi KOKHOI MoBH [2]. 3aco0Ou ii BHpaX€HHS CYTTEBO
BapIIOIOTHCS 3aJI€KHO B1JT MOBHOI CUCTEMHM, OJTHAK OCHOBHA (pyHKIIIST — 0hOpMIICHHS
BUCJIOBIIIOBAHHS 3 TIO3MIII1 ICTUHHOCTI, MIMOBIpHOCTI 200 0a)XaHOCTI — 3aUIIAETHCS
ctaioro. Hampukian, y OaraTboX €BpONEUCHKUX MOBaxX MOJAIbHI JII€CIOBA
BIJIIFPAIOTh KIIIOUOBY POJb, TOAl SIK y MOBaxX 3 I1HIIOI TPaMaTUYHOIO CTPYKTYpPOIO
3aCTOCOBYIOTHCS aHATITUYHI KOHCTPYKIIil, 4aCTKH a00 MOpP(OIOTIYH1 3MIHH JIIECTIB.

AKTUBHHMI PO3BUTOK JOCIIIPKEHh MOJIAJILHOCTI BiIOYBCS Y XX CTOMNITTI, KOJIH
yBara BUYEHUX 30CEpeIMUiIacs Ha CEMAaHTHKO-CHMHTAKCHYHUX aCIEKTax ITi€i KaTeropii,
30KpeMa Ha Kjacu@ikanli MOJAJBHOCTI Ta ii OCHOBHUX Tumax. [lomymnspHor €
KiIacuikailisg, Mo BKIIOYAE aleTUYHY (JIOT1YHI MOKIIMBOCTI W HEMOXJIMBOCTI),
JIEOHTUYHY (HOpPMH, OOOB’SI30K, J03BOJIM), €MICTEMIUYHY (BIEBHEHICTh YU CYMHIB
MOBIISI) Ta BOJUTHBHY (OaxkaHHs, HaMipu) MojainbHOCTI. OO0’ €KTUBHA MOJATBHICTh
BKJIIOYA€ aJIETUYHI Ta JCOHTHUYHI KOMIOHEHTH. AJIETUYHA MOJIAJBHICTh OIHUCYE
MO>KJIUBICTh, HEMOKJIMBICTh 200 HEOOXIAHICTh MOJIi 3 MO3ULIi 00’ €KTUBHUX YMOB
(can, must, may). JlconTnuHa MOIAJIBHICTH CTOCYETHCS 3000B’sI3aHb, AO3BOJIB YU
3a00pOH, BCTAHOBJICHUX COIllaJlbHUMH YW mnpaBoBumu Hopmamu (shall). [5].
Cy0’ekTUBHAa MOJIATBHICTh BKIIIOYA€ EMICTEMIYHY Ta BOJUTHUBHY KOMIIOHEHTH.
Emicremiyna MOAanbHICTh TOB’si3aHAa 3 OIIIHKOK HMOBIPHOCTI a00 JOCTOBIPHOCTI
noxii (might, could, must). BonutuBHa MoJanbHICTh Mepeae OakaHHs, HaMipu a0o
crumyn go aii (would like to, want) [5]. OcobiuBy mo3uilito 3aiimMae KaTeropis
IppeasTbHOCTI, 1110 OMUCYE CUTYAIlil, SIKi He BiJAMOBIIaIOTh peabHOMY cTaHy peucit (If
| were you, | would act differently) [6].

BaxnmuBumu € TakoX IOCIIIHKEHHS CIIIBBIIHONIEHHS MOIAJIBHOCTI 3 1HIIHMU
IpaMaTHYHUMH KaTEeropisMH, TAKUMH K BH, Yac 1 CTaH. Y JIEIKUX MOBaX MOJAJIbHI

3HAUEHHS TepPealoThcs Yepe3 4acoBi (Gopmu AieciioBa (HaNpUKIa, MalOYyTHIN dac
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JUIs BUpakeHHs npunyiieHHs). KpiMm Toro, MojaiabHICTh Ma€ TICHHUU 3B’SI30K 13
MparMaTUKOI, OCKUIBKHU 11 BUOIP 3aJIEKHUTH BiJI KOMYHIKATUBHOT'O HaMIpy MOBIIS Ta
KOHTEKCTY BHUCJIOBIIIOBaHHS [3].

OTxe,  JIHIBICTUYHA  KaTeropiss  MOJAIBHOCTI €  YHIBEpPCaJIbHOIO,
0araTorpaHHOI0  KaTeropi€lo, IO BIAITpae KIOYOBY POJIb y  CTPYKTYpl
BUCJIOBJTIOBAHHSI, 3a0€3MeUy0Uur Tepeiady CTaBJICHHS MOBIII 10 PEaIbHOCTI, OMIHKA
HMOBIpHOCTI TOMAii 1 KOMYHIKaTMBHUX HaMmipiB. BoHa oXoOIuioe KoMIUIEKC
JIHTBICTUYHUX 3aCO0IB BijJl rpaMaTUYHUX J0 IHTOHAIIIWHUX 1 € OJJHUM 13 IIEHTPATbHUX
00'€KTIB MOBHOTO aHaJi3y.
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BIJOMOCTI ITPO ABTOPA
Kapuna Jleii6ak — marictpantka HHI «["opmiBChkuil 1HCTUTYT 1HO3EMHUX

moB» JIBH3 «JlonOachkuit ep kaBHUM MeJaroriyHuil YHIBEpCUTET»

THE ROLE OF MOBILE APPLICATIONS IN ENGLISH LANGUAGE
LEARNING IN SCHOOL EDUCATION
Alisa MARKOVA (Uman, Ukraine)

The rapid development of digital technologies has significantly transformed
educational practices in recent decades. Among the most influential innovations in
modern education is the use of mobile applications for learning purposes. Mobile
applications have become an integral part of Mobile Assisted Language Learning
(MALL), providing learners with flexible, accessible, and interactive opportunities to
develop language skills. The increasing availability of smartphones and mobile
devices has made mobile applications one of the most convenient tools for supporting
language acquisition.

Students’ responses to the integration of mobile applications into language
learning have generally been positive. Research indicates that learners perceive
mobile technologies as effective tools that support independent learning and increase
motivation. Studies have shown that there is a consistent and positive relationship
between the strategic use of language learning techniques and the development of
English language proficiency. Mobile applications provide learners with
opportunities to apply these strategies through various interactive activities, including
vocabulary practice, pronunciation training, grammar exercises, and communicative
tasks.

Modern educational approaches emphasize the importance of learner-centered
methodologies, where students actively participate in the learning process and take

responsibility for their own progress. Within this framework, mobile applications
134


https://ena.lpnu.ua:8443/server/api/core/bitstreams/6565682c-2053-4d13-9b65-e739d7dab1d6/content
https://ena.lpnu.ua:8443/server/api/core/bitstreams/6565682c-2053-4d13-9b65-e739d7dab1d6/content

CyuacHi ainzeicmuyni napaouzmu : Mamepiaiu MidDicHapoonoi Haykoeoi Kondepenuii. Bunyck 8

serve as effective instruments that allow learners to control the pace and intensity of
their studies. Through mobile applications, students can access educational materials
anytime and anywhere, overcoming traditional limitations related to classroom
instruction and fixed schedules.

Mobile learning environments are characterized by the integration of
communication technologies, multimedia resources, and internet connectivity, which
together create highly accessible and flexible learning systems [2]. Mobile
applications designed for language learning often incorporate features such as
interactive quizzes, speech recognition tools, multimedia lessons, and real-time
feedback. These features support continuous engagement and enable learners to
practice language skills in a variety of contexts.

Another important aspect of mobile applications is their ability to incorporate
multimedia elements, which significantly enhance the effectiveness of language
learning. Multimedia resources combine visual, auditory, and textual information,
making learning more engaging and interactive. According to research, multimedia-
based instruction can reduce students’ anxiety, increase their motivation, and improve
communicative competence [1; 3]. When multimedia elements are integrated into
mobile applications, learners can benefit from diverse forms of content delivery that
support better comprehension and retention of information.

The theoretical basis for the effectiveness of multimedia within mobile
applications can be explained through Mayer’s Cognitive Theory of Multimedia
Learning. This theory suggests that individuals process information through two
separate cognitive channels: the visual channel and the auditory-verbal channel.
When both channels are stimulated simultaneously, learners are able to process and
retain information more effectively [3]. Mobile applications often utilize this
principle by combining text explanations, audio pronunciation models, images, and
interactive exercises, thereby facilitating deeper learning experiences.

In addition to supporting cognitive processes, mobile applications also promote
learner engagement through gamification elements such as progress tracking,

achievement badges, and interactive challenges. These features make the learning
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process more enjoyable and encourage students to practice language skills regularly.
As a result, mobile applications contribute to the development of consistent learning
habits and sustained motivation among language learners.

Furthermore, mobile applications enable learners to engage with authentic
language materials such as videos, podcasts, and interactive dialogues. Exposure to
authentic language input helps learners develop practical communication skills and
better understand cultural contexts associated with language use. This experiential
learning approach allows students to apply theoretical knowledge in real-life
situations, thereby enhancing their communicative competence.

Despite the many advantages of mobile applications in language learning, their
effectiveness depends on the pedagogical strategies used to implement them.
Technology alone cannot guarantee successful learning outcomes. Instead, educators
must carefully select appropriate applications and integrate them into well-designed
instructional frameworks. According to Mayer R. E. and Anderson R. B. [4], the
effectiveness of multimedia learning depends largely on how technological tools are
structured and incorporated into teaching practices.

Teachers play an essential role in guiding students in the effective use of
mobile applications. By providing clear instructions, recommending reliable
applications, and integrating mobile learning activities into classroom instruction,
educators can maximize the educational benefits of these technologies. When used
strategically, mobile applications can complement traditional teaching methods and
create blended learning environments that combine digital and face-to-face
instruction.

Moreover, mobile applications contribute to the globalization and
democratization of education. Through mobile platforms, learners from different
regions and backgrounds can access high-quality language learning resources that
were previously unavailable to them. This accessibility promotes equal learning
opportunities and supports the development of global communication skills.

Mobile applications also support lifelong learning by enabling individuals to

continue developing their language skills beyond formal educational settings. Many
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learners use mobile applications independently to practice vocabulary, listening
comprehension, and pronunciation during daily activities such as commuting or
traveling. This flexibility allows language learning to become an ongoing and
personalized process that adapts to individual needs and lifestyles.

As technological innovations continue to evolve, mobile applications are
expected to become even more sophisticated and effective. Emerging technologies
such as artificial intelligence, adaptive learning systems, and speech recognition tools
are already being integrated into language learning applications. These advancements
allow mobile applications to provide personalized learning paths, instant feedback,
and customized learning experiences based on individual learner performance.

In conclusion, mobile applications play a crucial role in modern English
language learning. They provide flexible, interactive, and accessible learning
environments that support the development of language skills. By integrating
multimedia resources, interactive features, and learner-centered strategies, mobile
applications enhance motivation, reduce learning barriers, and facilitate more
effective language acquisition.

The continued development of mobile technologies will likely expand the
possibilities for language education even further. When combined with effective
pedagogical approaches, mobile applications have the potential to transform language
learning practices and create innovative educational environments that support
learners in achieving higher levels of linguistic proficiency in a globally connected
world.
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BIJOMOCTI ITPO ABTOPA
Ajgica MapkoBa— cryaeHTKa 4-TO Kypcy, (GakyiabTeT ICTOPUYHOI Ta

(b170JI0TI9HOT OCBITH, Y MAaHCHKHI HAIIOHATBHUN YHIBEPCUTET.

DEVELOPING A COMPREHENSIVE TYPOLOGICAL FRAMEWORK
FOR ADDRESS INVERSION: A CASE STUDY OF TURKISH
Sarah MARONICK (University of Colorado Boulder)

Address inversion is a feature in numerous languages where a speaker uses a
term that designates their own relationship to the addressee rather than the addressee's
relationship to them, typically as a term of endearment, authority, or kinship. Take for
example, this Turkish sentence:

(1) father speaking to son in Turkish

Nerede-sin baba-cig-1m?

where-2SG dad-DIM-1SG.POSS

Where are you, son?

As you can see in the gloss in (1), the father directly calls his son “dad,”
although the conventional, understood meaning, shown in the translation, is “son.”

This phenomenon is documented in many other languages, with varying
degrees of evidence for it, in Albanian, Arabic, Armenian, Avar, Bengali, Berber,
Bulgarian, Dari, French, Georgian, German, Gimi, Greek, Hungarian, Italian,
Mingrelian, Norwegian, Persian, Turkic languages in Siberia, Svan, Turkish, Yansi,
and more (Al-Khatib, 2003; Beyrer and Kostov, 1978; Boeder, 1979; Braun, 1988;
Corr 2022; Das, 1968; Davies, 1949; Glick, 1967; Gulick, 1955; Kartal, 2019;
Ketrez, 2024; Khuri, 1981; Kraska-Szlenk, 2018; Mitchell, 1975; Tavakol & Allami,
2013; Thiel 1977; Yassin, 1977). Each separate account of the use of address

inversion investigates some particular way that it is used in the language studied.
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These accounts reveal that the ways in which languages employ this phenomenon
varies greatly. However, address inversion has yet to receive systematic, standard
typological analysis, making cross-linguistic work with this phenomenon untenable.

Previous work has relied on binary classifications (“Arabic type” vs. “Swabhili
type”) that obscure significant cross-linguistic variation and lack transparent
descriptive criteria. Work by Friederike Braun (1988) is by far the most extensive
when it comes to the cross-linguistic analysis of this occurrence. Her book builds on
the classical model of pronominal T/V address by Brown and Gilmanl and spends a
significant section exploring the widespread use of address inversion. However,
Braun used Arabic as the primary example of how address inversion works, even
listing one version of address inversion seen in Arabic as the “basic type” of address
inversion where the gender matches the speaker (Braun, 1988). When address
inversion was found in Swabhili, authors began to compare this “unusual” form of
address inversion (where the kinship term used reflects the gender of the addressee as
opposed to the speaker) to this “basic type” (Braun, 1988). Much of the literature
investigating instances of address inversion use this binary (“Arabic type” versus
“Swahili type) to categorize their respective languages (e.g. Kartal, 2019; Kraska-
Szlenk, 2018; Ketrez, 2023).

These descriptors do the exact opposite of what Braun set out to do; mainly, to
showcase the diversity and uniqueness of each language's use of address inversion.
To the contrary, this binary system of classification suggests some false paradigm by
which the Arabic or Swabhili use of address inversion possess characteristics that are
more whole, more descriptive, or more classical a use of address inversion. In
addition, the creation of such a basic binary suggests that some characteristics often
go with others, something for which we do not yet have the analytical capacity to
confirm or deny.

In the words of Bickel (2007), “typological variables are (if well-crafted) cross
linguistically applicable in formally precise ways, entail analyses of language-
specific structures with clear predictions, and define an explicit ontology of

similarities and differences” This paper will introduce a typological framework that
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meets these criteria and by doing so will advance Braun’s work, providing a
framework that allows linguists to better capture more of the variation in address
inversion. Understanding how to define and measure address inversion as a
typological variable requires first establishing its theoretical foundation as a
systematic linguistic phenomenon.

This research composed a comprehensive parameter-based typological
framework to address this gap. Drawing on a literature review of 20 languages, |
identify six parameters that systematically capture the variation in address inversion:
gender, relational, morphological, productivity, vitality, and status hierarchy
determiners. Each parameter is subdivided into distinct types with clear definitional
boundaries.

, 1Brown and Gilman (1960) pioneered the study of address systems through
analysis of T/V pronouns (formal “tu” vs. informal “vous” second-person forms).
Their work explored how social variables like power, solidarity, familiarity, age, and
gender are encoded in address systems and established a framework that was later
extended from pronominal address to titles and kinship terms.

| then apply this framework to Turkish, demonstrating its descriptive and
comparative utility. The type of address inversion we currently have evidence for in
Turkish, under this proposed typological framework, can be described as a gender-
preserving, non-kin extended, modified, semi-productive, vital, and hierarchical
descending. The framework enables clearer cross-linguistic comparison, avoids false
paradigms suggested by existing binary typologies, and provides linguists with
explicit terminology to describe this phenomenon.

This research importantly works in the space of cross-linguistic pragmatics, an
understudied field. Although we know much about the ways that phonological and
lexical elements emerge or spread, there is very little literature that attempts to track
this in terms of pragmatics. Now more than ever, such elusive shared features of
languages such as address inversion are more important than ever to understand.
Furthermore, translation software continue to advance, and with their strides the

burgeoning opinion of hte average person that they need not learn a language.
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Address inversion, and hte feelings that it evokes, serves as an important reminder
that something very beautiful can get lost in this translation, and that such unique
features are not isolated to one language but exist to connect many languages across
language families and borders.

Establishing a systematic way that researchers can document address inversion
help us to understand more about how this phenomenon emerged or spread and
advance research that documents the subtle connections and nuances between
languages that no translator will ever be able to capture.
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IICHXOEMOIIIHHI MAPKEPH IIOCECHBHOCTI
B MUIITAPHOMY MEJIA/ITHCKYPCI
Ouaexkcanap MEKOB (M. JIyubk, Ykpaina)

Y cydacHOMy MOBO3HAaBCTBI IIOCECHBHICTh KBadi(ikOBaHa SK «OJHA 3
YHIBEpCAIBHUX KaTEeTropii, 0 BUSIBISETHCS HA CEMAHTUKO-CHHTAKCHYHOMY PIBHI 1
B1I0MBa€ BIAHOIICHHS M JBOMa 00’ €KTaMU, KOJIU OJUH 00 €KT CIPUUMAETHCS SIK
eJIeMeHT ocoOucToi cepu iHIIOro 06’ekta (0coOM) abo Koau oAuH 00’ €KT (0coba)
Ma€ MpaBo BOJIOJIHHS UM KOPUCTYBAHHS 1HIIIMM 00’ €kToM (MaTepiambHuM)» [1: 13].

BiiickkoBa TOTYXHICTh OyAb-sKOI JepKaBH, il 30pOMHHUX CHJI HacamIepen
BUMIPIOETHCS  KIJTBKICTIO Ta SAKICTIO 030pO€HHA, sike 3abe3nedyye 3/1aTHICTb
INPOTUCTOSTH BOPOXKIN arpecii, 3aXUIIAaTH CBIM cyBepeHiTeT. B yMOBax BOEHHOIO
ctaHy oOopoHa Jep>kaBHOCTI HaOyBae ocoOmmBoi aktyaiabHOCTi. CyuacHi
MEJIaTEKCTH PSCHIIOTh MOCECUBHUMHU KOHCTPYKILISIMU 3 JIECIHIBHUMHU JIEKCEMaMU
mamu, 60100imu, Haxexcamu, Oymu [2: 84], M0 BiAI3epKAIIOIOTH PIBEHb BOJIOIIHHS
30poeto gk YKpaiHu, i1 3axigHUX TapTHEpiB: Vkpaina 6on0dic cyuwacuumu

cucmemamu  padioenexkmponnoi  6opomvou (https://www.unian.ua, 09.02.2024);

CIIIA sonooditoms cmpameivHuMu 60MOAPOYBATbHUKAMU, 30AMHUMU HECMU SOEPHY
36poro (https://www.dw.com/uk, 21.03.2023), Ttak i kpaiHH-TEepOpHUCTa — POCIHCHKOI
benepanii:  Pocia  607100i€  GeIUKUM — APCEHANOM  KpUIamux  pakem

(https://www.bbc.com/ukrainian,  02.02.2024). 3aBAsSKd  BJIaCHUM  IOTyIaM,

nigrpumii €porm i CIIA ceoroani VYkpaiHa BOJIOJI€ 3HAYHUM apCeHAIOM
030pOEHHS, 110 YMOKIIUBITIIOE HE TUTbKK OOOPOHHI, a i HACTyHaJlbHI BOEHHI Omeparii,
BIJI 4Oro 3aJIeKUTh IIEpeMora B I KaxJMBIW BiMHI: Vkpaina mac OanexooOiiini

paxemu enactozo supoonuymea (https://www.pravda.com.ua, 19.11.2024); 36potini

cunu  Ykpainu  6onoditomv  yoapHumu  OpOHAMU  6AACHO20  BUPOOHUYMEA
143


https://www.unian.ua/
https://www.bbc.com/ukrainian
https://www.pravda.com.ua/

CyuacHi ainzeicmuyni napaouzmu : Mamepiaiu MidDicHapoonoi Haykoeoi Kondepenuii. Bunyck 8

(https://www.suspilne.media, 28.06.2024); B Vkpainu ¢ npomuxopabenvhi paxemu

«Henmyny enacnoco eupobnuymea (https://www.bbc.com/ukrainian, 14.04.2023);

Ykpaincoka apmia maec manku Leopard 2, nepedani Kpainamu-napmuepamu

(https://www.dw.com/uk, 25.01.2024); Vkpaina eonodie cywachumu paxkemuumu

cucmemamu, ompumanumu 6i0 corsnukie (https://wwwe.liga.net, 18.05.2024); V

36potinux cun Vkpainu € 8UCOKOMOYHI apmuiepiicbkKi cucmemu 3axiOHO20

supoonuymsa (https://www.pravda.com.ua, 05.08.2024); V Cun o6oponu Yrpainu €

CAMOXIOHI apmuaepiiicbKi ycmanosku 3axionozo supoonuymea (https://www.liga.net,

03.06.2024); B ykpaincekoo 6ilicbka € 6poHemexHika, OMmpuMand 6i0 MIXHCHAPOOHUX
napmnuepis (https://www.armyinform.com.ua, 15.02.2024).

HaBenieHi CUHTaKCHYHI OJAMHMII B Cy4aCHOMY MEJIaIUCKypCl BUKOHYIOTh HE
nuiie iHGopMaTUBHY (PYHKINO, @  KOTHITUBHO-TIPArMaTUYHOTO 1 IICUXOEMOIIIITHOTO
BIUIMBY HAa MAacOBY CBiZJOMICTh, CHPHUSIOYM KOHCTPYIOBaHHIO KOHIIENTYaTbHOI
OTO3UIIIT «CBIN — UYKUW».

[TocecuBHI KOHCTPYKIIIi, y SKUX Cy0’ €KTOM-TIOCECOPOM BHUCTYNAE YKpaiHChKa
CTOPOHA, AaKTyali30BYIOTh Yy CBIJOMOCTI YKpPaiHCBKMX PELMIIEHTIB IMO3UTUBHI
MICUXOEMOIIIiHI CTaHU, 30KpeMa IMOYYTTsS BIIEBHEHOCTI, 3aXHIIEHOCTI, TOPJIOCTI Ta
BIpM y 3JaTHICTh AEp>KaBH NPOTUCTOSTH arpecopy. Ha KOrHITUBHOMY piBHI BOHHU
dbopmytoTh 00pa3 YKpaiHM SIK aKTMBHOIO, CHUJIBHOIO 1 JI€3IaTHOrO CyO0’€KTa, IO
KOHTPOJIIOE CUTYAIlII0 1 CIIPOMOXKHUN 3a0e3meunTy BilacHy Oesneky. Hanp.: 36poiini
cunu  Ykpainu maroms  peakmueHi cucmemu  3aano8oco  eocuro  HIMARS

(https://www.bbc.com/ukrainian, 18.07.2023); Vkpaina mae cyuacni cucmemu

npomunogimpsinoi  oboponu  Patriot  (https://www.unian.ua, 20.04.2024); V

Tllosimpsnux cun Ykpainu € sunuwysaui  Mil-29 ma Cy-27

(https://www.radiosvoboda.org, 11.09.2023); B Vkpainu € mopcoki 6esnitomuuku

o1 ypasicenns kopabnise npomuenuxa (https://www.bbc.com/ukrainian, 22.08.2023);
YV Cun oboponu Vkpainu € Oanexobiiina apmuiepis 3axiOoH020 3pa3Ka

(https://www.pravda.com.ua, 05.08.2024); Vrpaincoka apmis 80.100i€

oponemexnixoro zaxionoco spaszka (https://www.liga.net, 17.03.2024); Vkpaina

80100i€ CYy4acHUMuU npomukopa6eﬂbﬂuﬂ4u pakemamu «HenmyH»
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(https://www.pravda.com.ua, 14.04.2023); Paxemnuii kamep nanexcums Bilicbkoeo-

mopcorkum cunam Yrpainu (https://www.bbc.com/ukrainian, 13.06.2023).

HaTtomicTh mocecuBHI KOHCTpPYKILii, y SKHX Cy0’€KTOM BHCTYINa€ CTOpPOHA
arpecopa, BHUKJIMKAIOTb y PEIUIIEHTIB CKJIAJHUA KOMIUIEKC HETaTHBHHUX
NICUXOEMOLIIMHUX Peakiii: TPUBOTY, CTpax, BIAUYTTA 3arpo3u i HeOesneku, Hamp.:
Pocis gonoodic BEUKUM apcenanom KpULamux pakem

(https://www.bbc.com/ukrainian, 02.02.2024); Pociticbka apmis mac Ha 030pOEHHI

manxu T-90 (https://www.unian.ua, 11.10.2023); V Pocii € mixckonmunenmainvhi

oanicmuuni paxemu (https://www.bbc.com/ukrainian, 17.11.2023); V pociiicbkoi

apmii € yoapui eenikonmepu Ka-52 (https://www.unian.ua, 14.01.2024); Pocis mae

cmpameeiuni  bombapoysanvHuku  Ty-95, 30amui Hecmu  Kpuiami paxkemu

(https://www.radiosvoboda.org, 28.08.2024). BoaHouac Taki BHUCIIOBJICHHS MOXYTh

MOCWJIIOBATU €MOIIil CIPOTHUBY, HEHABHCTI JO BOpOra 1 CIPUATH ICUXOJOTIYHIN
KOHCOJII/Iallli CYCHUJIbCTBA, OCOOJMBO SAKIIO MOBAa i€ MPO 3HUILEHHA BOPOXKOI
TEXHIKU: SHuwenuu MauK Hanexcas POCIUCHKIl apmii

(https://www.pravda.com.ua, 17.07.2024); 36umuii nimax Hanexicas BilicbKOBO-

nosimpsinum cunam Pocii (https://www.unian.ua, 12.08.2023).

OTXxe, aKkTUBHO BJKMBaHI B Cy4aCHOMY MUTITApHOMY MEA1aJNCKypCl MOCECHBHI
KOHCTPYKIIi GOPMYIOTh Y CBIJOMOCTI Mac KOHIENTyallbHy MeTadopy «BOJIOJIHHS K
KOHTPOJIb» 13 TJIMOOKMM TICHXOJIOTIYHUM MIAIPYHTSIM. BomominHs 30poe€to
aCOLIIOETHCS 3 0€3MEKO0I0, CUJIO0, BIIAJIOK0 1 JOMIHYBaHHSM, TOMY MOBIJIOMJIEHHS IIPO
T€, M0 «CBOS» CTOPOHA BOJIOJIE€ 30pO€I0, MIABUINYE PIBEHb TCHUXOJOTTYHOTO
KOM(]OpPTY; TOJMI SIK TMOBIJIOMJICHHS PO BOJIOAIHHS 30pOEI0 BOPOTOM («HYKHM)
M1JBUIIY€E PIBEHb TPUBOKHOCTI i MOO1TI3a11HHOT TOTOBHOCTI PELIMITIEHTIB.
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2. Kostusiak N., Navalna M., Mezhov O., Levchenko T., Adamchuk N.,
Lokaichuk S., Druz Yu., Buhaiova O., Mougel D., Kushch N. Explicit and Implicit
Representations of Possessively Marked Language Units in Contemporary Ukrainian
Mass Media. AD ALTA: Journal of Interdisciplinary Research. 2024. Vol. 14,

Issue 1, Spec. Issue XLI. P. 79-86. URL :
https://www.magnanimitas.cz/ADALTA/140141/papers/A 13.pdf
BIJOMOCTI ITIPO ABTOPA

Ounekcanap MexoB — noktop (imonoriyHMX Hayk, mpodecop, mpodecop
kadenpu ykpaiHChKOI MOBH Ta JIIHTBOJIUIAKTUKA BOJIMHCHKOTO HAIiOHATHHOTO

yHiBepcuTeTy imMeHi Jleci Ykpainku.

E®EKTHBHICTb BUKOPUCTAHHA BIPIIIOBAHHUX TEKCTIB
Y ®OPMYBAHHI MOBJIEHHEBUX HABUYO0K HA YPOKAX
AHTJITHCBKOI MOBH
€srenis METEJIb, Okcana IEBYUYK (M. YManb, Ykpaina)

VY cywacHii MeETOMWIlI HaBYaHHS aHTJIHACBKOI MOBHM o0co0JMBa yBara
NpUALIAETbCS (POPMYBAaHHIO MOBJICHHEBHX HABUYOK Y4HIB, IO 3a0€3MeuyloTh
edeKkTUBHY KOMyHiKauito. OgHuUM 13 3ac00iB, KU COpHUsE LBOMY IMpPOIECY, €
BUKOPHMCTAHHS BIpIIOBAaHMX TEKCTIB. He3Bakaroum Ha 3HAYHMM MOTEHITIAN Mmoe3ii, ii
MO>KJIMBOCTI HE 3aBXK/IA MTOBHOIO MIPOIO PEAI3YIOThCS Y IIKUIbHIN MPAKTHIII.

[IpoOnemMa BUKOpPUCTaHHS AaBTEHTUYHHMX MaTepialliB, 30KpeMa MOETHUYHUX
TEKCTIB, Y HaBYaHHI 1HO3EMHHMX MOB JOCJIKyBajlacsi Oararbma HayKoBISIMHU. Tak,
3aCTOCYBaHHs BipIliB Ta MiceHb BuBUainu A. Jlument, €. Konapaipka, B. JIobaHoBa,
M. JIsxoBuipkuii, A. Mupomto6oa, JI. UepBuHchKka TOMIO. YUEHI MiIKPECTIOIOTh,
0 TOoe3id CIPHUS€ PO3BUTKY MOBHOI IHTYIllli, MOKpAally€ BHUMOBY Ta HIABHUIILYE
MOTHBAIlil0 3700yBauiB OCBITH. BipIiioBaHi TEKCTH TaKOX PO3TISIAOTECA 5K
epeKkTUBHUM 3aci0 GopMyBaHHS KOMYHIKAaTHUBHOT KOMIIETEHTHOCTI.

Ha nymxy H. IletpoBcekoi ta T. Cyaumu, Bipil — e OAUH 13 HANHO1IBII

eheKTUBHUX BUIIB (DOHETUYHOT 3aPSAIKHU, SKA IUPOKO BHUKOPHCTOBYETHCSA 31
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3no0yBauaMu oOcBiTH. Ha Marepiami BIpIIIB MOXKHAa TPEHYBAaTH OKpEeMI 3BYKH,
IHTOHAIII0, HATr0JIOC 1 BUpa3He unuTaHHs [2: 43].

Sx AUmTaKTUYHWN MaTtepiaj, MOSTUYHWN TEKCT Ma€ HU3KY IepeBar, 30KpeMa:
JTOCTYTHICTh (3aBASKH PO3BUTKY Mepexi [HTepHeT); JocTaTHS KUIbKICTH MOBHOTO
MaTepialy, HOro pi3HOMAaHITHICTh;, MPUHAIEKHICTh 10 KyJbTypU KpaiHU, MOBa SIKOi
BHBYAETHCS; HASBHICTh YMCICHHUX PI3HUX PETiCTPIB MOBU. YCE€ II€ YMOMKJIHBIIIOE
BUKOPHUCTAHHS BIPIIIB HA 3aHATTAX 3 AHIJIIHCBKOT MOBU 3 OUIBIIUM KOE(IliEHTOM
KopucHOCTI [1].

BipmioBani TekCTH MarOTh 3HAYHUM JWJIAKTAYHUM TOTEHIAd Yy TIpoleci
HABUYaHHS aHIKChKOT MOBHU. [lo-mepie, BOHU CHPUSIOTH PO3BUTKY (DOHETHUUHUX
HAaBUYOK, OCKUIBKM PHUTM, pUMa Ta IHTOHAIliS JOMOMararTh 3700yBayamM OCBITH
3aCBOIOBATH TIPAaBWIbHY BHMOBY, HAarojlioc 1 MEJOJUKY MOBJIEHHS. Perymsphe
BUKOPHUCTAHHS BIpPIIIB J03BOJISIE TIOKPAIIUTH apTHKYJALII0 Ta PO3BUHYTU CIYXOBY
YyTJIUBICTH JO MOBHUX oAuHHUIb. [lo-gpyre, moe3is € e(pexkTUBHUM 3aco00M
30arayeHHsl CIIOBHUKOBOTO 3amacy. 3aBAsKHM KOHTEKCTY Ta OOpa3HOCTI yuHl Kpaile
3armam’SITOBYIOTh HOBI JIEKCMYHI OJMHMIN Ta iX 3HayeHHsA. Kpim Toro, Bipmi
CHPUSAIOTH 3aCBOEHHIO IPAMATUYHUX CTPYKTYP Y IPUPOJHOMY MOBHOMY CEpPEIOBHILI.
[To-TpeTe, BUKOPUCTaHHS BIPIIOBAaHMX TEKCTIB MO3UTHBHO BIIMBAE HA PO3BUTOK
HAaBUYOK ayJlifoBaHHA Ta roBopiHHA. [IpociyxoByBaHHS Ta JekjamMallis BipLIiB
CHpUsitoTh (HOPMYBAHHIO HABUYOK CHPUMHSITTS MOBJIEHHS Ha CIyX 1 BIITBOPEHHS
MOBHHMX 3pa3KiB. 37100yBadi OCBITU AaKTHBHO 3aJy4arOThbCsl JO MOBJICHHEBOT
JISITBHOCTI, 110 CIIPHUSIE TTIIBUIIICHHIO X KOMYHIKaTHBHOT aKTHBHOCTI.

BaxxnuBuM acnekToM € TaKoXK MOTHBALIMHUKN IMOTEHIian moe3ii. BipmroBasi
TEKCTH BHUKJIMKAIOTh EMOUIWHUNA BIATYK, pOOJSATh HaBYAIBHUI Mporec OiIbIl
I[IKaBUM 1 PI3HOMAHITHUM, 3HUXKYIOTh PIB€Hb TPUBOKHOCTI Ta CIPUSIIOTH CTBOPEHHIO
MO3UTUBHOI aTMOc(epu Ha ypoIii.

[IpakTuHe 3acTOCYBaHHSI BIPIIIB MOXE BKJIIOYATH PI3HOMAHITHI BUIU
JISTTBHOCTI: YATAHHS BrOJIOC, 1HCIICHI3allii0, CTBOPSHHS BJIACHUX BIPIIiB, BHKOHAHHS
PUTMIYHUX BIpaB Ta OOroBOpeHHs 3MicTy. Taki BuAM pPOOOTH CHPUSIOTH

IHTETPOBAaHOMY PO3BHUTKY MOBJICHHEBHX yMIiHb.
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3 MeToro (QOopMyBaHHS JIEKCUYHUX 1 ayJUTUBHUX HABUYOK JOLUUIBHUM €
BUKOPUCTAHHS MICEHHUX TEKCTIB. 30KpeMa, Ha eTami 3akpilJIeHHS JIEKCUYHOIO
MaTepially TpPONOHYEThCS BIpaBa Ha BUOIp MPaBWIBHOI MOBHOI OJMHUIN MiJI 4Yac
MIPOCITyXOBYBaHHS TiCHI 13 KiHOG1IbMY «BOHKaY.

3apmanns. I[lpocmyxaiite micHro «Sweet Tooth» Ta 00epiTh mHpaBHIIBHI
BapiaHTH CIIIB.

A song “Sweet tooth” — circle the right word in a song

Have you got a sweet tooth / teeth? — | do

A hunger / thirst that you have to feed?

Have you got a sour / sweet tooth? — I do

Well, we've got everything you need / have

Don't give me that conscience sense / nonsense

It's simply quid pro quo / duo. So

A hundred of your favorites?

Sorry, I'm afraid it's — no / yes

OTxe, BUKOPUCTAaHHS BIPIIOBAHMX TEKCTIB € €QEeKTUBHUM 3aco00M
dbopMyBaHHS MOBJICHHEBHX HaBHMYOK Ha ypOKaxX aHIINChKOI MOBH, K€ BOHU
COPHSIOTH  PO3BUTKY (DOHETHYHUX, JIGKCHYHUX 1 TpaMaTUYHUX HABUYOK,
YIOCKOHAJICHHIO ay/il0OBaHHS Ta TOBOPIHHS, a TaKOX IMIJABUIIEHHIO MOTHUBAIli
3100yBauiB OCBITH. [lepCcrneKTUBY MOAAIBIINX JIOCTIKEHb MOJATAl0Th y po3poOiii
CHUCTEMH BITPAB 13 BUKOPUCTAHHSM MOSTUYHUX TEKCTIB JIJISl PI3HUX €TariB HaBYaHHSI.
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BIJOMOCTI ITPO ABTOPA

€Brenis Meteab — 3700yBayka JApyroro (MariCTepchbKOro) piBHS BHILOT
OCBiTH (aKyJIbTETy ICTOPUYHOI Ta (P1TOJOTTYHOT OCBITH Y MAaHCHKOTO HAIlIOHATBHOTO
YHIBEPCHUTETY.

Oxcana JleBuyk — kaHauaaT (iIOJOTIYHUX HAYK, JOLEHT, OIEHT Kadeapu
TEOpii Ta METOAMK 1HO3EMHUX MOB YMAaHCHKOTO HAIIOHAJIHLHOTO YHIBEPCHUTETY.

HaYKOBi iHTepeCI/II 3araJilbHC MOBO3HAaBCTBO, MCTOAHNKA HABYAHHSI 1HO3EMHHX MOB.

JIHI'BOKYJ/IbTYPOJIOI'TYHI ACIIEKTH KOHIIEIITY PO3YM
YJIATHHCHBKHX ®PA3EOJIOTI3MAX
Jlapuca MUPOHOBA (m. Oneca, Ykpaina)

KitouoBuM eneMeHTOM aHTPOMOLEHTPUYHOTO CBITOTIISIAY € TOHSTTS PO3yMy
K YHIBEPCAJIbHOI MI3HABAJIbHOI KAaTEropii, ika € MpeAMETOM MOBO3HABYOIO aHAJI3Y B
KOHTEKCTI JIIHTBOKYJIbTYypoJiorii. HapoaHi ysBiIeHHS Mpo po3yMm, 1o (HopMyBaucs
IPOTATOM CTONITh, 3HAMIIUIA CBOE BIJOOpPAXKEHHS Y BEJIUKIM KUIBKOCTI JATUHCHKHX
dbpaszeosoriaMiB  Ta JIEKCHYHUX OJIMHMIb, IO BHUCBITNIIOIOTH PIi3HI aCIEKTH
IHTENEKTYaJIbHOI JISTIbHOCTI, SIKa € HEB1J €EMHOIO YACTUHOIO JTFOACHKOIO OYTTS.

KoHuenuist npo OOMiHYIOYY poOJib pO3yMy $IK BHIIOI 1HCTaHUIi JIFOJICHKOTO
Mi3HaHHS BiI0Opa)xae rauOOKO BKOPIHEHE YABJICHHS PO PO3YM K PO HAWIIIHHIIINAN
aTpuOyT JIIOACHKOI CBiIOMOCTi. Po3yMm 103BOJISIE JIFOAWHI YCBIJOMIIIOBATH BJIACHI
ni3HaBaJIbHI Mmporecu Ta ixHi Mexi. [2: 138-139]. 3rigHo 3 pUMCHKUMU YSBJICHHIMH,
pO3yM, SIK CYKYIHICTh MI3HABAJILHUX 1 QHATITUYHHUX 3710HOCTEH, € BUHATKOBO
JIOJICBKOI0 PHUCOI0, IO Haga€ il JOMIHYIOUY TMO3UI[II0 B MPUPOJHOMY CBITI.
[TinTBepKEHHSIM IOTO € TapeMiiHuI KOpIyc JIaTHHChKOi MoBu: prima felicitatis
mater sapientia (mympicte — pimHa Matu miacts); mens caeli terraque regina
(Myapicte — mapuns HeOa Ta 3emuti) [1: 161]; homines ratio ducit (po3ym kepye
aroapMu) [3: 151]; vivere est cogitare (KUTH — 3HAYUTh MUCIIUTH), COQIto — ergo sum
(2 MucCiIO, OTKE, ICHYI0). 3aBASKH PO3yMy JIFOJIMHA MOXKE BIUIMBATH Ha CBOI Iii,

mi3HABATH 3aKOHOMIPHOCTI CBITY Ta pO3yMITH Mpupo i sBuma: homines ratio ducit
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(momeit posym Beme). Po3ym Ta MyapicTh — II€ HEPO3PHBHI MOHATTS. MyapicTh
pO3TIIsIaEThesd K BHIIA (GopMa 1HTENEKTyaldbHOI MISUIBHOCTI, SKa aKTyasizye
MOTEHITIa] po3yMy: Sapientia ars est (MyapicTh — Iie MECTEITBO), Sapientia perfectum
bonum est mentis humanae (MyapicTh € JOCKOHAIUM 0J1aroM JIFOJACHKOT0 PO3ymy),
sapientia omnium bonarum rerum mater (MyzapicTe — MaTé BCiX A0OpUX pedei),
sapientia est sanitas animi (MyapicTh — 11 310pOB’s AyIII).

VY natuHChKiH dpazeosnorii kKoHIenT po3ym (Mens, ratio, animus) peaizyerbcs
yepe3 HHU3KY CTIMKHMX BHUCIOBIB, fIKI BiJoOpa)kaioTb 0a30Bl YSBICHHS AHTUYHOI
KYJIETYpH PO IHTEJIEKT 1 foro ¢yHkiii. 30kpema, y BECIOBax MENS sana in corpore
sano (y 310poBoMy TiJTi — 30poBHH 1yX), bona mens omnibus patet (moOpwuii po3ym
JOCTYITHHHM KOXXKHOMY), animus aequus optimum est aerumnae condimentum
(ciokifiHUM AyX — HaliKpalla mpurpaBa 0 HEIACTs), PO3YM IIOCTa€ SIK CKJIaJl0Ba
TapMOHIMHOI MPUPOJU JIOJUHU, TICHO TOB’s13aHA 3 (DI3UYHUM 1 MOPAJIBHUM CTaHOM
ocobu. I[Hma rpyna ¢pa3eosoriamiB penpe3eHTye po3yM sK aKTUBHY CHIy Ta
JpKepenio aii. Y BucioBax mens agitat molem, ratio rerum, invicta vis animi iHTeaeKT
OCMHCIIIOETHCSl SIK YMHHHK, 110 BH3HA4a€ Mepedir Mmojid 1 BHOPAJKOBYE CBIT. Y
¢bpaseonorizamax Ha 3pa3ok consilium et ratio, ex ratione agere, recta ratio agibilium
aKTyali3yeTbCsl YSABIEHHA NPO PO3yM SIK 34ATHICTH 0 palllOHAIBHOIO BUOOpY Ta
o0aymMaHuX pilmieHb. Po3yM dacTo po3risgaeTbcss SK HOpMa Ta KpUTepid
MOBHOIIIHHOCTI 0coOu: NON compos mentis, mentis inops, mente alienata. V
¢dpaszeosoriamax ratio vincit iram, imperare sibi maximum imperium est, animum
regere po3ym mocrtae sk 3acid KOHTPOJIIO HaJ €MOIIsIMH, IO BiI0Opakae IIHHICTh
CTPUMAHOCTI Ta CAMOKOHTPOJIIO B aHTUYHIN eTW4HIN Tpaauili. Hapemiri, y BucioBax
frons animi speculum, vultus animi index, ex ore hominis animus apparet po3ym
OCMHUCITIOETHCS SIK BHYTPIIIHIN CTaH, 3IaTHUIA BUSBJISTUCS Yepe3 30BHINTHI O3HAKH.

Bunaerbcs 1iKaBUM BCTAaHOBJICHHSI 3B SI3KIB MDK TOHATTAMH pO3yM Ta
0ararcTBO y HAiBHIM CB1AOMOCTI eTHocy. [[nsi pumisiH OararctBo Oyjo He JMIe
pe3yinbTaTOM MYJPOCTi, ane i 3acoboMm ii mocarHeHHs. OmHaK, PUMIISTHA TaKOX
pO3yMUIH, 10 HaaMipHE 0araTCTBO MOKE MPHU3BECTH J0 PO3KOIIl, JIEHJAPIOBAHHS 1

MOpPAJILHOTO 3aHemnanxy. Y PUMCBKIA MOJEN CHOPUHHATTSA JIMCHOCTI MaeMO
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TBepKeHHs: ratio est vera nobilitas (po3ym e crpaBkHBOI0O HUIIXETHICTIO); divitiae
sine ratione nihil sunt (6ararcTBo 6e3 po3ymy Himo); ut ver dat florem, studium sic
reddit honorem (six BecHa MPUHOCHTH IIBIT, TaK 1 HABUAHHS MPUHOCUTH MOBary). 3
1HIIOro OOKy, JPEBHIM BJIacTHBA JIyMKa, IO TpOIIl IepemMararoTb po3yM. Take
TBEPUKCHHS BepOamizyeThes y mapemisix: plures amicos mensa quam mens concipit
(6inmpmre npy3iB 30mMpae Txka, HDK po3ym); pecunia sapientiam vincit (rpormri
nepeMararoTh MyJpicTh); aurum ratio superat (3os0to mepeBepiiye po3ym); Mens
humana pecunia corrumpitur (JIFOACHKUI pO3yM CHOKyIIaeThesl Tpormma). Crif
BIIMITUTH Ti1 MapeMii, 110 MiATBEP/KYIOTh BHUCOKY OIIHKY CYCHUIbCTBA PO3YMHOI
mronunu: dives est, qui sapiens est (baraTuit Toi, XTO MyApHii); Sapiens contra omnes
arma fert, cum cogitat (komu Myzapenp Jaymae, BiH Hampasisie 30por0 MPOTH BCiX);
homo doctus in se semper divitias habet (ocBiuena moauHA 3aBXKIU HOCHUTH
OararctBa B co001). CrapicTh 4YM NOBOXHHM BIK — I€ O3HAaKM pPO3YyMy Ta
po3BaknuBocTi. Hanpuknan, temeritas est florentis aetatis, prudentia — senescentis
(JIETKOBa)XKHICTh BJIACTHBA MOJIOJOCTI, PO3BAXIMBICTH — cTapocTi); calvitium non
est vitium, sed prudentiae indicium (ucuHa — He Baja, a 03HaKa PO3BAKIUBOCTI);
nemo nascitur sapiens, sed fit (HiXTo He HAPOPKYETHCSA MYIPUM, aJIe CTA€E TM).

Otxe, mpoOjeMa IHTEJIEKTY € TpeAMETOM TOCTIHHOI yBaru JIOCIITHUKIB
pI3HMX Trany3ed 3HaHb. Y JaBHbOPUMCBHKIN KYJIBTYpl pO3yM 1 MYApICTh BBaKaJIUCA
OJIHUMH 3 HaWBUIIMX IIIHHOCTEH. Y MIOMY JIATUHCHKI (pazeosorizMu (GopMyrOTh
OaratoBUMIpHUK 00pa3 po3yMy SIK TapMOHIMHOrO CTaHy, pYLIHHOI CHIIH,
IHCTpYMEHTa paIllOHAJIbHOT i, COIlaJIbHOI HOPMH, pEryJjisaTopa eMoIliil Ta
BHYTPIIIHBOI CYTHOCTI JIOJUHU, IO BiOoOpaka€ KIIOUOBI I[IHHICHI OPIEHTHPHU
AHTUYHOI KQpTUHHU CBITY.
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BIJOMOCTI ITPO ABTOPA
Jlapuca MwupoHoBa — crapmuii BuKIagad kKadeapd 1HO3EMHHMX MOB
npodeciitHoro cnpsmyBaHHsS OIECHKOTO HAIIOHATLHOTO YHIBEPCUTETY 1MEHI
I. I. MeunukoBa. HaykoBi iHTepecu: JaTWUHChKa MOBa, (paszeonoris, 1muppoizalis

OCBITH.

POJIBOBI IT'PH TA JIEBATH AIK METO/IH PO3BHTKY
AHTJIOMOBHOI KOMYHIKATHBHOI KOMIIETEHTHOCTI
YUYHIB IIPO®LIbHOI ILIKOJIH
Jliana MUXAMJIEBCBKA (M. YManb, Ykpaina)

CyyacHuil eran pO3BHTKY CEPEIHbOI OCBITH XapaKTEPHU3YEThCS JOKOPIHHUM
NEPEOCMUCIIEHHSM TOHATTS KOMYHIKaTMBHOI KOMIIETEHTHOCTI, fKa 3a OCTaHHIN
nepioJ; CBOJIOLIOHYBaJIa BijJ JIIHTBICTUYHOI BIPABHOCTI JO KOMIUIEKCHOTO
COIIIAJIbHO-KOTHITUBHOTO  IHCTpYMEHTapiro. Y TIeHTpi 1mie€i  Tpanchopmariii
3HAXOAATHCSA AKTMBHI METOAM HAaBYAHHS, 30KpeMa pOJIbOBI Irpu Ta Aedatu, sKi
BUCTYNAIOTh HE JIMIIE SIK JAOMOMIXHI MeAaroriuyHi 3acobu, a il Ak (QpyHIaMeHTabHI
matdopMu s GOpMyBaHHS OCOOHMCTOCTI, 3/aTHOI 10 €(EeKTUBHOI B3aEMOJIl B
yMOBax TJI00ai30BaHOTO CBITY. [HTEpakTHBHI METOAM HAaBYaHHSA € HEBIJ'€MHOIO
CKJIa/I0BOI0 €(pEKTUBHOTO BUBUYEHHSI 1HO3EMHOT MOBH CTapIIOKIACHUKAMH — YUYHAMHU
npodibHOI 1TKOM. BOHM at0Th 3MOTYy YYHSIM aKTUBHO JOJYy4aTHUCS IO OCBITHHOTO
MpOIIECy, PO3BUBAIOYM HE JIMIIIE MOBHI HaBUYKH, a ¥ COLIaJIbHI KOMIIETEHTHOCTI,
KPUTHUYHE MUCJICHHS Ta BMIHHS BUUTHCS CAMOCTIMHO.

Metow crarTi € 3’ACyBaHHS pPOJII POJBOBUX Irop Ta JebaTiB y Mpoiieci
PO3BUTKY KOMYHIKaTUBHO1 KOMMETeHTHOCTI y4HiB 10—11 kiaciB 3akiajiB 3arajibHOi
CepeHbOI OCBITH Ha YPOKax aHIJIIHChbKOI MOBH.

[Tonsittst komyHikatuBHOi komneTeHTHocTi (KK) € dyHmamentanbHuMm st

JEKUTBKOX Tally3el Cy4acHOi HayKH, 30KpeMa JIIHTBICTHKH, (1JI0JIOTIi Ta IHIIOMOBHOT
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OCBITH, 110 OXOILJIFOE HABUYKH Ta 3/1I0HOCT1, HEOOX1IH1 JIJIs1 31MCHEHHS €(DeKTUBHOTO
CHIJIKYBaHHS — KoMyHikallii. OCTaHHS pPO3MISAAAEThCA 1 K OJHOOCIOHUM mpoliec
mepeaadi  CUTHANIB, SK i, ©0€3 3BOPOTHOTO 3B'SI3KY, 1 SK B3aEMOMIS —
KOMYHIKaTUBHUH TMpollec, MiJg dYac SKOTrO BiAOYBA€TbCA JBOCTOPOHHIM OOMIH
iHpopMaIli€ro, A€ KOMYHIKAaTOpU YEpPrylOThCs POJIAIMU JKepena Ta OJepXKyBaua
iHpopmarii. Ile mnpomec oOminy iHpoOpMmariero (dhakramu, iIeIMHU, EMOIISIMH,
JTyMKaMH) MK JIIOJIbMH, CIPSIMOBAHHM Ha B3a€EMOpPO3YyMiHHSA Ta B3aeMojito. Bona
nependavae repenady TOBIIOMJICHHS BiJ BiANpaBHUKAa [0 OTpUMyBada 3a
JIOTIOMOTOI0 BepOasibHUX (CJI0Ba) Ta HeBepOalnbHUX (XKeCTH, MiMmika) 3aco0iB. lle
HEOOX1THUI 1THCTPYMEHT JyIsl 00’ € THAaHHS CUCTEMHU Ta COIIAJIbBHOTO CIIBOYTTS.
3aranbHO€eBpoInieichki Pekomenpariii 3 MoBHOI ocBith po3risgaaiTs KK sk
CyMy TpbOX CKJQIOBUX KOMIIOHEHTIB. JIIHTBICTUYHOI, COIIOJIHIBICTUYHOI Ta
MparMaTuyHOi KOMIIETEHTHOCTI, /1€ KOXKCH KOMITOHEHT BKJIIOYA€ ITICBHI 3HAHHS,
BMIHHSA 1 HaBUUKU. JIiHegicmuyni KomnemeHyii BKIIOYAIOTh JEKCUYHI, ()OHOJIOTIYHI,
CUHTAKCUYH1 3HAHHS 1 BMIHHS Ta 1HII [apaMeTPH MOBH K CUCTEMH HE3aJIEKHO BiJ
COLIIOJIIHIBICTUYHOIO 3HAYEHHS iX BapilaHTIB Ta BIJ NparMaTMYHUX QYHKLOIA iX
peamizarii. Coyioninegicmuyni Komnemenyii CTOCYIOTBCS COILIOKYJBTYPHUX YMOB
KOPUCTYBaHHS MOBOIO. UYepe3 4YyTIMBICTh J0 COLIAJbHUX KOHBEHIIN (TpaBuil
BBIWIMBOCTI, HOPM, SIK1 PETYJIFOIOTh CTOCYHKH M1X 1 IIOKOJIHHSAMH, CTAaTAMHU, KJIaCaMU
Ta COI[IAIbHUMU TPYMHaMH, JIIHTBICTUYHUX KOAUPIKAIIN TEIKUX OCHOBHUX PUTYATIB Yy
JKUTTI CYCIHUJIBCTBA) COINOJIHTBICTUYHUM KOMIIOHEHT MPOHU3YE BECh IIPOIIEC
CHUIKYBaHHS MDK TPEICTAaBHUKAMU PI3HUX KYJIbTYp, HaBITh TOJI, KOJIU HOTO
YYaCHUKM YacTO HE YCBIJOMIIIOIOTH IIbOTO BIUTUBY. [Ipacmamuuni xomnemenyii
NOB'sA3aH1 3 (PYHKIIOHAIBHUM BXKMBAHHSM JIIHTBICTUYHHMX 3aCO01B: MPOIYKYBaHHSIM
MOBHUX (hyHKIIIH, aKTIB MOBJICHHS TOIIIO. BOHU MPOMOHYIOTH ClieHapii abo mporpaMu
IHTEPAKTUBHUX OOMIHIB. BOHM TakoXX CTOCYIOTbCS YMiHb AUCKYpPCY, 3JIMTHOCTI Ta
3B'SI3HOCTI, 1eHTU(iKanli TUmiB 1 QOopM TEKCTIB, I1poHii Ta mnapomii. s
(GyHKIIIOHYBaHHS IIHOTO KOMIIOHEHTAa BKpall HEOOXITHO HAroJOCHTH Ha 3HAYEHHI
IHTEpaKIId Ta KyJbTYpHOro OadeHHs, y SKUX (OPMYIOThCS JaHi 3110HOCTI, HaBITh

OlIbIIe HIXK Ha 3HAYEHHI JIHIBICTHYHOrO0 KOMITOHEHTA [3].
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KommnekcHuil miaxig A0 BUBYEHHS 1HO3EMHHMX MOB TMOJSTA€ Yy PO3BUTKY
KOTHITUBHUX 3/1I0HOCTEH, MOTHBAIlll, IHTEPAKTUBHUX METOJIB, IICHXOJIOTTYHOI
OIATPUMKHA Ta MDKKYJIBTYPHOI KOMIETEHTHOCTI 1 € BaXKIUBUM i €()EeKTHBHOTO
(bopMyBaHHSI KOMYHIKATHBHOT KOMIICTEHTHOCTI cTapiiokiacHukiB [1: 47]. 3a Takoro
MiAX0AY CTapUIOKIACHUKH MOXYTh HE JIUIIE JOCSATaTH BHCOKOTO PiBHS BOJOJIHHS
MOBOIO, @ W TOTYBaTUCS [0 CHUIKYBaHHS B PI3HMX COIIQJIbHUX, aKaJEMIYHHUX 1
npodeciiiHuX KOHTEKCTax y MailOyTHboMy. ChOTO/HI HEAOCTATHBO HAJATH YUHSM
rpaMaTUy4Hi Ta JEKCUYHI 3HAHHS — HEOOX1THO PO3BHHYTH BMIHHS BUKOPHCTOBYBATH
iX B peaJbHUX KOMYHIKaTUBHMX CHUTYyallisiX, BPaxOBYIOUM OCOOJMBOCTI MOBHU Ta
KyJIbTypu. MU BBaka€emo, IO JUIsl CTapUIOKJIACHUKIB TakuM MiAXil € O0COOJIMBO
BYXJIMBUM, OCKUTBKM BOHU HAOJIMXKAIOTHCS JO JOPOCIOTO >KHUTTA, € CHUIKYBaHHS
BiJIirpae BaXJIMBY poJb [5: 67].

BaxnuBuM  (akTOpoM  pO3BUTKY KOMYHIKATUBHOI ~KOMIIETEHTHOCTI €
BUKOPHUCTAHHS IHTEPAKTHUBHUX METOJIB HaBYaHHS, SKi CTBOPIOIOTH yMOBH Jis
aKTUBHOI y4acTi Y4HIB, CIPUSAIOTH HE JIMILE 3aCBOEHHIO TEOPETUYHOTO MaTepiaiy, a i
PO3BUTKY MPAKTUYHUX HABUYOK. Y HAIIOMY JOCHTI[DKEHHI MH BHOKPEMIIIOEMO
pOJIbOBI Irpu Ta Ae0aTu, MO JO3BOJISIOTH MOJENIOBATH pealbHI KOMYHIKAaTHBHI
CUTYyallli 1 HAIaI0Th YYHSIM HaBYaJIbHUHN JOCBIJ B3a€MO/I1 3 1HIIIMMHU JTFOJIbMH.

PonboBl irpM BHUCTYNalOTh OJHUM 13 HaWe(EKTUBHIIIUX 1HTEPAKTUBHUX
MeTOMIB. MojentoBaHHsl  peajbHUX  CIEHApiiB  CHUIKYBAaHHS  YMOXJIMBIIOE
NPAaKTUKyBaHHS MOBHM B KOHTEKCTaX, MaKCHMaJIbHO HAOMIKEHHWX [0 pealbHUX
KUTTEBUX CUTYAIllH, IO CYTTEBO CIPUSE PO3BUTKY KOMYHIKATMBHUX HaBUUOK [4:
100]. PonboBi irpy MOXyTh OyTH 30CEpEIKEHI Ha PI3HUX AacCHeKTax KHUTTS, BIJ
JIJIOBOTO  CIUIKYBAaHHS [JI0 TOBCAKIEHHOI KOMYHIKaIlli, 10 JJO03BOJISIE YUYHSIM
BUKOPHCTOBYBAaTH PI3HI MOBHI CTPYKTypW Ta JiIeKCHKy. Hampukinaa, yuyHi MOXYTb
BUKOHYBAaTH 3aBJIaHHS, MOB'S3aHI 3 MPOBEIACHHSAM IHTEPB'IO, OpraHi3alli€l0 3axoJiB
ab0 BUpIIIEHHSM KOH(JIKTIB, TUM CaMHUM IMOKpAaU[yIOYM HE TUIBKA CBOi MOBHI
HABUYKH, aJie i aJanTUBHICTh Y PI3HUX COMIAIbHUX KOHTEKCTax [2: 57].

3a ocTaHHI JECATWIITTS BIAOYBCS Nepexila BiJ CIPUUHATTS T'pU SK €JIeMEeHTa

po3Baru Ha ypori A0 il BU3HAHHS K CEPHO3HOTO IHCTPYMEHTY «CUTYaTHBHOIO
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HaBuaHHsM» (situated learning). BipTyanbHi Ta peanbHl POJIbOBI irpu 3a0€3IMEeUyIOTh
ABTCHTUYHUH JIOCBIJI, I 3HAHHS CTBOPIOIOTHCS Yepe3 KOHKPETHY MPaKTUKY [7].

JlociKeHHs TAKPECTIOI0Th, 10 POJIbOBA I'Pa MA€ BEJIMKE BUXOBHE 3HAUCHHS,
JOTIOMAaralouy 3rypTyBaTH KOJEKTUB 1 3allydaTd 10 aKTHUBHOI JISUILHOCTI HaBITh
HANOUTBII COPOM S3IMBUX Y4HIB. BaXKMBUM ICHUXOJOTIYHMM MEXaHI3MOM TYyT €
«3BUIBHEHHSD» OCOOMCTOCTI: KOJIM y4€Hb MPUIIMa€e poJib, BiH A€ B MEXaX BU3HAYCHOT
CUTYyallli, 110 J03BOJIIE MOMY HE PO3KPUBATH BIACHE «51», TUM CAMHUM 3HIKYIOUH
piBEHBb TPUBOXKHOCTI Ta 6ap’epu nepest myOIiuHUM BUCTYTIOM.

Hebatu y npodiIbHINA KO PO3TIIAIAI0ThCS K BUIA (popMa KOMYHIKATUBHOL
MPaKTUKH, M0 TMO€AHYe B co01 BepOaldbHy JUCKYCIIO Ta IHTEIEKTyalbHY
aprymeHnTanito. Jlociaip)KeHHsI OCTaHHIX POKIB BU3HAYalOTh A€0ATH K «KPUTHUHY
aJIBOKAIlIIO»: 11€ aJBOKailisi, 00 y4eHb MOBMHEH MPOMOHYBATH Ta 3aXWILNATH 17el, 1
BOHA € KPUTUYHOIO, OO BIH Ma€ OLIHIOBAaTH 17€i IHIIUMX, BUKOPHCTOBYIOUU
THCTPYMEHTH KPUTHYHOTO MUCIICHHS [8].

Meton nebaTiB gomomarae MOKpAallyBaTU HAaBUYKU CIUIKYBaHHS B TPy,
YMIHHS CIIyXaTW Ta BUCJIOBIIOBATH CBOIO TOYKY 30py. Temm st nebaTiB MOXKYTh
TOPKATUCS TIMPOKOTO CIEKTPa, BiJl COIIAJIbHUX MUTaHb O HAYKOBHX JOCIIKCHb,
10 J03BOJISIE YUHSAM PO3BUBATU HE JIMIIIE MOBHI 3/[1I0HOCTI, a i HABUYKU KPUTHUYHOTO
MUCJIEHHSI. Y4YHI HaBUYalOThCS (POPMYJIOBATH JIOTIYHI apryMEHTH, PO3BHUBATH CBOIi
1711, B3a€EMOJIATH 3 IHIIMMH yYaCHUKaMH pPO3MOBH, aJanTyBaTH CBOIO MOBY 0
PI3HHX COLIIAJIbBHUX KOHTEKCTIB.

Jlebatu MOAENMIOITh JAEMOKpPATHYHI MPOLECH, HANaloud YYHSIM MPAKTHUYHUN
JIOCB17] OOTOBOPEHHS Ta MPUMHSTTS PI3HUX TOUOK 30py. lle cmpusie BUXOBaHHIO
TOJIEPAHTHOCT1 IIOAO AYMOK OIIOHEHTIB Ta MIATOTOBIN JI0 KUTTS y BIAKPUTOMY
CYCIUIbCTBI. YYacHUKH Je0aTiB BYAThCS BIAMOBIAATH HAa KOH(MIIKTHI imei HE B
peXUMI aTaku, a B PEKUMI MOIIYKY ICTUHU, PArHy4d MEPEKOHATH Yepe3 JIOTIKY Ta
nokasw [8].

Omxe, aHanmi3 HAYKOBOTO JMCKYPCY CBIAYUTH MpO T€, 10 KOMYHIKaTHBHA
KOMIIETEHTHICTh CTapIIOKJIIACHUKIB OXOIUIIOE IIMPOKHUA CHEKTp JIHTBICTUYHUX,

COIIIAJIBHUX 1 KYJBbTYPHUX AacCMeKTiB, BUMararo4m KOMILIEKCHOTO MiAXoay 10 il
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po3BuTKy. CyyacHa IIKOJIa CTaBUTh 32 METy HE MPOCTO HAJaHHS rpaMaTUYHUX YU
JEKCUYHUX 3HaHb, a (POPMYBaHHS 37aTHOCTI €(PEKTHUBHO B3AEMOJISATH B PI3HUX
CUTYyaIlisIX, aJanTyBaTHCS 1O KOHTEKCTy Ta JOCSIraTd IIOCTAaBJICHUX IIed 3a
JIOTIOMOTOI0 MOBHU. Y I1IbOMY KOHTEKCTI pOJIbOBI Irpu Ta Je0aTH BUSBISIOTHCA
HANOUIBII PENIEBAHTHUMHU METOAAMH, OCKUIBKH BOHU MOJENIOIOTHh pPealibHl )KUTTEBI
CIeHapii, [O3BOJISIIOYM YyYHSAM EKCIIEPUMEHTYBaTH 3 PI3HUMH CTpaTerisiMu
CIIJIKYBaHHSI O3 PHU3MKY pealbHUX COIlaJbHUX HacHiAKiB. BoHu 3abe3reuyroTh
KOMIUIEKCHHM BIUIMB HA OCOOHMCTICTh, MO€JHYIOUM aKaJeMiuyHE 3pOCTaHHA 3
EMOIIIITHUM PO3BUTKOM Ta COILIAIILHOIO AN TaIlI€lo.
BIBJIIOT'PA®IA
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8. Snider Alfred C. Oral debate as a method for improving critical thinking
and creativity. University of Vermont. URL.:
https://www.uvm.edu/~debate/travel/china/chinaspeng.html (mata  3BEpHCHHS:
01.04.2026).

BIJOMOCTI ITPO ABTOPA
Jiana MuxaiijieBcbKa — MariCTpaHTKa MepIIOro poOKy HaBUaHHS (aKyJbTETy

1ICTOpUYHOI Ta (PLIOTOTIYHOT OCBITH Y MAHCHKOTO HAI[IOHAIBHOTO YHIBEPCUTETY.

EMOLIIHHUH KOMITOHEHT Y BJKHBAHHI SUBJONCTIF
HA MATEPIAJII CYYACHHUX KOMYHIKAI[IH B IHTEPHETI
Ajnina MOICE€BA (m. Ininpo, Ykpaina)

['pamaTuka € BaXKJIMBOIO rajdy33l0 MOBO3HABCTBA, 1110 BUBYAE 3aKOHOMIPHOCTI
(GhOpMOYTBOPEHHS Ta CIIOBO3MIHM B PI3HMX KOHTEKCTaX MOBH. BOHA € 3MIHHOIO Ta HE
CTATUYHOIO B YCHOMY MOBJIEHHI. [i akaJeMidyHMMH HOPMaMH MOKYTh HEXTYBATH, 1[0
Oy70 TOBEIEHO TIOMMUPEHHSAM COIIATbHUX MEPEeX, KOPUCTYyBauaMH SIKHX BOHa abo
OMHUHAaJjacs, ado CIpOITyBajacs.

OpgHuM 3 HaWACKpaBIIMX TpaMaTUYHUX OAWHMIL Yy (paHIly3bKid MOBI €
yMOBHHUU criociO (¢p. Subjonctif) BUKOPUCTAHHS SIKOTO BXOJAWUTH JIO0 PI3HOMAaHITHHUX
noTped MoBIl. BupakeHHs BBIUWJIMBOCTI, CTpaxy, OakaHHS Y TIITOTETUYHUX i, BCE
1€ TIEPEIAEThCS 3aBASKA YMOBHOMY CITOCOOY.

Ham Oyno 1ikaBo MpPOAOBXKHUTH HAIlle TOMEPEIHE TOCHIKEHHS 100
ocoOimBOCTe (PpaHIly3pK0i MOBH B IHTEpHET KOMYHIKallii, TOMy METOI0 JaHOl
poOOTH € PO3MIIsIT MPUCYTHOCTI uM 3aminu Subjonctif mpocrimmMu KOHCTPYKITiISIMU
Yyepe3 TEHJICHIIIIO 0 CIPOIIECHHS MOBH HE aKaJIEeMIYHOTO JTUCKYPCY.

[IpeamMeToM HAIIOTO IOCHTIKEHHS CIYT'YBAJIO BUKOPHUCTAHHS KOPHCTYBadyaMu
comiampHOi Mepexi «X» Subjonctif B cBOiX MOBCAKIEHHUX JOMHUCAX, IO
1MeHTU(IKYIOTBCS  SIK  TpaMaTUYHUM MOMEHT, B 1HGOpPMAIIHUX TPAKTUKAX

KOPHUCTYBauiB COLIMEPEXK.
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Hns  anamizy My  oOpaiud HAWMOMIMPEHINI KOHCTPYKIII IMICHS  SIKUX

000B’SI3KOBUM € BUKOPUCTaHHS pisHHX yacoBuX (popm Subjonctif (JomaTok 1).

de suis content

de suis triste

de suis triste
Hoaparox 1.

MartepianioM JOCHIKEHHSI CIYTyBaldd JOMUCH KOPUCTYBadiB COIaJbHOI
Mepexi «X1y, HalOLIBIIOK BIKOBOIO KATErOPI€0 KO € MONIoAb Big 18 1o 35 pokis,
o cTaHoBUTh 58%2. TlomiTukor mi€i cowiadbHOi Mepexki He 3a00pOHSETHCA
BUKOPUCTAHHS HEHOPMATHMBHOI MOBH, JIQJIEKTIB UM CIIEHTY, TOMY CaMme€ 3aBJSIKU
IILOMY CAalTy MU MOKEMO HalKpalle IpoiTIOCTPyBaTH )KUBE MOBIICHHS HOCIiB.

Baprto posmnouatu 3 TOro, 1mo cy4acHa ¢paHIly3bka MOBa BOJIOJI€ YOTHpPMA
oco0oBUMH criocobamu fiecioBa, cepea sikux: aiicHui (indicatif), HakazoBuii
(impératif), ymoBHuii (conditionnel), a Takox subjonctif [1].

3ams MpakTUYHOI UTIocTpalli crepiry Oyjo MpoaHali30BaHO KOHCTPYKIIIO
«Je suis contenty (ykp. A paouti).

.a just-yvan's (@]
o

OQuiii tellement, je suis content que tu sois d'accord avec moi, pareil je
suis aussi team mais quand j'ai vu la fin, son passé, son complexe
d'infériorité qu'elle avait a cause de ses échecs le perso ma vraiment

touché et voir les gens la craché dessus gratuitement me fait mal

Jopartoxk 2.
st anamizy BXKMBaHHS 111€1 KOHCTPYKIIIi, MICTs sIKOT 000B’SI3KOBE BKUBAHHS
subjonctif, B MOBCSIKIEHHOMY BXXWUTKY MU OOpaiu JBa BHIIAJIKOBI aKayHTH, SIKl
3aMmpomnoHyBajia HaM TuiaTdopma Ticis posmmupenoro nomyky (Homatox 2). (ykp.
«lupo xadxcyuu, s paouu, wo mu 31 MHOW no2ooxcycuica. A medxc eboniearo 3a

KOMAHOY, aie Koau s nobauus Qinan, ii Munyne, ii KOMIJIEKC HeNOBHOYIHHOCMI, KU

! «X» - komumHs corvepexa Twitter, siky Imor Mack odiriiftHo mepeiiMeryBas Ha «X».
2 Cnimparouncs Ha pociimkenns «X (Formerly Twitter) User Age, Gender, & Demographic Stats
(2025)» by Fabio Duarte.
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BUHUK uepe3 i HesOaui, ys 2cepoiHsi MeHe CNpasoi 380pywiund, i MeHi 0Oojsue

OUBUMUCS, SIK TH00U OE3NPUUUHHO i1 3HEBANCAIOMbY).

“7) Les Os Violets

Je suis content que tu sois la, cela dit. @

JloapaTok 3.

OOugBa mNpUKIAAM YITKO MPOUTIOCTPYBadd, IO HAaBITh Ha MPOCTOpax
IHTEepHETY, JIe BXKE HE J1I0Th TOUHI akaJeMiuyHl MOBHI MpaBuiia, KOPUCTyBadl BCE IIIE
JTOTPUMYIOThCSI BXHMBaHHs subjonctif Mpu MO3UTUBHOMY BHCIIOBJIIOBAHHI CBOIX
emottiit (Jomarok 3). (vkp «Ilpome a paouil, wo mu mym»y).

[Ile omHIErO KOHCTPYKITIETO, IO 3000B’s13y€ HAC 3BEpHYTHUCS 10 subjonctif € «Je
suis triste» (ykp. A 3acmyuenuit). B janomy npukiiajl CriocTepiraeMo, o eMoIinHun
BHUpa3 BXKUBAETbCS 3 subjonctif, 1m0 € MATBEPIKEHHSM TE€3U MPO BAXKIUBICTH HE
nuine dakty, a i eMomuiitHoro 3abapsinenns ([Jonatox 4). (vkp «Ha miti noenso, yeiti

enizo0 Oyno OIlCHO YIKABO OUBUMUCH, ale MeHi MpPOXu CYMHO, WO SKICMb MO20

eKpPaHy 3aHA0MO NO2AHA i BIH HCAXIUBO BIOMBOPIOBAB AHIME...»).

o Echo (in progress: god eater & orv) of

L'épisode était vraiment cool a suivre je trouve mais je suis un peu triste
que mon écran soit de trop mauvaise qualité et avait du mal avec

I'animé...

Jonartoxk 4.

Subjonctif He 3HUK 13 UKM(POBOrO MPOCTOPY, OJHAK HOTO YACTOTHICTH €
Ha0arato HWXXKYOIO B MOPIBHSIHHI 3 aKaJeMIYHUM Ta MUCEMHUM BUKOpPUCTaHHSM. B
IHTEpHET KOMYHIKaiii BIH Bce Ie 30epiraerbCsl IS MIAKPECICHHS HAIIoro
E€MOIIHHOTO CTaHy B OOMEKEHUX KOHTEKCTaX.

[lin gac cminkyBaHHS B 1HTEpHETI HOpMAaTHBHA (PpaHIly3bKa MOBA BiIXOJIUTH
Ha JPYTUNA TUTaH Ta BIJKPUBAETHCS KOPUCTYBAIlbKE BUIBHE KOJIO, J€ HOCIA MOXKE
NPUIYCTUTUCS TIOMHJIOK, HACHYyBaTH CBO€ MOBJIEHHS 1pOHIYHO-pEriOHAIBHUM
KOHTEHTOM YU TpaHC(HOPMYBATH rpaMaTHYHI KOHCTPYKIIIi.
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OtpuMaHi pe3yJIbTaTd PO3KPUBAIOTH MUISAX IS IMPIIKX JOCITIHKEHb YMOB Ta
4acTOTH BHKOpHCTaHHS Subjonctif Ta mocTymoBoro chopoIleHHS pedyeHb 3a

nomysipu3arii popm Conditionnel cepen kopucTyBadiB colliaTbHUX MEPEK.

BIBJIIOTI'PA®IA
1.  bapannes f. AxtyansHuii cran BukopucTtanss imparfait du subjonctif y
dbpaHITy3bKiii MOBI. 2021. URL.: https://philology.Inu.edu.ua/wp-

content/uploads/2021/04/subjonctif-imparfait_konkursna-robota.pdf (zara 3BepHeHHS
22.03.2026).

BIJOMOCTI ITPO ABTOPA
MoiceeBa Anina — crygeHTtka 4 kypcy HaBuaibHO-HayKOBOTO 1HCTUTYTY
«l'opniBcbkuit  1HCTUTYT 1HO3eMHUX MOB» JIBH3 JlonOacekuii JlepxkaBHuii

[lemaroriuauii YHIBEpCHUTET.

PEAIIBALIIA ITIXOHIB STEAM Y HIKIVIBHOMY BUBYEHHI
YKPAIHCBKOI TITEPATYPH
Cepriit MO3OJIIOK (m. JIyubk, YKkpaina)

21 cromiTT BUMara€ 3MIHM OCBITHBbOI MapaUurMH, BHXOAY 3a MEXI
MEXaHIYHOTO 3ay4dyBaHHS IS PO3BUTKY KPUTHYHOTO MUCJICHHS, KPEaTHBHOCTI,
CHIBIIpaIll Ta HABUYOK BHUPIIICHHS CKJIQJHUX MpodsiieM y cTyaeHtiB. [oryrouun
MOJIOJIb J0 HemepeadauyBaHOTO MalOyTHBOTO, TPaAMINAHI METOAW BUKJIAJAHHS
TYMaHITApHUX  JWCIMIUIIH, 30KpeMa  YKpaiHChbKOI  JTepaTypu, IOBHUHHI
eBOJIIOIOHYBaTH. HeoOXigHO 1HTerpyBaTH IHHOBAIIMHI TMIAXOAM, SKi CIpaB.i
3QJIy4aroTh CTYJEHTIB 1 PO3KPUBAIOTh OaraTorpaHHiCTh HaBUYAHHS, a HE MOKJIAaTUCS
Ha TpaJuIliiHEe, 4aCcTO 130JIb0BaHE BUKIIAIAHHS IIPEIMETIB.

Taka nepeoliHka BUMarae mneaaroriyHUX CTpaTeriid, siki aKTUBHO MOB'S3YIOTh
JiTEpaTypHi AOCTIIHKEHHS 3 IIMPIIMMHU IHTEJIEKTYaIbHUMU cepaMu, IEPETBOPIOIOYH
KJIACHY KIMHATy Ha IHTEPAaKTHUBHUHN MPOCTIpP. 3aCTOCOBYIOYH MPOTPECUBHI METOIUKH,
OCBITSIHU MOXYTh 3a0€3Me4yuTH, 100 TIuOOKI KYJIbTYpHI Ta ICTOPUYHI YSBJICHHS,

3aKJIaJieHl B YKpaiHCBbKIM JiTeparypl, 3aJUIIANNACA >KUBUMH Ta aKTyaJlbHUMH,
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HAJal0Yu CTyJEHTaM HE TUIbKA 3JaTHICTh I[IHyBaTH MHUCbMEHHE CJOBO, a U
MDKJIUCHMIUTIHAPHI HAaBUYKM, HEOOXITHI JJid OpIEHTYBaHHS Ta BHECKY B Hall
[IBUIKO3MIHHUI CBIT.

AxTtyanpHicTh: 1HTerpamis miaxoaiB STEAM (Hayka, TeXHOJIOTIs, 1HXKEHEpis,
MUCTENTBO, MaTeMaTHKa) y BHUBYEHHSA YKpaiHCBKOI JIITEpaTypu € HaA3BUYAIHO
aKTyaJIbHOIO JJIi BHUXOBAaHHA LITICHOI OCOOMCTOCTI, 37aTHOI JO CHUCTEMHOIO Ta
MDKJIUCIUIUTIHAPHOTO MHUCIICHHS. Takui MmiaxiJl He TIILKU 3HAYHO MiBUIIYE IHTEPEC
YYHIB JI0 TpeaMeTa, aje ¥ HAaOYHO JIEMOHCTPYE YacTO HEMOMITHI MIKIPEIMETHI
3B'SI3KM, IO JIKaTh B OCHOBI Cy4YaCHMX OCBITHIX CTaHAApTIB, TaKWX $K Ti, L0
Bijicrotoe HoBa ykpainceka mikona (HYmr). KpiM Toro, BiH akTHBHO CHpuUse
MOJIOJAHHIO TJIMOOKO BKOPIHEHMX CTEPEOTUIIB IIOAO YSBHOTO PO3PUBY MIXK
TEXHIYHUMU Ta TYMaHITAPHUMHU 3HAHHSMHU, TUM CAMUM TOTYIOUM BUITYCKHUKIB OUIBIII
KOMILJIEKCHO J10 OaraTOrpaHHUX BHKIHMKIB LU(POBOI €MOXH Ta KOHKYPEHTHOIO
r100aIbHOTO PUHKY Mparii.

Mera: pocnigxeHHsT 0a3yeThbCsi Ha NPUHIMIAX IHTETPATUBHOTO HaBYaHHS,
KOHCTPYKTHUBU3MY Ta KOMIIETEHTHICHOTO MIAXO0My, IO Tepeadavyae akTUBHY POJIb
YYHsI Y TpoIieci Mi3HaHHs. 3aCTOCOBaHa METOJIOJNIOTISI BKJIIOYAE€ TEOPETHUHUN aHai3
HAyKOBO-MearoriyHoi  jitepatypu 3 nutaib STEAM-ocBiTH Ta METOIUKH
BUKIIQJIaHHs JIITepaTypH, CHUHTE3 IEpPEelIOBOT0 MEAaroriyHOro JAOCBiTy, a TaKOX
MOJICJIIOBAHHSI Ta anpoOallit0 KOHKPETHUX IHTETPOBAHMX YPOKIB Ta MPOEKTIB, SIKI
JIEMOHCTPYIOTh MPAKTUYHY I[IHHICTh 3aIPONOHOBAHUX TT1IXOIIB.

OcHoBHa i7Ies Ta apryMEHTU: OCHOBHA Te€3a I[i€l poOOTH MOJSTaE B TOMY, IO
[iJIeCIpsIMOBaHe BIpOBaKeHHs KoMroHeHTIB STEAM y BukiagaHHs yKpaiHCHKOI
JITEpaTypyd HE TUIbKU TOTNIMOIIOE PO3YMIHHS YYHSIMU JIITEPATYpHUX TEKCTIB Ta
iXHBOTO KYJBTYPHOTO KOHTEKCTY, aje ¥ KPUTUYHO PO3BHUBAE HEOOXITHI KOMIIETEHIT
21 cronittsa. el Tpanchopmaliiiiiuil pe3ynbTaT AOCATAETHCS MUITXOM MEPEXoay Bij
NACUBHOTO CHOPUMHATTSA 1HGOpMaIi 10 AaKTUBHOIO MPOEKTHOTO HaBYaHHS,
3a0XOUYEHHS EKCIEPUMEHTIB 3 TEKCTaMH Ta BHKOPHUCTAHHS CY4aCHUX TEXHOJIOTIM.
Takuii miaxix ePeKTUBHO pyilHY€e TpaauliiHI IUCUUILTIHAPHI 0ap'epu, CTUMYJIIOIOUU

TUM CaMUM CTIPaBJli MDKIUCITUTUTIHAPHHUM CTIOCIO MUCIICHHS CEPEe]l yUHIB.
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OOrpyHTYBaHHS: 11€ JOCJIJKEHHS IPYHTYETHCS Ha MPUHIMIIAX THTErPATUBHOTO
HaBYaHHS, KOHCTPYKTHBI3MY Ta KOMIICTCHTHICHOMY IIIJIXOMd1, SIK1 IependadyaroTh
aKTUBHY pOJIb CTyJIeHTa B Tpoleci HaOyTTd 3HaHb. BukopucraHa MeTOHOJOTIS
OXOIUTIOE TEOPETUYHMM aHalll3 HAyKOBOi Ta MENaroriyHoi JITepaTypu 3 IUTaHb
ocBeitu STEAM Ta MerTondiB BHUKIAIaHHS JITepaTypu, CHHTE3 MEpPEIOBUX
NeAaroriyHNuX TPAaKTHK, a TaKOXX MOJECNIOBAaHHS Ta amnpoOalil0 KOHKPETHUX
IHTETPOBAHUX YPOKIB 1 MPOEKTIB, Ki €(PEKTUBHO IEMOHCTPYIOTh IPAKTHUYHY LIHHICTh
3aMpONOHOBAHMX ITiTXO/IB.

STEAM AK IHCTPYMEHT JI1 BAOCKOHAJIEHHSA JITEPATYPHOI'O
AHAJI3Y

[HTerparis €JIEMEHTIB STEAM JI03BOJISIE YUYHSAM 3I1MCHIOBATHA
0araToBUMIpHUN aHali3 XYJO0KHBOTO TEKCTY, BUXOISYM 3a PaMKH TPATUIIAHOTO
JiTepaTypo3HaBcTBa. Lle peanidyeThcsi uepe3 BUKOPUCTAHHS €JIEMEHTIB COIIOJIOTI,
ncuxoJiorii ta ictopii (Science) A aHali3y MOTHBAIl MNEPCOHAXKIB, COLIAIBHHUX
KOH(JIIKTIB Ta iICTOPUYHOTO KOHTEKCTY TBOpiB. Hampukiaa, BUBYEHHS MOBEIIHKOBHX
natepHiB repoiB «KaligameBoi ciM'» 3 MO3MIIN COLIANBHOI MCHXOJOrii ado
JOCITIJIKEHHSI BIUIMBY HAayKOBO-TEXHIYHOTO TPOTPECYy Ha CBITOTVISAN TIEPCOHAXKIB Y
TBOpaxX (PyTypHCTHYHOTO HANIPSIMKY YKPATHCHKOI JTITEpaTypH.

TakoX 3aCTOCOBYEThCS KIJIBKICHI METOAM (CTaTUCTUKA, aHal3 JdaHUX)
(Mathematics) /uisi BUBYEHHSI TIOETHYHOTO PO3MIPY, PUTMY, YaCTOTHOCTI BXKUBAHHS
MEBHUX CJIIB 4M 00pa3iB, 110 J03BOJISIE€ BUSBIISITH MPUXOBAHI 3aKOHOMIPHOCTI Y CTHII
aBTOpa (Hampukian, ctujgomeTpis TBopiB Tapaca IlleBuyenka). JlomatkoBo, 1ie
BKJIIOYA€ 1MOOYI0BY TpaikiB pO3BUTKY CIOKETHOI JIHIT Ta Bi3yalli3allifo XpOHOJOTIi
TIO1M.

3 imkeHepHoi Touku 30py (Engineering) BinOyBaeTbcsi aHami3 CTPYKTypHU
TBOPY SIK 1HXKEHEPHOI KOHCTPYKIII — SIK €JIEMEHTH CHOXKETY, KOMITO3HUIIi, CUCTEMHU
o0pa3iB «CKOHCTPYHOBaH1» aBTOPOM JIJIsl JOCSTHEHHs NeBHOTO edekty. Ilpu mpomy
YUHI MOXYTb «JIEKOHCTPYIOBATH» TBIP, a MOTIM «PEKOHCTPYIOBATH» MOTO €IEeMEHTH,
3MIHIOIOUH TI€BHI TapaMeTpH 1 CIIOCTEPIralouu 3a pe3yabTaToOM.

Hapemri, BukopuctoByetbes mudposi inctpymentu (Technology) — nmporpamu
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JUUISL aHaJT13y TEKCTIB, IHTEpaKTUBHI KapTH, YaCcOBI1 IIKaJIW JUIs Bizyaizaiii iHpopMmaiii
npo TBip, Horo aBTopa, KOHTEKCT. lle Takoxx mepeabavae cTBOpeHHs 0a3 JaHHMX
NEPCOHAXIB, MOAIM, TEMATHUYHUX 3B’ SI3KIB M)XK TBOPAMH PI3HUX aBTOPIB.

BucHoBoK: Ha 3akiHYeHHS CJIiJ] 3a3HAYUTH, 1110 iHTerparis miaxoaisB STEAM y
BUBUYEHHS YKPATHCHKOI JITepaTypu BUXOJIUTH 3a MEXI MPOCTOI MeAaroriyHoi MOJu;
BOHA € CTpaTeriyHUM 1 HE3aMIHHUM HaNpSIMKOM pO3BUTKY CydacHOi ocBiTh. Lls
1HHOBAIlIlfHA cHCTEeMa J03BOJISIE PO3KPUTH O€3MEKHHMI MOTEHIad HE TITIBKU CaMOro
npeaMeTa, MepeTBOPIOI0YM HOro Ha KBaBy, IHTEPAKTHBHY IUCHHIUIIHY, aje W, 110
HaWBaXJIMBIIIE, 1HIAMBIIYATbHOCTI KOXKHOTO CTYyJCHTA. 3aiiMalOuKcCh JITEPaTyporo
Kp13b MPU3MYy HayKd, TEXHOJIOT1H, 1HXEHepii, MUCTEITBA Ta MAaTEeMAaTHKH, CTYJICHTU
PO3BUBAIOTh OUIbII KOMIUIEKCHE Ta HIOAHCOBAHE PO3YMIHHS TEKCTIB 1 CBITY, SIKAA
BOHU BiJI0OpaaroTh.

Le#t muiax € BUPIMIATBHUM JJIsI BUXOBAaHHS MailOyTHBOTO TIOKOJIIHHS, 3AaTHOTO
Habararo Oulbllle, HIK MPOCTO LIHYBATH XYJOXHIO Kpacy HaIllMCaHOro cioBa. BiH
BUXOBY€E OCOOHCTOCTEH, 3JaTHUX KPUTHUYHO MHUCIUTH, TBOPYO MIAXOAUTU J0O
1HHOBaIlll Ta €(EeKTUBHO JISITU B CBITI, IO MOCTIHHO TPUCKOPIOETHCA, [I€
HAJ3BUYAlHO BAXKJIMBOIO € 3JaTHICTb CHHTE3YBaTH 3HAHHS 3, 3/4aBajiocst O,
HECYMICHUX Traiy3eil. YCHIIHO MOEAHYIOUM TyMaHITapHI 3HAHHS 3 TEXHIYHOIO
KMITJIUBICTIO, CTYJEHTH OTPUMYIOTh MOKJIMBICTh BHPIUIYBaTH HAWCKJIAIHIIII
BUKJIMKH CYy4YaCHOTO CYCHJIbCTBA, TOTYIOUHUCHh CTATH YHIBEPCATbHUMHU MHUCIHUTEIISIMU,
1HHOBAaTOpPaMH 3 €MIATIE0 Ta aKTUBHUMH I'POMAITHAMHU CBITY 21 CTOMITTS.
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OYHKUIOHYBAHHA ®PA3EOJIOII3MIB 3 KOMIIOHEHTOM-
YUCITIBHUKOM: 3ICTABHUH ACIIEKT
Ceitnana HACAKIHA (M. Ogeca, Ykpaina)

®pazeoioriuHa CUCTEMa MOBH € JHKEPEIOM KYJIbTYPHOI CHAAIIMHU, OCKUIBKH
came B Hill aKyMyJIIOETbCS CBOEPITHUHN KO/ HalllOHAIbHUX CUMBOJIB, . YKpaiHChKa Ta
aHrifickka MOBHM  XapaKTepHU3YIOTbCS  PO3BHHEHMM  KOPIIyCOM  YCTaJeHHX
dbpazeosoriamiB. Y 1bOMy KOHTEKCTI 3ICTaBHMH aHaji3 (¢pa3eosoriaMmiB 13
KOMIIOHEHTOM-YUCTIBHUKOM  BIJIKpUBA€ LIMPOKI MOJIHMBOCTI JJS  TJIHOIIOTO
PO3YMIHHS HAIlOHAJbHO 3yMOBJEHUX Mojened. Takuil Miaxid y3TOKYETbCS 3
nosuniero H. ®@. BenxuHoBuY, siKka HAroJourye, Mo AOCTIKEHHS (Ppa3eoaoriqHol
CUCTEMH Ja€ 3MOTY PEKOHCTPYIOBAaTH CYKYIHICTh YSABIEHb HApoOAy PO CBIT,
3YMOBJICHUX HOro MeHTaiTeToM [3: 158].

TeopeTKo-MeTOA0JIOTTYHI 3acaau AOCIIKEHHs (pa3eosorii Oyo 3aKiajaeHo
y Opamsgx Takux ydeHux, sk b. M. Axniok, B. B. XKaiiBoponok, 1O. O. XKiykrenko,
P. II. 3opiByak Ta iH. BogHouac, mompu 3HaYHUN O0OCSIT HAYKOBUX PO3BIJIOK,
npoOJieMa 31CTaBHOTO aHalli3y (pa3eooTIUHUX OJUHUIIb, 30KpeMa 3 KOMIIOHEHTOM-
YHUCIIBHUKOM, 3aJIMIIAETHCS HEJAOCTATHHO OMPAllbOBAHOIO Ta MOTPEOY€ MOAAIBIIOrO
HAayKOBOro ocMucCieHHs. OO0’€KToM JOOCHIKEHHs € (pa3eosoriuHl  OJUHUII
YKpAiHCBKOI Ta aHIJIHACHKOI MOB, TOJI SIK MPEAMETOM BHCTYMNAIOTh HalllOHAJIBHO-
cnenudiuHi  KoHOTalii ¢pa3eosori3MiB 13 YHCIIBHUKOBUM KOMIIOHEHTOM Y
NOPIBHSIBHO-TUIIOJIOTTYHOMY aCHEKTI.

Oco6muBICTIO YKpaiHChKO1 (pa3eosiorii € ii TICHMIA 3B’SI30K 13 HAPOJHOIO
KyJbTYypOl0, TOOYTOM 1 TpPaguIIHHUM CIIOCOOOM KHUTTS, IO 3YMOBIIOE BHCOKY
00pa3HiCTh, MeTaOopUUIHICTh 1 €MOIIIMHO-EKCITPECUBHE 3a0apBIICHHS
dbpa3eonoriyHNX OJUHUIL. YKpaiHChKI (PpaszeosiorismMu (popMyBaiucs Ha MEPETHHI
PI3HUX KYJbTYpHHX HIapiB — (DOIBKIOPHOTO, ICTOPUYHOT0, MOOYTOBOI'O Ta YACTKOBO
peniriiHoro — 1 BigoOpaxaioTh OaraTOBUMIpPHY KapTHHY CBITY HOCIiB MOBH.
30kpema, YKpaiHChKiA (pa3zeocucTemMi MpUTAaMaHHUW TICHUN 3B 30K 13 HAPOIHUM
noOyToM Ta (OJIBKIOPOM (HAMPUKIAL, 6I0 2OpUIKA MPU BepuiKd, NOI08AMuU 3d

osoma s3auysamu, cim n’smuuyb Ha mudicoens). Came 119 oOpa3Ha HACHYCHICTH 1
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€THOKYJIbTYPHAa MAapKOBaHICTb CTAaHOBJISITH OJHY 3 KJIIOYOBUX BIJIMIHHOCTEH
YKpaiHChKOi (Ppa3eooriyHoi CHCTEMH.

HarowmicTe B aHTJINACHKIA MOBI YHCIIBHUKOBUN KOMIIOHEHT YacTO BTpadae
KUTbKICHE 3Ha4YeHHS, Ha0yBarOYM CHMBOJIIYHO-00pa3Hoi (PyHKIi. [1ioMu Ha KiiTanTt
«all in one piece» um «to be in two minds» KeMOHCTPYIOTH, SIK YHCIIO CTa€ 3aCO00M
CEMaHTUYHOTO TIOCUJICHHS BHCIOBY. B aHrmiiicekii (pazeonoriunii cucremi
0COOJIMBOI BHPA3HOCTI HAOyBarOTh 1JIIOMH 3 YHUCIIBHUKOBHM KOMIIOHEHTOM, CEpell
skuX, 30kpema, all in one piece (winmid, HeymkokeHMid), t0 be in two minds
(BaraTmcs, mepeOyBaTH B CcTaHi Hepimrydocti), t0 be in seventh heaven (BiguyBaTn
HAJ3BUYAiHy pajJiCTh, CTaH IIACTsA). 3a3HaueHi (pas3eosyoriyHi  OJUHUII
JEMOHCTPYIOTh, IO YHUCIIBHUK y iX CKJa/ll BAKOHYE HE CTUIbKU KUIBKICHY, CKIJIBKU
CUMBOJIIYHO-00pa3Hy (YHKIIIO, TITOCHIIOIOYH EKCIPECHBHICTh 1 CEMaHTUYHY
HACUYECHICTh BUCIIOBY.

BaratokomnoHeHTHa CTpyKTypa (pa3eosoriaMiB Ja€ TMIJACTaBH PO3IIISIAATH
(dpa3eosorito K BaXXJIUBUNA KOMIIOHEHT MOBHOI KapTHHU CBITY. Y IbOMY KOHTEKCTI
ciaymHow € ayMka b. M. AskHIOKa, SIKMH MIJKPECITIOE, 0 MOBHA KapTHHA CBITY,
BiloOpakeHa y ¢paseosorii, mojaioHa 0 MO3aiKu, siKa J03BOJIAE MPOCTEKUTH HE
JIMIIE LUTICHI 00pa3u, a i iXH1 CKJIQJHUKA — OKPEM1 CEMaHTUYHO 3HAUyUIl €J1eMEHTH
[1: 84]. BinnoBigHO, ()pa3eonoriyHi OUHHIN BUKOHYIOTh HU3KY BOKIMBHX (DYHKIIIH,
30KpeMa CHUMBOJII3allil0, CTEPEOTHUITI3AII0 Ta €TaJOHI3allll0 MOBHOTO JOCBIIY, IO
Bijg3Havae i O. Apedbena [2: 86].

[lincymoByrO4HM, BapTO 3a3HAYUTH, IO 3ICTABHUN aHami3 YKpaiHCHKOI Ta
aHTIIHACHKOI (Ppaszeosorii 3 KOMIOHEHTOM-YMCIIBHUKOM 3aCBIAYY€E 3 OJHOTO OOKY —
TUIOJIOTIYHY CHOPIJHEHICTh €BPONEHCHKUX KYyJIbTYPHUX KOMAIB, a 3 IHIIOTO —
BUpa3Hy HAllOHAIbHY CHEIU(iIKy, 3yMOBJIEHY YHIKAJbHUMHU ICTOPUYHUMU Ta
COLIIOKYJIbTYPHUMU YHHHUKAMH.
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BIJOMOCTI ITPO ABTOPA
Caitnnana Hacakina — xanaunat ¢UIONOTIYHUX HAyK, JOLEHT Kadeapu

CYCIUJIBHO-TYMaHITapHUX HayK OIeCHKOTO JAEP>KABHOTO arpapHOTo YHIBEPCUTETY.

AHAJII3 THIIOBUX ITEPEKJIAJIALIBKHX IIOMHUJIOK IIPH POBOTI
3 HIMEIIbKUMH [JIIOMAMH
€auszaBera HOBOXATHS (Aninpo, Ykpaina)

Y cywyacHOMy mepeKkjaJ03HaBCTBI MpoOjemMa TOMWIOK IMpH Mepeaayl
(dbpazeosiori3MiB  pO3TISAIAETHCS K OJHA 3 KIIOUOBHMX, OCKIIBKM CaMme 1J110MU
HAWYYTIUBINII JO TOPYIIEHHS CEMAaHTUYHOI, CTHJIICTUYHOI Ta MparMaTU4YHOI
aJIEKBAaTHOCTI.

Taki  NMOMWIKM  BHUHUKAIOTh  NEPEBAXHO  Ye€pe3  HEpO3Mi3HABAHHSA
(G pa3eosOriYHOrO XapaKkTepy BUCIOBY, HEJOCTATHE 3HAHHS KYJIbTYPHOTO KOHTEKCTY
a0 HeBMiHHA 00paTH BiINOBINHY NepeknafalbKy cTpaTeriio. IX cucremaTH3aiis
JI03BOJISIE€ HE JIMILE ONMUCATH TUIOBI TPYIHOIII, a i OKPECIUTH IUISXU iX MOJ0JIaHHS
[6, c. 235].

OCHOBHI TUITM TOMUWIOK Y TIepekial (ppa3eosori3mis:

1. OyKBaJIi3M (JIOCTIBHUM TIEPEKIIaN);

2. ITHOPYBaHHS CTHJIICTUYHOTO 3a0apBJICHHS;

3. TIOMMUJIKOBA 1JIeHTU(DiKalIg Ppa3eosorizmy;
4. HaaAMIpHA ajmanTailis («rinepykpaiHizamisng);

5. CTPYKTYpHI MOPYILIECHHS.
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BykBaii3m € ofHi€r0 3 HAUTIOMMPEHIMNX TOMIIIOK, OCOOJIMBO HAa MOYaTKOBHX
eTanmax IepeKIajanpkoi JisubHOCTi. MOro CyTHiCTH moONsArae B MeXaHidHOMY
NIEPEHECEHH] 3HaUe€Hb OKPEMHUX KOMIIOHEHTIB (hpazeosioriamy 0e3 ypaxyBaHHS HOTO
IUTICHOT ceMaHTHKH [2, ¢. 50].

Knacumunum npuxitagom e Ich verstehe nur Bahnhof, mo OykBaisHO 03HaYae «si
PO3YMIiI0 JIHIIIEe BOK3aJ», ajle HACIIPaB/Ii Iepelae 3HAYCHHS MOBHOI HE3PO3YMIJIOCTI —
«1 Hiyoro He Tammoy». Ilomiono, Hals- und Beinbruch ne mepeknamaerscs sk
«371aMaii MU0 1 HOTY», a BIATOBiZa€e yKpaiHChKOMY «HI MyXy, Hi mepa». Bupa3 ins
Gras beillen («kycatu TpaBy») 03Hadae «rmomMepTH», a Tomaten auf den Augen haben
(«MaTu MOMIJIOpY HA 0YAX») — «HIYOTO HE TTOMIYaTH».

HonatkoBumu mpukiagamu € den Loffel abgeben («Bimmatu moxky») y
3HaveHHI «momeptu» Ta auf Wolke sieben sein («Oytu Ha cboMmiit xMapi») — «OyTH
HA3BUYAHO MACIMBUM». Y BCIX IIUX BUNAJKaX OyKBaJbHHUI NEpeKIIaj] MPU3BOINTh
JI0 BTPAaTH CMUCIY 1 CTBOPIOE KOMIYHUH e(eKT [4, c. 78].

CruinicTyHa aJeKBaTHICTh € HE MEHIII BOXXJIIMBOIO, HXK ceMaHTH4HA. [loMuika
BUHUKAE TOJI, KOJIM TMEPeKIaaay Tepeiae 3HAYCHHS NMPaBUJIbHO, alie HE BPaXOBYE
TOHAJIbHICTh BHUCIIOBY.

Hanpuxkman, Quatsch! y po3aMoOBHOMY MOBJICHHI O3HA4a€ «IypPHHI!», TOII sK
NepeKyIall «HICCHITHHIS» 3BYYHTh HAATO KHIKHO. Bupaz Spinnst du? («tu mro, 3
ry3ay 3°ixaB?») He CJiJ mepenaBaTH SIK HEHTpanbHe «TH momuisemicsy. Klappe
halten! kpame nmepexiacTu sk «3aMOBKHH!», a He «Oyb J1acka, moMoBUiTh». Das ist
doch Unsinn! — «ie s aypHuLis!», a He «11e HEJIOTITHOY.

Jlo wiel >x rpynu Hajexath verdammt! («uopTt 3abupaii!») Ta Mist!
(«xanemnal!y), e BAXXJIUBO 30€perTH eMOIIINHICTh 1 pO3MOBHUMN xapaktep [3, ¢. 179].

Ileit T TIOMWUIKM BHHHMKAaE€ TOJI, KOJIW TIEepeKiagad HE PO3Ii3HaE
(b pa3eooriuyHy OJUHUINO SK IUTICHY cTpyKTypy. Hanpuknan, den Kopf in den Sand
stecken He o3Hauvae (Gi3uyHy Jit0, a Mepeaac 3HaAUCHHS «yHHUKAaTH mpodiaemy». auf dem
Holzweg sein — «momunsatucs», a He «iTH JaepeB’sHOr0 mopororo». das Handtuch

werfen o3nauae «37aTucsa», a HE «KUHYTU pyIIHUK». [Hm npuxtanu: die Flinte ins
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Korn werfen — «omyctutu pyku», auf groBem Ful} leben — «kutu poskimmo». Y
KOXXHOMY BUMAJKy OyKBaJIbHE CIIPUNHSATTS PYWHY€ CMUCI BUCIOBY [1].

Lls moMunka € MPOTUIIEKHOIO 10 OykBanizMy. BoHa momsirae y HaaMipHOMY
MpParHeHHl «HAOJU3UTU» TEKCT J0 YKPAiHCHKOTO YWTaya IUISXOM BHUKOPUCTAHHS
SICKpaBO HAIllOHAJTBHUX BUPA3iB, SIKI HE BIAMOBIIAl0Th OPUTIHATY.

Hampuknazn, mepegada HEHTPaTbHOTO HIMEIBKOTO BHCIIOBY 4epe3 JMialIeKTHI
a00 (OJBKIIOPHI YKpalHChKI 3BOPOTH CTBOPIOE CTUICTHYHHI nucoHanc. Geld wie
Heu haben («marm GaraTto rpoiieii») He BapTO MEPEKIaaTh K «TPOIICH Kypu HE
KJIIOIOThY, SKIIO II€ He BimmoBimae cTwiato Tekcty. fix und fertig sein — «OyTu
BUCHAKEHUM», a HE «SK BUYABJICHHUMN JTUMOH» ¥ (hOpPMATIbHOMY KOHTEKCTI.

[HII NpUKITaau: BUKOPUCTAHHS apXai3MiB, J1aleKTU3MIB a00 TYMOPUCTHYHUX
MPUKA30K Y CEPHO3HOMY TEKCTI, 110 MOPYIIY€E HOTo TOHAIBHICTS [3, c. 179].

CTpyKTypHI TOMHWJIKHA BHUHUKAIOTH YHACHIIOK HEMPaBUILHOTO BiATBOPCHHS
rpaMaTU9YHOi a00 CHHTAKCHYHOI opradizaiii ¢paseosoriamy. Hanpukian, aus dem
H&auschen sein o3Havae «OyTH B 3axBaTi», a He «OyTH 3 XaTuHKW». Bupas Hab und
Gut citig meperaBaTH SIK «yce MaiiHO», a He KaJIbKOBaHE «00p0 1 MaitHOY.
JlogaTkoBUMU MpUKIagaMu € Unter vier Augen sprechen — «roBopuTH Bid-Ha-Biuy,
Hand in Hand gehen — «#itu mniu-o-rutiuy, auf eigenen Beinen stehen — «OyTu
CaMOCTIMHUMY. Y IMX BUNAJKaX BOXJIUBO 30€piraT IJIICHICTh KOHCTPYKIII [5].
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BIOMOCTI ITPO ABTOPA
HoBoxatus €amn3aBera — ctynentka 4 kypcy HHI «"opniBchkuii IHCTUTYT

1Ho3eMHUX MOB» JIBH3 «JloHOackkuil nepKaBHUN MEJAaroriYHUI YHIBEPCUTET

JEKCHKO-I' PAMATHYHI OCOBJIHBOCTI AHITIOMOBHHX
DPA3ZEOJIOII3MIB 34 TEMOIO «MO/1A»
Biraniit OHAIIBKHM (M. Xapkis, Ykpaina)

®pazeoyioTiyHU  CKJIaJ] MOBH € OJHUM 13 HaWBUpa3HIMIUX 3aco0iB
pernpe3eHTalli KyJbTYpHUX YSBICHb, COLUIAIIBHUX MPAKTUK 1 I[IHHICHUX Opl€HTaIlli
MOBHO1 CNUIbHOTU. OCOOJIMBUI IHTEPEC Y LIOMY ACIEKTI CTAHOBJIATH (PPa3eooriuHi
OJIMHUIIL, TIOB’S3aH1 3 TEMOI MOJM, OCKIJIbKA BOHH BiJI0Opa)karoTh HE JHIe cepy
OJIATY YW CTHIIIO, @ W MIUPIIANA KOMIUIEKC YSBIICHb IMPO MPECTHUX, HOPMATUBHICTD,
1HJIUB1 Ay JIBHICTD, COIliaJIbHE CXBAJICHHS Ta CUMBOJIIUYHUM cTaTyc [1; 2].

VY cyyacHOMY aHTJIOMOBHOMY JIUCKYpCl MOJia (PYHKITIOHYE sIK OaraTOBUMIpHUI
COIIIOKYJIbTYpHUIN (eHoMeH. BoHa moB’s3aHa 3 MexaHI3MaMM CaMOIIpe3eHTallli,
rpynoBoi igeHTHdIKaIii Ta comiansHOi AudepeHiiamni, a ToOMy aKTHBHO
BepOai3yeTbcsli HE TIIBKM Ha PIBHI OKpEeMHUX JIeKCeM, a ¥ y CTIHKHX
cioBocnofiydeHHsAX Ta ¢paseosorizmax [1]. Came ¢paszeosioriudi OJUHMIN JAOTh
3MOTYy MPOCTEXKUTH, SIK Y MOBI 3aKpIIUTIOIOTHCS TUIOBI OIIIHKA MOJHHX SIBHII 1 SIK
MOBIIl 1HTEPIPETYIOTh B3a€EMO3B 30K MIXK 30BHIIIHIM BUIJISI0M, CYCHIJIBHUM

BU3HAHHAM 1 OCOOMCTICHUM CTHJIEM.
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3-MOMIXK aHIJIOMOBHHUX ()pa3eosIori3MiB 3a TEMOIO «MO/1a» MOKHA BUOKPEMUTH
KUJIbKa OCHOBHUX CEMaHTUYHUX rpyIl. [lepiry cTaHOBISTH OJUHUII, IO BUPAKAIOThH
aKTyaJIbHICTh a00 HeakTyaslbHicTh cTrutro: In fashion, in vogue, out of fashion, old-
fashioned. Taxi Bupa3u BepOami3ylOTh YacOBHMH BHMIp MOIH, ii MIHJIMBICTB 1
3aJIeKHICTh B JWHAMIKM CYCHUIBHMX CMakiB. Jlpyry rpymy YTBOPIOIOTh
dbpazeonoriamMu, MOB’s3aHl 3 BpPaKEHHSIM, SKE CIPABISIE 30BHIMIHIA BUTISAL: turn
heads, dressed to kill, steal the show. ¥V nux ogumHmMusgx mMomgHHii 00pa3 mocrae sk
3aci0 CHJIBHOTO COLIIaTbHOTO BILIUBY, IPUBEPHEHHS yBaru i myOmiuHO1 1eMOHCTpallii
npuBaOIMBOCTI. TpeTio TpyIly CTaHOBIATH (Ppa3eosiori3Mu, IO AKIEHTYIOTh Ha
CaMOBUpPaXCHHI Ta CUMBOJIIUHIN QyHKIT oasry: fashion statement, make a statement
with fashion, runway material, catwalk ready. Tyr Moma OCMHCITIOETBCS SIK
HeBepOanbHa (opMa KOMYHIKAIlli, 32 JOMOMOTOIO SIKOT JIFOJMHA TPAHCIIOE BIIACHY
1ZIEHTUYHICTb, COLIIAJIbHI MpeTeH31i ab0 ecTeTuuHi opieHTupH [1; 2].

Oxkpemoi yBaru 3aciiyroByoTh (hpa3eosiori3MH 3 IpOHIYHUM a00 KPUTUYHUM
3Ha4YeHHsAM, 30kpema fashion victim, fashion police, slave to fashion. Bonu
BiI0OpakaroTh aMOiBaJ€HTHE CTABJICHHS 10 MOJAM B aHTJIOMOBHOMY CYCHUIBCTBI: 3
OJIHOTO OOKY, MOJIa aCOILIIOETHCS 3 HOBU3HOIO, MPUBAOJIMBICTIO Ta MPECTIDKEM, a 3
THIIIOTO — 31 CTAHAAPTU3ALIE€I0, TUCKOM 1 3aJI€KHICTIO BIJl 30BHIIIHIX O4iKyBaHb. Came
I Tpyna OAWMHUITL HAMOUTBIT BUPA3HO JEMOHCTPYE, 110 MOBHA PETpE3eHTAIlisT MOIN
HE € HeUTPaJIbHOI0, @ MICTUTh ITOMITHHH OIIIHHUN KOMIIOHEHT [2].

VY CTpyKTypHOMY IUIaHI aHTJIOMOBHI (Ppa3eoyiori3Mu 3a TEMOK «MOJIa»
BUSIBJISIIOTH TIOMITHY PI3HOPIAHICTE. Y OCHIKYBAaHOMY MaTepiayli IpelcTaBleHl
niecnmiBHl KoHCTpyKIii (turn heads, steal the show, make a statement), imeHHHKOBI
conyku  (fashion statement, fashion victim, runway material), a Ttakox
npuiiMEHHUKOBO-IMEHHUKOBI Mozeni (in vogue, out of fashion). Taka cTpykTypHa
BapIaTUBHICTh  y3TOJUKYEThCS 13 3arajJbHUMU  KpUTEpIIMH  Kiacudikarii
(bpazeosoTYHUX OAUHUIIb, JJIsSI SKUX BU3HAYAJIBHUMHU € CTIHKICTh, BIITBOPIOBAHICTD,
CEMaHTHYHA IUIICHICTh 1 YacTKoBa abo IMOBHA imioMaTHuHICTh [3]. BogHodac came

MO€ETHAHHS JIEKCUYHOI CTIMKOCTI 3 ()YHKII1OHAJTBLHOIO THYUKICTIO 3a0€3Ieuy€e aKTUBHE
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BUKOPUCTAHHA LIUX OAMHUIIL Y PI3HUX TUIAX UCKYPCY — XYJO0KHbOMY, MEJIIHHOMY,
PEKIIaMHOMY Ta PO3MOBHOMY.

[TokazoBuM MatepiasioMm s aHami3y € poman JI. Baticoeprep The Devil Wears
Prada, y skoMy MOjHA iHIyCTpis IOCTA€ HE JIUIIEC TEMATUYHUM TJIOM, & i OKpEMHUM
COIIIAJILHUM CBITOM 31 CBOEIO i€papxi€ro, puTyajsaMd Ta MOBHUMH Komamu [1; 4].
®pazeonori3mMu, MOB’s3aHI 3 MOJOI0, BUKOHYIOTH y IIbOMY TEKCTI HE TUIbKHU
HOMIHATUBHY, a M XapakTepoTBOpuy (GYHKIIIO: BOHU JOMOMAaraloTh MOJIEIIOBATU
CHCTEMY LIIHHOCTEH MEepCOHAXIB, MEPEIaBaTU HANPYTYy KOHKYPEHTHOTO CEPeIOBHIIA,
aKIIEHTYBaTU Ha POJI1 30BHINIHOCTI K 1HCTPYMEHTA BJaJM, YCHIXYy Ta CUMBOJIIYHOTO
nominyBaHHs. Came ToMy (pa3eosoriyHi OJUHUIII B MOJHOMY JHUCKYpCl CIijl
pPO3TISAATH K BAXKIUBUN EJIEMEHT JIHTBOKYJIBTYPHOI pEMpe3eHTallii Cy4yacHOTO
aHTJIOMOBHOTO CYCH1IbCTBA.

OTxe, aHTIIOMOBH1 (Ppazeosiori3Mu 3a TEMOIO «MOJIa» CTAHOBISTH CTPYKTYPHO
PI3HOPIAHY ¥ CEMaHTHYHO HACHUYEHY TPYIy MOBHHUX OJMHUIIb, IO PEMPE3CHTYE HE
mamie chepy CTUIIO M ofary, a ¥ IIMpII COLIOKYIbTYpHI CMUCIH. IXHS JEKCHKO-
rpaMaTH4Ha OpraHi3allisi, OLIHHUI MOTEHLIAJ 1 3/1aTHICTb aKyMYJIIOBAaTH YSBIICHHS
IpO HOPMATUBHICTb, TMPECTUXK, IHAUBIAYAIbHICTh 1 COIIaJbHUNA  KOHTPOJIb
3aCBIAUYIOTh BXKJIMBE MICIIE LUX (pa3eoiori3MiB Y CydacHI aHIJIOMOBHIM KapTHHI
cBiTy. [lepcClieKTUBHUM BHIAE€THCS TMOAANBIIEC JOCTIHKECHHS TAaKUX OIUHHID Y
31CTaBHOMY, NI€PEKIIaJO3HABUOMY Ta JUCKYPCUBHOMY acCIEeKTax.
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BIJOMOCTI ITPO ABTOPA
Bitaniii Ownaunbkmii — BuKIagad  kadeapu  1HO3eMHOI  (istosorii
KomynanpHOro 3akimamy «XapkiBCbka TyMaHITapHO-TICHAroTiyHA  aKaJaeMis»

XapkiBChKOi 00JIaCHOT paiu

D@OPMYBAHHA KOMYHIKATHBHUX YMIHb TA HABUHY0K
3/I0BYBAYIB OCBITH ILIVIAXOM 3ACTOCYBAHHA IHTEPAKTHBHHUX
®OPM HA 3AHATTAX IHO3EMHOI MOBH
Jlroamuiaa OCAJTYA (3anopixxksa, YKpaiHa)

Y  cy4acHOMy  OCBITHBOMY TIPOCTOpl  BHUBYEHHS 1HO3EMHOI  MOBH
TpaHC(HOPMYETHCA 3 aKaJEMIYHOTO 3aCBOEHHS TpaMaTHYHUX TMpaBUJI Yy TIPOILeC
OMAaHYBAHHS >KMBOT0 1HCTPYMEHTY KOMYyHIKallii. ['0JJOBHOIO METOI0 HaBYaHHS CTa€
dbopMyBaHHS KOMYHIKATHBHOI KOMIIETEHI[li, a camMe 3JaTHOCTI OCOOMCTOCTI
e(eKTHUBHO B3a€EMOJIIATH B 1HIIOMOBHOMY cepeloBHINi. TpaauIiiiiHi penpoayKTUBHI
METOJY, Ji¢ JOMIHY€E MOHOJIOT BHKJajada, BXKE€ HE 3JaTHI 3a0€3MEeUUTH BUCOKUI
piBeHb MiAroTOBKM (PaxiBiiiB. HatoMicTh 1HTEpakTUBHI (JOPMU HABYAHHS CTBOPIOIOTH
YMOBH, 3a SKHX 3700yBad OCBITH CTa€ aKTUBHUM YYaCHHUKOM BJIACHOTO
po3Butky[1,12].

KomyHikaTuBHI BMIHHS HE € CTaTHYHUMH 3HAHHSIMH; 1€ JUHAMIYHHMA
KOMIUIEKC, IO BKJIIOYA€ MOBJICHHEBY THYYKICTh, 3JaTHICTh JO IMIIpOBI3aIlli Ta
PO3YMIHHSI COIIIOKYJBTYPHOTO KOHTEKCTY. Ilcuxosoro-megaroriuyui JOCTIIKEHHS
MiATBEPKYIOTh, 10 MOBA 3aCBOIOETHCS  HAWIIBHIINIE TOMi, KOJM BOHA
BUKOPHUCTOBYETHCSA ISl PO3B’SI3aHHS pEaJbHUX 3aBllaHb. I[HTEPaKTUBHICTH (BiA

anri. Interact, To6to B3aeMoaisTH) nependavae MOCTIMHY 3MiHY CyO’€KT-00’ €KTHHX
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BIJIHOCHH Ha Cy0’€KT-Cy0’€KTHI. ¥Y Takii CUCTeMl BHKJaJa4 BUCTYIIA€ HE SIK €IMHE
JKEpENo 1ICTHHH, a K (pacuiriTaTop Ta MojiepaTop AucKycii [2, 156].

Haii6inpm edexktuBHUME opMaMu poOOTH Ha 3aHATTAX 1HO3EMHOI MOBHU €
METO/IM, 10 CTUMYJIIOIOTh CIIOHTAHHE MOBJICHHS. PO3risiHEMO JiesiKi 3 HUX.

1. PounboBi irpu Ta cCUMYJIAIIT HalleKaTh JO YaCTH BUKOPUCTOBAHOI (GopMuU
poGotu. Lle MozmenmOBaHHS JKUTTEBUX CHUTYallill (A1IOBE JUCTYBaHHS, 3aMOBJICHHS B
pecTopaHi, MPOXOKEHHsI MUTHOTO KOHTpPOJI0). ['0J0BHA TiepeBara rpu MoJisirae y
3HATTI TICHXOJIOTIYHOTO ©Oap’epy. 3m00yBaud OCBITH «XOBA€THCA» 32 MACKOIO
NEPCOHaXa, 1110 JO3BOJIsIE HOMY POOUTH NOMUIIKU 0€3 CTpaxy 3a BJIACHY PEIyTalllo.
[le akTHBI3y€ JNEKCHUYHUN 3amac Ta BYUTH MIBUJKO MMiJIOUPATH CHHOHIMU B yMOBax
nedimuty vacy [3, 87].

2. JuckyciiiHi  TexHosorii (Kpyrii cronu, 1ae0aTh) TaKoXX aKTHUBHO
BUKOPUCTOBYIOTbCA  Ha  3aHATTAX. OOTOBOPEHHS TOCTPUX  COLIAJIBHUX  abo
npodeciiiHuX TeM 3MYIIy€ YYHIB BAUKOPHUCTOBYBATH CKIIA[IHI TPAaMAaTH4HI KOHCTPYKIIi
JUIs apryMeHTalii cBoei mosuiii. Taki MeTonu sk «3aiimMu mo3uiliro» ado «IIpec-
KOH(epeHLIsH» BYaTh HE MPOCTO TOBOPUTH, a CIyXaTH CIIBPO3MOBHHKA, aHAJI3yBaTH
Horo J10BOJAM Ta KOPEKTHO 3arepeuyBaTu [4.46].

3. ['pa-mMonentoBaHHs Ha 3aHATTSIX 1HO3EMHOI MOBU CTBOPIOE IAMHAMIUHE
cepelloBulLE, /e 3700yBayl OCBITH BIATBOPIOIOThH peajibHI CollialibHI a00 mpodeciiiHi
CUTyallli B KOHTPOJHOBAaHMUX yMOBaX. YUYAaCHUKH OTPUMYIOTh KOHKPETHI POl Ta
3aBllaHHs, IO 3MYIIy€ iX OMEpPaTUBHO BUKOPHCTOBYBATH JIGKCHUHUHN 3amac is
JIOCSITHEHHSI TTOCTaBJICHOT KOMYHIKaTHBHOI MeTH. Takwil miaxig eDeKTHUBHO 3HIMae
MICUXOJIOTIYHUN Oap’ep 1 CTpaxX MOMWIKH, OCKUIBKM yBara y4dHs 30CEpeKeHa Ha
BUPILIEHH] MpOoOJIeMH, a HE JIMIIE HAa MPaBUIBHOCTI IPaMaTUYHUX KOHCTPYKIIH. Y
pe3ynbTaTi MOJIeTIOBaHHS ()OPMYETHCS 3IaTHICTh 10 CHIOHTAHHOTO MOBIICHHS, SIKa €
KPUTHUYHO BOKJIMBOIO ISl YCHIITHOT MIKKYJIBTYPHOI B3aEMO/III.

4, KooneparuBHe HaBuyaHHs (poOOTa B Majaux TIpylax) HAJIEKUTb [0
TEXHOJIOTI Ty «AjKypHa Tuika» abo «Jliamor», Mo A03BOJISIFOTH PO3MOILTUTH
BIJINOBIJIATbHICTh. KOKEH yYacHUK rpyIu OTPUMY€E YaCTUHY 1H(OpMaIlii, IKy BIH Ma€

NOSICHUTA 1HIIMM 1HO3€MHOIO MOBOI0. Lle CTBOpIOE cHUTyalilo «IO3UTHBHOT
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B3a€EMO3AJICKHOCTI», JI€ YCHIX BCl€T KOMaHAM 3aJICKHUTh BiJ TOrO, HACKIIbKH
3pO3yMIJIO KOYKE€H BUCJIOBUB CBOIO AyMKY [5,106].

[Topyd 3 HazBaHuMu BumEe (opmMamMu poOOTH BAXKIMWBO 3rafaTd IMpo
iHTerpamio 1nudpoBux iHCTpyMeHTIB. CyyacHa I1HTEPaKTHBHICTh HEMOXKJIMBa 0e3
IKT. Buxopucranus wmynbruMmeninanx miatrdopm (Moodle, Google Classroom,
Kahoot!) no3Bossie mepeTBopuTH pyTHHHY MEpPEBIPKY 3HAHb HA 3MarajbHUMN MPOIIEC.
CTBOpeHHSI CHNUIBHUX TMPE3CHTAallll y XMapHUX cepBicax abo BeJeHHS OJIOTIB
1HO3EMHOI0O MOBOIO CIIPUS€ PO3BUTKY MHCHMOBOI KOMYHIKaIlii, SKa B €MOXY
MECEH/KEPIB CTa€e HEe MEHII BAKJIMBOIO 3a yCHy [6, 140].

[lepexin 10 IHTEPAKTMBHOTO HAaBYaHHS BUMAara€e IeBHOi mMmiaAroroBku. Ha
nepuioMy erari BaxiauBo chopmyBaTu 0a30BUM CIOBHUKOBHUH 3amac, 100 CTYJIeHTH
Majau «Matepiam»y s OyaiBHuULTBa ¢pa3. Ha apyromy BakKiInMBO BHpPOBAKYBaTH
CTpyKTypoBaHl guckycii. Ha 3aBepmiasibHOMy erami MpPOJYKTUBHE BUIbHE
MOJIeTIOBaHHs cUTyarii. OCHOBHUM BUKJIMKOM 3QJIUIIAETHCS KOHTPOJIb JUCIUILTIHU
Ta OI[IHIOBAaHHS BHECKY KOXXHOTO CTYJIEHTA, 10 BUPIIIYETHCS MUITXOM PO3POOKU
YITKUX KPUTEPIIB JECKPUIITOPIB .

OTxe, BOPOBA/KEHHS IHTEPaKTUBHUX (DOPM Ha 3aHATTAX 1HO3EMHOI MOBH € HE
IPOCTO METOAMYHUM MNPUHOMOM, a HEOOXIJTHOK YMOBOIO MIJTOTOBKH CYy4aCHOIO
KOHKYpPEHTOCTIPOMOXHOTO (haxiBild. Lle mo3Bossie He nuiIe HAKOMMYIyBaTH 3HAHHS, a
i QopmyBaTu coliayibHI HAaBUYKHU: €MIATIiO, JIJAEPCTBO, CTPECOCTIMKICTh Y
KOMyHiKalii. Pe3yibraroM Takoro mixoly € BUITYCKHUK, SIKMH HE MPOCTO «3HA€

MOBY», a BMIE HEIO KOPHUCTYBATHCS JUIsl JOCSTHEHHS MPOQECIHHUX Ta OCOOMCTHX

11,
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URL.: https://learningapps.org (mata 3BepaenHs: 27.02.2026.

BIJOMOCTI ITPO ABTOPA

Ocagua JlwoamMuiaa — BHUKIAJa4 BHINOT KaTeropii, BUKIAAa4-METOIUCT

BinokpeMiieHOro CTpyKTypHOrO MIAPO3AUTY  3amopi3bKUil  €IEeKTPOTEXHIUHUN

daxoBuii kosemx HarioHaIbHOTO YHIBEPCUTETY «3amopi3bKa MOITEXHIKa)

HITAXH BUKOPUCTAHHA JIITEPATYPHUX ITEPCOHAKIB
Y BUBYEHHI AHI/TIHCHKOI MOBH ILIKOJIAPAMH
€srenis OHUIHIEHKO (M. ITonTtaBa, Ykpaina)

XyaoXKHA JiTepaTypa Ma€e 3HAYHWM TOTEHIlal y BHUBYEHHI 1HO3EMHHMX MOB
3arajJioM Ta aHTJIINCHKOI 30KpeMa, MPOIMOHYIOUM MIKOJsIpaM YHIKaJIbHY MOXKIIUBICTH
3aHYPUTHUCS B aBTCHTUYHUH CBIT aHTJTICHKOMOBHOTO MOBJICHHS i (hOpMyIOUr iXHIO
BHYTPIIIHIO MI3HaBaJIbHY MOTHBAIIII0 HacaMIiepe/] 0 YATAHHSA SIK ONIOCEPEIKOBAHOTO
BUJTY CHIJIIKYBaHHSI.

OpHak, aHITMCHbKOMOBHA aBTEHTHYHA XYJOXHS JTepaTypa € He JIUIIe
MarepiaioM JUid YUTaHHS 3 PI3HUM CTYNEHEM pO3YMIHHS W MOJAJIbIIOro

PI3HOIIJIAHOBOTO OOTOBOpPEHHS MpodnTaHoro. OCTaHHIM 4acOM BYMTEII aHTJIHCHKOT
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MOBHM €(EKTHBHO BHKOPHUCTOBYIOTh ABTCHTHYHI Ta HAMiBaBTEHTUYHI JiTEpaTypHI
TBOpU JJIs1 OpraHizamii W peaiizallii JOMAIIHROTO YUTAaHHS B CEPEIHIN KO,
e(peKTUBHO KOMOIHYIOYHM iX 13 PI3HOMaHITHUMH ayAiOBi3yaJlbHUMHU 3aco0aMu, a
TaKOX MPOIMOHYIOTh BUKOHAHHS HA iX OCHOBI PI3HOTO TUIAHY HABUYAJbHUX MPOEKTIB.
[Ipy upoMy miTepaTypHi TBOpPH 3a0€3MEUyIOTh BYHUTENIB AHIIIMCHKOI MOBHU
HEBUYEPITHUM JDKEPEIOM HATXHEHHS i PO3BUTKY TBOPUYOCTI Ta YSBH YUHIB y BUTIISAII
SCKpaBUX JITEPATypHUX IEPCOHAXIB — CIPaABXKHIX HOCIiIB MOBH, 3aCTUIJIMX Ha
nanepi. IX BUKOpPUCTAHHS Yy SKOCTi CHPaBKHIX YYAaCHUKIB OCBITHBOTO IIPOILIECY
3a0e3nedye HeOOMEXKEeH1 MOKIMBOCTI Ha yPOIll aHTIIHCHKOI MOBH JUIsl YUHIB P13HOTO
Biky [1: 36]. Cepen OCHOBHMX MepeBar 3ajdyud€HHS JITEPaTypHUX MEPCOHAXKIB JI0
HAaBYaHHS AaHIJIIHACHKOI MOBHM BHOKPEMIIIOIOTH TaKi: CTBOPEHHS TIJ00ANbHOTO U
JOKQJIbHOTO aBTEHTUYHOTO COIL[IOKYJIBTYPHOTO KOHTEKCTY, MIJCHJICHHS BHYTPILIHBOI
MO3UTUBHOI MOTHUBAIIlT Y4YHIB, 3aCTOCOBHICTb /10 HABUAHHS PI3HUX BUJIIB MOBJICHHEBOI
JISJIBHOCT1 Ta HaBITh PI3HUX ACIMEKTIB MOBH, aBTEHTHUYHICTh MOBHOTrO Matepiany [1:
36].

Ha piBHI (popMyBaHHS MOBHOI KOMIIETEHTHOCT] YYHIB JIITEpAaTypHI IEPCOHAXKI €
0araTUM JOKEPETIOM JeKCUYHO20 Mamepiany TEBHOTO TEeMAaTUYHOTO CIPSIMYBaHHS,
OTpAIIOBaHHSI SIKOTO MOXE 3/IMCHIOBAaTUCS B PI3HUX peXKUMaxX, 30Kpema Iijl
KEpIBHULITBOM camMoro mnepcoHaxa. CydacHi 1udpoBi 1HCTPYMEHTH MPOIMOHYIOThH
IIMPOKI MOMJIMBOCTI JUIsi CTBOPEHHS BIPTyaJbHUX IEPCOHAXIB, a caMe€ IXHbOI
rpadiyHOi pernpe3eHTalii, 30KkpeMa y BUIJIsAAl aBatapok. IlogiOHa Bi3yasibHa
MIATPUMKA CIpUSIE PO3BUTKY yBaru, mam’siTi Ta ySBH YYHIB, a, OTXKE, — KpaIloMy
OIIaHYBaHHS HABYAJIbHUM MaTeplajioM.

Y KOHTEKCTI poOOTH HAN epamamuyHum mamepiaiom OOpaHUN JiTepaTypHHUI
MEPCOHAXK 3a KPUTEPIEM TMOMYJSAPHOCTI CEpell MIKOJSPIB MEBHOI BIKOBOI KaTeropii
MOJK€ BHCTYNaTH aCHCTEHTOM BUHWTENS, TMOSCHIOIOYM TpaMaTH4HI TpaBuia,
KOMEHTYIOUM BXKUTI HUM KOHCTpyKIii. [TogiOH1 Bizeomarepiaiaun JIETKO T€HEPYIOThCA
CYyYyaCHUM ILITYYHUM IHTEJIEKTOM 1 € OCOOJMBO MPHUBAOIUBHMHU Ta KOPUCHHUMHU 3a
YMOBU CHCTEMATUYHOIO BHUKOPHUCTAHHS. TaKuil MiAXIJ MOXE LUIKOM YCHIIIHO

BUKOPHCTOBYBATHUCSA W TIPU HABYAHHI (hOHEeMUuUHO20 Mamepiay.
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VY mnporieci HaBUaHHS ay0il08aHHs JITEPATYPHI MEPCOHAXKI MOXKYTh MiIJISITaTH
03BYYYBAaHHIO Ha OCHOBI JIITEPATYPHOT'O TBOPY 3a JOMOMOTOIO0 IITYYHOTO 1HTENIEKTY,
CTBOPIOIOUM UY/IOBI ayJi0 Y BijeomaTepiaiu, sIKi MOKYTh BHKOPHUCTOBYBATHUCS SIK
CaMOCTIMHO, TaK 1 B KOMIUIEKCI 3 TEKCTOM.

JliTepaTypHi epcoHaxi MOXKYTh (DYHKIIOHYBATH SIK CITIBPO3MOBHUKHU y TPOIIECi
PO3BUTKY YMiHb YCHOI IHmepaxyii, 3a yMOBU ix 1HTerpamii B uar-O00oTu. lle
YMOXJIUBIIIOE €()EeKTUBHE OOTOBOPEHHSI MPOYUTAHOTO 3 CaMHUM TEPCOHAXKEM,
3HIMAIOUY MOTEHIIMHUN CTpaxX y4Hs 3pOOUTH MOMUJIKY YW BUCIOBUTH HE MOMYJISIPHY
OYMKY Ha WIMPOKUN 3araj. Y MO€AHAHHI 3 JOOPO3WWIMBUM Ta TOJIEPAHTHUM
CTaBJICHHSM TEPCOHa)Ka J0 KOMEHTapiB Ta BUIIPABIEHb MOMWIOK, MOMIOHUIA BHJ
B3a€EMOJIIi CTBOPIOE TO3UTUBHUM JIOCBIJl CHUIKYBaHHS s y4dHiB. KpiMm Toro,
OpraHizaiisi poibogux ieop 3 €JIeMEHTaMHU JpaMaTu3alii MOXe CTaTH HACTYIHUM
KPOKOM Y PO3BUTKY YMIHb YCHOT'O CIUIKYBaHHS aHTJIIACHKOIO MOBOIO Yy HIKOJSPIB 13
BUKOPHUCTAHHSAM JIITEPaTypHUX TEPCOHAXIB BUYUYyBaHMX TBOPIB, SIK Ha YpOKax
3apyO1XKHOI JIITepaTypH, Tak 1 B yMOBaX JOMAIIHbOTO YATAHHS aHTI1ACHKOI MOBOIO.
KoxeH y4yeHb MOBMHEH MaTH 3MOTy oOpaTu NepcoHaxa coli 10 BIOAOOM U JIATH
CIIEpIIY 32 3aPONOHOBAHUM CIICHAPIEM, a 3r0JIOM — aKTUBHO IMITPOBI3YyBaTH.

[Tix yac dhopmyBaHHS yMiHb nucbma JITEPATYpHI MEPCOHAXKI MOXKYTh CTaTH SIK
TEMOIO TBOpPY, Tak 1 Oe3mocepeqHIM aJpecaTtoM NUChMOBOTO MOBIIOMIJIEHHS. 3a
YMOBU BHUKOPHUCTAHHS TEPCOHANI30BAHOTO YAT-00TY TMOJIOHE IUCTYBaHHS MOXKE
BUWTH JAJIEKO 3a MEXI TBOpPY ¥ 3a0e3neynTu KOMGOPTHE CEpelOBUIIE s
aQHTJTIIICEKOMOBHOTO IMTHUCEMHOTO CITLJIKYBaHHS.

OxpecieHl NUIAXH BUKOPUCTAHHS JITEpPATyYpHUX TMEPCOHAXIB B HaBUYaHHI
aHTJIIACHKOT MOBU LIKOJISIPIB € PI3HOMAHITHUMH i CTBOPIOIOTh MaKCHMallbHI YMOBU
JUISL TIEPETBOPEHHSI LIbOT'O MIPOILECY Ha 3aXOIUIMBY JITEpaTypHY MOJOPOK.
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€Brenis OHHIIEHKO — CTyJIEHTKa MarictpaTypd 3a chemiajgpHicTIO A4
"Cepennst ocsita" npenmetHoi crnemnianbHocTi A4.02 Cepennsi ocBita (AHTIINCHKA
MOBa 1 Jpyra iHo3eMHa MoBa) (axkynapTeTy (GUI0NOrii, MCUXOJO0Tii Ta MEeAaroriku

HanionansHoro yHiBepcurety «IlontaBcbka nositexHika imeHi FOpis Konapartiokay.

®PA3EOQJIOT'I3MH 3 KOMITOHEHTOM CTPAX B AHTJIIHCHKIH
MOBI: ®YHKIIHHO-CEMAHTHYHHUH ACIIEKT
Bioserra HAHYEHKO, Karepuna HEJJOXO/IIOK (m. XapkiB, Ykpaina)

O®pazeonoriunuii  QoHA MOBH € BAXJIMBUM 3aco000M  BiOOpaKe€HHS
HAI[IOHAJIHO-KYJIbTYPHOI'O  JIOCBiZy, OCOOJMBOCTEH MMCIEHHS Ta CIOCOO0IB
eMoliitHoi 1HTeprpeTanii AicHocTl. OcobnuBe Micue y (pa3eosoriyHiii cuctemi
MOCIIAf0Th OJIMHUII, TIOB’sI3aHI 3 EMOIIHHOI0 C(heporo JIOAUHMU, OCKITBKH BOHU
JAI0Th 3MOTY MPOCTEKUTH, SIK Y MOBI 3aKpPIIUIIOIOTHCS TUIIOBI MOJIEN MEPEKUBAHHS,
OIIHKM Ta peakIilii Ha HaBKOJIMIIHIHN CBIT [2; 4]. YV 11bOMY KOHTEKCT1 ()pa3eosIorizMHu 3
KOMIIOHEHTOM CTpPax CTaHOBIISITh 3HAYHHUM IHTEpEC, aJKe PENpPE3CHTYIOTh OAHY 3
0a30BUX JIOACHKUX €MOLIM 1 BOJHOYAC BUSABIISIIOTH KYJbTYPHO 3yMOBIIEHI CIIOCOOH 11
MOBHOT 00’ €KTHBAIII1.

VY cyuacHid aHTIINACBKIA MOBI (pa3eoyiori3Mu, TOB’sI3aHI 31 CTpaxoM,
bopMyIOTh BUPA3HUN CEMAaHTUYHUN CETMEHT €MOIIIMHOT JJeKCUKU. BoHU MO3HAYaloTh
HE JIMIIEe CaM CTaH CTpaxy, a ¥ Pi3HI CTYIMEHI WOTO 1HTEHCUBHOCTI, (Di3UYHI MPOSBH,
MOBEJIIHKOBI peakIlli Ta CHUTyallli, y SKUX I eMoIlis akTyami3dyerbes [2]. Taki
ONUHMIN, sIK shake like a leaf, break out in a cold sweat, one’s blood runs cold,
scared stiff, jump out of one’s skin, have one’s heart in one’s mouth, epenarOTh
CTpax uepe3 TIJIECHI BIAUYTTSA, BTPATy BHYTPIIIHbOI pPIBHOBarv, HaNpy>KeHe

OuiKyBaHHS ab0 panToBYy peakiiro Ha Hebesmeky. lle cBimuuTh mpo Te, MmO B
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AQHTJIOMOBHIN KapTHHI CBITY CTpax OCMUCIIOETHCS HacamImepes] 4depe3 TIJIECHICTD,
JTWHAMIKY TIepeXHUBaHHs Ta Oe3Mocepe/iHIi eMoIiiHui 10cBia [3; 4].

Y cemMaHTUYHOMY TUIaHI Taki ()pa3eosiorisMH MOXHA 3rpyIyBaTH 3a KUTbKOMa
OCHOBHMMHM HampsiMamu. llepily rpymny CTaHOBIATH OJMHMIN, IIO0 BepOali3yrOTh
(b1310JI0T14YHI CHUMIITOMHM CTpaxy: TPEMTIHHS, 3allilEHIHHS, XOJIOA, PAalTOBY 3MiHY
crany opranizmy. Jlo HEX Hanexartb, 30kpema, Shake like a leaf, break out in a cold
sweat, frozen with fear, one’s blood runs cold. Jlpyry rpymny yTBOPIOIOTH
¢dpaszeosoriamMm, MO NEpeIaloTh IHTCHCUBHUM Mepeisik ado IOKOBUH cTaH: scared
stiff, scared out of one’s wits, jump out of one’s skin. TpeTsi Tpyna OXOIUTIOE OJTUHUIII,
MOB’513aH1 3 TPUBOTOIO, HEPBOBUM HAIPY>KCHHSIM, HEBIEBHEHICTIO YU MEPEAUYTTIM
HeOe3neku: have one’s heart in one’s mouth, get cold feet, jump at shadows. Takum
YMHOM, aHrjiiickka ¢paseosoris BioOpakae cTpax Sk 0araTOBUMIPHUHM CTaH, IO
BKJIIOYAE TIJICCHUM, IICUXOEMOIIMHNM 1 NOBEIIHKOBUH KOMIIOHEHTH.

3 morasiy CTPYKTYpH y il TPyIll MEepeBaKaOTh JA1€CTIBHI Ta MPUKMETHUKOBI
dpazeonoriamMu, 1o MOB’S3aHO 3 IXHBOIO 3[ATHICTIO HAMOUIBII TOYHO IepeiaBaTH
JUHAMIKYy TI€peKMBaHHS Ta CTYMNiHb €MOUIMWHOrO HampyxeHHs. JliecmiBHI
KOHCTpyKIii Ha 3pa3ok to scare the life out of someone, to send shivers down
someone’s spine, to lose one’s nerve BIATBOPIOIOTH MpoIeC ab0 peakxiiiro, TOMAl SK
npukmetHUKoBi onuHuIi scared stiff, white as a sheet, frozen with fear aknenryrots
yBary Ha Xxapaktepuctuill ctany. l[lopsn 13 HUMH (YHKIIIOHYIOTH 1IMEHHHKOBI
¢dpaseonoriuni coayku, Hanpukian a cold sweat, the shadow of fear, a pang of fear,
K1 PENpPEe3eHTYIOTh CTPax sIK EBHE BHYTPIIIHE TIEPEKUBAHHS a00 00pa3Hy CYTHICTb.
Taka cTpyKTypHa PI3HOMaHITHICTh CBIJYHTH MPO BUCOKHUM CTYIiHb PO3POOJIEHOCTI
1boro gparmMeHTa HpazeosoriyHOi CUCTEMHU aHTIIHCHKOT MOBH.

BaxxnuBoto pucor (paszeosiori3aMmiB 13 KOMIIOHEHTOM CTpax € iXHsS BHpa3Ha
oOpa3HicTh. 3HAYHA YacTHMHA IMX OJWHUIL IPYHTYEThCA Ha MeTa(QOpUIHOMY
MEePEHECEeHH], TOpIBHSAHHI a00 CHUMBOJIIYHIMN netamizamii cra"y. Hanpuxnan,
TPEMTIHHS CIIBBITHOCUTHCS 3 JIMCTKOM Ha BITP1, PANTOBHM MEPENK — 13 (HI3UIHUM
CTpUOKOM, a CHUJIbHE XBWJIIOBAHHS — 3 BIAYYTTAM, HIOM cepiie MiJCTynae A0 poTa.

[TomiObHi o0Opa3w He JuIe MiICUITIOITh EKCIPECHBHICTh BUCJIOBICHHA, a U
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BII0Opa)katoThb THUMOBI JUIsl AHTJIOMOBHOI  KYJBTYpHM CIOCOOM  OCMHUCIEHHS
eMOIIIHHOTrO JocBiAy. Uepe3 Taki MOBHI OJMHUII (DIKCYIOTHCS KOJICKTUBHI YSBJICHHS
PO CTpax K MPO CTaH BTPATU CTAOUILHOCTI, KOHTPOJIIO Ta OE3MEKH.

®dpazeos0ri3Mu i€l TPy BUKOHYIOTh KiIbKa BaxuBUX QyHKIIN. [Tepemycim
BOHM CIYTYIOTh 3acO0OM €MOIIHOI eKCIpecii, OCKIIbKM pOOJIATH MOBICHHS
SCKpaBillUM, OOpa3HImUM 1 mparMaTuyHO HacuyeHuM. OKpiM 1bOro, BOHHU
peani3yloTh KOTHITUBHY (YHKIIIO, JONOMAaraloyu CTPYKTYpPYBaTH YSBIICHHS TpO
HeOe3NeKy, pPHU3UK, HEBH3HAUEHICTh 1 IMICHMXOJOTIYHYy BpasnuBicTh. He wmeHm
BXJIMBOIO € 1 JIIHTBOKYJIbTYpHa (DYHKIIs, ajpke came depe3 (pazeosiorito B MOBI
3aKpIIUTIOIOTBCST  TUMOBI  KYJBTYpHI CIIEHapii TEepeKuBaHHS CTpaxy Ta MOro
OLIIHIOBaHHA. 3 OISy Ha 1€ aHalli3 TaKUX OJUHUIL € BAKIMBUM HE JUIIC IS
dpazeonorii, a i A JIHTBOKYJIBTYPOJIOTii, KOTHITUBHOI CEMAHTHKU Ta MPAKTHUKU
MDKKYJBTYpHOI KOMyHikamii [1; 3].

Otxe, (hpazeosiori3Mu 3 KOMIOHEHTOM CTpax B aHIJIINACHKIA MOB1 CTAaHOBJISITH
CEMaHTUYHO IUITICHY, CTPYKTYPHO PI3HOMaHITHY Ta (DYHKI[IOHAJIBHO 3HAYYIILy TPYITY
MOBHHUX OJIMHMIIb. BOHM penpe3eHTyI0Th CTpax yepe3 TUIECHI BIAYYTTS, BHYTPILIHE
HaNPY/KEHHs, PEaKIlilo Ha HeOe3NeKy Ta BTpaTy IICHXOJIOTiUHOi piBHOBAru. IxHiit
aHaii3 Ja€ 3MOry IiMOmie 3po3yMiTh cnenu@iKy aHIJIOMOBHOI €MOLIMHOI KapTUHU
CBITY, @ TAKOX MPOCTEKUTHU B3a€EMO3B’I30K M1’)K MOBOIO, MUCJICHHSIM 1 KYJIHTYPOIO.
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Biosierra IlaHyeHko — KaHAWAAT TEAAroTiYHWX HAYK, JOIECHT, OICHT
kadenpu iHozemHo1 ¢inororii KomyHansHOro 3akmany «XapkiBcbka T'yMaHITapHO-
nearoriyia akajaeMisi» XapKiBChKoOi 001aCHOT pai.

Karepuna Hegoxoarok — 3100yBauka JIpyroro mMariCTepcbKoro piBHs BHIIO1
ocBiTu KomyHanpHOro 3akiamy «XapKiBChbKa ryMaHITapHO-TIEIaroriyHa aKaJaeMis»

XapKiBChKOi 00JIaCHOT paJiu.

JIHTBICTHYHI OCOBJINBOCTI KOKHI
AK COLIAJIBHOI' O JJIAJIEKTY AHIJIIHCbKOI MOBH

Biosierra IIAHUEHKO, Japuna CJIAIIIOBA (M. XapkiB, Ykpaina)

VY cyyacHId COLIOJIHTBICTHII COLIaJdbHI JIQJIEKTH PO3IIISIIAIOTBCA  SIK
BOKJIMBUI BHUSIB MOBHO1 BaplaTUBHOCTI, y SIKOMY BiJOOpaxaroThCs HE JIUIIE CUCTEMHI
O0COOJIMBOCTI MOBJICHHS, @ W collajbHa cTpaTU(IKalis CYCIHUIbCTBA, KOJIEKTHBHA
nam’siTb, MEXaHI3MH CHMBOJIIYHOTO PO3MEXYBaHHS Ta MOBHA CaMOlIEHTU(IKaIlsA
CHUTBHOT. Y I[bOMY aCHeKTi KOKHI MOCi1a€ 0COOIMBE MICII€ Cepell HEKOAM(IKOBAHUX
PI3HOBH/IIB aHTJIIMCHKOT MOBHU, OCKUJIBKHM MOEIHYE BUPA3HY (POHETUUHY CBOEPIIHICTD,
JIEKCUKO-TPAaMaTHYHy MapKOBAHICTh 1 MOTY>KHUW KyJIbTYPHUN MTOTEHITIA.

Kokni TtpaaumiitHo acomiroetsesi 3 IcT-EHgoM 1 poOITHHUYMMHU BepcTBaMU
Jlonaona, ogHaK WOro MpUpPoia HE 3BOJUTHCS JIMIIIE IO TEPUTOPIaIbHOI JIOKaTi3allii.
Hacamnepen me comianbHMl J1aleKkT, y SKOMY MOBHI PHUCH (PYHKIIOHYIOTh SIK
MapKepH IPYMOBOi HAJIEKHOCTI, KJJACOBOTO MOXOJXKEHHS Ta JIOKAJIBHOT 1ICHTUYHOCTI
[2]. Came ToMy KOKHI BapTO aHaIi3yBaTH HE K BIIXHJICHHS BiJl JIITEPaTypHOI HOPMH,
a SIK [UTICHY MOBHY CHCTEMY, C(hOpMOBaHY ITiJl BILTMBOM COITIaIbHUX, ICTOPHUYHUX 1
KyJTbTYPHUX YMHHHKIB. Takuil MiIXiA a€ 3MOTY MPOCTEXKHUTH, SIK MOBJICHHS CTa€

3ac000M HE JIUIIIE KOMYHIKaIlii, a i CHMBOJIIYHOTO CAMOTIPEICTABIICHHS CIIUILHOTH.
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Ha ¢onernuHOMy piBHI KOKHI BHUSBIISE€ KOMILIEKC CTIMKUX pHUC, K1 (POPMYIOTh
foro Bmi3HaBaHumi akyctuunuid npodine [3]. o HaixapaKTepHIIINX HaICKaTh
BUIIAJKW 3aMiHM albBeossipHOTO [t] Ha ropraHHy 3ynmMHKY /7] y CIOBax Ha 3pa3oK
bottle, water, city, onymenns mouatkoBoro [h] y cmoBax tumy home ab6o half ta
cyoctutyis Mix3yoHux npuronocHux (6] i [0] 3Bykamu [f] ta [v], sk y Bumagkax
think — fink, bother — bovver [4].

He wMenm BupasHow € jekcuuHa crenudika KokHi. OJHI€E0 3 HOro
HaWBIIOMINUX O3HAK 3JIUINAETHLCS PUMOBAHHWKA CJICHT, IO CTAHOBHUTH OCOOJWUBUN
MEXaHI3M BTOPHMHHOI HOMIHAIlli, 3aCHOBaHWl Ha pPHUMOBAHIM 3aMiHI CJIOBa
CJIOBOCIIONTy4eHHSIM a00 (ppa3zoro. JIIHTBICTHYHA IIHHICTh I[LOTO SBUIIA TOJIATAE HE
JUIIe B HOTr0 EKCIPECHMBHOCTI, a ¥ y 34aTHOCTI KOJQyBaTH TPYINOBHH JOCBIJ,
MIATPUMYBATH BHYTPIIIHIO COJIAApHICTh 1 CTBOPIOBATH €(EKT BKIIOYEHHS abo
BUKITIOUEHHS aJipecaTa 3 KOMyHIKaTHBHOTO nipocTopy. OauHuMII Ha 3pa3ok apples and
pears, dog and bone, butcher’s hook maBHO cTaiym 4acTUHOIO MOBHOTO Midy Mpo
KOKHI, OJIHAK Y HAYKOBOMY BUMIp1 BOHHU I[IKaB1 MEPEIyCiM SK MPUKIIAJ CEMAaHTHUYHOT
JepuBallli, COI[IaJIbHOIO MApKyBaHHS Ta KyJbTYPHOI I'PH 31 3HAaUCHHM. J{OCHIIKEeHHS
PUMOBAHOTO CJICHTY TOKa3yIOTh, IO I€H IMJIACT JEKCUKU € HE BUMAJAKOBUM HAOOpPOM
KOJIODUTHUX BUPA3iB, @ CTPYKTYPOBAHUM 1 CEMIOTUYHO HAaBAaHTAXEHUM (parMeHTOM
MOBHOI cuctemu [1; 4].

Ha rpamarnunomy piBHI KOKHI TaKOX JAEMOHCTPYE HU3KY YCTaJIEHUX pHUC, SKi
BiZPi3HAIOTH HOTO BiJ CTAaHAAPTHOI aHIIIHCHKOI MOBH. MmeTbcs mepemyciM mpo
aKTUBHE BXXHBAHHS «in’t SK YHIBEPCAILHOTO MapKepa 3alepedyeHHs, IOJBIiHE
3alepeyeHHs, HECTaHAapTHI 3aiMEHHHMKOBI (OpMH, CHPOIIEHHS JIECIIBHOI
napaJurMy Ta 3HWKCHHS CTyNeHs GopManbHOTO y3romkeHHs [4]. Taki KOHCTPYKIIIT,
sk I ain’t done nothing, Where's me coat?, She come home late, He MOXyTh
pO3MIISIIATUCS JUIIE AK BIAXWJICHHS BiJi HOPMH; BOHM (PYHKIIOHYIOTH SIK O3HAKH
1HIIOI MOBHOi HOPMH — BHYTPIIIHBO TOCIHIJIOBHOI, COLIQJIbHO 3YMOBIIEHOI Ta
KOMYHIKaTUBHO €()eKTUBHOI y BIAMOBITHOMY CEpEAOBHUILI.

BaxnuBuM € 1 Te, 10 KOKHI aKTMBHO MPEACTaBIECHUM Yy XYIOXKHIX TEKCTax,

KiHemarorpadi, cepiajax, My3ulll Ta MyOJIYHOMY MOBIEHHI BIIOMHX OCiO.
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PenpeseHTarllisi mbOro MiajiekTy B TakKMX KyJbTYPHHX MpOIyKTax, sk Pygmalion,
EastEnders, Snatch, a Takox y miCeHHHMX TEKCTaX 1 MEIIMHUX BHUCTYIAX, CBIIYUThH
npo #oro ctabilibHy MPUCYTHICTH Y OpUTAaHCHKOMY MOBHOMY mpocTopi. BomHouac
caMe uepe3 Mejdia KOKHI 4acTo HaOyBae CTEPEOTHITIZ0BAaHOTO 3a0apBIICHHS: HOTO
HOCIIB MOXYTh 300pakaTh $K HEOCBIUEHHMX, rpyOomx abo wmapriHampHux. [Ipore
CyYaCHHU NHUCKYpC Neail YacTille TMEPEOCMHUCIIOE I ySBICHHS, aKICHTYIOYH Ha
TOMY, 110 KOKHI € HE MPOCTO MOBOIO POOITHUYUX PalOHIB, a BAXJIMBUM E€JIEMEHTOM
KyJIbTypHOI criaanau Jlormona [1].

VY cydacHHX yMOBax KOKHI BUSBIIS€E 3/IaTHICTh JI0 aJanTallii Ta Tpanchopmariii.
[lin BrumBoM TiOOami3amii, MIrpamifiHUX TpoIleciB 1 0araToKyJIbTypHOTO
cepenoBuiia JloHgoHa OKpemi HOro pHCH B3a€EMOJIIOTH 3 I1HIIMMHU MICHKUMU
pi3HOBHMJIAaMH aHIJIiKChKOT MoBH, 30kpema 3 Multicultural London English. Ile
CBIIYUTH TMPO T€, 110 KOKHI HE € 3aCTUIIUM ICTOPUYHHMM SIBUIIEM, a MPOJOBKYE
PO3BUBATHUCS, pearyloud Ha 3MiHH B cycniuibeTBi [1]. ITompu 1ie, Horo TpaaMiiiHi
O3HAKH 30€piraroTh CBOIO BII3HABAHICTH 1 J]all BUKOHYIOTh (DYHKIIIIO COIIaJIbHOTO Ta
KyJIbTYPHOTO MapKepa.

OTxe, KOKHI € He TmepudepiiHuM ado PYJIUMEHTApHUM SIBUIIEM Y CHCTEMI
aHTJIICBKOI MOBHM, a TOBHOI[IHHUM COIIaJIbHUM J1aJIGKTOM 13 BHPA3HOIO
(OHETHYHOIO, JIEKCHYHOIO Ta TPAMATHYHOIO OpraHizamieto. HMoro miHrBicTHyHI pucn
TICHO TIOB’S3aHI 3 COIaJbHOIO CcTpaTU(iKaImiero, KyJIbTypHOI IIaM ATTIO Ta
MexaHi3MaMu MOBHOI 1ieHTu(dikauii. Came TOMy AOCHIPKEHHS KOKHI € Ba)KJIMBUM
JUISL  PO3yMIHHS IIMPIIUX  MPOIECIB  MOBHOI  BapiaTUBHOCTI,  COI[AJIBHOTO
IHJIEKCYBaHHS Ta B3a€MOAIl MOBH 3 KYJIBTYpPOIO B CyYacCHOMY aHTJIOMOBHOMY
IPOCTOPI.
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Bionerra IlanyeHko — KaHIUIAT NEAAroriYHUX HAyK, JOLIEHT, JOLICHT
kadeapu iHo3eMHOi (inororii KomyHansHOro 3akmany «XapkiBcbka T'yMaHITapHO-
nejaroriyia akajemis» XapKiBcbkoi 001acHOI paau.

Japuna CaamoBa — 3700yBauka Meplioro OakajdaBPCHKOTO PIBHS BHUIIOT
ocBiTu KomyHanpHOro 3akiamy «XapKiBChbKa ryMaHITapHO-TIEIaroriyHa aKaJaeMis»

XapKiBCbKOi 00JIaCHOT paiu

MECHANISMS OF TERM FORMATION IN ENGLISH MILITARY
TERMINOLOGY
Mariia PEKARIUK (Kharkiv, Ukraine)

Terminology systems arise across domains in order to designate specific
concepts and ensure unambiguous, consistent professional communication [1: 38].
The use of standardised terminology contributes to greater efficiency, concision, and
precision in communication between experts [1: 47]. In the military sphere, where
operational effectiveness depends on rapid and accurate information exchange,
clearly defined terminology becomes an essential component of professional
communication. Like other terminological systems, military terminology develops
through various linguistic mechanisms. The present study focuses on several of the

most productive mechanisms of term formation in English military terminology,
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including compounding, acronym and initialism formation, semantic specialisation,
borrowing, and metaphorical transfer.

1. Compounding

Compounding is one of the main word-formation processes in English,
involving the combination of two lexical stems to create a new lexical unit [4: 131].
Examples of compound military terms include battlefield, firepower, warhead,
gunship, airstrike, cyberwarfare, task force, command centre, and weapons system.

2. Acronyms and Initialisms

Acronyms and initialisms are abbreviations formed from the initial letters of
multi-word expressions [4: 124-126]. Such formations are widely used in
professional communication because they allow complex concepts to be referred to in
a concise and efficient manner. Military discourse contains numerous examples of
such abbreviations, including NATO (North Atlantic Treaty Organization), UAV
(Unmanned Aerial Vehicle), IED (Improvised Explosive Device), AWOL (Absent
Without Leave), POW (Prisoner of War), MIA (Missing in Action), and C4ISR
(Command, Control, Communications, Computers, Intelligence, Surveillance, and
Reconnaissance). These abbreviated forms often become lexicalised and function as
independent terms within military communication.

3. Semantic Specialisation

Another mechanism involved in the development of military terminology is
semantic specialisation, a type of lexical-semantic change whereby a lexical item
acquires a more specific meaning than it previously had [2: 26]. In military discourse,
several commonly used words have developed precise technical meanings related to
operational planning and combat activities. Examples include operation, referring to
a coordinated military action; target, meaning an object selected for attack;
engagement, denoting a combat encounter between opposing forces; and theatre,
which designates a geographical area of military operations.

4, Borrowing

In terminology studies, borrowing refers to the adoption of lexical units from

one language into another language’s terminological system [1: 94]. English military
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terminology contains several borrowed terms, for instance, camouflage and grenade
from French, blitzkrieg from German, and arsenal, which entered English through
Italian from Arabic.

5. Metaphorical Transfer

Metaphor is understood as a process through which one concept is understood
in terms of another [3: 5]. Military terminology contains a number of metaphorically
motivated terms, such as drone, referring to an unmanned aerial vehicle, shield in
expressions such as missile shield, and kill chain, which describes the sequence of
stages involved in identifying and neutralising a target.

The analysis demonstrates that English military terminology develops
primarily through several linguistic mechanisms, including compounding, the
formation of acronyms and initialisms, semantic specialisation, borrowing, and
metaphorical transfer. These processes allow the military lexicon to designate new
technologies, operational concepts, and strategic practices in a concise and systematic
manner.
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Mapis Ilexaprok — crapmmii Bukiaaay kadpeapu 1H03eMHUX MOB (DaKyJIbTETy

npodeciiiHoi BIMCHKOBOI Ta MICIAIUITIOMHOI OCBITH XapKiBCHKOTO HAI[lOHAJIBHOTO

yHiBepcuteTy [loBiTpsinux cun imeHi [Bana Koxxemyo6a.
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REDESIGNING FOLKLORE CHARACTERS TO REQUIRED
STANDARDS OF MODERN MORAL QUALITIES
Anastasiia POZHYDAIEVA (Warsaw, Poland)

It can be argued that the concepts of time and space in fable discourse are

fictional. Often, they do not serve the purpose of describing the realistic picture of the
world. Instead, they provide a place where creativity and exploration arise. Fables
are often considered to be an inexhaustible source of information about history, way
of life, mentality and other national-specific features of different cultures.

Today films tend to replace traditional narrative discourse — rapid development
of modern technology contributes to this tendency of cinematic substitution.
Animation can help bring out the unreal elements of the story which enhances its
overall experience and understanding. There are different approaches to adaptation of
a narrative, from rendering the text literally to translating the spirit and the
atmosphere of the tale [3]. Sophisticated adaptors seem to know how important it is
to preserve the essence of the tale instead of following every mark and word.

It is common knowledge that cultures interpret tales in their own ways, and yet
they have the appeal and relevance in any environment and at any time, on condition
they preserve their main educational functions. Fairy tales are not recognised by
many as dogmatic or moralistic, as they do not give direct instructions to the audience
about certain principles of behaviour. They travel from generation to generation
transferring certain cultural units of information, thus storing particular details of
communal experience [1]. As long as the media goes through constant changes and
updates, fairy tales get adapted to the current vision via manifold alterations of
character outline and plot composition.

Adaptation in animation is considered to be an imitation of the original work.
There are different interpretations of the primary version according to the market and
the audience including various attitudes and values accepted in a given cultural and
social community. However, it is not mandatory to apply an ‘“archaeological

approach” to the film adaptation of the fable characters [3]. Extensive use of old time
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attributes may ultimately lead to misinterpretations of certain features of the fable
characters, simply because those attributes do not exist today.

The stories chosen for adaptation can refer to certain cultural values and
reproduce historical concepts. They could also be used to support the key theme for
the animated film with the characters whose lives function within the boundaries of
the historical construct. Characters that were originally designed to match the
contemporary environment have to be redesigned to fit into the updated picture of the
world. Actual redesign of folklore characters to the standards of modern qualities
starts with doing research on the cultural and historical background of the story. The
protagonists of legends, myths or fairy tales usually represent certain cultural and
historical milieu. Whether the character perception will become part of a certain
concept and form a definite experience and cognition will depend on the mastery of
the animators and other people involved in the animated film production [2].

Redesign of characters proceeds with compiling a reference to the history of
the story. The so-called mood boards will help to reduce the options of visualising the
characters. As to the stylistics one could draw inspiration from a reference map, or
graphic brainstorming process of character evolution. Various stylistic options will
contribute to the creation of the final optimal design. The designer’s vision of the
character gets implemented through numerous drawings, whether digital or
traditional, which usually have a spontaneous touch [2]. They are never too many and
usually steer into choosing the right visual image. With modern digital methods it is
possible now to preserve every little detail of the sketches and use them as a template
for the creation of the final version. The digital media and tools will also contribute to
polishing the character’s design in its ultimate form.

As much appealing the character might be, it also has to function well in the
larger context of the film. It must be concordant with the other characters of the story.
On the one hand the fable character is created to stand out as a distinct figure in the
film, on the other hand it is supposed to match the discourse or the picture of the
world, and liaise with the other characters of the narrative [3]. In addition, the

environment of the fable plays an important role in shaping the salient features of the
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character. With the background close to the one of modern standards, the fable
character design will be adapted to this state of things.
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Anacracia  IloxxmpaeBa — wMarictp  IlonbCbKo-AMOHCBKOI  akagemii

KOMIT TEPHUX TEXHOJIOT1i

SHIFT IN EFL TEACHING PRACTICES AND CURRICULA
Kateryna POZHYDAIEVA (Warsaw, Poland)

The evolution of Communicative Language Teaching (CLT) in English as a
Foreign Language (EFL) pedagogy marks a significant shift from traditional
methodologies that emphasised grammatical accuracy and rote learning. Initially
conceptualised in the 1970s, CLT aimed to address the limitations of the grammar-
translation and audio-lingual approaches by prioritising communicative competence
over mere linguistic proficiency [4].

Early CLT practices, which included functional-notional approaches, role-
plays, and information gap activities, have expanded to integrate all four language
skills: listening, speaking, reading, and writing, thus reflecting the interconnected
nature of these skills in real-world communication. Contemporary CLT places greater
emphasis on fluency, but also on social skills which require intercultural competence

employing authentic materials such as newspapers, podcasts, and videos to expose
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learners to natural language use. This learner-centred approach positions teachers as
facilitators, encouraging active student participation and responsibility for learning
[1].

Additionally, cultural awareness has become a crucial component, equipping
learners with the ability to navigate cultural nuances in global communication [3, p.
23]. Technological advancements have further enriched CLT, offering dynamic and
interactive tools for language practice. Despite challenges such as the need for
comprehensive teacher training and the development of appropriate assessment
methods, CLT continues to evolve, incorporating blended learning, project-based
learning, and task-based learning to provide more holistic and practical language
education [6]. This progression reflects a broader trend towards more engaging,
contextually relevant, and learner-oriented pedagogical strategies, aiming to equip
students with the communicative skills essential for effective participation in diverse
and dynamic environments [6, p. 260]. The integration of intercultural competence in
English as a Foreign Language (EFL) instruction has evolved significantly, moving
from a superficial treatment of cultural elements to a comprehensive and dynamic
approach.

Traditionally, EFL curricula offered limited cultural education, focusing on
discrete facts such as holidays and customs without providing a deeper contextual
understanding. In recent years, there has been a paradigm shift towards fostering
intercultural awareness, sensitivity, and communication skills [5]. Modern EFL
pedagogy emphasises a profound cultural understanding, exploring values, beliefs,
and social norms through interactive methods such as cultural simulations, role-plays,
and authentic materials like films and literature. It can be argued that critical cultural
awareness is now paramount, encouraging students to question stereotypes and
appreciate the diversity within and between cultures. This shift also entails
seamlessly integrating intercultural competence into language learning activities,
making cultural understanding an integral part of the curriculum rather than a

supplementary component [2].
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Furthermore, contemporary EFL instruction often prioritises the development
of practical intercultural communication skills, teaching students to navigate cross-
cultural misunderstandings, adapt their communication strategies, and engage
respectfully with diverse individuals. This comprehensive approach reflects a broader
recognition of the intrinsic link between language and culture, aiming to prepare
students for the complex cultural landscapes of a globalised world. Modern EFL
education equips learners with the tools necessary for effective and meaningful global
communication by enhancing both linguistic proficiency and cultural competence,
thus addressing the evolving needs of a culturally interconnected society [5].

The transformation of professional development in English as a Foreign
Language (EFL) teaching reflects significant shifts towards more dynamic, practical,
and continuous learning approaches. Historically, professional development was
sporadic and focused predominantly on theoretical knowledge, with limited
opportunities for practical application [7]. Contemporary professional development,
however, emphasises ongoing learning through regular in-service training, sustained
programs, and professional learning communities [7, p.520]. Modern approaches put
forward practical and applied learning, equipping teachers with classroom strategies,
student engagement techniques, and technological integration. Reflective practice has
become a core component, encouraging teachers to assess their methods, outcomes,
and growth continuously. Collaborative learning communities facilitate the sharing of
experiences, challenges, and best practices, enhancing collective professional growth.

Finally, there is a shift towards professional development focusing on
strategies that involve student engagement and active learning. This includes training
in differentiated instruction, formative assessment, and interactive teaching methods.
This evolution towards a more holistic, practical, and collaborative model of
professional development aims to equip EFL teachers with the necessary skills and
knowledge to address the diverse needs of their students in a rapidly changing
educational landscape [2]. By fostering continuous improvement and reflective
practice, modern professional development enhances teachers' instructional practices

and contributes to improved language learning outcomes.
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BIZIOMOCTI ITPO ABTOPA

Kartepuna IloxugaeBa — marictp BapiiaBchkoro yHIBEpCUTETY COIIQJIBHO-

rymanitapaux Hayk (SWPS)

HUD®POBI IHCTPYMEHTH /lVIAI PO3BHTKY HABHYOK YUHTAHHA

Hagis IOKNJAEBA (m. Aninpo, Ykpaina)
3acTOCYHKH Ta MiIaTOpMHU Ui BUBYECHHS 1HO3EMHHUX MOB IEPETBOPIOIOTH
NpolleC HaBYaHHS Ha OUIBII I[IKaBy Ta JOCTYNHY akTUBHICTB. LI muargopmu

IPOMOHYIOTh 1HTEPAaKTUBHI YPOKH, IO MOEIHYIOTh BIpPAaBU 3 YMUTaHHSA, MHCHbMA,
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ayJlIIOBaHHS Ta TOBOPIHHS [JIsl 3MIIHEHHS CJIIOBHMKOBOI'O 3aracy, I'paMaThKd Ta
HABHYOK BHMOBH. IXHiii reiiMipikoBaHUN MIAX1J TIATPUMYE MOTHBAIIO Y4YHIB
3aBJIKH BIJCTEKEHHIO IPOTPECy, BUHATOPOIaM Ta KOPOTKUM HMIOJACHHUM MPAKTUKAM.
barato 3acTOCYHKIB TakOX aJanTyIOThCS A0 IHAWBIAyaldbHUX CTUJIIB HaBUaHHS,
3a0e3Meuylourd TEePCOHATI30BaHUNM TPOrpec. 3aBASKA TaKuM  (QYHKIAM, SK
pO3Mi3HABAaHHS MOBIIEHHS, KYyJIbTypHI OCOOJMBOCTI Ta pPO3MOBHAa MPAaKTHKA Y
pealbHOMY KWTTI, BOHH 3a0€3MeuyoTh BCEOIYHY OCHOBY SIK JIJI MOYATKIBIIB, TaK 1
JUISL TOCBITYEHUX Y4YHIB, POOJISIYM BUBUEHHS MOBH 3PYyYHHUM HE3aJIeKHO BIJ Yacy Ta
JIOKAITi.

VY pamkax npoekty Epasmyct+ DigiFLEd «MonepHizallisi yHIBEpCUTETCHKUX
OCBITHIX MPOTpaM 3 IHO3EMHUX MOB LUISIXOM IHTErpaiii iHpOpMALIIITHUX TEXHOJIOT1i
oynmo pospooneHo kypc «IKT-opieHTOBaHI BHAM JISJIBHOCTI JJIL  PO3BUTKY
MOBJIEHHEBUX YMIHBbY», IKMIl Ma€ Ha METI MOKPAIIEHHS SIKOCTI OCBITH y BHILINA IIKOJII
Ykpainu, 30KkpeMa HaBYaHHS 1HO3EMHHX MOB, IIJISIXOM BIPOBAKEHHS CYYacCHHX
iHopmariiHux TexHoiorid. @opMyBaHHS HaBUYOK 3 UHUTAHHS, PO3yMIHHS
IPOYUTAHOTO JISKUTh B OCHOBI BOJIOJIHHS MOBOIO Ta € CKJIQJHUM KOTHITHBHUM
OPOLECOM, IO BKJIIOYAE B3AEMOJII0 MDK YMTAa4yeM, TEKCTOM Ta KOHTEKCTOM.
Interpauia iHctpymenTiB  IKT  (iHpopmaniiHO-KOMYyHIKALIMHUX — TEXHOJIOT1i)
MIJBUIIY€E 3aJy4YEHICTh Ta HAJA€ MOKIMBOCTI I JU(EepeHL1HOBAaHOIO HABYAHHSL.
HoBi migxoaum 10 HaBUYaHHS YUTaHHS JIO3BOJISIIOTH BHKJIaJadyaM pPO3pOOIISTH
3aBllaHHS, IO PO3BUBAIOTH KPUTUYHE, IHTEPAKTHUBHE Ta ABTOHOMHE YWTAaHHS B
nudpoBy enoxy. [IpuBeprae yBary mudepeniiaiis MiX TpaAUIIHHUM YUTAHHSIM Ta
1u(ppoBUM/OHIANH-YUTAHHAM, SKE BKJIIOYA€ HaBIramii, OIlIHKY Ta CHHTE3
iH(dopMarllli 3 KUIbKOX OHJIAWH-IPKEeped 1 MPU3BOJUTH /IO PO3BUTKY KPUTHUHOI
1udpoBoi Ta iHGOPMAIIITHOT TPAMOTHOCTI.

ISLCollective — e onnaiin-miatdopma, sika HaJae BUKJIaga4aM aHTIIHCHKOI K
JIpyroi MOBHU BEIMYE3HY KOJEKLII0 OE3KOIITOBHUX HaBYAJIbHUX PECYpCIB,
BKJIFOYAIOYM POOOYl apKyllli, IHTEPAaKTHBHI BiICOypOKM Ta IUIaHU YpokiB [1].
ISLCollective mnporonye WWHMpOKHN CIEKTP PecypciB Ta HaJae pPi3HOMAHITHI

MaTepiany IJs YUTaHHs, M0 MIIXOIATh JUIs Pi3HUX piBHIB. Buureni 3 ycboro city
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3aBaHTAXYIOTh Ta AUISTHCS AKICHUMHU MaTepiajlaMy, BOHU TaKOK MOXYTh 3MIHIOBATH
poboul apkyII BIAMOBITHO J0 CBOiX KOHKPETHHMX IUIaHIB YpPOKiB. Perysphe
BKJIFOUCHHS MaTepiaiiB JJIS YWTAHHS Ta 3aBJaHb JOTIOMOXE YYHSIM pPO3BUBATH
PO3YyMIHHS, PO3LIUPIOBATH CJIOBHUKOBUM 3amac Ta pO3BUBATU JIIOOOB J0 YMTAHHA
aHTJICHKOI0 MOBOIO.

Genially — ne ownnaifH-TuIaTdopMa, sIKa BHUKOPUCTOBYETHCS JII CTBOPEHHS
IHTepaKTUBHUX Mpe3eHTallii, 1Hdorpadiku, irop, BIKTOpUH, KBECT-KIMHAT Touo [2].
Genially mporonye pi3HOMaHITHI MA0JIOHH, 11O JTO3BOJIIE KOPUCTYBaYaM IIBHIKO Ta
JIETKO CTBOpIOBaTH TMpodeciiiHo BuTisgaardi matepianu. lle mo3Boiise KinbKoM
KOpPUCTYBauyaM CIIIBIOPAIIOBATU HaJl MPOEKTaMU B PEXHMI PpPEATbHOrO dacy,
COPHSIOYM KOMaHAHIM poOOTI Ta MOKpaU[ylOYM HaBYAJbHUNW NPOLEC 3aBISKU
CHUIBHUM 17esiM Ta pecypcam. /{75 3aBaHb 3 YATaHHS 11€ YyJOBUN CIIOCIO 3pO0UTH
TEKCTH LIKaBIIIMMHU, BOYJIOBYIOUM 3alMTaHHS, MOCHJIAHHA, 300pa’K€HHS, BIJIEO Ta
IHTEPAKTUBHI rapsdi TOYKM O€3M0CepeIHbO B MaTepia sl YATAHHS.

Perusall — 1ie moTyxHa miardopma, sika MEPETBOPIOE 1HANUBITYaTbHE YUTAHHS
Ha CHUIbHMM HaBuaiabHUM nocBi [3]. Perusall pomomarae cTBOpUTH coOLliaibHY,
BIyMJIMBY Ta BHMIPIOBaHy [isSJIbHICTh. 3a TPAaBWIBHOTO HAJAINTYBaHHS Ta
KEpIBHHIITBA II€ MOXKE€ 3HAYHO TIOKPAIUTH PO3YMIHHS TIPOYUTAHOTO, CIIPHUSE
PO3BUTKY KPUTHYHOTO MHCIJICHHSI Ta aKTUBYE OOrOBOpPEHHS B Kiaci. Y4HI1
HABYAIOTHCS, B3AaEMOIIOUM 3 JYMKaMH OJHOJITKIB y PEXHMI pPEalbHOrO dYacy.
CorriaibHAN aCTIEKT MOTUBYE 1X YUTATH 3 33JJ0OBOJICHHSIM.

udpposi incrpymentu, taki sk i1SL-Collective, Genially Tta Perusall, €
Halle(DeKTUBHIIIMMHU, KOJM BOHU ITIJIECIIPSIMOBAHO 1HTErPOBaHI y Balll IJIaH YPOKY.
3ocepeapTecss Ha TOMY, SIK KOXKEH IHCTPYMEHT MOKE TOKPALIUTH 3aJTy4€HICTb,
B3a€EMOJIII0 Ta PO3YMIHHS Y4YHIB, a HE BUKOPHUCTOBYWTE TEXHOJIOTII 3apaau HHX
camux. [louHiTh 3 MaJIOro, EKCIIEPUMEHTYHTE, PO3MIPKOBYHUTE HAJl TUM, IO MPAIIIOE,
1 IOCTYIIOBO CTBOPIOMTE OLIbII IHTEPAKTUBHUMN Ta CIUIBLHUI HABYAJIbHUIA TOCBI.

3a momomororo iSL-Collective BUKOpHUCTOBYITE TOTOBI poOOUl apKyIii, 1moo
3a0IQJIUTA Yac, aje 3aBXIW aJanTyWTe iX 0 PIBHSA Ta HABUAJBHUX IIJIEH BaIIux

yuHiB. He BUKOpUCTOBYITE MaTepialiv K € — 3p00iTh X 3MICTOBHUMHU. 3pO0IThH CBIiif
195



CyuacHi ainzeicmuyni napaouzmu : Mamepiaiu MidDicHapoonoi Haykoeoi Kondepenuii. Bunyck 8

KOHTEHT 1HTEepakKTUBHMUM 3a jonomoror Genially: momaiiTe KIIOYOBI TeMH,
BOYJIOBaHl 3allUTaHHS Ta MYyJbTHUMENIa, 1100 NEPETBOPUTH IACUBHE YUTAHHA YU
mpe3eHTallli Ha 3aXOIUIMBE MPAKTUYHE HaB4YaHHA. [lepeTBOpiTh YMTAaHHS HA PO3MOBY
3a gpomoMororo Perusall. 3aoxouyiite 1m0 aHoOTaIllif, BIAMOBIAEH OIHOJITKIB Ta
IPOAYMaHUX 3alMHUTaHb, 100 MOKPAIIUTH PO3YMIHHS Ta KPUTUYHE MUCIICHHS.

[arerpanis nudpoBUX IHCTPYMEHTIB MOXke TpaHCHOpPMYyBaTH BHUKJIAJaHHA Ta
HaBYaHHS, CIPUSAIOYM 3aIyYEHHIO, CIIBIpalnl Ta MMbmoMy po3yMiHHIO. Kitou
MOJISAITaE y LUIECHPSIMOBAHOMY BUKOPHCTaHHI: 00€piTh MPaBUIBHUI 1HCTPYMEHT JJIs
BalllUX HABYAJbHUX LJIEH, aJanTydTe KOHTEHT J0 MOTped BalMX YYHIB Ta
320X0YyHTE aKTUBHY y4YacTh. 3aBJSKH MPOJAYMAHOMY 3aCTOCYBAaHHIO 1Ii IUIaTHOpMHU
CTalOTh MOTY>KHUMHU COIO3HUKAMH Y CTBOPEHHI IMHAMIYHUX YPOKIB, OPIEHTOBAHUX Ha
YUHSL.

BIBJIIOT'PA®IS

1. ISLCollective. https:/www.islcollective.com

2. Genially. https://app.genially.com

3. Perusall. https://www.perusall.com/
BIZIOMOCTI ITPO ABTOPA

Hanis Ilo:xxkupaeBa — kaHgungaT (UIONOTIYHUX HaAyK, JOUEHT Kadeapu
aHricbkoi ¢uiosorii Ta nepekynany HHI «'opaiBcbkuil 1HCTUTYT 1HO3EMHUX MOB)

JIBH3 «Jlonbackkuii nep>kaBHUM TIeAaroriyHUi YHIBEPCUTET

34CTOCYBAHHA TPAHC®OPMAIIII REPLACEMENT B ITIEPEK/IA/I
POMAHY JIAHIEJIH CTLI «/IHBO» YKPAIHChKOIO MOBOIO
Auna IPUCAKHA (M. Kpusnii Pir, Ykpaina)

[lepexnan XyAoXkHIX TBOpIB mepeadadae He JHUIIE TMepeaady 3MICTy
OpPUTIHAJIBHOTO TEKCTy, aje H BIATBOPEHHS MOro CHUHTAKCMYHOI oOpraHizaiii Ta
CTIJIICTHYHUX 0cOo0JmMBocTed. Uepe3 CTpyKTypHI BIAMIHHOCTI MiX aHTJIMCHKOIO Ta
YKpPAiHChKOI0 MOBaMH MEpeKyaladyeBl 4acTo JOBOJUTHCS 3aCTOCOBYBATH PI3HI

nepekanaipKi Tpanchopmariii. Oaniero 3 Hux € replacement — 3mina mopsiaky cJiiB
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y TEpEeKJIaJICHOMY PEUYeHHl Yy TOpIBHSHHI 3 PEUYEHHSIM OpUTIHAIY BIAMOBIIHO [0
ICHYIOUHMX CHHTaKCUYHUX HOPM MOBH Tiepekiany [1: 27].

AKTyanbHICTh JOCHI[DKEHHS 3yMOBJIEHa THM, M0 aHIJiHChKa MOBa
XapaKTEePU3Y€EThCS BIAHOCHO (DIKCOBAHMM TIOPSIAKOM CIIIB Yy pEYEHHl, TOJI SK
yKpalHChbKa MOBa Ma€ OLIbIl BUTBHHM MOPSAOK KOMIOHEHTIB. lle mpusBoguTh 10
HEOOX1THOCTI TIepeOyA0BH PEUCHHS Y TPOIIEC] MepEKIIaay s 30epe:KeHHS JIOTTUHIX
aKIICHTIB, MPUPOJTHOCTI MOBJICHHS Ta CTHJIICTUYHOI BIJTIOBITHOCTI TEKCTY.

MeTor0  OCHIKEHHS €  BH3HAYEHHS  OCOOJMBOCTEH  3aCTOCYBaHHS
tpancdopmariii replacement y mepexnanai pomany «J/IuBo» yKpaiHChKOK MOBOIO €.
KoHoHeHKko Ta aHai3 BUTIQJKIB 3MIHU MOPSIIKY CIIIB Y PEUCHHSX.

Tpancopmariisi 3MIHM MOPSAKY CIIB 3aCTOCOBYETHCS B NEPEKIaal pOMaHy
«/IMBO» B HACTYNHMX BUITAJIKAX:

1) mpu mepekiani pedeHs 3 there is/there are, ne 3acTocoBy€ThCS 3BOPOTHIM
MOPSIZIOK CIIIB:

There were six male crew members on board, and one woman [3] — Komanoa
CKAA0ANAch i3 WiCmboX 40108iKié ma oouici scinku [2]

There were times when a wistful look came over him [3] — [r00i 6in euersioas
ykpati cymuum [2]

There were always large power boats changing hands [3] — IIpodaemucs
yumano seruxkux kopaonis [2]

2) HOPMH aHTJIMCHKOI MOBH NepeAdadaroTh MOCTIO3ULIII0 MPHUCIIBHUKA 100
JIECTIOBA, SIKE€ BIH BU3HAYAE, TOJI K B YKPATHCHKIM MOB1 YCTaJICHUM € MPEMO3UIlIiHE
PO3MIIIEHHS TPUCTIBHUKA:

Quinn stood silently on the deck [3] — Ksinn mosuku cmosne na nanyoi [2]

the captain ventured cautiously [3] — 3eaorcuecs obepescno 3axunymu
kaniman [2]

Quinn said quietly [3] — cnoxiiino sionosie Ksinn [2]

Tem Hakker said cautiously [3] — odepearcno 3anpononysas Tem Xaxkep [2]

3) npu nepecTaHoBIll OOCTAaBUHU Yacy B MTOYATKOBY MO3UIIIIO0 PEYEHHS 3 METOIO

CMHCIIOBOT'O BHAJICHHS ITO/i1, a HE YaCOBO1 XapaKTEPUCTHUKH i
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Quinn had been grateful to have use of the boat since August [3] — ... i
003601ueé Keinnosi 6i0 cepnus kopucmysamucs sixmoio [2]

He had sailed on to Sweden and Norway afterward [3] — Ilomim 6in noniué 0o
Llseyii ma Hopseeii [2]

He had been stalling his return to California for months. [3] — IIpomsazom
micauie sin 6i0Kk1a0as ceoc noseprents 00 Kanigopnii [2]

The captain knew Quinn had lost his wife the previous spring, and Quinn had
mentioned her once or twice [3]. — Kaniman 3nas, wo munynoi eechu Keinn noxosas
CB80I0 OpYIHCUHY, OOUH Pa3 4u 08iui 6in 32a0y6ae ii [2].

4) npu niepexiai 0e30c000BHUX pedeHb 3 (OPMaTLHUM ITiMETOM it:

it was only days before the end [3] — i1t auwanoce scumu 0sa oni [2]

5) npu BIATBOPEHHI aKTUBHUX KOHCTPYKIIIM MTACUBHUMMU:

he didn't regret a penny of it [3] — orccooen yenm ne 6yno eumpaueno mapno! [2]

6) mpu mepekiaAl pedeHb 13 NPSIMOI0 MOBOK, y SKHX CIIOBa aBTOpa
pO3TaIIoBaHi MICIs PEIUTIKH, J€ 3aCTOCOBYETHCS HEMPSIMUM MOPSJIOK CIIIB, 32 SKOTO
MPUCYIOK TIEPEayeE MAMETY, 0 3yMOBJIEHO HOPMaMHU YKPaiHCHKOTO CHHTAKCHUCY:

the captain said with a smile as he joined Quinn on deck [3] — mo6ue kaniman
i3 nocmiwkoio, Habaususwuco 00 Keinna na nanyoi [2]

the captain said hopefully [3] — ckazaé kaniman i3 naoiero [2]

Quinn said as he went over the plans with them again [3] — mosusé Keinn, i
8OHU nouanu 0ai euswamu kpecienis [2]

Tem Hakker said with pride [3] — copoo ckazae Tem Xaxkep [2]

[IpoBenenwuii anani3 nepexiagy pomany «JuBo» mokasas, o TpaHchopmarris
replacement, sika peani3yeTbca dYepe3 3MiHY MOPAAKY CJiB Yy pedeHHi,
BUKOPHCTOBYeThcd €. KOHOHEHKO MOCMTH uacTo. i 3acTOCyBaHHS 3yMOBIEHE
nepeayciM BIAMIHHOCTSIMU CHHTAaKCHUYHOI CTPYKTYpPH AHINIIMCBKOI Ta YKpaiHCHKOi
MoB. HaliuacTiie 3MiHM BiJOYBarOThCSA y TAaKMX BHIAJIKaX: MEPEMIIICHHsS] 00CTaBUH
yacy abo MICIlI Ha IMOYATOK PEYCHHS; 3MIHA TO3UIli MigMeTa 1 NPHUCYIKa s
30epeKeHHs] MPUPOAHOI IHTOHAIlI YKpPAiHCbKOI MOBH; NEPEHECEHHS NPYTOPSAHHUX

YICHIB pPEYEHHS 3 KIHIIEBOI MO3UIli B cepeauHy a0 TMOYAaTOK BHCIOBIIOBAHHS.
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3acTocyBaHHS 111€1 TpaHchopMallii 703BOJIsIE€ 3pOOUTH TIepeKIIa OIBII IPUPOJTHHUM 1
3pO3yMIJIUM JUIsl YKPaTHCHKOIO YMTaya, a TaKoXK 3a0e3reuye 30epeskeHHs] CMUCIOBHUX
aKIICHTIB OPUTTHAIBHOTO TEKCTY.
BIBJIIOT'PA®IA

1. Haymenko JI. II., T'opnmeeBa A. n. [IpakTnuauii Kypc mepeknany 3
aHTJIChKOT MOBU Ha yKpaiHCHbKY : HaBY. mociOHuK. Binauus : Hoa Kuwura, 2011.
136 c.

2. Crin A. Huso / Ilep. 3 anrn. ta mepeanmoBa €. KoHOHEHKO. XapKiB:
KumxkxoBuit Kiny6 «Kny6 Cimeitnoro Jlo3sumisa», 2007. 176 c.

3. Steel D. Miracle. New York: Random House Inc., 2005. 158 p.

BIJOMOCTI ITPO ABTOPA

SAna Ipucszkua — 3100yBayKa BUIIOI OCBITH crieniaabHOCTl 035 «Dinonoris»

HaBuanbHO-HAyKOBOIO IHCTUTYTY €KOHOMIKHM 1 TOpriBm iMeHi Muxaina Tyras-

bapanoBcbkoro KpuBopi3pKoro HaliOHaJIbHOTO YHIBEPCUTETY.

ITAPAJTHT MATHYHI BITHOLIEHHA HOMIHAIIIH HA
IHNO3HAYEHHA CYBE’EKTA ICITHTYBAHHA 3 YKPAITHChKOI MOBH
AK IHO3EMHOI
KOpiii IPOKOIIEHKO (m. JIbBiB, YKpaina)

Jlekcuka Oyab-sIKOT MOBU € HE MEXaHIYHUM HA0OpPOM CIIiB, a BIOPSAKOBAHOIO
CUCTEMOIO, OJIMHUIIl SKOi TMOB’sA3aHI MiXK CO00I PIZHOMAHITHUMU THUIIAMU
ceMaHTUYHUX 3B’s3KiB. Cepesl HUX OCOOJNMBE MICII€ TOCIIal0Th MapajurMaTU4H1
BIIHOIICGHHS — 3B’SI3KM MIXK CJIOBaMH, M0 TIPYHTYIOTbCS Ha CIHUIBHOCTH a0o
MPOTUJICKHOCTH iXHIX 3HAYEHb 1 ICHYIOTH 11032 MOBJICHHEBUM JIAHIIFO)KKOM, B
acoLSITUBHIA mam’sTi MOBUSA. B ykpaiHchkiii mMoBo3HaBuiii Haymi M. Kouepran
BHU3HAYAB iX fK «...BIIHOLIEHHS BUOOpY, acolialii, 10 I'PYHTYIOThCS Ha MOAIOHOCTI
W BIIMIHHOCTI TIO3HAYYBAJIBHHUX 1 TTO3HAYYBAHUX OJUHUIIL MOBH» [2: 212]. Jlo HuUX
e JI. Ctpyraneib BITHOCUTh OMOHIMIYHI Ta «TIMEPOHIMIYHO-TIMOHIMIUHI 3B’ SI3KU»

[3: 41]. H. Bekya notinymauye napajurMaTH4uH1 BITHOIIEHHS 5K «...BITHOIIEHHS MIX
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CJIOBaMH 1 TpylaMu CJIiB Ha OCHOBI CHIJIBHOCTI a00 MPOTHJICKHOCTI IXHIX 3HAUYCHBY
[1: 178]. V 3aranbHOMY, 10 OCHOBHHMX THIIIB TaKMX BITHOIICHb HAJIC)KATh CHHOHIMIS,
aHTOHIMISA Ta TINEPO-TIMOHIMIS, KOXKEH 3 SKHX BiloOpaxae crneuudiuHuil BUMIp
CEMaHTUYHUX MMPOTHUCTABIIEHb UM 30Ir1B y CIIOBHUKOBOMY CKJIaJ[i MOBH.

€IHICTP HOMIHOCHUCTEMH MOBHOI'O OI[IHIOBAHHS HE € MOXJIHUBOIO 0€3
ypaxyBaHHS BIJHOIICHb OJWHUIL MK HHMH, 30KpeMa MapaJurMaTHIHUX,
MPEACTABICHUX CHHOHIMIYHUMU PsaMH, IO BIIOOpaKarOTh iXHIO KOHKYPEHIIIO, 3
YOro MU MOXXEMO BUAUINTH KiTbKa CHHOHIMIYHHX Tpyn. Tak, 3arajbHi HOMiHawil
Ccy0’€KkTa iCIUTYBAHHA 0C00a — npemeHOeHm — KaHOuoam — iCnumo8aHuii —
ex3amenoeanuii  GOpMyIOTh TApPAAUTMATUYHUN  psii  3arajbHUX  HOMIHAIIIMN,
BCTYNAIOTh y TINEPO-TIMOHIMIYHI BIJHOIIEHHS, 00’ €JHAHUX IHTETPAIBHOIO CEMOIO
[ntoouna / ocoba, 3anyuena 00 nepesipku C60iX 3HAHL 3 YKPAIHCbKOL Mo6u).
BogHouac MK HUMH BHSBISIIOTECA JU(EPEHIINHI CEeMH, IO 3yMOBIIOIOTH
(GyHKLIMHO-CTATyCHI BIAMIHHOCTH. Jlekcema ocoba € CEeMaHTUYHO HaMMEHII
MapKOBaHOIO 1 BHUKOHYE pPOJIb HEHUTpaIbHOI POAOBOI HOMIHAIli 0e3 akTyami3arii
y4acTu B CKJIaaHHi icniuty. Jlekcemu npemenoenm 1 kanouoam peanizyloTh CEMY
[Hamip / Oomyck 0o ywacmu] Ta aKTyali3ylOTh €Tam TMepeayBaHHS CcaMOMy
TeCTyBaHHIO. HaToMicTh HOMIHAIIT icnumoeaHnull Ta eK3ameHo8aHull PEeTpe3eHTYIOTh
PEe3YJIbTaTUBHO-TIPOLIECYAJIBHUIM aCIeKT 1 MICTATh ceMy [06 exm 0ii nepesipku/, 10
dbopMye MACUBHO-POJILOBY XapaKTEPUCTHKY Cy0’ekTa. TakuM 4YMHOM, y MexXax
OJTHOTO TapaJUrMaTUYHOrO psAAy BiAOyBaeTbCs Tpajauis BiJl HEHUTPaTbHOI
AQHTPOIMOHIMIYHOT HOMIHAINI 70 TEPMIHOJOTIYHO MAapKOBAaHMX OJWHUIIb, SKI
(bIKCYIOTh pi3H1 CTaAll y4acT 0cOOM B IPOLIETypi KOHTPOIIIO.

Hominanii 3 akiieHTOM HA IHIIOMOBHOCTH (HEPIIHOMOBHOCTH) IHO3eMeub
— uyxcozemeub — I[HOKOMYHIKAHM — [HOMOGeUb — IHUIOMOBEUL —
yyscomoeeub 00 €HYE IHTErpalibHa ceMa [HanedxcHicmb 00 I[HWOI MOBHOI /
HAYiOHAILHO-KYIbMYPHOI ChilbHOMU[/, OJIHAK BHYTPIIIHBO JTU(PEPEHIIOEThCA 3a
XapakTEepPOM  aKTyali30BaHOi O3HaKu. JIlekcemMu iHozemeyb 1  uysicozemeybp
PENpe3eHTyI0Th HacamIepesl COLISUIBHO-TIPAaBOBY Ta TEPUTOPISIbHO-HAI[IOHAIBHY

imeHTudikamito Ccy0’eKkTa 1 JIMIIEe OMOCEPEIKOBAaHO TOB’S3aHI 3 MOBHOIO
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KOMIETeHII€l0. HaroMicTh OAMHUIN  [HOMOBeyb, I[HUWOMOBEYL,  UYIHCOMOBEYD
GbOopMyIOTh BIIACHE JIIHTBOJUAAKTUYHUI CETMEHT, OCKUIBKH aKTyalli3yloTh CEeMY
[inwa mosa], o Ge3nocepeHBO KOPEIIOE 3 00’ €KTOM T€CTyBaHHSA — YKPaiHCHKOIO
MOBOIO K 1HO3eMHOI0. JlekceMa iHoKoMyHiKanm € KOHIIENTYaJbHO 3CYHYTOIO B OIK
KOMYHIKaTUBHOI MapaaurMu 1 (pikcye cy0’ekTa mepemycim K ydacHHKa MIKMOBHOT
koMmyHikamii. [lapagurmMatuyHi BIJHOMIEHHS MiIX 3a3HAYCHUMHU  OJUHUIIMU
JEMOHCTPYIOTh TIEPEeXiJ BIJ COIISUIBHO-1ICHTU(IKAIIMHUX JI0 BJIACHE MOBHHUX
napaMeTpiB HOMiHallii, IO CBIAYUTH MPO Pi3HI MOJEN KOHLENTyami3amii ¢y’ ekra
ICTIUTYBaHHS B HAYKOBOMY Ta OCBITHBOMY JUCKYPCI.

Y HoMiHaNisIX 3 AKIEHTOM HA CTATYCi Cy0’€KTa HABYAHHA CMyOeHm —
cayxau — 3000ysay TiepeBaxae iHTErpajibHa ceMa [3006y6au ocsimu], IpoTe KOKHA
onMHULA (IKCye I1HIMK TUN I1HCTUTYHIMHOI pomi. Tak, nekcema cmydenm
penpe3eHTy€e KIacudHy MOJACTb (hOPMabHOI OCBITH M 3aKpilieHa 3a HOPMAaTHBHO-
MPaBOBUM OCBITHIM JucKypcoM. HowmiHamis cryxau aktyanizye ceMy [yuacmov 6Oe3
0006 ’513k0801" iHcmumyyitinoi nanexcHocmu] 1 BAKOPUCTOBYETHCS MEPEBAKHO 100
KypCiB, IIporpam MiJBUILIEHHA KBai(dikauii abo HepopmanbHOro HaBuaHHs. Jlekcema
3000y6ay € Yy3arajlbHIOBAJIBHOIO 1 TEPMIHOJOTIYHO HEUTPaNbHOIO W00 (hopmu
HaBYaHHS, IPOTE MICTUTh CeMY [yinecnpsamosane 3000ymms pe3yiomamy|.

Hominamii 3 ceMOI0 NOWIYKY HOUIyKau — NOWYKYy6ay — NOULYKOBY8ay
GbopMyIOTh ACpHUBALIMHO W CEMaHTUYHO IIOB’S3aHUM TapagurMaTHYHUN PSa, M0
00’€THAHUM THTETPAIBLHOID CEMOI0 [aKmuHa CHpSAMOBAHICMb HA 3000YMmis
00 ’ekma], MO MOXKE IHTEPIIPETYBATHUCS K MPATHEHHSA /10 PE3yJIbTaTy HaBUaHHA. TaK,
JeKceMa noulykay € HaWOUTbII  3aKpIMJIGHOI0 B CY4aCHOMY  BXKHTKY 1
XapaKTEepPU3yEThCSl  CTUIIICTUYHOIO HeuTpanbHicTio. Howminamii  nowykysau 1
NnowyKog8y8ay J€MOHCTPYIOTh BapiATHBHI CJIOBOTBIpHI MOJENII 3 TIED CaMOIO
CEMaHTUYHOI OCHOBOIO, TPOTE MalOTh HIKYY YaCTOTHICTh 1 CIPUHAMAIOTBCS SIK
okazioHaibHI. [{I oAMHUII PEenpe3eHTYIOTh KOHKYPEHIIII0 CIOCO0IB Ha3UBaHHS, IO
aKTyaJli3yl0Th aKTHBHY, al€HTUBHY MOJIeJb Cy0’€KTa Ha BIAMIHY BiJl HOMIHAI[IN THITY

ICNUMOBAHUI YU eK3AMEHOBAHULL.
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[TincymoByrO4YHM BHKJIaJeHE, HaBeJeHI MapaJurMaTU4HI PSAAN JEMOHCTPYIOTh,
0 HOMiHaIlli Ha TMO3HAYCHHS Cy0’€KTa ICTHMTYBaHHS 3 YKpaiHChKOI MOBH SIK
1HO3EMHOI CTPYKTYPYIOTHCS 3a CTaJI€I0 y4acTh B MPOLEAYpPl OILIHIOBAHHS, MOBHO-
KYJbTYPHOIO 1IeHTH(IKAIIE€I0, 1THCTUTYLIMHUM OCBITHIM CTaTyCOM M areHTHBHOO
CIPSIMOBAHICTIO HAa pe3yJbTaT HaBUaHHA, MmO ¢GOpMye OaraTOBUMIpHY MOACIb

HOMiHaIlii cy0’€KTa ICIUTYBaHHS B Cy4aCHOMY YKpPAiHCBKOMY JIIHTBOJIUIAKTHYHOMY

JIMCKYPCI.
BIBJIIOT PA®DIA
1. Bekya H.B. Jlekcuko-cemaHTM4YHa CHCTEMA YKPaAiHCBKOI MOBH.
Hayxkosuii yaconuc Hayionanvnoeo neoazoziyHo2o VHigepcumemy

im. M. I1. Jlpacomanosa. Kuis, 2010. C. 176-179.

2. Kouepran M. I1. 3aragsHe MOBO3HABCTBO : MiAPY4YHUK. 3-T€ Bua. Kuis:
BI1 «Akanemis», 2010. 464 c.

3. Crpyranenp JI. 3MiHM CHHTarMaTUYHUX 1 MApaJUTMATUYHUX BIJTHOUIECHD
MDK JIGKCHUHUMH OJUHHUIISIMU CY4acHOI YKPaiHCBKOI JIITepaTypHOI MOBU. 30ipHUK
npays TO HTIII. Towm 1. Tepuomine: Paga, 2004. C. 41-50.

BIJOMOCTI ITPO ABTOPA
IOpiii IIpokonmenko — wmarictp Kadeapu yKpaiHCHKOTO MPHUKIATHOTO

MOBO3HaBCTBa JIbBIBCHKOTO HaIlIOHAJILHOTO YHIBEpCUTETY iMeHI IBana dpanka.

PROTOTYPICAL GUSTATORY MEANINGS IN HEALTHY BEVERAGE
ADVERTISING
Andrii RYBALCHENKO (Kyiv, Ukraine)

The present analysis develops previous findings on the semiotic resources of
gustatory modality in U.S. healthy beverage advertising, which have shown that
brands systematically connect taste with naturalness, lightness, and well-being and
frequently rely on multisensory adjectives such as tangy, crisp, bright, zesty, and

soothing rather than on basic taste labels alone [3]. The study addresses a more
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specific question: how can the gustatory values of such adjectives be identified more
precisely?

Dictionary definitions alone appear too general for this purpose. While tangy
can be linked to sour citrus taste through dictionary definitions and semantic relations
in WordNet [2], words such as crisp, bright, and soothing appear to evoke gustatory
meaning more indirectly through cross-modal and usage-based associations. To
reconstruct these associations, the study combines three levels of analysis: (i)
dictionary definitions and semantic relations in WordNet [2], (ii) collocational and
concordance analysis in the Corpus of Contemporary American English (COCA) [1],
and (iii) discourse analysis of the use of these adjectives in a self-compiled corpus of
U.S. healthy beverage websites. Special attention is paid to the product categories,
flavor nouns, and source ingredients with which these descriptors recurrently co-
occur.

The working hypothesis is that healthy beverage advertising does not simply
describe taste but activates prototypical flavor scenarios, such as citrus sharpness,
apple-like freshness, and mint-associated soothing coolness, in order to frame flavor
as natural, clean, and health-compatible rather than artificial or excessive. The study
contributes to sensory linguistics by showing that gustatory meaning in advertising is
distributed across lexicographic structure, corpus-based usage, and discursive
framing.
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LANGUAGES ARE LIKE CHIPS, YOU CAN'T HAVE JUST ONE!
Lylah SANDS (University of Colorado Boulder, the USA)
Abstract:

This literature review examines the cognitive, social, and cultural benefits of
early second-language education and presents an argument for its required
implementation in U.S. elementary schools. Amongst linguists and educators alike,
there is consensus about the benefits of learning foreign languages. However, with a
more narrow scope, this research closely examines the efficacy of elementary
students, and what cognitive and social benefits are put forth when young children
are exposed to foreign language learning. Empirical studies assert that early bilingual
exposure enhances executive function, including working memory, attentional
control, and critical thinking. Real-time classroom interventions have demonstrated
that peer-supported learning, sensorimotor enrichment, and culturally inclusive
instruction significantly increase language proficiency and student engagement.
Additionally, broader societal advantages are highlighted, including improved
intercultural competence* and increased employability in an ever-changing and
diversifying workforce. Jointly, the findings support the conclusion that early
multilingual instruction strengthens children’s cognitive development and equips
future generations with essential communicative and cultural skills, therefore creating
a necessity for the implementation of bilingual, or multilingual education within early

adolescence/childhood.
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CTOPITEJIIHI AK CTPATETIA ITI/IBUIIIEHHA EQEKTUHBHOCTI
EMI-TEKIIIH
Bornana CAJIFOK (m. 3anopixoks, Ykpaina)

Y cydacHOMYy OCBITHBOMY TMIPOCTOPi OCOOJIMBOI aKTyaJbHOCTI HalOyBae
npoOjema miaBuIneHHs edekTuBHOCTI BHkiIanaanHsa y ¢opmati EMI (English as a
Medium of Instruction), konu aHrificbka MOBa BUKOPHCTOBYETHCS IS BUKJIAIaHHS
aKaJieMIYHUX MPEIMETIB y KpaiHax a0o 3akiajiax, /e aHrJIiichbKa HE € PITHOI0 MOBOIO
s OimbimocTi HaceneHHs [4]. OMHUM 13 TEPCIEKTHBHHUX MIAXOMIB J0 BHPIIICHHS
11€i TpOo0JIeMH € BUKOPUCTAHHS CTOPITENIIHTY K IE€1aroriyHoi CTpaTerii, 0 CHOpHsE
MIJBUIIEHHIO  3aJy4EHOCTi, PO3yMIHHS Ta 3amam’sITOBYBaHHS HABYaJIbHOTO
Marepiany.

Hocmigauku (M. Alterio,  H. bonmapenko, I'.Twu)  migkpeciowTh
€(EeKTUBHICTh CTOPITEJIIHTY SIK METOAY HaBUaHHS, IO CHpPUSE PO3BUTKY
KOMYHIKaTUBHUX yMiHb, 30KpeMa yCHOTO MOBIICHHSI.

MeTta noc/izKeHHs1 — BU3HAUUTU JUAAKTUYHUN TOTEHIIAl CTOPITEIHTY SIK
IHCTpyMeHTY TifaBuilleHHsT edexkTuBHOCTI EMI-nekuiii 1 BHOKpPEMHUTH KIIFOUOBI
METOMYHI MPUHOMH HOT0 1HTErpallii B HaBYaJIbHUHN TIpoLIeC.

CTopiTeNHT BU3HAYAETHCS SIK 1HTEPAKTUBHE BUKOPUCTAHHS MOBIICHHS IS
nepeaayl 3MICTy 4epe3 HapaTUBHY CTpyKTypy. Ha BigMiHy Bix TpaguliidiHOI JEKIi,
sKa 4acTo mojae iHopmalliro GparMeHTapHO, CTOPITEIIHT OpraHi30By€ Marepiai y
BUTJISAZII ICTOPii 3 UITKOKI JIOTIKOIO Ta E€MOIIMHOI0 CKJIaaoBOK0. K 3a3Haydae
M. Alterio, HaBYaHHS Yepe3 CTOPITEIIHT MOB'A3aHE 3 MPUPOJIHOIO MOTPEOOIO JIFOAUHU
OCMHUCITIOBATH BJIACHUH MOCBiM 1 AimuTHCs HUM 3 iHImME [3]. Lle poouTth cTopiTesiHr
OCOOJIMBO PEJIEBAHTHUM Yy Cy4YacHIN OCBITI, OpPIEHTOBaHIA Ha CTYAEHTOLIEHTPOBAHUMN
T IXI1T.
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Moaeas TED-Buctyny sik 3pa3zok aiast EMI-nekuii. ®opmatr TED-Buctymis
€ e(heKTUBHOIO METOJIMYHOI0 MoaeT0 11t EMI-nexiii, OCKIJIbKY MOETHYE YITKICTD,
eMOLII}HY 3aJTy4eHICTh Ta HapaTHUBHY CTPYKTYypy. Cepea KIIOUOBUX MPUHIUIIB L€l
MO/IeJIi BHOKPEMITIOEMO TaKi:

o« Opna kiawuyoBa iness. TED-Buctynm OynyroTecsi HaBKOJIO OfHIET
IEHTPAIBHOI TyMKH, IO JO3BOJISIE 3MEHIIUTH KOTHITUBHE HaBaHTAKCHHS Ha
CTYJICHTIB, Kl OITAHOBYIOTh MPEIMET 1HO3EMHOIO MOBOIO.

« HapatuBHa cTpyKkTypa «mpodjemMa — nomykK — pe3yJjbTar». Koxen
BUCTYIl Mae€ TodaTok (mpobiiema), cepeauHy (MOLIYyK pillieHHs) 1 KIHElb
(BUCHOBOK/YPOK) — CTPYKTYpy, IJEHTHYHY J00pe moOyJoBaHiN JEKIIii.
Hanpuximan: "Why do objects continue moving even when we want them to stop?"

o TIawox wna mouarky (hook). TED-cmikepu BiAKpHBaIOTh BHCTYII
OCOOHUCTOIO 1CTOPI€I0, MPOBOKATUBHUM 3alMTAaHHAM a00 HECHOAIBaHUM (HaKTOM:
"When [ was seven, I thought I could be invisible..." Ile onpa3y npuBepTae yBary
Ta CTBOPIOE KOHTEKCT JJIsl BBEJICHHSI HAYKOBOTO TIOHSITTS.

o Ocobucti Ta OJU3BKI 10 ayauTopii nmpukaagm. AOCTpakTHI 1€l
O’KMBAIOTh Yepe3 peabHl CUTYyaIlil.

o Emouiitnuii 3B's30k 3 ayauropiewo. TED-Buctynu Bukiukaroth
I[IKaBICTh, 3aXOIUICHHS a00 HaBiITh CMiX, IO MIABUILYE yTPUMaHHS yBaru Ta
3armam'siTOByBaHICTh MaTepiaiy.

o Uirka, oOpazna moBa 0e3 HaaMipHOro mxaproumy. [ED-chikepu
YHUKAIOTh 3alBOi TE€PMIHOJIOTIT ab0 MOSCHIOTH ii mocTynHoto Lle came Te, 1m0
noTpione EMI-Buknanauam, 4ui CTYJEHTH ONAHOBYIOTH OJHOYACHO 1 3MICT, 1
MOBY.

Metoauyuni npuiiomu cropirenainry B EMI-nekuii. Ha ocnosi ananizy TED-
MO/ Ta HaAssBHUX JIOCTIKEHb BUOKPEMITIOEMO TaKi IPUHOMU:

1. Ilepconax Ik «MpPoOBiAHMK» adcTpakTHOI inei. [IpuB'sa3ka marepiany
710 KOHKPETHOT JIF0IMHU 200 cutyaiii mijBuinye noctynHicts: "Meet Oleh, a civil
engineer who must design a safer bridge" a6o "A patient arrives with unusual

symptoms..."
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2.T'ayok Ha mnouarky Jeknii. HecnoniBanuii ¢akrt, MiHI-aHEKIOT,
pearbHa TOMHIIKA ab0 CTYACHTChbKAa XHOHA YysBa CTBOPIOIOTH KOTHITHBHUMN
JTUCOHAHC, IKUA MOTHBYE ciyxaTu aaii: "Do you know why the Tacoma Narrows
Bridge danced like spaghetti?"

3. MikpoicTopii — KOpOTKI HapaTHUBHI (parMeHTH, IHTErpOBaHI B
nosicaenus: "In 2015, a small team of engineers made a mistake — and that
mistake led to an important discovery." Bouu CTpyKTypyHOTh Matepian i
M1 IBUIIYIOTh HOTO 3amaM'STOBYBaHICTh.

4. Tpancdopmanis BuU3HA4YeHb Yy curyamii. Hampuknan, 3amicTth
(bopMasIbHOTO TOSCHEHHS TOHATTS OPPOrtunity Cost crygeHTaM MPOMOHYETHCS
CUTYyallisi BUOOPY MIXK aJbTEpPHATHBAMH, JI€ T€POH 3MYLIEHUI BIAMOBHUTHUCS BIJ
OJIHOTO BapiaHTy Ha KOPUCTH IHIIIOTO.

5. Ilporno3yBanust po3BUTKY mofiid. [Tutanus tumy "What do you think
will happen next?" abo "What would you do at this point in the experiment?"
aKTUBI3YIOTh MMI3HABAJIBHY JISUIbHICTD 1 PO3BUBAIOTH MOBJICHHEBI HABUUKH.

6. Bisyamizaniss HapatuBy. /liarpamu, Taiimnaiian, GOTO 3 aHOTAIISIMU Ta
KOMIKCH JIOTIOMararoTh CTyJACHTaM, IS SKUX aHTJINChKa € JAPYror MOBOIO,
Kpallle BIJICTEKUTH PO3BUTOK CIOKETY JIEKIIII.

/. HapaTuBHe 3aBepmieHHsi Jekuil. YiTke ¢GopmyoBaHHS KIIFOYOBOTO
noBigomienus: "So, the takeaway is..." | "This is why it matters...". lle
CTPYKTYpY€ 3HaHHSA 1 3aBEpIIye «ICTOPIIO» JEKLIi Tak camo, SK PO3B'A3Ka
3aBEpIIyE HAPATHUB.

Takum 4YUHOM, CTOPITENIHT BUCTYNAE €(PEKTUBHIUM THCTPYMEHTOM OpraHizaiii
EMI-nekuiil, noe€qHyrOYM KOTHITHBHI, €MOLIMHI Ta KOMYHIKAaTUBHI AaCIEKTH
HapuaHHsA. TED-Monens € mNpakTHYHUM OPIEHTHUPOM ISl BHKJIAAAYiB, OCKUIBKH
JTEMOHCTPYE, SIK HapaTHBHA CTPYKTypa, EMOIIIMHE 3aJIy4eHHS Ta MOBHA JIOCTYITHICTh
OpraHIvYHO MOEIHYIOTHCS B oJlHOMY dopmati. [lepcrekTBY MoAaNbIIUX AOCIIKEHb
MOB's3aHI 3 PO3POOKOI0 TUCHUIITIHAPHO-CICTU(PIYHUX MOJENICH CTOPITENIHTY Ta

OIIIHKOIO 1X €()eKTUBHOCTI B PI3HUX aKaJIEMIYHUX KOHTEKCTaX.
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BIJOMOCTI ITPO ABTOPA

Borpan Camiok — kanauaat GiaoJoriyHUX HAYK, TOIEHT Kadeapu 1HO3EMHUX
MOB 1 METOOWKH BUKJIAAaHHSI bepasHCBKOTO JCp)KABHOTO  IMEAaroriqyHOro

YHIBEPCUTETY.

AKTUBI3ALIA JIEKCHYHUX 3HAYEHb bBAIT'ATO3HAYHUX CJ/IIB
YEPE3 KOHTEKCT TA COL[IAJIbHO-KOMYHIKATHBHHH JJOCBLT
Poman CUTHSAK (m. Aninpo, Ykpaina)

HeoaHo3HauHICTh — € XapaKTEpHOIO PHUCOI0 BCIX AaclekTiB MoOBHU. BoHa
NPOSIBIISIETBCSL Y BHUMOBI CJIOBa, Yy JIEKCHYHOMY Ta TpaMaTUYHOMY 3HAUEHHSX,
CIOJIy4yBaHOCTI cmiB. YuMm TiubIe Mu AOCHIPKYEMO KOMYHIKAaTHBHI 3aco0u 1
CUTYyallil, TUM MEHIIIE CyMHIBIB, 110 HEOJHO3HAYHICTh € CKJIAJOBHUM KOMIIOHEHTOM
KOXKHOT'O acIeKTy JIHTBICTUKU. He Oyne MOMMIIKOI TBEP/KEHHS, MO0 JEKCHYHA
0araTo3HaYHICTh € HEB1 €MHOIO OCOOJIMBICTIO Oy 1b-IKOi MOBHU CBITY, HE3QJIEKHO BiJl
il rpadiyHOi, rpaMaTUYHOl Ta POHETUYHOT OYJOBH.

Bix po3yMiHHS BHCIIOBJIIOBAHHS CaM€ TaK, @ HE I1HAKIIE 3aJeXHUTh SKICTh
KOMYHIKaIlii, 1, IK HAaC/iJIOK SKICTb XKHUTTS. Y MOBCIKACHHOMY >KMTTI HETIOPO3YMIHHS

yepe3 0araTo3HauyHICTh CJI1B BUHUKAIOTh YacTo, ajie MPU3BOIAThH IEPEBAKHO JIUIIIE JI0
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HE3PYYHOCTI, 30€HTeKEHOCTI ad0 BTparti vacy. Ane y aeskux npodeciiHux chepax
CUTYaIlisl 1laMeTPaIbHO MPOTHIICKHA.

v aepOHABTHIII, HaIpuKiIai, TOCITITHUKH B1JI3HAYAIOTH, 10
paIlOKOMYHIKaIIiHI ~ HEMOPO3YMIHHS  4Yepe3  OOpaHHS  XHUOHOTO  3HAYCHHS
0araTo3HauYHUX CIIIB MarOTh MOTEHIla]d MPU3BOJUTH A0 Habarato CEepHO3HIMIMX
HACHiAKIB. ['pyma KWTalChKUX CIIBaBTOPIB HAIMOJSATAE HA HAA3BUUYANHINA BaXKIIMBOCTI
BHCOKOTO pIBHS MNpo(eciiHOro HaBUaHHS €IWHUM TEPMIHOJOTIUHMM CTaHIapTaM
aHTCHKOT IS MIJIOTIB Ta aBiamiiiHux ciyx0. Kypcu HaBuaHHS MarOTh MOCTIHHO
OHOBJIIOBaTUCh, a mpodeciiiHuil  piBeHb MUIOTIB  MUISITa€  PEryJsApHIN
nepekBaiidikaliii, o 0 BiAMOBIIATH HOBITHIM cTaHmaptam [5: 132].

B 3anexHocTi Bif cdepu AISIBHOCTI MOAUMHU (Y MEOUIMHI, pOOOTI CIyx 0
MOPSATYHKY, aBiailii, BINCbKOBHX, TPABOOXOPOHHUX CIIyk0ax Ta 6araTbOx 1HIINX), BiJl
IIBUKOCTI Ta TOYHOCTI Mepeaadi Ta OTpUMaHHs 1H(opMallli 3aIeXUTh caMe KUTTSL.

OnnuM 13 3ac001B MiABUIIEHHS €(PEKTUBHOCTI KOMYHIKAIlli € HEOOX1THICTh
JOCITIJIKYBaTH MeXaHI3MHU (PYHKI[IOHYBaHHS OaraTo3HayHUX CIIB, a caMe MPUHIIUITH
oOpaHHs TOTPIOHOTO 3HAYEHHSI.

3 1980-x pokiB y TCHXOJIHTBICTUIII HAOYBAa€ MOMYJSPHOCTI OCIIIKEHHS
Mojiesiel 0araro3HayHMX CliB. MeTa — pO3KpUTH MEXaHi3MH, 3a JOMOMOTOI0 SKHX
JIOJICBKUM pO3yM 00po0OIisie GaraTo3HayHl CJIOBa, aKTHBIZYIOUM CaMe T€ JIEKCUYHE
3HAYEHHS, 110 TOTpeOye MeBHA CUTYAIlisl, TA BUBHAYUTH CIIBBITHECEHICTD Yacy, sSIKUN
noTpiOEH CBIAOMOCTI JJJjii  OOpOOKM TakKuX CIIB 13 T[E€BHUM 1€papXIYHUM
pO3TalllyBaHHSIM iX JIEKCUYHUX 3Ha4YeHb. BaximBa posiib y IbOMY TIpoILEci
BIJIBOJUTHCS KOHTEKCTY, SKUM TPU UYWTAHHI MOXE YPIBHIOBAaTH Yac OOpOoOKHU
0araro3HayHOTO CIIOBA, 3HAYEHHSI SKOrO MPHUOJM3HO PIBHI 3 YacoM O0OpoOKu
OJTHO3HAYHOTO CJIOBA.

JlochipkeHHsT JOCTymy A0 JEKCHYHMX 3HaueHb OaraTo3HauyHUX CIIB Yy
MICUXOJIIHTBICTULII BEJIEThCS TAKOXK 4Yepe3 pi3Hi 3a po3mipoM KoHTekcTu. I'. Kambe,
K. Peiinep ta C. A. ladi (Gretchen Kambe, Keith Rayner, and Susan A. Duffy
Global) HemoikoM OLNBIIOCTI MOMEPEIHIX JOCTIIKEHb YBaXKalOTh aHAJI3 BIUIUBY

KOHTEKCTIB, 110 CKJIQJAlOThCS 3 OJHOrO-BOX PEUYEHb, Ta MPOMOHYIOTh PO3IJISHYTH
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e(eKT 1100aJIbHOr0 KOHTEKCTY Ha aKTHBI3allll0 JEKCUYHUX 3HAUYCHb O0araTo3HaYHUX
ciiB. Konu jokanbHUII KOHTEKCT, TOW IO MOAAEThCS Oe3mocepeHbo mnepen abo
micas 0araTo3HAYHOTO CJIOBa BUSBISETHCS HEUTPATbHUM, TOW XTO OTPUMYE
1H(hOpMaIlil0, BUOKPEMIIIOE OJHE 3 KUIbKOX JIGKCMYHMX 3HAa4Y€Hb, OMHUPAIOYMCh Ha
3arajgbHuH (T7100aTpHIN) KOHTEKCT HAJAHOTO JUCKYPCY.

Pesynmbrarom iX MOCHTIKEHHS € BHCHOBOK, IO TJ00aTbHUN KOHTEKCT, TaK
caMO HErallHO BIUIMBA€ HA NPUUHATTS PINIEHHS 100 OOpaHHSA BIJMOBITHOTO
JICKCUYHOTO 3HA4YCHHS OaraTo3HA4HOTO CiioBa. KoM Xk BUKOPHUCTOBYIOTHCS 0OMIIBA
KOHTEKCTH pIBHO3HAYHO, TJIOOQJIBHO KOHTEKCTyajdbHa 1H(MOpMaIlss He Mae
JIOIATKOBOTO BIUJIMBY Ha JIOKAJbHUW KOHTEKCT. B pa3l K HEUTpalbHOCTI YU
CYMEPEWINBOCTI JIOKATLHOTO KOHTEKCTY, TI00aTbHUN KOHTEKCT aKTHUBI3YETHCS SIK
JOMIHYIOYHMM (paKTOp BU3HAYEHHS MEBHOIO JIEKCMYHOTO 3HAYEHHS 0araTo3HaA4HOIO
ciosa [1: 370].

AKTHBI3aIlIsI TOTO YM I1HIIOTO JIEKCUYHOI'O 3HAYEHHS CJIOBA 3aJIE)KUTH Bl
COILIIAJIBHOTO JIOCBily 1HAuBINA. bararozHauHi ciioBa CTalOTh Oararo3HauYHUMU,
HAIllOBHIOIOTBCS HOBHMM 3MICTAMHM YEpe3 COLIaJIbHY aKTHUBHICTb. YuMm Ouiblie
KOMYHIKallii BiOyBa€ThCA B JKUTTI JIOAWUHH, TUM OUIBII PI3HOMAHITHUM Oyne
MiATOTOBJCHE 3a3/1aJIeTiib BUKOPHCTAHHS OJHOTO CJIOBa Y PIi3HUX CHTYaTHBHHX
IHTCHITISIX.

Tak camo yepe3 momiOHICTh COILIyMIB, HAMPUKIIAJ y TPEICTABHUKIB TMEBHUX
chep KutTTd, npodecii 4M BIKOBUX TPy JOCATAETHCS HAUOLIBIIE PO3YMIHHS Y
KOMYHIKaIlii 4epe3 1mooy 0By OUIbII MMOBIPHOI aKTUBI3aIlli YaCTO BXKMBAHOTO KOJIA
acoliaifiii Ta 3Ha4eHb HaBITh 0€3 KOHKPETHOTO KOHTEKCTY, OCKUIbKH iXHE€ OLIbIII-
MEHIII CXOKMM YHHOM CIIPSIMOBaHE JKHTTS 1 € TaKMM KOHTEKCTOM, TakKOIO CoOi
($hopMOI0 3araIbHOTO JUCKYPCY.
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BIJOMOCTI ITPO ABTOPA

Curnsak Poman — xaHaugaT QUIONOTIYHUX HAyK, JOLEHT Kadeapu
ykpaincbkoi Qinonorii HHI «lopniBebkuit iHCTHUTYT 1HO3eMHMX MOB» JIBH3

«JloHOachbkuii fepKaBHUM MeAaroriyHui yHIBEpCUTET

PO3BUTOK MOBJIEHHEBUX HABUYOK 3/0OBYBAYIB OCBITH
3ACOBAMHU ME/TIAXOCTHHT OBUX IIVTAT®OPM YOUTUBE TA TIKTOK
€mmzasera CTHETTHA, Jloaita BOPOBMOBA (M. Kpusnii Pir, Ykpaina)

3 mnosBowo IHTepHeTy, pi3HOMaHITHI MeAlamiatropMu CTajdd HEBII €MHOIO
YaCTUHOIO I CIUIKYBaHHS B OHJIaH-cepenoBuimi. KomyHikaiis MK pI3HUMH
KopucTyBauamu [HTepHEeTy 3 OyAb-SIKOTO KyTKa CBITY CYTTE€BO BIUIMHYJIO Ha
MOBJICHHEBI HABUYKH 3/00yBadiB OCBITH, OCKUIbKM CIIOXMBAaHHS Bi3yaJbHO
SCKpAaBOrO Ta KOPOTKOTO 3a TPUBAJICTIO KOHTEHTY € HaJ3BHYAWHO MPOCTIIIUM 0

Mi3HaHHS, aHDK MPOBOJXKEHHS Yacy 3a JIOBIUM MTMCbMOBUM TEKCTOM [6: 23].
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Came Tomy, Taki matdopmu, K «YouTube» ta «TikTok» cranmu BcecBITHBO
NOMYJIIPHUMU B HAIll Yac, a 3aBJSIKA MPOCTOTI BUKOPUCTAHHA IUX IIaTdhopM, 0OMIH
iHpOpMaIli€l0 MK PpI3SHUMH HOCIIMM MOB CTaB JOCTYIHIIIUM, IO CIOHYKae
3100yBayiB OCBITM BUKOPHUCTOBYBAaTH BJIACHI HABUYKM Yy 3HAHHI MOB JUIA
komyHikamii. Ha moyatkoBoMy eTami (yHKIIOHYBaHHS IMX IUIaTGOpPM BOHU
MO3UI[IOHYBAIKNCS TEPEBAKHO SK CEPENOBUINE MJIs TMOUIMPEHHS PO3BaXKAIbHOTO
KoHTeHTY. [Ipore 3 4WacoMm iXHiil (yHKIIIOHAT 3HAYHO PO3LIUPHUBCS, 1 HUHI BOHH
BUCTYMAIOTh TAaKOXX BaXJIMBUM JDKEPEIIOM OCBITHIX pECypCiB, IO CIPHUSIOTH
PO3BUTKY Ta (POPMYBaHHIO MOBJICHHEBUX HABUYOK.

3aBASKM JOCTYMHOCTI LHMX MeEIlaXxOCTHHroBux Iuiargopm, «YouTube» Ta
«TikTok» MokHa BiA3HAUUTH SIK MPUPOAHI CeperoBUIIA A (POPMyBaHHS MOBHOI
KyJbTypH, 00 BOHM KOJIEKI[IOHYIOTh BIJICOPECYpCH PI3HUX MOBHUX KOPUCTYBadiB [4:
101]. bynp-sika nroguHa, 3a MOXOKEHHSM, KYJbTYPOK), BUMOBOIO Ta AKIIEHTOM
MO>KE€ CTBOPHUTHU BJIACHUI KOHTEHT, fIKl 3/100yBadl OCBITH MOXYTb CIPUUHATH Y
BJIACHOMY TEMII1, Ta IPOAHAJI3yBaTH 1€l KOHTEHT BiJl CIPaBKHIX HOCI{B MOBH, YOO
Ha/I3BUYAIHO CKJIATHO HAaTH Y GOpMaTi JIeKIii Ta KHmkok [3: 71].

B nepion manpemii COVID-19, «YouTube» Tta «TikTok» HaOymu mumpokoro
BUKOPUCTaHHA y cdepl OHIANH-OCBITU, aK€ Yepe3 HEMOXJIMBICTh Mpalll 3aKJIaJiB
OCBITH T Yac NaHAeMii BipycCy, BUKJaJadl MPOMOHYBaIM aJbTEPHATUBHI METOJU
COpUMHATTS HaBYaibHMX MarepiamiB [4: 101]. Yactuna Takux pecypciB Oyia
CHeIialibHO PO3pobJieHa IS CTYJIEHTCHKOI ayAuTOpii Ta MpOIMOHYyBajla 3HAYHY
KUIBKICTh  BIJICOYPOKIB, IO BIAPI3HSAJIMCA METOJAaMU TIOJIaHHS HAaBYAJIBHOTO
MaTepiaily, TPUBAJICTIO, MOBOI BHKJIAJaHHS Ta TEMaTHYHUM CIHPSIMYBAHHSM.
Boanouac okpemi BHKJIalayl BUKOPUCTOBYBAJIM MEAIaXOCTUHIOBI IMIaTGOpMH AJis
CaMOCTIMHOTO CTBOPEHHS U MOMIUPEHHS BiJeoMaTrepiaiiB, OPIEHTOBAHUX Ha MOTPeOU
BJIACHUX CTYyJEeHTIB. B mepiog manmeMii 0coO0JMBOiI MOMYJSPHOCTI OTPUMAaB
«YouTube» xanan «BceykpaiHCcbka IIKOJAa OHJIAMHY, 1110 HAJaBaB BEJIUKY KIJIbKICTh
HaBYaJbHUX MaTepiamis [2].

[Tnarpopma «TikTok» mupoki MOXKJIMBOCTI JiJIi BUBYEHHS 1HO3EMHHX MOB.

Cepen OCHOBHMX TepeBar, MOXHa BII3HAYUTH JOCTYI 1O BEIUKOI KIJIBKOCTI
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Oe3IUIaTHUX BiJeoMaTepiaiaiB, CTBOPEHUX HOCISIMH MOBHM JUIS CIUIKYBaHHS B
peallbHOMY JKHMTTI, a HE JHIIEe Ui HaB4daabHuX e [4: 100]. Bimbmiicts Bimeo
TaKOX MICTATh CYOTHTPH Ta IHTEPAaKTUBHI (YHKIIl, HAIPHUKIAJ, K KOMEHTapi, sKi
JOTIOMararoTh 3p03yMITH MaTepiaj 1 3aKpIUTH HOBUM CIIOBHUKOBUM 3ariac, Ta HaBiTh
3a/laBaTh aBTOpaM nuTaHHA. KpiM TOro, y4Hi MOXYTh 3YNHUHSTH, TIEPEMOTYBaTH Ta
NEeperysiiaTi Biie0 HEOOMEXEeHY KUIbKICTh pa3iB, IJs CIOXKHUBAaHHA iH(popMarii y
BJacHOMY Temiti [5: 292].

[amoro  xmouoBoro  ocobnuBicTIo  «TikTok» € Hag3BwuaiiHO TmpocTa
MOXJIMBICTh JIJI1 3700yBadiB OCBITH CTBOPIOBATH CBOi BjacHI Bifco. Tak, 3aBAsSKH
3aMKuCcy KOPOTKHUX BIJIEO € MOMJIMBICTH HEOJIHOPA30BO MPAKTUKYBATH CBOi HABUYKU
MOBJIEHHSI HaBiTh y (pOpPMATI PO3BAXKAJIBHOI'O KOHTEHTY, IO CIPHUS€E MOKPALIEHHIO
BUMOBH i Yac criakyBanHs [1: 153]. Tlepernsa BimeomarepiaiiB Ha ruiatdhopmax
«YouTube» ta «TikTok» Moxe cynpoBOIKyBaTHCS MNOJAIBIIMM OOrOBOPEHHSIM
3MICTY, IO CIpHS€ AKTUBI3alli MOBJIEHHEBOI MISUVIBHOCTI CTYIEHTIB. [[omaTkoBO
e(EeKTUBHUM METOJUYHUM IPUHOMOM € CTBOPEHHS IHTEPAaKTHUBHUX KBI3IB y CEpBICI
Kahoot! micnst mepermsimy Ta OOroBOpPEeHHs BileoMaTepiaiiB, IO JIO3BOJISIE
MEPEBIPUTH PIBEHb PO3YyMIHHS 3MICTYy, 3aKPIMUTH HOBY JIEKCMKY Ta CTUMYJIOBATU
aKTUBHY y4acTh CTYJCHTIB y HaBUaJIbHOMY mnpolueci. Taka ¢popma poboTH 1onomarae
PO3BHUBATH HABUYIKW TOBOPIHHS, (POPMYyBaTH BMiHHS BHUCJIOBIIIOBATH BJIACHY TYMKY Ta
apryMEHTYBaTH TMO3MIIII0 1IHO36MHOIO MOBOIO.

Takum unHOM, 3pOcTaroya MOMyJISPHICTh MEI1aXOCTUHTOBHX IIATHOPM cepen
3100yBauiB OCBITH pobuth iHTerparito «YouTube» Ta «TikTok» nHeoOximHowO Yy
HaBYaJIBLHUH MPOIIEC 3 METOIO MOKPAIIEHHSI MOBJIEHHEBUX HAaBUUYOK. CIiJl po3IiisiiaTu
11 TIaThOPMU HE JIUIIE K JHKEPETIO PO3BAKAIBHOTO PECYpCY, alle 1 SIK CEpPEeOBHIIIE,
110 HAJa€ MIBUAKUHN Ta JISTKUMA JOCTYII 0 PI3HOMaHITHUX HAaBYAIBHUX MaTepiaiB.
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BIJOMOCTI ITPO ABTOPA

€am3zasera Cinerina — 37100yBauka nepuioro (6akamnaBpcbkoro) piBas BO,
TOHTHOTO POKY HaBYaHHS 3a creuianbHicTio 035 Dinosoris, cnemianizauis 035.041
['epmancbki mMoBu Ta niteparypa (Ilepekian BkiIIOYHO), Tepina — aHTIINACHKA),
ocBiTH mnporpama «MoBa Ta miTeparypa (aHriilicbka, HiMenbka). llepexmam»
HaBuanbHO-HayKOBOTO IHCTUTYTYy €KOHOMIKHM 1 TOpriBmi iMeHi Muxaina Tyras-
bapanoBcbkoro KpuBopi3pkoro HalioHaJIbHOTO YHIBEPCUTETY

Jlosita Bopo0iioBa — kaHAMAAT MeIaroiYyHUX HayK, JOIICHT, JOIEHT Kadeapu
¢inomorii Ta nepexiany HaBuanbHO-HayKOBOTO 1HCTUTYTY €KOHOMIKH 1 TOPTIBII

iMmeH1 Muxaiina Tyran-bapanoBcbkoro KpuBopizbkoro HalfioHaJIbHOTO YHIBEPCUTETY

214


https://www.youtube.com/@ukrainian-online-school

CyuacHi ainzeicmuyni napaouzmu : Mamepiaiu MidDicHapoonoi Haykoeoi Kondepenuii. Bunyck 8

BUKOPUCTAHHA LLITYYHOI' O IHTEJIEKTY
B ITPOIIECI BUBYEHHA IHO3EMHHX MOB
€anzaBera CIHETTHA, Hatans PUBAJIKA (M. KpuBnuii Pir, Ykpaina)

[Tounnaroun 3 2023 POKY, TICJIS TTOSIBU TaKMX CEPBICIB, SIK
«ChatGPT», «Gemini», «Claude» ta «Deepseek», BUKOpHUCTaHHS IITYYHOTO
IHTEJIEKTY MoYajo pi3ko 3pocTaTH BBepX. CroyaTKy BOHHM HE BIA3HAYAIUCS BEITUKOIO
0a3010 3HaHb, POOWIM TMOMHUJIKA B MPOCTUX MHUTAHHSX, aje 3 MOMYJISpU3AIIIEID
pizHOMaHITHUX OOTIB, IO MpaloTh 3a gomnomorowo I, BoHHM cyTTeBO cramu
PO3YMHIIIMMU 1 TENep JIETKO MOXKYTb BIIOpATHCH 13 OYyJb-IKUMU 3aBJIaHHIMH, SIK1
3alpONOHOBYE KOpPUCTYBad. Takuil mBUAKUN po3BUTOK TexHomorii Il Bigkpuae
HOBI MO>JIMBOCTI HE TUIBKM y BHUKOHAHHI MPOCTUX OYyJEHHUX 3aBJaHb, aje W Mae
BEJIUKY IIHHICTh IMiJl YaC OCBITHHOI'O MPOILIECY, 30KpeMa 1 y BUBYEHHI 1HO3EMHHX
MOB.

Hapas3i, BUKOpUCTaHHSI IITYYHOrO IHTEJIEKTY € MEHII MOIIMPEHUM B OCBITI 3
npodecioHabHOTO TOTJsiAY, NpoTe, iHTerparis TexHonorid Il B mporec ocitu
MOX€ HAJIaTH TearoraMm Ta 3700yBayamM OCBITH MOKJIMBOCTI JJisl BIOCKOHAJICHHS HE
TITBKM TIpOIleCy, aje ¥ ajanTallii HaBYaJlbHOTO Mareplajly 3aJeXHO BIJ
XapaKTEPUCTUK TI€BHOI JIFOJMHU, HAMPHUKIAM, SKIIO B3SITH PIBEHb BOJIOIIHHS
MOBaMH.

B wmeronuii mporiec BHUBYEHHS MOBU 32 JOTMOMOTOIO IITYYHOTO 1HTEJIEKTY
MOXHa 00’€lHaTH B JeKUIbka miaxoAiB. Ilepmuii opieHTOBaHUN Ha 3700yBava
ocBiTH. B 11boMy minxonai mOTpiOHO 30cepeAuTHCs Ha MepcoHati3ailii, To0To, 1Moo
nporiec OyB 3TIHO 3 MOTpeOaMu y4Hs, B SKUH HEOOXiJTHO 000B’SI3KOBO BKJIIOUUTH
MOCTIMHY PEeMEeTUTOPCHKY MiATPUMKY, IO JO3BOJISIE YUHSIM PO3BUBATHCS Y BIACHOMY
temmi. [TomiOHmit migxin poOUTh HaBYaHHS OUIBIT €(PEKTUBHUM, OCKUIBKH KOXKEH
CTYICHT MOXE TPAIlOBaTH Yy 3py4YHOMY JUIsi ceOe TeMIi Ta 30CepeauTHCS Ha THX
TeMax, sIKl MOTPeOyIOTh MOKPAIIECHHS.

Jpyruil miaxia 30CepeKyeThCs Ha BUKOPUCTAHHI ITU(POBUX TEXHOJIOTIN Ta
pecypciB, IHIIMMH CIIOBaMHM «BipTyajbHa akajemiuyHa MoOUTBHICTB» [3, c. 333].

3acobu, sKI JOMOMAararoTh Y JWIKUTaNI3alil akaeMIiqyHOTO TpPOIECY, MOXKYTb
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OLIIHUTH PiBEHb BOJIOAIHHS MOBOIO Ta JIaTW MOpaAM IIOJI0 MOro mokpaiieHHs. Taxi
IHCTpyMEHTH MAaIIMHHOIO THepekiaany, sk nepekinagad «Google Translator» abo
Bigomuii «ChatGPT», siki mpalioroTh B OHJIAH PEXHMI, CIOPOIIYIOTh CIUIKYBAaHHS,
X04a BOHH III€ HE MOXKYTb ITOBHICTIO 3aMIHUTH J1aJIOT MIX JroabMHu [1, c. 144].

3apmaku LI Takox MOXHA JIETKO Ta IIBUIKO CTBOPIOBATH Pi3HI HaBYaJIbHI
matepianu. Hanpuknag «ChatGPT» mosxe 3a MUTh CTBOPUTH HEpETIK CIiB, 3aBIaHHS
3 TpaMaTHUKH, 3alIUTaHHS, KOHCIIEKTH YPOKIB Ta 1HII Marepiainu Jjs HaB4aHHs [1, c.
145]. Ha ocnosi I MoOGi1bpHI 10AaTKH 30MparOTh AaHi MPO Pe3yNbTaTh BUKOHAHHS
3aB/IaHb, 1IEHTU(IKYIOTh TUIIOBI IOMUJIKU Ta TEHEPYIOTh 3BiTH [2, c. 105].

[HIIUM epeKTUBHUM MIAXOA0M, IO Mependadyae BUKOPUCTAHHS IITYYHOIO
IHTENEKTy, € «reiMidikanis». IrpoBl eleMEeHTH CHpUSIIOTh MOTHBAIl Y4YHIB Ta
poOJsATh mporec HaBuaHHA Ouibil mikaBuM. OcCBITHI miat@opmu, Taki SK
«MyEnglishLab» Ta «€nuna Illkona» BHKOPUCTOBYIOTH TEXHOJIOTIT IITYYHOTO
IHTENIEeKTY Ui KOHTPOJIO 4acy, BUTPAUCHOTO HAa BHKOHAHHS 3aBIaHb, BIJACTEKEHHS
mporpecy B HaBUYaHHI Ta 30epekeHHsl pe3yibpTaTiB yuHiB [5, c. 50]. ltyununii
IHTEJEKT TAKOXK JIOMOMAarae po3IIMpIOBaTH CIOBHUKOBUU 3amac, ajxke cucremu LI
MO’KYTh MPOTIOHYBaTH HOBI CJIOBAa Ta BUPA3U 3 ypaxyBaHHSIM PIBHS YUHS Ta IpOTpecy
B HaBuaHHi [4, c. 83]. Sk pe3ysbTar, y4yHi MOXyTh €(EKTUBHIiIIE 30aradyBaTu
BJIACHUM CIIOBHMKOBHUH 3aIac Ta BUKOPUCTOBYBATH HOBI CJIOBA Y PI3HUX CUTYaLIsIX.

[Tonpu ue, Il He MoXe 3aMiHUTH POJIb JIIOJUHU B OCBITI, TOMY BYHUTENI
3aJMIIAI0ThCS TOJIOBHOIO OMOPOIO B Tpolieci HaB4aHHA. [legaroru Byke 3aHENOKOEH]
THUM, 110 Y4YHI MOXYTh 3aHanTo 3anexatu Bij «ChatGPT» s BUKOHAHHS 3aBaaHb,
0 CHOPUYMHSAE 3MEHIIEHY KUIBKICTh 3yCHJIb TIiJi 4Yac HaBuaHHi. KpiMm Toro,
«ChatGPT» Ta LIl B mimomy Bce I11€ HE MarOTh MOBHOTO PO3YMIHHS KOHTEKCTY Ta
TBOPYOCTI TOPIBHSHO 31 crpaBxkHiMu Bumtedssmu, Tomy I cmig posrmsgatu sik
JOTIOMI>)KHUM IHCTPYMEHT, a HE K TIOBHY 3aMIHY JIJIi BUUTEJS.
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BIJOMOCTI ITPO ABTOPIB

€amzasera Cinerina — 3700yBauka BuUIIOI OCBITU KpHBOPI3BKOro
HaIllOHAJIBHOTO YHIBEPCUTETY.

Harans Pubanka — crapmuii Bukiagad kadeapu ¢igosiorii Ta mepexiamry

KpuBOpi3bKOT0 HaIlIOHAIBHOTO YHIBEPCUTETY.

roJjiocC 33C0O: 401ro HACIIPAB/II IIOTPEBYE€ CY4YACHA LIIKOJIA
(3 OCOBHCTOI'O IOCBLAY YYACTI B OCBITHBOMY PETPHTI)
Ipuna CKJUISAP (M. KponuBHuIbKHUH, YKpaiHa)

[IpoGiiema po3puBYy MiK TEOPETHYHOIO MiATOTOBKOK MaWOyTHIX MEIaroriB y
3aknanax Bumoi ocBith (3BO) Ta peaqbHUMM BUKJIMKAMH, 3 SKUMU CTHUKAIOTHCS
MOJIOJII BYMTENl B 3akjiagax 3araibHOi cepennboi ocBiTH (33CO), € omHiewo 3
HaNOUTBII OOTOBOPIOBAHMX TEM Yy CyYacHId Menaroriyfiii Hayui. ICHye KpuTHuYHa
JUCTAHIIA MIX aKaJeMIYHUMH 3HAHHSMU Ta MPAKTUYHUM YTPABIIHHAM KJIAaCOM Ha
BCiX piBHAX. [IpoTe B yMOBax 1HTEHCHMBHOTO peOpMyBaHHS yKpaiHChKOi OCBITH B
Mexax koHneniii «HoBa ykpainceka mkona» (HYI), mudposizamii HaBuaHHS Ta
BUKIIMKIB BOE€HHOTO CTaHy, L€l «po3puB» HaOyBae HOBUX, 3HAYHO CKJIQIHIIINX

BUMIpIB.
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CyyacHuil BUKJIa/lady YHIBEPCUTETY, KU Ma€ MOMXJIMBICTh CTa)KyBaTUCS B
Vkpaini Ta 3a KOpJOHOM, O€3MOCepeNHbO CIUIKYBAaTHCS 3 KEpIBHUKaMHU Ta
BUUTEIISIMU LKL, OTPUMY€ YHIKaIbHY MepciekTuBy — «rojoc 33CO». 1le Oe3uinamii
pecype ansa Kopekiii ocBiTHIX mporpam 3BO, OCKUIbKM came IIKOjda € KIHIEBUM
CTHIOYKUBAYEM «IIPOJIYKTY» MEJAroriuHoi ocBiTH. PO3pHUB Mk THM, «4OTO HABYAIOTHY,
1 TUM, «3 YUM CTHUKAIOTHCS», PU3BOINUTH JI0 SBHIINA, BIIOMOTO SIK «IIEPEXiTHUI MIOK»
a00 «IITOK BiJ peaJIbHOCTI», KOJIM BIEBHEHI Yy CBOIX CHJIaX BUIYCKHHMKH B1I4yBarOTh
MOBHY JIC30PIE€HTAIIIO B MIEPITUH PIK POOOTH.

besnocepenns komyHikaiis 3 kepiBHUKaMu 33CO  103BOJISS€  BUAUTUTH
KPUTUYHI TOYKH HEBIAMOBIAHOCTI.

[IIxona cbOro/aH1 — 11€ HE MPOCTO MICIIE Mepeiadl 3HaHb, a CKJIAIHE COIllaJIbHE
CEpeNOBHIIE, sIKe MOTPeOy€e BiJ BUMUTENISI BUCOKOTO PIBHS €MOIINMHOIO IHTEIICKTY,
HaBUYOK Meialii Ta nudpoBoi raydykocti. Ha oCHOBI aHasi3y 3aluTIB MPAKTUKIB Ta
BuMor HoBoro IIpodeciiinoro cranmapty Buutens 2024 poky, MoxHa chopMyBaTu
npodinb (haxiBi, SKAN € peabHO 3aTpedyBanuM [1].

llcuxonoeo-nedazoziuna aoanmusHicmes ma be3neune cepedosuuje. KepiBHUKU
OCBITHIX 3aKjajiB, IIKUI HAroJjomylTh, 10 HAWOLIBIIOK MPOOIEMOI0 MOJIOAMX
(daxiBLIB € HEBMIHHS MpalOBaTH 3 JEBIAHTHOIO IOBEIIHKOI, KOH(IIKTaMU Ta
OyJiHroM. AKaJeMiuHl KypCH TICHUXOJIOT1I 4YacTO 30CEpE/KeHI Ha BIKOBHUX
OCOOJIMBOCTSIX Yy HOPMI, TOJI SAK pEIbHUM KjJac BHUMAarae 3HaHb TIPO
TpaBMONEAAroriKy, pO3Mi3HABAHHS O3HAK HACHIILCTBA Ta CTBOPEHHS armocdepu
noBipu. OcoOJMBO aKTyaJdbHOK € 3JIaTHICTh JIO0 BIPOBADKCHHS COIIAJIBHO-
emorriiiHoro Ta eruyHoro HaBuaHHs (SEE Learning), sike gomomarae y4HsIM
CIIPaBJISATUCS 31 CTPECOM BiliHU [2].

Hugposa mpancghopmayias ma wmyunui inmenexm. HoBuil mpodeciitHmii
cranaapt 2024 poky Buauisie iHGOpMaLIHHO-IU(POBY KOMIETEHTHICTh K OJIHY 3
KJIFO4oBUX. [IpoTe «rosoc mKoJm» CBIAYUTH, IO BUYUTEIl MOTPEOYIOTh HE MPOCTO
BMIHHS CTBOPIOBATH TPE3EHTAIlli, a HAaBUYOK pobOTH B TiOpuaHOMY dopmari,
BUKOPUCTAHHA XMAapHUX TEXHOJOTIA JUIsi CHUIBHOI pOOOTHM Ta E€THUYHOIO

3aCTOCYBAHHS ILITYYHOTO 1HTEJNEKTY. B ymMOBax 4acTHX BIAKIIOUEHb €JIEKTPOEHEPTii
218



CyuacHhi ainzgicmuuni napaduzmu : Mamepianiu mixcHapooHoi Haykoeoi kongepenuyii. Bunyck 8

Ta (I3UYHOTO PYHHYBAaHHS K, BUYMTENIb Mae OyTH MEHEHKEpPOM IHU(poBoOro
KOHTEHTY, 3/IaTHUM 3a0e3neunTd Oe3NepepBHICTh HAaBUYAaHHS HE3JIEKHO BiJl
obcraBuH [3].

Iukniozia ma inousioyanizayis. CydacHUH yYUTEIb TIOBUHEH BOJIOIITH
IHKJTIO3MBHOIO KOMIIETEHTHICTIO HE Ha pIiBHI Teopii, a Ha piBHI MPAKTHYHOTO
3aCTOCYBaHHS YHIBEpCAJIbHOTO JW3aiiHy B HaBuyaHHI. lle BKiIIOYae 3maTHICTH
MpaIoBaTd B KOMaHJIl 3 aCHUCTCHTOM BYMTENS, PO3POOJISATH 1HAMBITyalbHI OCBITHI
TPAEKTOPIi Ta alanTyBaTH HaBYAIbHI MaTepiaau ISl JITeH 3 0COOJMBUMH OCBITHIMH
noTpedamu.

Buknuku 6éoennozo cmawny ma nogi poni euumens. BiiiHa B YKpaiHl JIOKOPIHHO
3MiHWJIa KOHTEKCT poO0oTH BunTesist. CTapi METOJUKHN YacTO BUSIBIISIOTHCS O€3CUITUMHU
nepea HOBUMU BUKJIMKaMH. [le Bumarae Bijf BuMTess HOBUX (PYHKIIH, K1 paHIlIe HE
Oy npioputeTHUMH B 3BO: yrpaBiiHHSA B KPU30BUX YMOBAX; MOJOJaHHS OCBITHIX
BTpaT (BMIHHS J1arHOCTYBaTH NpPOTaJIMHU B 3HAHHSAX, [0 BHUHHUKIM Yepe3
nepeMilieHHs abo BiICYTHICTh 3B’ SI3Ky), Ta BUKOPUCTaHHS TU(PPOBUX IHCTPYMEHTIB.

JUist Toro, 00 YHUKHYTH PO3PHUBY MIX MIATOTOBKOIO MailOyTHIX yYWTENIB B
YHIBEPCUTETI Ta pOOOTOIO B IIKOJII, HEOOX1THO BIPOBAIUTH CUCTEMHI 3MIHHM Ha PiBHI
HE TUIbKHU JEP’KaBHOI MOMITUKH, ajie i Ha PiBHI BHYTPIIHbOI KyJIbTypu 3BO.

[Tononanns po3puBy mix 3BO Ta 33CO — me He oaHOpa3oBa axilis, a
Oe3rnepepBHUi Tporiec aiaiory. «l 0Joc MKOIW» Ma€ 3By4aTH B YHIBEPCUTETCHKHUX
ayJIUTOPISIX WMIOMHS, a «IyX HAYKW» TOBHMHEH MPOHHWKATH B IIKUJIBHI KJIach 4epe3
MIATOTOBJICHUX, pe(PIEKCUBHUX Ta CTIMKUX JO0 BUKIMKIB MOJOAUX y4duTemB. Jluiie
3a Takoi ymoBu pedopma HoBoi ykpaiHCHKOI MIKOJIM 3MOXKE JOCSITTH CBOIX IIICH,
3a0e3Meuyoun SKICHY OCBITY JJISI KOJKHOTO YUHS B IIEH CKJIaTHUI Yac.
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BIIOMOCTI ITPO ABTOPA
Cxusp Ipuna — xanguaatr (iIoNOTiYHUX HAyK, AOLEHT, IOIEHT Kadeapu
ykpaincbkoi Qinonorii HHI «lopniBcbkuit 1HCTHUTYT 1HO3eMHMX MOB» JIBH3

«/lonbachkuii nep:kaBHUM MeIaroriyHuil yHIBEPCUTET»

SOCIOLINGUISTIC VARIATION IN CONTEMPORARY ENGLISH
DISCOURSE: SOCIAL DETERMINANTS AND COMMUNICATIVE
FUNCTIONS
Ipuna CKOPEMKO-CBIPCBKA, Haranis XY/IA (Tepuonias, Ykpaina)

In contemporary linguistic research, variation is increasingly interpreted as a
fundamental characteristic feature of language that becomes especially evident in
discourse. Language does not function as a uniform system; instead, it manifests
itself through a range of alternative forms that emerge and interact in real
communicative situations. From a sociolinguistic perspective, variation in discourse
reflects the dynamic relationship between linguistic choices and social context,
revealing how speakers adapt their language according to participants, settings, and
communicative purposes. The study of variation at the discourse level thus provides
valuable insight into how language operates in everyday interaction and how social
factors shape patterns of language use.

Within sociolinguistics, variation is considered a systematic and socially
conditioned phenomenon. Linguistic differences follow recognizable patterns and
correlate with variables such as age, gender, education, socio-economic status,

ethnicity, and geographical background. In the context of globalization, variation
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plays a key role as a marker of identity and social belonging, reflecting both
individual characteristics and broader social structures [2].

Variation can be defined as the coexistence of alternative forms that perform
similar functions within a language. These forms may differ across phonetic,
grammatical, lexical, and syntactic levels. For example, pronunciation may indicate
regional identity, while lexical choices may signal social or cultural affiliation. It is
important to distinguish between variation as a process of alternation and variability
as the presence of multiple options within the language system [1; 4].

One of the most important functions of variation is its role in ensuring the
flexibility and adaptability of language. Through variation, language can respond to
new communicative demands and changing social realities. Various factors
contribute to the emergence and spread of linguistic variants. Historical processes
such as migration, colonization, and language contact have long influenced the
development of English, leading to the formation of numerous regional and social
varieties. In addition, contemporary factors such as urbanization, technological
advancement, and the expansion of mass media continue to shape linguistic practices.
These influences encourage innovation and facilitate the dissemination of new forms
across different communities.

Sociolinguistic studies of variation are based on several key approaches. For
example, the variationist approach identifies correlations between linguistic features
and social variables using quantitative methods. The ethnography of communication
focuses on language as part of cultural practices and emphasizes the role of context.
The theory of stylistic variation examines how speakers modify their language
depending on formality, audience, and communicative intention.

Among the main social determinants of variation are age, gender, socio-
economic status, ethnicity, and geographical origin. Younger speakers often
introduce innovations, while older generations preserve traditional forms. Gender
differences may be observed in the use of standard and non-standard variants. Socio-
economic status influences access to linguistic resources and preferences for

prestigious forms. Ethnic and cultural background contributes to the development of
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specific language varieties, while geographical factors lead to regional dialects and
accents.

The effects of sociolinguistic variation can be observed at different levels. At
the individual level, it shapes linguistic identity and communicative flexibility. At the
group level, it fosters social cohesion and distinguishes communities. At the societal
level, it drives language change, contributes to the formation of norms, and reflects
social stratification and cultural diversity [3].

Sociolinguistic variation is also connected with language policy, as societies
attempt to regulate language through standardization. However, variation persists,
demonstrating the dynamic nature of language and its role in expressing social
meaning.

In conclusion, variation should be viewed as an inherent feature of language
that becomes particularly significant at the level of discourse, where linguistic
choices are shaped by social context and communicative interaction. It reflects the
complex interplay between language and society, demonstrating how speakers
strategically select among available variants to achieve specific communicative goals.
Sociolinguistic variation in discourse not only reveals patterns of language use but
also highlights the role of language in constructing social identities and negotiating
relationships in interaction. Moreover, attention to discourse practices allows for a
deeper understanding of how variation operates in real-life communication, including
the use of discourse markers, shifts in style, and context-dependent language choices.
These features contribute to the organization of interaction and the expression of
meaning beyond the level of isolated linguistic units. Therefore, the study of variation
in discourse provides a comprehensive framework for analyzing language as a
socially embedded and functionally dynamic system. Future research may further
explore the role of cognitive processes in discourse production, as well as the impact
of digital communication and global interaction on emerging patterns of variation in

modern English.
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BIJOMOCTI ITPO ABTOPIB

Ipuna Ckopeiiko-CBipcbka — kaHgugaT (QUIONOTIYHUX HAYK, JOIEHT
kadeapu aHrmichkoi (uIONOTii Ta METOJUKM HABUAaHHS AaHTJIIMCHKOI MOBH,
TepHONUILCHKUN HAIlIOHATBHUN TEJaroriyHuil yHiBepcUTeT iMeHl Bomoaumupa
I'natioka,

Haraais Xyna — acucteHT kadeapu aHriaidchKoi (i0JIorii Ta METOIUKH
HAaBYAaHHS aHTJIWCHKOI MOBH, TEpHOMNUJIBCHKUNM HAIlIOHAJBHUM Ie€JaroriyHuM

yHiBepcuteT iMeH1 Bononumupa ['HaTtroka.

IHTEI'PAIIIA TEXHOJIOITH IITYYHOI' O IHTEJIEKTY Y ITPOIIEC
®OPMYBAHHA IHIIIOMOBHOI KOMYHIKATHBHOI KOMIIETEHTHOCTI
CTYJAEHTIB HEMOBHHX CIIELIIAJIBHOCTEH
Oxcana CMAJIb (m. JIyubk, Ykpaina)

CydacHuif eTam pO3BUTKY BHILOI OCBITH XapaKTE€PHU3Y€EThCS aKTHUBHOIO
M(poBi3alli€l0  OCBITHBROTO CEpPEOBUINA Ta BIOPOBAIHKEHHSAM I1HHOBALIMHUX
NeAaroriyHuX  TeXHosorid. OcoOauBOro 3HaueHHs HaOyBae BUKOPHCTaHHS
TexHoJIOoT1H mTyuHoro iHtenekry (1), 30kpema iHTenekTyaabHuX 4aT-00TiB, CUCTEM
aBTOMATUYHOI'O OI[IHIOBaHHS, aJalTUBHUX HAaBYaJIbHUX IJIAaTGOPM, IHCTPYMEHTIB
MaIIMHHOTO TMEpeKiagy Ta TEeHEepaTUBHUX MOBHUX Mojeie. [l cTyneHTiB
HEMOBHHUX CIIEIIAJILHOCTEN 1HIIOMOBHA IIATOTOBKA € BaXXJIIMBOIO CKJIQIOBOIO

npogeciiHoi KOMIETEHTHOCTI, OCKUIbKH 3a0e3ledye JoCTyn A0 MIDKHApPOIHHUX
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HAyKOBHX pecypciB, MpodeciiiHoi KOMYHIKalii Ta akaaeMidyHoi MOOIIBHOCTI. Y
IIbOMY KOHTEKCT1 iHTerpamis texHosorid I y mpouec dopMyBaHHS 1HIIOMOBHOL
KOMYHIKaTUBHOI KOMIIETEHTHOCTI OTpeOy€e HaAyKOBO-METOJAUYHOTO OCMHCIICHHSI.

Meta pociaigeHHsl MoJsirae B OOIPYHTYBaHHI JAUJAKTUYHOIO TMOTEHIIATY
TEXHOJOT1H IITYYHOTO 1HTEJIEKTY Ta BU3HAUYCHHI €(PEKTUBHUX LUISIXIB IX 1HTErpamii y
nporec (GopMyBaHHS I1HITOMOBHOI KOMYHIKATUBHOI KOMITETEHTHOCTI CTY/ICHTIB
HEMOBHUX CIEI[1aTbHOCTEH.

IHmoMOBHA  KOMYHIKATMBHA  KOMIETEHTHICTb  PO3TIIIIAETBCS 5K
IHTErpaTUBHa  SKICTh ~ OCOOHMCTOCTI, IO  OXOIUTIOE MOBHY, MOBJICHHEBY,
COIIIOKYJITYpHY, CTpaTeriyHy Ta JHUCKYpPCHUBHY CKJIAJO0BI ¥ 3abe3nedye 3/1aTHICTh
e(EeKTUBHO 311ICHIOBATH MI>KOCOOHUCTICHY Ta MPO(ECITHO OPIEHTOBAHY KOMYHIKAIIIO
1HO3eMHOI0 MOBOIO. JIJIsI CTYZIEHTIB TEXHIYHUX, CKOHOMIYHUX, MEJIMYHHUX Ta 1HIINX
HEMOBHHUX CIEI[iaJbHOCTEH OCOOJMBO BAXKIMUBOI € mpodeciiiHo crpsiMOBaHa
KOMYHIKaIlisl.

JAMaaKTHYHMHA MOTEHIiaJ TEXHOJIOTIN ITYYHOI 0 iHTeJIeKTY

Iarerpanis LI B OCBITHIN MPOLIEC CTBOPIOE HOBI MOXKJIMBOCTI IS

v’ Hepconanizauii naéuannsa. Anantushi tuiargopmu Ha ocHosi I
aHaNI3ylOTh PIBEHb MIATOTOBKM CTYAEHTA, TEMIl 3aCBOEHHS MaTepianay Ta THUIOBI
MOMWJIKH, MIPOTIOHYIOYM 1HJMBIIyani30BaH1 3aBaaHHsA. Lle 0ocoOnMBO akTyanbHO AJIs
6araropiBHeBux rpyn y 3BO.

v’ P0o36umKy HABUYOK YCHOZ0 MA RUCEMHO20 MO6G1eHHA. IHTENeKTyalbHi
4aT-00TH Ta TEHEPATHBHI MOJICI JIO3BOJISIOTH MOJICIIIOBATH CHTYyarlii mpodeciitHol
KOMyHiKallii (meperoBopu, TMpe3eHTallii, IiJ0BE JIMCTYBaHHS), 3a0e3medyroun
MUTTEBUN 3BOPOTHUH 3B’ A30K IIOJI0 TPAMATUKHU, T€KCUKHU M CTUIIICTUKH.

v Asmomamusosanozo ouintoéanns. Cucremu III MoxyTh 3xilicHIOBaTH
MOMEPEIHIO TMEPEBIPKY MUCBMOBUX pOOIT, aHAII3yBaTU CTPYKTYPHY OpraHi3allito
TEKCTy, BHW3HAUaTH JICKCUYHE PI3HOMAHITTA Ta HaJAaBaTH PEKOMEHJAIlll 1100

BJOCKOHAJICHHA.
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V' @opmyseanna aemonomii nasuanns. Buxopucranns incrpymentis LI
CIpUSIE PO3BUTKY HABUYOK CAMOOCBITH, KPUTHUYHOT'O MUCIIEHHS Ta BiAMOBIIaTLHOTO
CTaBJICHHS J0 PE3YJIBTATIB BIACHOI TiSITHHOCTI.

V' Mooeniosanna npogeciiino opicumosanux cumyauii. J{jas CTyIEHTIB
HeMOBHUX creriansHocTet 111l mo3Bonsie  cTBOproBaTHM KeWcH, MaKCHUMAaIbHO
HAOIDKEHI 70 pealbHUX yMOB MpO(eciifHOi AISIBHOCTI (MEeIuYHa KOHCYJIBTAITis,
TEeXHIYHA Mpe3eHTallis, 013HeC-TIepEeroBOPH TOIIO).

Memoouuni acnexmu inmezpauii LLIT

EdexTuBHICTh 3aCTOCYBaHHSA TEXHOJOTIA MITYYHOTO 1HTEJIEKTY 3aJICKUTh BIJ
JIOTPUMAaHHSI IEBHUX METOJUYHUX MTPUHITUITIB:

v’ Iedazoziuna oouinvnicms. Bukopucranns 111 mae OyTu miamopsiKoBaHe
HAaBYAJbHUM IIUISIM, a HE 3aMIHIOBATH TPAIUIIAHI MeToAu 0e3 HaJIeKHOIro
OOIPYHTYBaHHS.

v IMoemannicmo inmezpayii. JloninsHo BrpoBamkysaru 11 mocTymoBo: Bia
JIOTIOMDDKHOTO 1HCTpyMEHTa (JIeKCHYHA MiJTpUMKa, T[epeBipka TIpaMaTUKH) 0
MOBHOILIIHHOTO 3aC00Yy MOJICJIFOBAaHHS KOMYHIKATUBHUX CUTYAIlil.

v' Pozeumox kpumuunozo cmaeaennsa. CTyIeHTH TOBUHHI  BMITH
aHai3yBaTU Ta KOPUTYBAaTH pe3yjbTaTH, 3reHeposadi LI, mo cnpuse hopmyBaHHIO
1H(pOopMaIliiHOI TPaMOTHOCTI.

v Jompumanna npunyunie axademiunoi doopouecnocmi. Buxopucranus
[T mae OyTH NOpPO30PUM 1 PErJaMEHTOBAaHUM, 13 YITKMM BH3HAUCHHSIM MEX
JIOMyCTUMO] JIOTIOMOTH.

IpakTrnuni moaeni Bukopucranns HIT

Y nporneci ¢opMyBaHHS 1HIIOMOBHOI KOMYHIKAQTUBHOI KOMIIETEHTHOCTI
CTYJICHTIB HEMOBHHX CIIEI1aJTbHOCTEH MOKHA 3aCTOCOBYBATH TaKi MOJIEII:

v Mooenv «AI axk moromop». CTyIeHT B3aEMoOJi€ 3 4YaT-00TOM IS
BIJIMIPAIIOBaHHSI TPaMaTUYHUX CTPYKTYp, JIEKCUKUA NpodeciiiHoro crpsMyBaHHS,

TpPEHyBaHHS J1aJIOT1B.
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v Mooenv «Al ax cumynamop npogpeciinoi cumyauiin. 1111 Bucrymae
MapTHEPOM Y POJIBOBIM TPl (HAMPUKIIAI, IHO3EMHUN KJII€EHT a00 MAIllE€HT), IO CIPHUSE
PO3BUTKY CTPATETIYHOI Ta COLIOKYJIbTYPHOT KOMIIETEHTHOCTEH.

v Moodenv «Al ak incmpymenm pegnexciiy. Ilicns BUKOHAHHS 3aBIaHHs
CTyJIleHT anamizye 3amporoHoBani Il pexomenpgariii, mopiBHIOE iX 13 BIACHUM
BapiaHTOM, BU3HAYA€E MOMUJIKH Ta IUISIXH BIOCKOHAJICHHS.

v Mooenv 3mimanozo naeuanns. TloeaHaHHSA ayaUTOPHOI pPOOOTH 3
BukopuctanHsaMm LI Ta caMoCTiiiHOI OHJAWH-TPAKTUKH MiJBUILY€E €(EKTUBHICTDH
3aCBOEHHS MarTepiaiy.

Jlo ocHoBHux mnepeBar iHTerpamii Il HamexaTh: MiABUINEHHS MOTHBAIIl
CTYJICHTIB, OIEpAaTUBHUN 3BOPOTHUM 3B’SA30K; MOMKJIMBICTh I1HIWBIAyasi3alii
HABYaHHS;, PO3IIUPEHHSI CIIEKTPa KOMYHIKATUBHUX 3aB/IaHb.

BonHouac 1CHYIOTh TIE€BHI PHU3UKH: HAAMIpHA 3aJIEKHICTh BiJ TEXHOJOTIH;
3HM)KEHHSI PIBHS CaMOCTIMHOCTI MUCJEHHS; MOXJIMBI HETOYHOCTI Y 3r€HEPOBAHMX
BIJIMOBIJISIX; €TUYHI Ta MPABOBI ACTIEKTH BUKOPUCTAHHS NIEPCOHATBLHUX JIAHUX.

Tomy ponb BuKIagadya TpaHCPOPMYEThCS: BIH cTae  (HacUIIITaTOPOM,
KOHCYJIbTAHTOM 1 MOJEpPAaTOpOM OCBITHBOTO TMpoliecy, 3a0e3Medyroud METOTUYHO
rpaMOTHE BUKOpUCTaHHS iHCTpyMeHTiB L11I.

[HTerpamiss TEXHOJIOTIM IITYYHOTO IHTEJIEKTYy Yy THpouec (opMyBaHHS
IHIITOMOBHOI KOMYHIKaTUBHOI KOMIIETEHTHOCTI CTY/IEHTIB HEMOBHUX CHEIlaIbHOCTEH
€ IEPCIEKTUBHUM HAIPsIMOM MOJIEpHI3allii MOBHOI OCBITH Yy 3aKJiaJlaX BUIIOI OCBITH.
[OI cnpusie mepcoHamizaimii HaBYaHHSA, PO3BUTKY aBTOHOMIi  CTYJEHTIB,
MOJICNIIOBAHHIO  MPO(DECIfHO  OpIEHTOBAaHMX KOMYHIKAaTUBHMX  CHUTYyallld Ta
MIIABUIICHHIO MOTHBALII] 1O BUBUYEHHS 1HO3EMHHUX MOB.

Bomgnodac ehekTUBHICT BHKOPUCTAHHS TaKHX TEXHOJOTIA 3alieKUTh BIJ
HAyKOBO OOIPYHTOBAaHOI METOJWKH iX YHPOBAJDKEHHS, JAOTPUMAaHHS IPHUHITUIIIB
aKaJeMIgyHO1 100poUecHOCTI Ta POpMyBaHHSI KPUTUUYHOTO CTABJICHHS 10 HMU(POBOTO
KoHTeHTy. [lomanmpin AocCHiIKEHHS MOXYTh OyTH CHpPSMOBaHI Ha EMIIPUYHY

nepeBipKy epexkTuBHOCTI okpeMux mozenen interpauii 1 y HaBuansHuii nponec ta
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pO3po0IICHHS METOJUYHUX peKoMeHaaI ISt BUKJIa/1a41B HEMOBHUX
CHellaJIbHOCTEM.
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BIZIOMOCTI ITPO ABTOPA

Oxkcana Cmanb — KaHAUAAT PIOTOTIYHUX HAYK, JOIEHT Kadeapu 1HO3eMHUX
MOB TIPUPOJTHHYO-MATEMATHYHUX CHEIliaTbHOCTeH BOJIMHCHKOTO HAIliOHAIBHOTO

yHiBepcuTeTy iMeHi Jleci YkpaiHku.

DIGITAL TOOLS IN TEACHING FOREIGN LANGUAGE PHONETICS
Olena STARCHENKO, Oleh SHLAPAKOQV (Dnipro, Ukraine)

One of the most challenging aspects of mastering the English language is
phonetics, which requires systematic training of both auditory and articulatory skills.
Phonetic competence involves the ability to accurately perceive and reproduce
sounds, intonation, rhythm, and stress, which are essential components of successful
communication.

However, in traditional foreign language instruction, phonetics often remains
on the periphery of the learning process due to the limited number of classroom hours
and the difficulty of providing individualized pronunciation feedback to each student.

In this context, digital tools have become an effective means of improving the quality
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of instruction, as they allow for the integration of audio, video, and interactive
exercises in the teaching process.

Modern research emphasizes the importance of interactive approaches in
teaching phonetics. In particular, scholars highlight the need to develop phonetic
awareness and auditory discrimination skills [1]. Digital technologies make it
possible to achieve these objectives through the use of multimedia resources,
significantly enhancing learning effectiveness.

The modern toolkit of an English language teacher in the field of phonetics
instruction can be classified into several main categories depending on their
functional purpose and technological basis. First, an important role is played by
speech visualization tools, such as Praat and Audacity. These tools allow students not
only to hear but also to “see” their own speech in the form of spectrograms and
waveforms. The visualization of intonation contours, sound duration, and stress
patterns enables learners to compare their pronunciation with native speaker models,
thereby fostering a deeper understanding of phonetic features.

The second important category includes Al-powered mobile applications such
as ELSA Speak, Say It: English Pronunciation, and EnglishCentral. These tools use
Automatic Speech Recognition (ASR) technology to identify specific pronunciation
errors. As a result, learners receive immediate corrective feedback, including
suggestions on tongue and lip positioning, which significantly enhances the
effectiveness of independent learning.

Another group consists of interactive phonetic charts based on the International
Phonetic Alphabet (IPA). In particular, digital versions of the chart developed by
Adrian Underhill, such as the Cambridge English Pronunciation App, provide an
interactive way to explore English sounds. Each phonetic symbol is accompanied by
audio and video instructions, enabling learners to better understand articulation
mechanisms and practice sounds in context.

An important aspect of using digital tools is overcoming phonetic interference,
which commonly occurs in foreign language learning. For Ukrainian learners, typical

difficulties include distinguishing between long and short vowels as well as correctly
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articulating voiceless consonants. Digital resources make it possible to implement
immediate corrective feedback, which is particularly effective in developing accurate
pronunciation. For example, the use of online dictionaries such as Oxford Learner’s
Dictionaries, which include voice recording features, promotes learner autonomy and
supports the development of self-monitoring skills.

In addition, gamification also plays a significant role in phonetics instruction.
The use of such platforms as Quizlet, Kahoot!, LearningApps.org, Wordwall etc.
transforms the memorization of phonetic transcription and rules into an interactive
and engaging process. In particular, LearningApps enables the creation of matching,
sorting, and gap-filling exercises, while Wordwall offers a variety of game templates
(quizzes, random wheel, matching pairs) that can be adapted for practicing
pronunciation, stress, and listening skills. This approach helps reduce the so-called
“affective filter,” a concept introduced by Stephen Krashen [2], and helps overcome
psychological barriers often associated with pronunciation learning.

For advanced learners (C1-C2 levels), the use of speech corpora is especially
effective, particularly the tool YouGlish. This resource provides access to a large
number of authentic examples of word usage in real-life speech, enabling learners to
study not only isolated sounds but also features of connected speech such as linking,
elision, and reduction. Thus, students gain the opportunity to analyze natural speech
and improve their pronunciation in a realistic communicative context.

In conclusion, the integration of digital tools into phonetics instruction does not
replace the teacher but transforms their role into that of a coach and facilitator. The
main advantage lies in the ability to provide learners with individualized learning
paths and objective tools for self-correction. Further research should focus on
exploring the effectiveness of virtual reality (VR) technologies in simulating natural
language environments.
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KBAHTHTATHBHA INTAPAMETPU3ALIA BAPIATHBHOCTI
APABCBKOI BIHCbKOBOI JIEKCUKH ETHIITY, CHPII TA IPAKY
Poman CTAHIOK (M. KuiB, Ykpaina)

Memooonozia i memoouka Oocnioxcenns. KUIbKiCHI mapaMeTpu OyIb-SKOTO
HAayKOBOTO JOCJIIJPKEHHS B3arajii ¥ JIIHTBICTUYHOTO 30KpeMa BiAA3E€PKAIIOIOTh OJIUH
13 OCHOBHUX METOJIOJIOTIYHUX MPUHIUIIB HAYKH B IIJIOMY — JIaJ€KTUYHUN 3aKOH
nepexoay KUIbKOCTi B sIKicTh. KijbKicHa mapameTpu3allis pe3ysibTaTiB poOOTH MOXKE
OyTu 31iiicCHeHa B AeK1JIbKa eTtamiB. Ha nepiomMy 3 HUX il 3A1MCHUTH 004YUCIeHHS,
o GopMali3ylOTh PENPE3CHTAIlI0 HACTIAKIB POOOTH Ta CTAHOBIATH OAWH 13
MPUIOMIB OMKHCOBOIO METOAYy (a00 BJIaCHE KUIBKICHOTO a00 KBaHTUTATUBHOTO
METOIy, SKIIO BHAUIITH #Horo okpemo). Ha npyromy erami Mae BigOyTHUCH
iHTepnperanis OTpUMaHUX KUTBKICHUX napameTpiB Ha 3acaaax
MIKIMCIUILTIHAPHOCTI SK OJHOTO 3 OCHOBOMOJIOKHUX METOJIOJIOTTYHUX MPUHIIUIIIB
CydyaCHOTO  HAyKOBOIrO  3HAHHSA, a caM€ 3 [ONIAAYy  PI3HOMAHITHHX
BHYTPIIIHHOMOBHHX, 30BHIIITHOMOBHHX Ta MO3aMOBHHMX YWHHHKIB PO3BUTKY MOBH.
Ha tperbomy ertami Moxe OyTH 311HiCHEHE NMOPIBHAHHA OTPUMAaHUX KUIbKICHUX

nmapamMeTpiB TEBHOTO SBUINA 3 KBAaHTUTATUBHUMH XapaKTEPUCTUKAMH 1HIIIHX
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CIIBBITHOCHUX SIBUII, SIKI € TIpeAMeToM nociimkeHHs. Hapemiri, Ha deTBepTOMY
eTami Moke OyTH 3alpolOHOBaHE KBAHTUTATHBHE MOAEJTOBAHHS OTPUMaHUX
KUTbKICHUX PE3yJbTaTiB.

Pesynomamu oocnioocenns

€runer + Ipak: 1) coumpai — 136 = 63,55% (3 1000 nexcem — 636); 2)
BinMiaHI — 78 = 36,45% (3 1000 nexkcem — 364). 3araiibHa KibKICTh JiekceM = 214,

Cupis + Ipak: 1) coninsni — 147 = 68,06% (3 1000 nexcem — 681); BiAMiHHI —
69 = 31,94% (3 1000 nexcem — 319). 3aranpHa KibKICTh JeKkceM = 216.

Cupiss + €rumer: 1) crmimeui — 153 = 71,83% (3 1000 nexcem — 718);
2) BiaminHi — 60 = 28,17 % (3 1000 nekcem — 282). 3arajbpHa KiIBKICTh JIEKCEM =
213.

To6to, HalOIBIIA KITBKICTh CHIILHOI apabChKOi JIGKCUKH BIMCHKOBOI chepu
cnocrepiraetbcsi B Cupii Ta €runrti. HaliOuibm po301KHOCTI cepel BiChbKOBOT
TepMmiHouorii €runty Ta Ipaky.

ChnisibHa BiliCbKOBa JIEKCHMKA TPbOX KpaiH (€Erumner, Ipak, Cupis):

3arasibHa KUIBKICTh CHUIBHUX JiekceM — 121 = 56,8% (Bi1 3araibHO1 KIJIBKOCTI
BCiX ompariboBanux JjekceM (213)) — (3 1000 nexcem — 568 € CUTBHUMHU JUTSI TPHOX
KpaiH).

BiagminHa BilicbKOBa JIeKCHMKA TPbOX KpaiH (Erumner, Ipak, Cupis):

3arasibHa KUIBKICTh BIIMIHHHX JeKkceM — 92 = 43,2% (Bix 3arajapHOI KiJIbKOCTI
BCiX omparboBaHux JiekceM (213)) — (3 1000 nexcem — 432 € BIAMIHHUMH JIJIsI TPHOX
KpaiH). 3arajgpHa KUIBKICTh ITUIKOM BiAMiHHUX jJekceMm — 23 = 10,8% (Big 3arambHOT
KUIBKOCT1 BCiX omparboBanux Jiekcem (213)) — (3 1000 mekcem — 108 € miikom
BIJIMIHHUMH JJI1 TPhOX KpaiH). 3arajbHa KUIbKICTh YaCTKOBO BIJMIHHHUX JIEKCEM
(omHAKOBI AJIsi BOX 3 TPHhOX KpaiH) — 69 = 32,4% (Big 3araibHOi KIJTBKOCTI BCIX
onpaiboBaHux Jjekcem (213)) — (3 1000 nexcem — 324 € 4aCTKOBO BIAMIHHUMHM JIJISI
TPHOX KpaiH (0JHAKOBI JIJIsl IBOX 3 TPHOX KpaiH)).

Misxcoucyunninapra inmepnpemayis pe3yibmamis 00C1i0NHCEeHHS

OTxe, OTpUMaH1 KUIbKICHI Pe3yJIbTaTH 00 KBAHTUTATUBHOI MapaMeTpu3allii

CHUIBHOI 1 BIIMIHHOI BIMICHKOBOI JIEKCUKH apaOChKOT MOBHU y TPbOX JOCIIIKYBaHHUX
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apa0Ocbkux kpainax (€runer, Cupis, Ipak) nokazamu: 1) monaa 50% nociimkeHux
JIEKCEM BIMCBKOBOI cepu € CIUIBHUMU IS BCIX TPHOX KpaiH; 2) IMpH JAOCIIKEHHI
CHUIbHOT Ta BIAMIHHOI JIGKCHKHM TOMApHO MO JBI KpaiHU HaMOLIbIIy OJIM3BKICTh
BUSBJISIIOTh MOBHI ofuHuui Cupii ta €runty (71,8%); 3) Ha apyromy micii 3a
CHUIBHICTIO Cepe/l MOKIIUBUX TMap KpaiH nepedyBae BilicbkoBa jekcuka Cupii it Ipaky
(68,1%); 4) HAIIMEHTIIOIO MIPOIO CITUIBHOIO € BIIChKOBA JIEKCUKA TaKO1 MapH KpaiH, K
€runert Ta Ipak (63,6%); 5) npu bOMY BIIMIHHOCTI y BIJICOTKaX CHUIBHOI JIEKCUKH
BCIX TPbOX Map JOCTIIKYBaHUX apaOChKUX KpaiH € BIAHOCHO HE3HAYHUMU — P13HULA
MDK TMapor 3 MakcuMmalibHO Onm3bkicTio (Cupis ta €rumer) 1 mapowo 3
MIHIMQJIBHOIO OJM3BKICTIO (63,6%) CTaHOBUTH yCboro 8,2%.

3a3HaueHi KUIbKICHI TapaMeTpu JOCIIKEHHS MOBHUX OJUHUIIb JTO3BOJISIOTH
3alpOMOHYBATH TaKy EKCTPAJIHTBICTHUHY I1HTEpHpeTanio (HyMmepallis ITyHKTIB
BI/IMOBIIa€ MOMEpeiHii): 1) He3Baxarouu Ha BIAMIHHOCTI J1aJeKTiB apaOChKOi MOBU
pI3HUX JiepaB (€TUMETChKUN J1alieKT...) 1 Ha Taky crnenudiuny chepy (MoB’s3aHy 3
€THOJIIHIBICTUYHUMHU OCOOJIMBOCTAMHU JCPKABOTBOPEHHS), SIK BINCHKOBA JIEKCHUKA, 1151
rpymna JieKCeM BUSIBIsi€ 3HAauHy €aHICcTh (moHaa 50%) B yciX TphOX apaOChKUX
KpaiHax, 10 3aCBIYY€ SK CHUJIBHICTh MOBHHUX JDKEpPEN PO3BUTKY TEPMIHOJIOTII, TaK 1
iH(popmarliiinuii 0OMiH MDK KpaiHamu B wid cdepi; 2) Cupis ta €rumer, ki
MOKa3yl0Th HAWOMMKYUM (MOXIJIMBO HaWOUIBIINIA) BIJICOTOK CIUJIbHOI BIMCHKOBOL
JIEKCUKU Cepel YCIX JOCIHIHKEHUX Map KpaiH, € He TUIbKU CyCilaMu, a W JCesIKUN Jac
Hajexanm 10 onHiei nepxkaBu (O0’enqnana Apabcbka PecnyOsika, mo icHyBana y
ckaani €runty u Cupii y 1958-1961 pp.); 3) Cupis it Ipak, mo narTh cepenHii
MOKa3HUK CHUTBHOCTI BIMCHKOBOT JIEKCHKH Cepell MOCHDKeHUX TMap KpaiH, €
TEPUTOPIATBLHO OJIM3BKUMH CyCilaMM # JO TOro X y HUX Ha IEBHOMY eTarll
ICTOPUYHOTO PO3BUTKY MPOBIHOI0 TOJITUYHOK CWiIOK BHUCTymae maptis BAAC
(&ad)); 4) €runer Ta Ipak, Ui AKAX TOCHTIIHKEHHS IIOKA3aJI0 HAWMEHIINI BiJICOTOK
CHIbHOI BINCHKOBOI JIGKCUKH, € TEPUTOPIATIbHO HaWBIAJAJIEHIIIMMU 3 YCIX Map 1 ix
He 00’€qHye JIOCBiA HI CHOUIBHOI Jep)kaBW, aHl OJHI€l KepiBHOI maptii; 3S)
HE3BaXAalOUM Ha PO3MVISIHYTI BuUIIe AUQEpeHIiiiHl 4YuHHUKK (Teorpadiudi,

Jep>KaBOTBOPYi, MapTiiHi), He3HayHuil (menme 10%) BIZCOTOK pI3HUIN MIX
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HaHOMMKYOI0 ¥ HalJabIIO0 MapaMu CBIAYUTH PO 3HAUHE NEpeBa)KaHHS CIUIbHUX
TpaauIlii Ta I1HTErpaJIbHUX YMHHUKIB PO3BUTKY Haa AudepeHIIMHUMU Y cdepi
BIICHKOBOI JICKCHKH, IO BIJA3EPKATIOE MUTITAPHUA acCleKT Jep>KaBOTBOPUHX
npoueciB. Lle mae mijncraBu, HA Hall MOTJISA], BUKOPUCTOBYBATH MOHSTTS M TepMIH
apabcvka 6ilicbko6a JleKcuka siK OUTbIl OOTPYHTOBAHUM MOPIBHSHO 3 MOXJIMBHUMHU
TePMiHAMU €2unemcovka / cupiticbka / ipakcbka GICbKO8a JleKcuka — OCTaHHI CIIJ
PO3MIISIIATU K BUAOBI MOHATTS BIAHOCHO MEPIIOTO SIK POJIOBOTO.

Takum uuHOM, chuparounch Ha 3ampornoHoBany C.B. CeMumHChKUM
METO/IOJIOTIYHY 1/1€10 T1aJIEKTUYHOI €JHOCTI BHYTPIlIHLOMOBHUX (JII€BUX yCEpEaUHI
OJIHI€T MOBH), 30BHIlIHbOMOBHMX (MOTHBOBaHUX y3a€MOJII€I0 MOB) Ta MO3aMOBHHX
(BUKJIMKAHUX HE CaMOI0 MOBOIO, a CYCHUIBHHMH MpOIleCaMH, IO BIUTUBAIOTH Ha
MOBY) YUHHMKIB PO3BUTKY MOBM, MH MOXXEMO BU3HAUUTH:

BHYMPIUWHLOMOBHI 4YuHHUKU — (OPMYBaHHS BCEpeIUHI 1AioMy (BapiaHTY)
apabChKOi MOBH NIEBHOI KpaiHU BIHCHKOBO1 JIEKCUKHU BIAMOBIIHO JO METOI0JIOTIYHOTO
MPUHITUITY CUCTEMHOCTi MOBH B3arali il JISKCUKH 30KpeMa;

308HIUHLOMOBHI YUHHUKY — HEMHHYYa B3a€EMOJIISl HAIllOHAJIbHUX BaplaHTIB
apaOCbKoi MOBU H, 30KpeMa, BIMCHKOBOI JIGKCUKM BHACIIJOK KOHTAKTIB 1 OOMiHY
JIOCB10M;

NO3GMO6HI YUHHUKY — IHTETpalliiHl TEHJEHLIi PO3BUTKY apaOChKHUX JIeprKaB
(30Kpema, AOCIHIKYBaHMX) BKIIOYHO 3 BIMCHKOBOIO C(eporo, 3 OJAHOro OOKy, M
BOJIHOYAC caMOifeHTU(]IKaIlisl TOMTUYHUX CHCTEM Ta €T sK JudepeHIiiuuii
YUHHUK, 3 JPYTroro OOKY.

BIJOMOCTI ITPO ABTOPA

Poman Cramwok — crapummid Bukiagad kadenpu cxigHux MoB HauanbHo-
HAyKOBOI'O TyMaHiTapHOro iHcTUTyTy Hamionanenoi akagemii Ciyx0u Oe3nexu
Vkpainu. Koo HaykoBUX IHTEPECIB: OpIEHTANIICTHKA, apaOCbka MOBA, BiliCbKOBa

TEPMIHOJIOT1s, TPaMaTHKa, MepeKIaJ03HaBCTRO.
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GRAPHIC AND PHONETIC LEVELS OF EXPRESSIVENESS
WITHIN IMPERATIVE ILLOCUTION CONTEXT
Liudmyla SUKHOVETSKA (Dnipro, Ukraine)
Aksu BAHAR (Erzincan, Turkey), Oleh SHLAPAKOQV (Dnipro, Ukraine)

Expressiveness as a stylistic category has always had pragmatic value and

significance. It depends on the subjective communicative intentions of the speaker
and is an important requirement for the realization of the pragmatic function. It is
aimed at enhancing the pragmatic potential of the utterance and the perlocutionary
effect of what is said, creating a specific atmosphere of the utterance, which allows to
influence intensively on the reader’s perception, evoking a certain intellectual or
emotional reaction in them [1, p. 380; 209]. In this article we are going to analyze
expressive means at the graphic and phonetic levels of the statements with imperative
(directive) illocution force.

Taking advantage of the technical capabilities of digital communicative
channels, the author of a message most often resorts to capitalizing letters when
formulating his request, which creates a visual level of expressiveness. While
capitalized letters attract the recipient’s attention from the perspective of reception,
from the sender’s perspective, capitalization serves as a means to turn his imperative
into significant, weighty and categorical appeal. It also indicates that the statement
carries a special logical load. E. g: DROP THE BILL! FOR HEAVEN’S SAKE!
BACK BENCHERS AND THE PUBLIC OF ALL POLITICAL COLOURS WANT IT
DROPPED, NOT TO MENTION THE PROFESSIONALS [4].

We also assume that, in the mode of written communication performed by
technical means, the capitalization of letters functions as a compensation for prosodic
features, specifically the raising of the voice (increase in pitch), which in face-to-face
communication may indicate the speaker’s determination to be heard and to achieve a
perlocutionary effect.

Among the phonetic means of expressiveness that enhance the force of
directive illocution are assonance and alliteration. The repetition of vowels and

consonants at regular intervals contributes to the rhythmic organization of speech
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and, as a result, produces a kind of resonance in the human psyche, demonstrating the
effectiveness of sound repetition in conveying a directive intention to the addressee.
E. g: Act now and act fast to dump the Trump [4]. The sharpness of the sounds used
in short monosyllabic words increases the rhythm and abruptness of the statement,
indicating the speaker’s strong and unrestrained desire to see presidential candidate
D. Trump removed from the political race.

In speech the repetition and alternation of consonants create a harmonious flow
of sound, bringing a sense of “natural logic” to what is being said. As a result, the
message is perceived as self-evident, and its implementation is beyond doubt. For
example, sound harmony of the words wealth and health in the imperative context
“But it is clear that we need to devote more of our wealth to health, probably by
raising taxes [4]” emphasizes the necessity to increase funding of medical service
grounded on the widely-shared concept that health is more important than wealth.

Another frequently used peculiarity of the analyzed material is that phonetic
stylistic means very often go together with lexical and syntactical stylistic device. For
example in the imperative fragment “Without illusions, let us fight for the only good
outcome, for Europe as well as Britain. Expect the worst, work for the best [483]”,
the final part of it sounds stylistically rich despite its brevity. Its expressive power
comes from a combination of phonetic, syntactic, and semantic devices. The
repetition of the /w/ and /3:/ sounds in worst — work pattern adds subtle phonetic
cohesion and makes the phrase more memorable and impactful. This noticeable
mixture of alliteration and assonance is incorporated into a syntactic structure named
parallelism, which represents two balanced imperative clauses. The identical
grammatical pattern (verb + object) reinforces the persuasive force of the statement.
Apart from that, the antonymous nature of the units worst / best results in the
antithesis that highlights a tension between pessimistic expectation and optimistic
action. This contrast adds a philosophical shade: realism in thought, optimism in
effort. Moreover due to its brevity, balance, and general truth, the phrase functions as
an aphorism. Together, these devices produce a compact and rhythmic imperative

statement that is both persuasive and memorable.
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The next example of how phonetic and syntactic devices reinforce imperative
pragmatic intention is found in this piece of political discourse: “Don’t agonize —
organize!” or, as we say in New Zealand: “less hui, more do-ey!” (Don't just stand
there talking about the problem, get out and take some action ...) [4]. Alliteration
and assonance, which come from the repetition of the initial vowel sound /o/ (or /a:/
depending on accent) in agonize and organize and similar internal vowel patterns,
reinforce the rhythm. The identity of the last two syllables results in a rhyme, which
creates a memorable, slogan-like quality, aiding recall and oral impact. These
phonetic elements are embedded into the structure Don’t X— Y!, which is a form of
syntactic parallelism, where both verbs share similar morphological structure (verbs
ending in -ize). The semantic contrast of passive suffering and inaction in agonize
versus active response and collective action in organize generates a bright antithesis
which prompts a cognitive shift from emotion to action, thus making the imperative
sound more persuasive in political discourse.

Pausation as a distinctive feature of spoken language is represented in the
written form by three dots. A pause is a manifestation of silence as a selential
component of communication. Silence depends on context and conveys multiple
meanings; it is not chaos or a meaningless void, but a meaning-generating structure
[3, p. 82]. A pause is a temporary stop that organizes the sound flow of speech; it
divides and separates sentences and their constituent parts.

It is commonly believed that a pause conveys the speaker’s hesitation, doubts,
or nervousness [2, p. 56]. We assume that the deliberate use of a pause within or
before an utterance with imperative illocution, on the contrary, demonstrates the
seriousness of the speaker’s intentions and reflects a moment of preparation to
articulate something very important and significant. as confirmed by an analysis of
the content of demands made to the authorities, for example, the cessation of wars
This is confirmed by the analysis of the semantic content of demands addressed to
authorities, for example, a call to stop wars: Their home countries need to be
stabilized and they then need to be taken home. It's not right to displace them from

their homes, countries, cultural identification ... they need help to find their way
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home. This is sad ... no more wars please! [4].

In the following fragment of discourse, the necessity to modernize the country
is reinforced by an ultimatum-like form created through pausation, followed by the
causative verb perish, which conveys a menacing tone. This combination of linguistic
means demonstrates the prescriber’s unwillingness to accept a refusal to implement
the proposed demand: Do people not understand??... the world has moved on. The
US needs to adapt. ... Adapt and innovate ... or perish. It is that simple [4].

Thus, the range of identified linguistic devices through which the
expressiveness of imperative intention is conveyed at the graphophonetic level
includes: capitalization of letters as a way of increasing semantic weight and
compensating for prosodic features; alliteration and assonance, which leave an
impression in the human mind through sound repetition when delivering the appeal to
the addressee; pausation as a means of preparing the listener’s attention for the
perception of the important, significant part of the exhortation. Rhythm and rhyme
also carry strong illocutionary force of urging. The sound patterning enhanced by
parallelism and antithesis reinforce pragmatic imperative intention in political
discourse.
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PROMOTING THE DEVELOPMENT OF CRITICAL THINKING IN THE
SCHOOL LEARNING ENVIRONMENT
lllia TATARINOV (Uman, Ukraine)

Education is widely regarded as one of the most important factors in shaping
competent and responsible societies in the twenty-first century. Modern schools are
expected not only to provide students with knowledge in different academic subjects
but also to promote the development of essential cognitive abilities that help learners
analyze information, evaluate arguments, and solve problems effectively. One of the
key priorities of contemporary education is therefore promoting the development of
critical thinking in the school learning environment.

In the twenty-first century, students are confronted with a rapidly changing
world characterized by technological progress, globalization, and the constant flow of
information. Under such conditions, the ability to think critically and independently
becomes an essential skill. It is widely acknowledged that learners require not only
intellectual mastery of academic content but also cognitive abilities that enable them

to evaluate information critically and apply their knowledge in real-life situations [3].
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Consequently, schools play a crucial role in fostering the development of critical
thinking skills from an early stage of education.

The school learning environment provides an important framework in which
students can develop their thinking abilities through structured learning experiences,
teacher guidance, and collaborative activities. In this context, teachers are responsible
not only for transmitting knowledge but also for encouraging students to reflect on
information, question assumptions, and explore different perspectives. When students
are actively engaged in the learning process, they develop deeper understanding and
become more capable of applying knowledge in meaningful ways.

Educational development should therefore focus on promoting the
development of students’ critical thinking abilities through effective pedagogical
approaches. Modern education must move beyond traditional teacher-centered
instruction and adopt teaching strategies that encourage inquiry, discussion, and
analytical reasoning. Such approaches allow students to participate actively in
learning and develop their intellectual independence.

The issue of developing critical thinking has attracted considerable attention in
educational research. A number of studies have sparked significant debate about how
to sustain quality improvement in teaching practices while simultaneously promoting
students’ thinking abilities [2]. Researchers emphasize that critical thinking should be
systematically integrated into educational curricula and teaching methodologies in
order to create meaningful learning experiences.

One of the most desirable outcomes of education is the development of the
ability to think critically. Facione P. A. et al. (2000) [1] define critical thinking as a
complex cognitive process that includes interpretation, analysis, evaluation,
inference, explanation, and self-regulation. These skills allow students to examine
information carefully, assess the credibility of sources, and construct logical
conclusions based on evidence. Within the school learning environment, such skills
can be developed through activities that require students to analyze problems,

evaluate arguments, and propose solutions.
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Teachers play a key role in promoting the development of critical thinking in
schools. By asking open-ended questions, encouraging discussion, and providing
opportunities for collaborative learning, teachers can stimulate students’ analytical
abilities. Instructional strategies such as debates, problem-based learning, case
studies, and project-based activities allow students to explore complex ideas and
develop higher-order thinking skills.

Furthermore, the development of critical thinking should not be limited to a
single subject but integrated across the entire school curriculum. According to
Halpern D. (1998) [4], critical thinking is a transferable skill that can be applied in
different academic disciplines. Whether students are studying mathematics, science,
humanities, or languages, they should be encouraged to evaluate information, analyze
arguments, and develop logical reasoning. Integrating critical thinking into various
subjects enables students to apply these skills in multiple contexts.

The importance of critical thinking also extends beyond the school
environment. In the modern global economy, employers increasingly value
individuals who possess strong analytical and problem-solving skills. Tapper J.
(2004) [5] notes that organizations require employees who are capable of transferring
their critical thinking abilities to professional contexts and addressing complex
workplace challenges. Therefore, the development of critical thinking in schools
contributes significantly to preparing students for future careers.

In addition, critical thinking is closely connected with the development of
responsible citizenship. Students who learn to evaluate information critically are
better prepared to participate actively in democratic processes and make informed
decisions in society. In an age characterized by large volumes of digital information
and media influence, the ability to distinguish between reliable and unreliable sources
is particularly important. Schools therefore play a vital role in helping students
develop the analytical skills necessary to navigate modern information environments.

The integration of modern educational technologies can further support the
development of critical thinking in the school learning environment. Digital tools,

online resources, and interactive learning platforms provide students with access to
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diverse perspectives and opportunities for collaborative problem-solving. When used
appropriately, these technologies can enhance students’ analytical abilities and
encourage independent learning. However, teachers must guide students in evaluating
digital information critically and using technological resources responsibly.

Another important factor in promoting critical thinking development is the
creation of a supportive classroom atmosphere. Students are more willing to express
their ideas, ask questions, and participate in discussions when they feel respected and
encouraged. A positive learning environment that values curiosity, open dialogue,
and intellectual exploration contributes significantly to the development of students’
thinking abilities.

In conclusion, promoting the development of critical thinking in the school
learning environment is one of the most important objectives of modern education.
Schools have a fundamental responsibility to help students develop the cognitive
skills necessary to analyze information, evaluate arguments, and make informed
decisions. Through effective teaching strategies, supportive classroom environments,
and the integration of critical thinking across the curriculum, educators can foster
students’ intellectual growth.

By encouraging inquiry, reflection, and analytical reasoning, schools prepare
learners to face the challenges of the twenty-first century. The development of critical
thinking not only improves academic performance but also equips students with the
skills necessary for lifelong learning, professional success, and responsible
participation in society.
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BIJOMOCTI ITPO ABTOPA
TarapinoB lansa — crygentka 4-ro Kypcy, (GakyJabTeT I1CTOPUYHOI Ta

(b171010T1YHOT OCBITH, ¥ MAaHCHKHUI HalllOHAJILHUM YHIBEPCHUTET.

eTWINNING — CYYACHHH IMIIXIT 0 IIJITOTOBKH
MAHBYTHBOT' O BUUTEJIA
Critinana TE3IKOBA (m. Hiskun, Ykpaina)

[Tporpama Erasmus+ eTwinning Oyina 3anouyatkoBada y 2005 porii mij erigoro
€Bponeiicbkoi Komicii Ta Mana Ha MeTi CTBOPEHHS YMOB JUisl MpogeciiHOTro
CHUJIKYBaHHS OCBITSIH, 3aJy4Y€HHs MIKOJIAPIB JIO y4acTi y MPOEKTHIN MisUIBHOCTI 3
BUKOPUCTAHHAM LHU(PPOBUX IHCTPYMEHTIB, CTBOPEHHS HAJIECKHUX YMOB s
dopMyBaHHs TpoMajisiH 00’ enHaHOT €Bponu. YKpaiHa npueqHanacs 10 MpPOrpaMu y
2012 pomi. Ha Tenep ywyacHUKamMH MOpOrpaMu € HE JIUIIE IMIKUTHHI BYUTENl, a U
BUKJIaJa4i Ta 3100yBayi 3aKJaiB MeaaroriyHoi ocBiTH, MPodeciiiHOI OCBITH, a TAKOXK
BUXOBATENl 3aKjiadiB JOMKUIHGHOI ocBiTH. [lporpama o0’emnye monax 1,2 miH
OCBITSIH 3 44 KpaiH, K1 IpalooTh 3 12 MJIH BUXOBAHIIIB, YUHIB Ta CTYIEHTIB [2, C.
19].

CepenoBuniemM aisi CHIIKyBaHHS Y4YacHHUKIB Mporpamu craina €Bponeiichbka
wiatdopma mkiapHOT ocBith (European School Education Platform, ESEP), sika Oyna

samymieHa y 2022 pomi Ta copusiia aKTUBHOMY PO3BUTKY OKPEMOTO HAmpsMy
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eTwinning nnsa maitoyTHix yuurteniB (eTwinning for Future Teachers / Initial Teacher
Education) [3, c.66]. MoBa crnijKyBaHHsS y4aCHUKIB MporpaMu — aHrimiiceka. OTxe,
Maike y BCIX KpaiHax-y4aCHHISIX OCHOBHOIO ayJUTOPIEI0 MPOrpaMu CTaJld BUUTEIl
aHTIMCHKOI MOBH, SIKI MOTJIM YCHIIIHO 3aJIy4aTd Y4HIB 10 pOOOTH Yy MIKHAPOIHHUX
NpOoeKTHUX KomaHAax. OOO0B’sI3KOBOI0 yMOBOIO €TWinning € yd4acth y TPOEKTI
NpEICTaBHUKIB [IOHAWMEHIIE JBOX KpaiH, LI0 MPUPOJHO BHCYBae MpoliIemMy
CIIJILHOI MOBH JUIS CIIUIKyBaHHSA. Ha Temep ayauTopis y4aCHUKIB 3MIHIOETBCS: BCE
OlpIIle  3aJy4arOThCsl BUMTENl PI3HUX NOPEAMETIB, 1 TMPOEKTH YacTO €
MDKIUCUUIUTIHAPHUMY, ajlé MOBa CIUIKYBaHHS 3aJIMIIAE€ThCS AHTIIIHCHKOIO, 1110
noTpedye BIAMOBIAHOT ()axoBOi MIATOTOBKM BYHUTEIIB Ta MOBHOI KOMIIETEHTHOCTI
YUHIB.

VY 2025-2026 naByanbHOMY poili y HKMHCEKOMY JiepKaBHOMY YHIBEPCHUTETI
iMeH1 Muxkomu ['orois 3ampoBaJKEHO NUIOTHUW MNPOEKT [HHOGayiuHaA MOOendb
npakmuynoi niocomosxu 3000yeauie  Oll «Cepeonsa oceima. Aueniticeka mosa i
nimepamypay» i3 euxkopucmanusm €TWINNING, MmO 3yMOBJICHO HEOOXIIHICTIO
MOJIEpHI3allli OCBITHBOI'O MPOLECY, MOCUIIEHHSM MOro MPaKTUYHOI CIIPSIMOBAHOCTI Ta
PO3BUTKOM MIXKHAPOJJHOI CITIBMpalll yHIBepcuTeTy. Peanizallis MiIOTHOTO MPOEKTY,
Ha Hauly TyMKy, cOpuUsITHME (OPMYBAHHIO y CTYAEHTIB MPOQPECIHHUX, HUPPOBUX 1
MDKKYJBTYPHUX KOMIETEHTHOCTEH, MIJBUILEHHIO SIKOCTI MPAaKTUYHOI MIJTOTOBKH Ta
HAOMKEHHIO OCBITHBOI MPOTPaMH JI0 €BPOMEUCHKUX cTaHnaapTiB. [linoTHuii opmar
JO3BOJIUTH anpoOyBaTH MOJENb IHTErpaiii MIKHApOAHOI MPOEKTHOI MISIIBHOCTI Y
MPaKTUKy Ta BHU3HAYUTH JIONUIBHICTH i1 TOJANBIIOr0 MacimTaOyBaHHS B
YHIBEPCUTETI.

Po3poOka Ta ampoOariss Momem iHTerpamii €Twinning y npakTU4Hy
HiArOTOBKY 3/100yBauiB BigOyBaroThes 3a ydacTi 3400yBauiB ocBiTH OIl Cepedns
ocsima. Amuenivicoka moea i naimepamypa: 4 xypc (8 oci®d) — meparoriyHa
(BupoOHHMyYa) mpaktuka; 3 kypc (14 oci6) — BUXOBHa MOBHa npakTuka; 2 kypc (12
oci0) — BuOipkoBa mucnuiutina (Keeping up with the World: Learning English
through Media). Ha papyromy Kypci CTYICHTH HaBYarOThCS TpAIfOBAaTH Ha

€BponeicrKiil iatopmi MKITEHOT OCBITH, aHAI3YIOThH 1HGOPMAIIit0, 3HANOMIISTHCS
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13 MOXJIMBOCTSMHM mporpaMud €Twinning, BHKOHYIOTh HABUAJIBHUN MPOEKT 3
BUKOPUCTaHHAM TWinSpace. 3aBlaHHsIM CTYACHTIB 3-T0 Kypcy € eKCIIepTHa OIliHKa
JIIOYMX TPOEKTIB, SKI BUKOHYIOTh Y4YHI y 3aKjiagaX OCBITH Yy MIDKHapOIHHUX
MPOEKTHUX KoMaHjax. Ha BupoOHWYIN (memaroriy”iii) MNpakTUIll CTYJICHTH
YETBEPTOTO KypCy, pa3oM 31 MIKUIbBHUMH  BYHTEISIMH, PEATi3yIOTh IPOEKTH
eTwinning Bix inei mo pes3ynbrary. 3HA4HY POJb MPH I[OMY BiIrPalOTh BUMTEII-
ITBIHEpU. Y Tpolleci MUIOTYBaHHS 1Aei Oylo BHUKOPUCTAaHO JOCBIJ ambacaaopiB
nporpamu € Twinning.

[linrpyHTssM Uit po3poOKM  MUIOTHOTO  TMPOEKTY  CTaJM  Marepiaiu
MOHITOPUHIOBA JIOCIII/DKEHHS NUIAXIB iHTerpaiii e TWINNINg y mporpaMu IiaroToBKu
BUMTENIB, MpoBeaeHoro €Bponeiicbkoro Komiciero y 2023 poui [4], a TakoX Halla
yuacTh y €Bporneichkii koHdepeHiii 3 miaroropku Buurteais 2025 (Advancing basic
skills and innovation through eTwinning for future teachers, Milan (Italy)) [1].
VYyacHuku koH(pepeHUli MATpUMAIM 1€ MpO Te, M0 YUM paHille ManOyTHIN
BUUTENb OyJ/i€ 3aly4eHU J0 peaibHOTO MpOodeCciifHOrO CHIJIKYBaHHS y MI>KHAPOIHIN
CHUIBHOTI, TUM OLIbII MOTMBOBAHMM OyJi€e MOro HaBYaHHS y Mporpami, 1 3aBAaHHS
II0JI0 YAOCKOHAJIGHHS MOBHOI Ta Tpo(deciiiHOi KOMIIETEHTHOCTI OyAayTh OUIBIII
peaTiCTUYHUMH.
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BITOMOCTI ITPO ABTOPA
Ceitnana Te3sikoBa — KaHAMIaT MENAaroriyHUX HaykK, AOLEHT Kadeapu
repMaHChKO1 (PUIOJOrIT Ta METOAMKM BUKIAJaHHS 1HO3eMHUX MOB HiKHMHCBKOTO
Jep>KaBHOTO yHiBepcuTeTy iMeHl Mukonu ['oross, ambacanop nporpamu Erasmus+

eTwinning for Future Teachers (ITE).

LTIOCTHJIb JIBIOICA KEPPO.IA
Kcenis TUPBUPOBA-BAJIUIITY (m. IToaraBa, Ykpaina)

[miocTunib — 11€ OCOOMCTICHUN MiAXiJ aBTOpa 0 HAMHCAHHSA TEKCTY Yepes
OpU3My €CTETHYHOI peajizalii TyMKH HNUCbMEHHHKA, 110 MPOSBISETHCS Y BUIIISIL
CUHTE3Y YKAHPOBUX bopm Ta 1HIMB1TyalIbHOTO Habopy MOBHHUX
iHCcTpyMeHTIB [2, ¢ 37.] A. Tkauenko, JI. Hanmusaiiko, O. Kyxap-Casuu, I1. binoyc,
T. I'ynmopoBa., B CBOiX Mpalsgx akIEHTYIOTh yBary Ha Teopii 1HIAWBITYaJbHOTO
CTUJIIO MUChbMEHHHMKA, BUOKPEMITIOIOYH BaXKJIMB1 ACIIEKTH CBITOPO3YMIHHS aBTOpA.

3a3HaynMMo, 110 BIAOMUN AOCTIAHUK yKpaiHncbkoi mpo3u O. Kyxap-Ouumiko
pO3TJIsiiae KaTEropiro CTUIK0 CTBOPEHHS TEKCTY, SIK BIAOOpa)KEHHS YHIKaJIbHOTO
TBOPUYOTO TOYEPKY Ta CBITOTISAY MHUTIA. Ha AyMKy HayKOBIIS, aBTOPChKE OadeHHS
CBITY JIIOJJMHU HE JIMIE 3a0e3neuye CTPYKTYPHY €IHICTh TBOPY, @ IPOHU3YE BC1 HOTO
PIBHI HAaJal04M TEKCTYy BHYTPIIIHBOI CHCTEMHOCTI Ta XYJIOXKHbOI  I[UTICHOCTI

[3,c. 33].
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Imioctuns JI. Keppona BUPI3HSETbCS YHIKAQIbHUM MOEJHAHHSIM MOBHUX
aHOMaJliif, BUCBITIIOIOYM MPHUXOBaHI MOXJIMBOCTI MOBU. Y TBOpl «Ajica B KpaiHi
JluB» (1865) aBTOp CTBOPIOE HU3KY ITPOBUX Ta MapOIIHHUX MOMEHTIB, 3a/1I0I0YHU BCI
PIBHI MOBH: BiJ 3ByKOBOT'O O(hOPMJICHHS /10 HE3BUYHOT OOYI0BU peUeHb [5].

[luceMeHHUK BUKOPHCTOBYIOE MOBY HE TIIBKU AJII MPOCTOTO OMHUCY MPUTOJ
Adnicu, a TepeTBOPIOE TEKCT Ha JIHIBICTUYHY CHCTEMY Ta 00 €KT XyAO0XKHBOTO
JOCIIIJIKEHHSI, EKCIIEPUMEHTYIOYM 3  MOBHUMH  €JIeMEHTaMH, MapaleiabHO
BUOYT0BYIOUM (haHTACTHUHUH CBIT Kpainu JIuB.

JlouinpHIIE po3MIAAaTH SBUIIA ABTOPCBKUX aHOMAJId dYepe3 MpusMy
BHYTPILIHBOI CMHUCIJIOBOI B3a€MO/I11, 00 HE3BUYHI NMPUIHOMU MUCbMEHHHKA MPAIIOIOThH
Ha BUSBJICHHI Ta aKTyai3alli MPUXOBAaHUX MOTEHIIA MOBH, A€ KOXKEH IpPOBUMU
eJIeMEHT 0a3yeThbCsi Ha TJIMOOKOMY 3HAHHI (POHETHMYHUX, MOPQOJOTIYHUX Ta
CUHTAaKCUYHUX 3aK0HOMIpHOCTEH, siki JI. Keppoun peanizye uepes Taki MEXaHI3MHU:

o MapoHIMIYHA aTpPaKIlisl — 3BYKOBAa CTYIIHb CXOXKOCTI CJiB, MPHU SIKOMY
BOHU B3a€MO/IIIOTh HA CEMAHTUYHOMY PIBHI;

o OMOHIMIYHA TOJIOHICTh peaTi3yeThCs MEPEBAKHO dYepe3 KamaMOyp.
ABTOp MailCTEpHO BHUKOPHUCTOBY€ OaraTo3Ha4yHICTh CJIIB, 3MYIIYIOYM TIEpoiB Ta
gyTaya MOCTIMHO 3aMHUCIIOBATHCS HaJ 3HAYCHHSAMH JIEKCEM. 3BUYHA JIOTIKA JIaJIoTy
PYWHYETBHCA, TOCTYIAIOUHUCh MICIIEM ITPOBIN PEANbHOCTI;

o aHTaHaKJIa3a — IPYHTYETbCA Ha IMOBTOPEHHI OAHOIO ¥ TOro €aMoro
CJIOBA, aJie B P13HUX, YAaCTO MOJISIPHUX 3HAUCHHSX;

o MeTaTeTUYHa MapOoHIMIisl — MEPECTaHOBKA 3BYKIB a00 CKIIaJIB Yy CEpe/IHI
CJIOBA UM HAa MEXI1 CJIiB, YTBOPIOIOUM 3BYKOBY MOOIAHICTh (TAPOHIMIIO), Oa3y€eThCs Ha
METaTe31;

o «CJIOBA-TIOPTMOHE» («CJIOBA-BaJli3n») — CJIOBA B SIKMX «3allaKOBAaHO» JIBa
3HaueHHd. Tepmin OyB BBeneHui Jlbtoicom Keppomom y TBOpi «Auica B

3am3epramm» (1871) [1].
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o Tpancdopmariisi Gppazeosiori3amMiB — y TBOP1 aBTOp HAOYHO MOKA3YeE, 10 Y
MIPOCTOPI HOHCEHCY iX MOXHa 310paTu 1 mepe3idpaTv, YTBOPIOIOUM TaKHUM UYHHOM
KoMiuHui edexT [4, c.119] .

OTxe, SKIIO HasABHICTH Yy TBOpPI O3HAaK CTHJIBbOBOI HEOJHOPIIHOCTI,
HAJyMaHOCTI YM IITYYHOCTI, MOXE CBIIYUTH TMPO HE3aBEPIICHICTh MPOIIECY
dbopMyBaHHS 1HAMBIAYyaTbHOI MaHEPU MUChMEHHUKA Ta Opak TBOPUOI 3pLIOCTI, TO B
imioctuni JIstoica Kepposa mi pucu xo4 1 TpaHC(HOPMYIOThCS, MPOTE YTBOPIOIOTH
CBIJIOMY XYIOXKHIO CTpAaTeriio, Jie aBTOpP BOYIOBY€ MOBHY JECTPYKIIO B JIOT1YHO
3aBEpIICHY CUCTEMY HOHCEHCIB.

B cBow uepry, BUBIpEHE BHKOPUCTAHHS TaKUX 3aco0iB, K MapOHIMIYHA
aTpakxilisi, OMOHIMIYHA MOJI0HICTh, AHTAHAKJAa3a, METATEeTUYHA IMAPOHIMIs, «CIIIB-
MOPTMOHE» («CiB-Badi3») Ta TpaHdpcopmailii Gppa3eosiori3MiB, CIYTrye MOKaA3HUKOM
rIIMOOKOT THTEJIEKTYyali3a1lll XyJJ0’KHbOTO TEKCTY aBTOPOM.
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BIJOMOCTI ITPO ABTOPA

TupBupoBa-Banuniu Kceniss — cryaentka Marictparypu HarionansHOTo

yHiBepcutety «llontaBcrka momitexnika im. FOpist Konapatiokay

KOHIEINITYAJIBHA META®OPA AK 3ACIE IICHXOJIOTI3AIII B
HOBEJII TPUTI'OPA TOTIOHHUKA «lIPOTH MICALA»
Ouaena TYPUAK (m. Ininpo, Ykpaina)

['purip TIOTIOHHUK — OJMH 13 HaWBHUAATHIIIUX MAKNCTPIB YKpPaiHCHKOI
mitepatypu XX CTOMITTS, TBOPUICTh SIKOTO CHOBHEHA TIIHMOOKUM TCHUXOJOTI3MOM.
ABTOp HE NpPOCTO OMHUCY€E MOAIl, BIH JOCIIJKYE JIIOJACBKY Aylly 3a JOINOMOTOIO
MalCTEpHO BUKOPHUCTAHOI XYJOXKHBOI JETall, IO YacTO MIJAKPECIIOE BHYTPILIHIO
Harnpyry nepcoHaxip. Y HoBenl «IIpoTu Micsis» MUCbMEHHUK MOCTA€ HE TIIBKH SIK
IICUXOJIOT, a W TOHKHWHI JIpUK, SKUA BUKOPUCTOBYE MeTaopy K crocid
BIJIOOpa)KEHHs JyIIEBHOro cTaHy repoiB. [lutanus meradopusamii nposu ['puropa
TroTioHHHKa OyJI0 00’€KTOM HAayKOBHX CTYMAIM Cy4acHOi MOBO3HaBYOi Hayku [1; 2].
Harma po3Bijika mpucBsueHa KOHIENTYalbHIM MeTadopi, SKa € JaHKOI0, 110 MOETHYE
30BHIIIHINA CBIT 1 BHYTPIILIHI EPEKUBAHHS IEPCOHAXKIB.

OnHi€0 3 KIOYOBUX KOHIIENTYyaJIbHUX MeTadop HOBENU € «HiY — Waiax 00
Ri3HAHHA 00HE O00H020», SIKa PEATI3yeThCS Yepe3 HIYHUNM XPOHOTOM SIK CHUMBOJ
JTyXOBHOTO 30JIDKEHHS TepcoHaxiB. TempsBa, THIA, My3HKa — YyC€ CIpHE
3apO/KEHHIO MOYYTTIB Mk JlagkoM Ta He3Halomoro oMy AiBuMHOIO. Hiu BUKOHYE
KUIbka (YHKIIA: CTBOPIOE IHTUMHHMM TPOCTIp CIUIKYBaHHS, 3MEHIIY€E BiJICTaHb,
CIpHsi€ TIOCTYIIOBOMY II3HaHHIO mepcoHaxiB. Came B HiuHid aTtmocdepi Jlaako i1
BUUTEJIbKA TTOYNHAIOTH PO3MOBY, sIKa BIIKPUBAE iX OJHE OJHOMY. Y TEMpsBl1 3HUKAE
3BHYHA JUCTaHIIIS, SIKa A€ MOKIIUBICTD IIMOIIIE 3pO3yMITH MOYYTTS, 10 3aPOAUIIUCS
MK Jlagkom Ta niBumHOIO. OOpa3 Micsis HaOyBa€e CHMBOJIIYHO-METa(OPUYHOTO
3HaUCHHA W (PYHKIIIOHY€ SIK MapKep BHYTPIIIHHOTO CTaHy NepcoHaxka. MicsdHe
CBITJIO pOOUTH BUJUMHM T€, IO HE IMOMITHE BAEHb. BOHO cTBOproe crnenudiuny

aTMoc(epy IHTUMHOCTI Ta TICUXOJIOTIYHOI BIIKPUTOCTI, X04a i HE PO3KPUBAE MTPOCTIP
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MOBHICTIO, & JIMIIIE OKPECIIOE MpeIMeTH Ta moctaTi. Taka camo 3MajibOBYIOTHCS B
HOBEJl W JIIOJICBKI TOYYTTS: BOHHM HE TNIPOTOBOPIOIOTHCS TMPSMO, BIABEPTO, a
MOCTYTIOBO MPOSIBIISIOTHCS Yepe3 HATSAKU, TTay3H, MOBYAHHS, 3MiHY €MOLIIHOTO CTaHy
repoiB.

KonnenryansHa metadopa «npupoda — mo6a HEBUCAOGHUX ROUYMMIE»
MOJIEJIIOE Ta Mepeaae MCUXOJIOTIYHUIN CTaH MEePCOHAXIB, /e MpUpoAa QyHKIIOHYE SIK
MPOEKIIIST EMOIIHHOTO CTaHy JouHuU. L[ MeTadopa BUKOHYE BaXKIMBY TEKCTOTBIPHY
(GYHKIII0, OCKUIBKH caMe 3aBISKH 00pazaM MpHPOAU YHUTad OayuTh 3apOKEHHS
MOYYTTIB IepoiB, CTAIOTh MOMITHUMH iXHI MPUXOBaHi nepexxuBaHHs. [Ipupoga — 1e
3HaK (KOJ), SIKMM TPaHCIIO€ BHYTPIIIHI CTaHU MEPCOHAXKIB, TOOTO CBOEpIHA JaHKa
KOMYHIKaIlii, sIKa J1a€ T€POSIM MOXKJIUBICTh BIAUYTH JTyXOBHY OJU3BKICTb.

KonuenrtyansHa metadopa «mysuka — micm mixc ceimamu» CUMBOJIIZYE
30mmkeHHs Jlanka Ta AiBuMHM. My3HkKa J03BOJII€E iM 3YCTpPITHCS, BOHA CTae
TIOCEPETHNUKOM, IO TMEPETBOPIOE PO30IKHOCTI B MOMIAAAX HA TOPO3YMiHHA. IXHE
CIIJIbHE 3aHATTS MY3HMKOK CTBOpIOE arMocdepy I0BIpH, OIU3BKOCTI, MOCTYIIOBO
BIJIKDUBAIOYM BHYTPIIIHIA CBIT KOXXKHOTO. Mertadopa «mysuxka — micm mixne
ceimamu» BUKOHYy€ 1Bl (YHKIII: COIIOKYJABTYpHY (IONal0Thest Oap’epu  y
CBITOIVISIZIaX ) Ta TICUXOJIOT1UHY (Tepoi Mi3HAIOTh OJHE OAHOT0). BoHa migkpecitoe, M0
My3WKa € YHIBEpCaJbHOK CHUJIOI, 37aTHOK 00 ’€AHyBaTH PIi3HI CBITH Ta
MEPETBOPIOBATH HETIOPO3YMIHHS Ha B3a€EMOPO3YMIHHS.

Otxe, koHuenrtyaiabHl metagopu B HoBem ['puropa TroTionnuka «IIpoTu
MICSISD» HE JIMIIE CTUJIICTUYHMM TPUHOM, BOHHM € 3acO00M IICHXOJIOri3alli Ta
BIIOOpa)KEHHS BHYTPINIHBOTO CBITYy TepcoHaxiB. KonnentyanbHi wMeTtadopu
JOTIOMAaraloTh aBTOPOBI NEpPeNaTH CKIAAH1 MEePEKUBAHHS T'€POIB, a YUTAYEB] BIIUYTH
iXHIO IMiTHECEHICTh 1 BIZICTOPOHEHICTH Bi OyACHHOCTI.
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BIJOMOCTI ITPO ABTOPA
Onena Typuak — kanguaat (QUIONOTIYHUX HAyK, MOOLEHT Kadeapu

€BPONEICHKUX 1 CX1THUX MOB Ta Nepekianay YHiBepcurery iMmeni Ansgppena Hobems.

THE SALIENCE OF ENVIRONMENTS IN TENAS EFFENDY’S
TUNJUK AJAR MELAYU: A CRITICAL ECOLINGUISTIC ANALYSIS
Mohd. FAUZI (Pekanbaru, Indonesia)

This study aims to examine the salience of environments in Tunjuk Ajar
Melayu by Tenas Effendy through a critical ecolinguistic approach. The primary
focus of this research is to explore how the environment is represented, prioritized,
and constructed in the text, as well as how the language used reflects the relationship
between humans, culture, and the environment. This study employs a qualitative
descriptive method by analyzing linguistic units, traditional expressions, and
discourses related to natural and social environments. The findings indicate that the
environment holds a high degree of salience in the text, functioning not merely as a
setting but also as a source of values, norms, and life guidance for the Malay
community. The representation of the environment reflects local wisdom that
emphasizes balance, harmony, and human responsibility toward nature. Furthermore,
the language used in Tunjuk Ajar Melayu embodies ecological ideologies that
reinforce awareness of environmental preservation. Therefore, this study highlights
that traditional cultural texts serve as important media for constructing, maintaining,
and transmitting ecological values through language.

Keywords: ecolinguistics; environment; salience; culture; values

INTRODUCTION

The book Tunjuk Ajar Melayu is a legacy of the local wisdom values of

the Malay community, rich with moral teachings, ethics, and the relationship between
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humans and nature. One important aspect that stands out in this work is
environmental awareness, which is reflected in various pieces of advice and teachings
that emphasize the importance of maintaining the balance of nature. In the Malay
perspective, nature is not merely a place to live, but an integral part of human life.
Forests, rivers, land, and the sea are seen as sources of life that must be respected and
preserved. This value is reflected in traditional expressions that teach humans not to
damage nature, because environmental destruction will ultimately bring disaster to
humanity itself.

Tunjuk Ajar Melayu also instills the principle of intergenerational
responsibility. Nature is not only to be used for present needs, but must also be
passed on in good condition to future generations. Therefore, excessive exploitation
is strongly discouraged in Malay values. A careful, wise, and considerate attitude in
utilizing natural resources is an important part of these teachings. In addition, there is
also the value of balance (harmony) between humans and the environment. Humans
are taught to live in harmony with nature, to follow natural laws, and to understand
the signs of environmental change. This shows that the Malay community possesses
strong ecological knowledge, even though it is conveyed through advice and
traditional customs. This situation is also highlighted by Sinar (2020: 70), who states
that many regional languages in Indonesia are currently at a critical point, making it
increasingly difficult for them to survive, function effectively, and be fully passed
down to future generations. As a result, numerous elements of indigenous knowledge
and the wisdom of local cultural figures have been lost or have disappeared before
they could be properly documented. Furthermore, the growing influence and
dominance of international, regional, and national languages continue to place
additional pressure on minority languages, further threatening their existence.

Research that examines the salience of environmental values in relation to
local wisdom is essential for sustaining cultural heritage and reinforcing national
identity. In the absence of such scholarly efforts, there is a significant risk that this
form of intellectual and cultural wealth will gradually disappear, rendering it

inaccessible to future generations.
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A number of prior studies have explored the intersection of language and
ecology from various perspectives. For instance, Fauzi et al. (2021) analyzed Malay
maritime-oriented texts through a critical ecolinguistic approach, while Fauzi et al.
(2021) also investigated the ecosophy embedded in the Terubuk Fish Poem.
Furthermore, Fauzi (2020) examined the ecological philosophy of the “Cangkir Kera”
in the Banglas folktale Antara Rintis by Hang Kafrawi. In a similar vein, Astawa et
al. (2019) discussed the representation of the Tri Hita Karana ecosophy in the awig-
awig (customary law) of Tenganan Pegringsingan Village from a critical
ecolinguistic perspective. Additionally, Junaidi (2019) explored the maritime spirit in
the poems of Rida K Liamsi, while Jismulatif and Dahnilsyah (2019) investigated the
relationship between language and ecology through a case study of Tunjuk Ajar
language in Riau. Earlier, Mishra (2016) also contributed to this field through a study
on ecocriticism focusing on environmental issues in literature.

The present study aims to identify and analyze the salience of environmental
responsibility teachings as articulated in the Malay Teachings book. Moreover, it
seeks to uncover patterns of environmental management, protection, development,
utilization, and intergenerational transmission as reflected in Malay cultural practices.

LITERATURE REVIEW

The analytical framework of this study is grounded in several key concepts,
namely salience, critical ecolinguistics, local wisdom, and an examination of Malay
Teachings.

SALIENCE

The concept of salience refers to the degree to which particular aspects of
reality are foregrounded in language and discourse, thereby rendering them more
perceptually prominent, cognitively accessible, and socially significant. Language
functions not merely as a neutral medium of communication, but as a discursive
mechanism that actively shapes human attention and environmental awareness.
Through lexical selection, syntactic structuring, frequency of representation, and the
organization of narrative focus, discourse can systematically foreground certain

themes—such as economic growth—while simultaneously backgrounding or
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marginalizing others, including environmental degradation and biodiversity loss.
Consequently, salience in ecolinguistics plays a pivotal role in constructing patterns
of perception, value formation, and behavioral orientation toward the natural world,
insofar as recurrently emphasized elements in discourse are more likely to be
construed as important than those that are omitted or infrequently articulated.
Stibbe(2015) explained that Salience was a story in people’s minds that an area of life
Is important or worthy of attention. According to Arran Stibbe, the statement suggests
that salience can be understood as a form of “mental narrative” through which
individuals perceive certain aspects of life as important or worthy of attention. In this
sense, importance is not inherent, but socially and cognitively constructed through
language, experience, and discourse. When particular issues are consistently
highlighted and reinforced, they become more salient in human consciousness,
whereas aspects that are rarely articulated tend to remain unnoticed or marginalized.

CRITICAL ECOLINGUISTICS

Within the domain of Ecolinguistics, critical ecolinguistics investigates diverse
forms of discourse by drawing on an eco-critical perspective, such as that proposed
by Alwin Fill (2001), which emphasizes the ethical evaluation of language use. This
approach entails examining environmental terminology, the deployment of metaphors
and euphemisms, and uncovering the underlying ideologies as well as ethical
assumptions embedded in linguistic representations of environmental and ecological
issues. Furthermore, Peter Muhlhdusler (1996) outlines four fundamental
perspectives on the relationship between language and the environment: (1) language
is autonomous and inherently meaningful; (2) language is shaped by the world; (3)
the world is constructed through language, as suggested in structuralist and post-
structuralist traditions; and (4) language and the world exist in a dynamic
interrelationship.

In addition, Yuniawan (2017) argues that critical ecolinguistics, as a meaning-
rich and value-neutral field of inquiry, offers significant potential for addressing a
range of human, social, and cultural challenges. As an extension of both ecolinguistic

and critical linguistic traditions, it therefore warrants greater attention, particularly in
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the context of environmental concerns. Considering the characteristics of Malay
teaching texts authored by Tenas Effendy, the critical ecolinguistic framework
proposed by Arran Stibbe (2015) in The Stories We Live By is especially relevant.
This is because such texts encapsulate Malay history and narrative traditions, while
also conveying moral guidance for younger generations regarding the relationships
between humans and God, humans and the natural environment, and humans with
one another.

LOCAL WISDOM

Riau Malay texts embody a wide range of local wisdom values related to
environmental stewardship, enabling their transmission across generations. This
perspective aligns with the view of Robert Sibarani (2013), who argues that studies
on language, environment, and culture also encompass processes of revitalization and
preservation. Such processes aim to identify patterns of reactivation, management,
transmission, protection, development, and the practical application of cultural
traditions and local wisdom, with the broader goal of preparing younger generations
for a more harmonious and prosperous future.

Moreover, Malay society demonstrates a well-developed socio-cultural
framework for maintaining environmental balance and sustainability. Within the
Malay cultural system, values function as guiding principles that direct human
behavior toward ecological preservation. These values are manifested across various
cultural expressions, both in verbal forms and in concrete practices, as noted by
Thamrin (2014).

From an epistemological perspective, local wisdom can be understood as
operating across three interrelated domains, as proposed by Soerjanto Poespowardojo
and Alexander (1986), namely: the domain of facts, the domain of self-reliance, and
the domain of values. The factual domain pertains to nature and is grounded in
empirical-analytical inquiry; the domain of self-reliance concerns the human
individual as an autonomous agent; and the domain of values relates to the social

sphere, particularly the norms and principles that govern communal life.
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MALAY TEACHINGS
The Riau Malay Teaching Guide authored by Tennas Effendi constitutes a

culturally rich text that encapsulates a wide range of moral and social values. The
work encompasses various forms of advice and ethical guidance derived from
different relational contexts, including the counsel of teachers to students, parents to
children, household relations, and broader societal instructions. It also covers themes
of responsibility in nurturing children, fostering social solidarity, maintaining
harmonious domestic life, as well as leadership principles and environmental
stewardship, all of which are framed within the concept of amanah (trust or moral
responsibility).

In Malay tradition, one prominent pedagogical form is nasihat (advice) and
amanah (trust), which are typically communicated directly from the giver to the
recipient. These forms of guidance are often categorized according to relational
context, such as a teacher’s advice to students or parental counsel to children. Despite
these contextual distinctions, the substance of amanah remains fundamentally
consistent, as it is grounded in shared value systems derived from religious teachings,
customary practices, and prevailing social norms. These values emphasize ethical
conduct, politeness, and proper behavior toward peers as well as elders (Effendy,
2004:1).

Furthermore, advice related to environmental responsibility reflects the close
interrelationship between the Malay community and their natural surroundings.
Nature is conceptualized not only as a source of livelihood but also as a foundation of
cultural expression. This relationship is evident in everyday practices, where
traditionally Malay communities have depended on marine and forest resources
across generations. These natural resources have been utilized for a variety of
purposes, including the production of tools and equipment for traditional ceremonies,
construction materials, household utensils, fishing and hunting implements,
agricultural instruments, and even traditional medicinal preparations (Effendy,
2004:261-262).
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METHOD

This study employed a qualitative research approach, which is designed to

systematically collect and describe data in a scientific manner. The data were
obtained through a documentation method as outlined by Sudaryanto (2015), with the
primary source being Tunjuk Ajar Melayu compiled by Tennas Effendy (2004). The
data consist of lexemes, clauses, and stanzas found in Tunjuk Ajar Melayu that are
associated with the preservation of cultural traditions and local wisdom, including
processes of management, transmission across generations, protection, development,
and utilization. These cultural elements are oriented toward preparing the younger
generation for a more harmonious and prosperous future.

In the data analysis process, note-taking techniques and non-participatory
observational reading were applied, in which the researcher functions as a passive
observer who listens and examines the text without engaging in the narrative.
Subsequently, the researcher conducted a close reading and systematically recorded
ecological wisdom (ecosophy) related to environmental themes found within the text
of Tunjuk Ajar Melayu. The analytical procedure follows the interactive model
proposed by Matthew B. Miles, A. Michael Huberman, and Johnny Saldafia (2014:
16-20), which involves three interrelated stages: data condensation, data display, and
conclusion drawing/verification.

The collected data were further interpreted using the framework of critical
ecolinguistics proposed by Arran Stibbe (2015), alongside the concept of local
wisdom developed by Robert Sibarani (2013).

FINDINGS/RESULTS

The discussion of environmental stewardship within Malay teachings is
grounded in the interrelated principles of management, inheritance, protection, and
utilization. This framework is articulated through the interplay of language and
ecological context, reflecting the Malay community’s long-standing tendency to
inhabit and establish settlements in close proximity to nature, particularly in resource-
rich environments. Historically, Malay societies have formed villages near coastal

areas, rivers, and lakes, indicating a sustained dependence on natural resources.
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Within this context, Malay elders have long recognized that such
environmental wealth should not be exploited destructively, but instead must be
preserved, nurtured, responsibly utilized, and transmitted to future generations. This
perspective is clearly reflected in various forms of traditional Malay advice, including
those documented in Tunjuk Ajar Melayu.

Acknowledging the profound interconnection between human life and the
natural world, the Malay community has developed cultural practices aimed at
maintaining ecological balance and environmental sustainability. These principles are
embedded in customary norms, particularly in the form of pantang larang (taboos),
which regulate the use and conservation of natural resources. Such regulations
encompass a wide range of ecological domains, including forests, land, seas, straits,
islands, sanctuaries, rivers, lakes, as well as inhabited and cultivated areas such as
villages, fields, and gardens (Effendy, 2004:262).

Salience of Nature Protection, Management and Heritage

The salience of environmental protection in Malay discourse is deliberately
constructed by Malay elders through traditional expressions that are transmitted to
future generations. In this context, salience refers to how the value of safeguarding
nature is linguistically foregrounded and made cognitively prominent so that it
becomes a central aspect of collective awareness. Through these expressions, the
natural environment is not only inherited as a physical reality but also as a moral
responsibility, with its wealth of resources positioned as something that must be
protected, maintained, and sustainably managed.

The use of figurative and indirect expressions enhances this salience by
ensuring that ecological messages are embedded in culturally acceptable and
aesthetically refined language. This communicative strategy reflects Malay linguistic
wisdom, in which messages are conveyed politely yet remain rhetorically powerful
and cognitively impactful. As a result, the recipients are guided to internalize
environmental values without experiencing confrontation or resistance, which further

strengthens the acceptance and persistence of these values across generations.
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From a salience perspective, the repeated emphasis on environmental care in
these expressions elevates the idea of ecological responsibility as a dominant cultural
focus. The natural world is consistently brought into prominence within discourse,
ensuring that its protection is perceived as both socially expected and morally
significant. The messages concerning the preservation of the surrounding
environment are further illustrated in the following stanzas:

apa tanda hidup menenggang ,

what is the sign of tolerating life,

menjaga alam mengikut undang

protect nature by law

The Malay community has long established customary rules for environmental
protection that function as culturally embedded mechanisms of ecological
governance. These rules, although transmitted in oral and unwritten forms, attain a
high degree of salience within the community, as they are consistently foregrounded
in collective memory, socially reinforced, and widely recognized as authoritative
norms. In this sense, environmental protection becomes a cognitively and culturally
prominent value that guides communal behavior, despite the absence of formal
codification.

From a salience perspective, these unwritten regulations gain their strength
through continuous repetition in social practice and discourse, which makes them
highly visible in the community’s shared understanding of proper conduct. As a
result, they are not perceived as optional guidelines but as essential moral imperatives
that structure everyday interactions with the environment. The idea that the protection
of forests and land constitutes a binding mandate is therefore strongly emphasized
and cognitively highlighted within Malay cultural knowledge systems. This principle
is reflected in the following quotation:

(1) Tanda orang memegang amanabh,

Signs of people holding the trust,

Pantang merusak hutan dan tanah,

Do not destroy the forest and land,
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Kalau binasa hutan yang lebat,
If the dense forest perishes,
Rusak Lembaga hilanglah adat

Broken institutions, lost customs
Tanda orang berpikir panjang,

Signs that people think wisely
Merusak alam ia berpantang.
Destroying nature he abstains.
Tanda orang berbudi pekerti,

The sign of a virtuous person,
Merusak alam ia jauhi.”

Destroying nature he stays away from."

Tanda orang berakal budi,

Sign of a wise man,

Merusak hutan ia tak sudi

Destroying the forest he doesn't want to

The text strongly constructs and directs cognitive attention toward the idea that
environmental protection is a central and fundamental value in Malay culture.
Salience here operates through linguistic strategies that foreground the relationship
between nature, morality, and social continuity, thereby making environmental issues
highly prominent in conceptual understanding.

Salience is established through the repetition of prohibitive ecological norms,
such as “pantang merusak hutan dan tanah” (it is forbidden to damage forests and
land) and “berpantang merusak alam” (abstaining from destroying nature). This
repetition foregrounds ecological prohibition as a key cultural value and strengthens
its presence in collective memory. From an ecolinguistic perspective, the more
frequently a normative idea is reiterated, the higher its degree of salience within
cultural cognition.

The text enhances salience by linking environmental degradation to the

collapse of social and cultural systems, as seen in the statement that the destruction of
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forests leads to the loss of customary institutions and social order. This causal
framing increases salience by extending the significance of environmental issues
beyond the physical domain, positioning nature as foundational to cultural and
societal stability. As a result, the environment becomes highly prominent as a
structural pillar of social life.

Salience is reinforced through the extensive and concrete representation of
ecological spaces, including forests, rivers, lakes, and customary (ulayat) lands. This
layered enumeration produces a cognitive-visual effect that makes the environment
appear as an encompassing and dominant element of Malay life, thereby intensifying
its perceptual prominence.

The text increases salience through strong moral evaluation, particularly
through concepts such as amanah (trustworthiness), berbudi pekerti (ethical conduct),
and berakal budi (wisdom). By associating environmental care with moral identity,
the discourse elevates ecological responsibility to a marker of ethical personhood,
making it ideologically salient.

There is a clear cognitive contrast between environmental destruction and
preservation. Strict prohibitions such as berpantang merusak alam position
ecological harm as absolutely unacceptable under any circumstance. This sharp
contrast enhances salience by establishing clear moral boundaries, leading readers to
perceive environmental destruction as deviant and socially intolerable behavior.

(2) Tanda ingat ke anak-cucu,

A sign of remembrance to children and grandchildren,

Merusak hutan hatinya malu,

Destroying the forest his heart is ashamed,

Tanda ingat ke hari tua

A sign of remembering the old days

Laut dijaga bumi di pelihara

The sea and the earth are being protected

The data above reveals that Malay discourse systematically constructs a

cognitive hierarchy of attention in which ecological responsibility is highly
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foregrounded and continuously reinforced within cultural consciousness. Salience is
established through the repetition of the discourse marker “tanda ingat” (a sign of
remembering), which appears frequently across the expressions. This repetition
functions not merely as a linguistic structure but as a cognitive mechanism that
emphasizes the need for constant moral reflection in human—environment relations.
Consequently, the notion of “remembering” becomes highly salient as it repeatedly
frames environmental responsibility as an essential point of reference.

Salience is strengthened through the intergenerational focus on “anak-cucu”
(children and grandchildren). This representation makes environmental degradation
concrete and emotionally resonant by linking it to family and descendants. From a
salience perspective, such intergenerational framing increases the perceptual
prominence of ecological issues by engaging affective dimensions such as
responsibility and moral concern.

The expression “merusak hutan hatinya malu” (“those who destroy forests feel
ashamed”) illustrates the internalization of emotion as a mechanism for highlighting
ecological values. Here, shame functions as a moral regulator that makes
environmental destruction highly salient at an ethical level. Thus, ecological harm is
not only viewed as environmental damage but also as a violation of personal moral
identity.

Salience is also constructed through the structural repetition of opening phrases
such as “tanda ingat”, which appears in 26 out of 71 expressions. This repeated
framing creates a cognitive reinforcement effect that strengthens the embedding of
ecological values in collective consciousness. In ecolinguistic terms, such repetition
crystallizes meaning and enhances its accessibility in social cognition.

There is spatial-ecological salience through repeated references to natural
elements such as forests, seas, the earth, rivers, and customary (ulayat) territories.
This consistent enumeration ensures that nature remains continuously present in

discourse, making it a dominant conceptual background in cultural thinking.
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Salience in Management, Sustainable exploitation and cultural and
ecological inheritance

In Tunjuk Ajar Melayu by Tennas Effendy, the concept of salience in
Ecolinguistics is evident through the emphasis on three key values: resource
management, sustainable resource use, and cultural and ecological inheritance.

The text consistently positions nature as a trust that must be managed
responsibly, utilized in a restrained and non-destructive manner, and transmitted to
future generations. These three concepts are therefore foregrounded as central values
in the discourse, constructing an ecological awareness that human—nature relations
should always be guided by responsibility, sustainability, and intergenerational
continuity.

(3) Kalau tidak ada laut, hampalah perut

If there is no sea, empty your stomach

Bila tidak ada hutan, binasalah badan

If there is no forest, the body perishes

Tanda orang memegang amanat,

Signs of people holding a mandate,

Terhadap alam berhemat cermat

Against nature, careful frugality

The text consistently constructs cognitive and cultural foregrounding of human
dependence on nature and the moral obligation to protect it. First, salience is
established through the repeated emphasis on human dependence on natural
resources, particularly the sea and forests. Expressions such as “Kalau tidak ada laut,
hampalah perut” (“If there is no sea, the stomach will be empty”) and “Bila tidak
ada hutan, binasalah badan” (“If there is no forest, the body will perish”) position
nature as an essential foundation of life. This repetition makes nature highly salient in
the reader’s cognitive framework, as human survival is directly linked to it.

Salience is reinforced through the portrayal of extreme consequences such as
hunger and death resulting from environmental loss. Such representations create a

strong emotional effect, meaning that environmental issues are not only understood
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rationally but also experienced affectively. In ecolinguistics, this emotional
engagement increases the perceptual prominence of environmental concerns.

The text constructs salience through a contrast between resource use and
environmental degradation. While nature is presented as a source of livelihood (fish,
timber, forest products), there is also a clear warning against overexploitation. This
contrast foregrounds the idea that resource use must be governed by ethical limits,
thereby enhancing the visibility of sustainability as a key value.

Salience emerges through moral framing using terms such as “amanah” (trust)
and “berhemat cermat” (careful frugality). By linking environmental management to
moral responsibility, the text elevates ecological care into an ideological priority.
Nature is thus not merely a resource but a trust that must be preserved.

There is intergenerational salience, as the text emphasizes that nature must be
protected for future generations. This extends attention from present needs to long-
term sustainability, strengthening the importance of conservation as a lasting value.

Salience of Ecological Preservation

The salience of ecological preservation in Tunjuk Ajar Melayu by Tennas
Effendy refers to the strong foregrounding of environmental care as a central cultural
and moral value within Malay traditional discourse. Through repeated advice,
metaphors, and intergenerational teachings, the text consistently positions nature—
such as forests, seas, rivers, and land—as essential for human survival and social
stability. This makes ecological responsibility highly prominent in collective
CONSCIousness.

(4) Tanda ingat kepada Tuhan,

A sign of remembering God,

Menjaga alam ia utamakan.

Protecting nature is his priority.

Text strongly foregrounds environmental stewardship as a highly
prominent value embedded within religious, social, and moral systems. The salience
iIs constructed through a theological framework that positions environmental

responsibility as a duty before God. By linking the management of nature to religious
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faith, ecological preservation is elevated to a highly salient ideological position, as it
Is interpreted not only as a social action but also as an expression of spiritual
obedience.

The concept of khalifah (vicegerent or steward of the earth) reinforces salience
by assigning humans a divinely mandated role as primary caretakers of the. This
designation enhances the cognitive prominence of ecological responsibility,
positioning humans at the center of environmental governance. Salience is further
strengthened through the emphasis on the long-term and universal function of nature
for all generations, from the beginning of creation until the Day of Judgment. This
expansive temporal framing broadens the scope of attention, making ecological
preservation a continuous and universal obligation rather than a temporary or
localized concern. The text enhances salience by integrating the relationships
between humans and God, humans and other humans, and humans and nature into a
unified ethical system. This interconnected framework intensifies the prominence of
ecological issues, as environmental stewardship becomes inseparable from broader
moral and social responsibilities.

(5) Siapa sadar dirinya khalifah,

Who is aware that he is the caliph,

Terhadap alam takkan menyalah.

Against nature will not be wrong.

The responsibility of a khalifah is considered a profound and demanding trust,
requiring wisdom in all aspects of life as well as a clear understanding of one’s role
and obligations. When this responsibility is fully realized, it leads to ethical behavior
toward the environment, as expressed in the phrase “Terhadap alam takkan
menyalah” (“toward nature, one will not act wrongly”), meaning that such a person
will not deviate from proper conduct, violate ethical boundaries, or engage in harmful
actions.

In this sense, awareness of one’s role as a khalifah fosters restraint in
interacting with nature, preventing environmental destruction and the

overexploitation of natural resources. This understanding reflects a moral alignment
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between human conduct and divine expectations. Additional expressions illustrating
the relationship between human behavior as God’s creation and environmental
responsibility can be seen in the following examples:

(6) Apa tanda hidup beriman,

What are the signs of a life of faith?

Tahu menjaga kampung halaman

Know how to take care of your hometown

Data (5) and (6) exhibit a high degree of salience within Ecolinguistics, as they
foreground a triadic structure of relationships involving humans and nature, humans
and other humans, and humans and God. These three relational dimensions are
presented as an integrated and inseparable system, indicating that ecological, social,
and spiritual responsibilities are equally central in shaping human conduct.

From a salience perspective, the text actively constructs these relationships as
cognitively prominent by consistently emphasizing their interconnectedness. Nature
Is not treated as an isolated entity but as part of a broader moral framework in which
human actions toward the environment simultaneously reflect social ethics and
spiritual accountability. This discursive integration enhances the prominence of
ecological stewardship, positioning it as a key indicator of proper human behavior.
The following advisory expressions concerning environmental preservation further
illustrate how ecological responsibility is foregrounded as a central value within this
interconnected system.

(7) Tebasnya tidak menghabiskan

the slash doesn't spend

tebangnya tidak memunahkan

cutting it does not destroy

bakarnya tidak membinasakan

the burn doesn't destroy

Data (7) shows that the text strongly constructs cognitive foregrounding of
sustainability principles and restrictions on environmental exploitation through

repetitive and parallel linguistic structures. Salience is created through the repetition
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of negative constructions such as “does not exhaust,” “does not destroy,” and “does
not annihilate.” This repetitive pattern makes the idea of prohibiting environmental
damage highly prominent in the reader’s cognitive awareness. In ecolinguistic terms,
such parallel repetition functions as a form of cognitive reinforcement, making
conservation values more memorable and easily internalized.

Moreover, salience is strengthened through the gradation of ecological actions
(cutting, felling, burning), which represent different forms of human intervention in
nature. By presenting three distinct actions that share the same restrictive pattern, the
text generalizes the idea that all forms of environmental exploitation must be limited.
This enhances the conceptual prominence of caution and restraint in environmental
management.

Salience is reinforced through the implicit contrast between human actions and
their destructive consequences. Although not explicitly elaborated, terms such as
“exhaust,” “destroy,” and “annihilate” evoke strong associations with total ecological
damage. This intensifies awareness of the potential consequences of uncontrolled
human activity.

Salience emerges through the foregrounding of sustainability as the dominant
behavioral norm. By consistently emphasizing what must not be done, the discourse
implicitly elevates environmental preservation as the ideal standard of conduct,
making sustainability more prominent than exploitation itself.

(8) Adat hidup memegang adat ,

Customs live holding customs,

Tahu menjaga laut dan selat

Know how to protect the seas and straits

Tahu menjaga timba yang lebat

Know how to keep a heavy bucket

Tahu menjaga tanah wilayat

Know how to protect wilayat land

Tahu menjaga semut dan ulat

Know how to take care of ants and caterpillars
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Tahu menjaga togok dan belat

Know how to take care of the stake and splint

The expression in data (8) indicates that communities living in accordance with
customary law possess a strong awareness of environmental stewardship, including
the protection of seas and straits, forests, customary (ulayat) lands, and the
surrounding fauna. The reference to safeguarding ants and caterpillars should not be
interpreted as concern for these two small creatures alone, but rather as a symbolic
representation of care for all forms of animal life. In this sense, the mention of small
organisms highlights an ethic of attentiveness to even the most minor elements of the
ecosystem.

Furthermore, the text also refers to traditional practices related to togok and
belat. Togok is described as a small wooden hut built by fishermen at the end of a
pier, typically used to moor boats after fishing activities. Meanwhile, belat refers to
bamboo traps woven with fibers or rattan, traditionally used to confine fish in rivers
or coastal waters during tidal changes (KBBI, 2005).

CONCLUSION

The salience embedded in Tunjuk Ajar Melayu (Malay Teachings) constitutes
a positively valued salience associated with the management, protection,
preservation, and intergenerational inheritance of the natural environment. This
salience is manifested across three dimensions: (1) the relationship between humans
and the natural environment, which posits that human existence is inseparable from
nature as the primary source of sustenance, clothing, and shelter. Consequently,
forests, seas, and rivers must be maintained, as their degradation would disrupt Malay
institutions and social structures, ultimately leading to their extinction; (2) the
relationship among human beings, wherein managing, caring for, protecting, and
bequeathing the environment is construed as a moral obligation to contemporaries
and future generations; and (3) the relationship between humans and God, in which
the world and its resources are regarded as divine provisions for human welfare.
Thus, stewardship of nature represents an expression of gratitude to God and the

fulfillment of humanity’s mandate as khalifah on earth.
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SUGGESTION

Studies of the salience in Malay Teachings from a critical ecolinguistic

perspective are still in an early stage, with many dimensions yet to be investigated in
depth. At the very least, this research can provide a foundation for subsequent
scholars seeking to examine linguistic phenomena in Malay Teachings, especially in
the domain of critical ecolinguistics.
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TEACHING FOR CHANGE: INTEGRATING THE UN SUSTAINABLE
DEVELOPMENT GOALS INTO ENGLISH LANGUAGE EDUCATION
Raichle ‘RAI’ FARRELLY (University of Colorado Boulder, the USA)

Abstract:

How can English language classrooms prepare students to become thoughtful
communicators, critical thinkers, and active global citizens? This session introduces
the United Nations Sustainable Development Goals (SDGs) as a meaningful
framework for designing language lessons that connect global challenges with local
realities. We explore the intersection of language learning, civic engagement, and
global responsibility, and discover how integrating SDG themes—such as
environmental protection, gender equality, and inclusive education—can foster
deeper critical thinking, empathy, and student agency.

The session showcases practical strategies for using project-based and
problem-based learning to inspire students to explore real-world challenges while
building their communicative competence, empathy, and sense of civic responsibility.

The session features examples of adaptable collaborative projects and assessment
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strategies that promote student voice and agency. Educators will leave with tools and
inspiration to design inclusive, innovative lessons that support multilingual learners
as future leaders and contributors to a more just and sustainable world.
ABOUT THE AUTHOR
Raichle ‘Rai’ Farrelly — PhD, Associate Teaching Professor, TESOL Program

Director, University of Colorado Boulder

ETHYHI ACIIEKTH BUKOPUCTAHHA LLITYYHOI O IHTEJIEKTY

HA YPOKAX AHIJTIHCbKOI MOBH Y 3AK/IA/JAX ITIPO®LIBHOI

CEPE/IHbOI OCBITH

Oaena XAMXO/EPA, Oasra CYIIKEBHUY (M. YMaHb, YKpaiHa)

CyyacHuii  eTam  pO3BHTKY  OCBITH  XapakKTEPHU3YEThCS  AKTHBHHUM
BIIPOBA/DKCHHSAM TeXHOoJOriH mry4yHoro iHtenekty (L) B HaBwambHMiI mporiec,
30KpeMa Tij] 4ac 3aHsTh 3 aHTIIChbKOT MOBU. [HCTpymenTH Ha ocHoBi I (yar-60TH,
Tr€HEepaTOpU TEKCTIB, aBTOMATH30BaHI CHUCTEMHU OLIIHIOBaHHS) BIJKPHUBAIOTh HOBI
MO>KJIMBOCTI JIJIsi TepCOHaMi3allii HaBYaHHS, PO3BUTKY MOBJICHHEBHMX HABHUYOK Ta
MIJBUIIICHHSI MOTHUBAIlIi 3/100yBayiB OCBITH. BogHOUAC X BUKOPUCTAHHS aKTyali3ye
HU3KY €TUYHUX MHUTaHb, W0 MOTPEOYIOTh OCMHUCIEHHS Yy KOHTEKCTI NpOo(dUIbHOI
CEpEeIHBOT OCBITH.

[liarpyHTSIM  JOCHTIJDKEHHS TUTaHb CTHYHOTO BHKOPWUCTAHHS INTYYHOTO
IHTEJIEKTY B OCBITHBOMY TMIPOIIECI CIYTyBaJid TIpaili TaKUX HAYKOBIIB, SK
A. Aunpomyk, H. baamxu, JI. 'anynosa, T. Kponiseis, C. Mazypenko, O. Martora,
O. ITinuyk, €. Tumomenko, I'. Ynesaaora, O. Xaputonosa, O. SIKOBEHKO Ta 1HIIHUX.
Boanouac mpobnema €THYHOTO 3aCTOCYBaHHS INTYYHOTO IHTENEKTY Ha ypoKax
aHTJIAChKOI MOBM Yy 3akjafax MpouUIbHOT CepeaHbOi OCBITH 3aJIMILAETHCS
HEJOCTaTHBO AOCTIIXKEHOI0, 110 3yMOBJIIOE aKTYaJIbHICTh TOCIIKEHHS.

VY cdepl OCBITM IWITy4YHUH I1HTENEKT PO3MIANAIOTH SK 1HCTPYMEHTAIbHY
CKJIQZIOBY CYYaCHMX CHUCTEM HIATPUMKHU HaBYaHHS, 110 3a0e3leuye aBTOMAaTU3AIllIo

OCBITHIX TIPOIIECIB, aJaNTaIlil0 HABYAJIILHOTO MaTepialy A0 1HAMBIAYaTbHUX MOTPEO
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3100yBayiB OCBITH Ta MiJABUIICHHS €()EKTUBHOCTI yIpPaBJiHHS OCBITHIMH JIaHHMHU.
[lITyyHuii 1HTEJIEKT B OCBITI BHCTyMmae cyOIlojeM OCBITHIX TexHoJorii (Artificial
Intelligence in Education), sike mocmigxye, sk aBTOMaTH30BaHI CUCTEMH IMITYYHOTO
IHTEJIEKTY MOXKYTh CTBOPIOBATH HaBYaJlbHI cepenoBuiia [2: 1427].

OmauM 13 KJIIOYOBUX ETHYHHMX acmlekTiB Bukopuctanas LI e mpobiema
akajgeMiuyHO1 10OpodecHOCTI. BUKOHAaHHS MHUCHMOBHX 3aBlIaHb 3a gomomororo [T
MO€ MPU3BOJUTH J0 3HMKEHHS CAMOCTIMHOCTI Y4HIB, ()OPMYBaHHsI 3aJI€KHOCT1 Bij
TEXHOJIOTIM Ta TOPYIICHHS MPHUHIMIIB aBTOPCTBA. Y 3B’S3Ky 3 MMM BaXKJIUBUM €
dbopMyBaHHS B YYHIB BIJIIOBIJAJILHOTO CTaBJICHHS [0 BUKOPHUCTAHHS HHUPPOBUX
IHCTPYMEHTIB, PO3YMIHHS MEX JomycTuMoro 3acrocyBanHs LI Ta BMiHHS KpUTUYHO
OLIIHIOBATH 3T€HEPOBAHUN KOHTEHT.

[HIIMM BaXKJIMBUM acEKTOM € MUTAHHS JOCTOBIPHOCTI Ta AKOCTI iH(oOpMaIlii,
cTBopeHoi 3a ponomororo III. 3100yBadi OCBITU MOBUHHI YCBIJIOMIIIOBATH, 1110 TaKi
CUCTEMHU MOXKYTh T'€HEpPYBaTH HETOUYHI1 a00 ymnepekKeH1 JaHi, [0 BUMAarae po3BUTKY
HABUYOK KPUTHUYHOTO MHUCJICHHS Ta MepeBipku iHGopmaIlli. ¥ 1mboMy KOHTEKCTI POJIb
yuuTenss Tmnojisrae 'y (popmyBaHHI 1H(QOpPMAaLIHOI TpPaMOTHOCTI Ta HaBYaHHI
e(heKTUBHUM cTpaTerisMm B3aemoii 3 11.

He MeHIII BaKJIMBUMU € TMTAaHHS KOH(PI1ACHIIIITHOCTI Ta 3aXUCTY NEPCOHATBHUX
naHux. BukopucranHs ounaitH-tuiatrgopm, mo Oasyrorhess Ha I, mepenbauae
00poOKy MaHMX KOPUCTYBadYiB, 110 MOTpeOye AOTPUMAHHS €TUYHUX HOPM 1 MPaBUI
Oe3neku. YuuTeni MaroTh 03HAHOMIIIOBATH YYHIB 3 OCHOBaMu IM(POBOi Oe3MeKu Ta
BIJIMOBIAIbHOTO KOPHUCTYBAaHHS OHJIAMH-PECYypCaMH.

PosrasneMo mpukiiag 3aiydeHHs IHCTPYMEHTIB IITYYHOTO 1HTEJEKTY TIiJ] 4ac
npakTuyHoro 3aHsTTs Ha TeMy «The Impact of Artificial Intelligence on Daily Life»,
y TO€THAHHI 13 BUKOPHUCTaHHS MeToxy cropitemury [1: 395] sk 3aco0y po3BUTKY
MOBJICHHEBUX HABUYOK 1 KPUTUYHOTO MUCJICHHS. YUHUTENIh MOXKE 1HII[IFOBATH 1CTOPIIO
BiJl IMEHI NEPCOHAXKa, SIKUWA B3a€EMOJI€ 3 TEXHOJOTISIMA IITYYHOTO IHTENIEKTY Y
MOBCSAKICHHOMY JKHUTTI. 31100yBadi OCBITH, BUKOPUCTOBYIOYH IU(PPOBI 1HCTPYMEHTH,
MOXXYThb TPOJOBXKYBATH CIOKET, JAOMOBHIOBATH AlaJIOTM a00 3MIHIOBaTH PO3BUTOK

nonii. EdexktuBHuM € Takox 3actocyBanHs Mmeromy ChainStory, 3a sikoro y4Hi mo
272



CyuacHi ainzeicmuyni napaouzmu : Mamepiaiu MidDicHapoonoi Haykoeoi Kondepenuii. Bunyck 8

4ep31 PO3LIUPIOIOTh 1CTOPII, KEPYIOUHCh SIK BIIACHUMU 1J1esIMH, Tak 1 miakaskamu 1.
Tak, yuutens po3nodnHae icropito: «One day, | asked an Al assistant to help me with
my homework, but something unexpected happened...». Jlami yuni mpomaoBxKyOTh Ti,
aHaMI3yI0UuM SK MepeBard, Tak 1 MOXJIUBI pu3uku Bukopuctans L. Baxiausum e
aKIEHTYBAaHHS yBaru Ha €THYHUX acHeKTaxX: 3700yBadl MalOTh YCBITOMITIOBATH MEXI
BUKOPHUCTAHHS 3T€HEPOBAHOTO KOHTEHTY, JOTPUMYBATHUCS MPHUHIMIIB aKaJeMIYHOI
JOOPOYECHOCTI Ta KPUTHUYHO OIIHIOBATH OTpuUMaHy 1HQopmariito. Takuit miaxina
COpUs€ HE JMIIE PO3BUTKY IHIIOMOBHOI KOMYHIKaTMBHOI KOMIIETEHTHOCTi, a M
(opMyBaHHIO BIJIOBIIaJIbHOTO CTABIEHHS O BUKOPUCTAHHS IUTYYHOTO 1IHTEJIEKTY.
OTxe, BUKOPUCTaHHS MITYYHOTO 1HTEJIEKTY Ha YPOKaxX aHTJIHCHKOI MOBH Mae
3HAYHUW MOTEHLIAJ, OAHAK MOTpedye MOTPUMAHHS €TUYHUX HOPM Ta HPUHIUIIB.
Edextusna interpamis 1l nependadae nmoenHaHHs TEXHOJOTTYHUX MOKIMBOCTEH 13
PO3BUTKOM KPUTHYHOI'O MHCIEHHS, HU(PPOBOI IPpaMOTHOCTI Ta BIANOBIAAIBHOIO
CTaBJICHHs 10 HaBuaHHA. [lepcrekTBamMu MOJANBIINX TOCTIHKEHb € PO3poOKa
METOJMYHHUX pEKOMeHJallld 1moa0 eTudyHoro BukopuctanHsa Il y HaBuaHHI

1HO3EMHHUX MOB.
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BIIOMOCTI ITPO ABTOPIB

Onena Xamxomepa — 3100yBauka JApyroro (MariCTepChbKOTO) PIBHS BHIIOT
OCBITH (paKyJNbTETy ICTOPUYHOI Ta (PIIONOTTYHOI OCBITH Y MAHCHKOTO HAIIOHAJILHOTO

YHIBEPCHUTETY.
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Oabra CymkeBuY — KaHIuaT BiJ0JOTTYHUX HAYK, JOLEHT, AOLICHT Kadeapu
TEeOopii Ta METOAWK I1HO3EMHUX MOB YMAaHCHKOTO HAIlIOHAJIHLHOTO YHIBEPCHTETY.

HayxoBi iHTepecH: 3araqbHe MOBO3HABCTBO, METOAMKA HABYAHHS 1HO3EMHHUX MOB.

HAPATEKCT AK ITII/IPUB: ABTOPUTET HAPATHUBY TA IPOHI
Y « IUCKOCBITI» TEPPI IIPATHETTA
Ipuna XOJIMOI'OPLHEBA (m. XapkiB, Ykpaina)

[Taparekcr, 3a BuszHaueHHsAM K. JKeHHeTTa, € He TEXHIYHOIO (yHKIIEO,
CHPSMOBAaHOI0 Ha MOOYJIOBY CTPYKTYpH TEKCTy, a CTpaTeriyHUM BUOOPOM aBTOpA,
SIKHI 32 HOTO JTOTIOMOTOI0 PETYITIOE B3aeMOJIit0 3 yntadeMm [1]. Bunockwu, Tak camo sk
1 emirpadu, 3arojoBKH Ta MEPEAMOBHU, CIYTYIOTh JJi MOSCHEHHS Ta TIyMau€HHS
peaniii ab0 KOHTEKCTYy, SIKHA MOK€ OyTH HE3pO3yMUIMM UIIbOBIA ayAUTOpIi;
BKa3ylOTh Ha JDKepesia LUTaT, 10 MATBEPIKYE HAYKOBY JOCTOBIPHICTH a0o
JITepaTypHy alro3il0; HAJalOTh aBTOPY MOXJIMBICTb BUCJIOBUTU 3ayBa)KEHHS «B1J
cebe», K1 He BIUCYIOThCS B 00paHy CTHIIICTUKY OCHOBHOT'O TBOPY.

Y tBopuocti Teppi Ilpatdyerra BHHOCKM 3a3HAIOTh (YHKIIIOHATBHOI
TpaHc(opmMmarilii, NepeTBOPIOIOYUCH 13 JOMOMDKHOIO TEXHIYHOTO 1HCTPYMEHTY Ha
aKTUBHOTO y4YaCHHMKA HapaTUBy. SIKIIO TpaJWLIMHO BUHOCKU MHIATBEPIKYIOTH abo
MOSICHIOIOTh (aKTH OCHOBHOTO TeKCTy, TO y «Jluckocsity» T. IIpaTtyerTa BOHHM
NpalolTh HAa JEKOHCTPYKIIIO AaHPOBUX KOHBEHII Ta aBTOpPChKOro mnadocy.
Hanpukian, BOHM MOXYTh MHUTTEBO 3HHUIIYBATH «OOKECTBEHHY JMCTAHLIIO»
nepcoHaxiB (Hampukian, CmepTi), 3BOASYM HaanpupoAaHuil madoc 10 moOyTOBOI
He3rpabHocTi. AKIo 3a3BUyail BAHOCKH MOSICHIOIOTH peasibHi ¢akTH, To T. [IpatuerTt
BUKOPHUCTOBYE X SIK JJAHKY MDX BHYTPIIIHBOIO JIOTIKOIO (PAHTAaCTUYHOTO CBITY Ta
M03aMOBHOIO pEANbHICTIO 4YMTauya. BoHa ajganTye ¢aHTaCTUYHI MNPUIYIIECHHS,
CIUPAIOYMCh HAa HAYKOBI YW COLIaJIbHI MApaJUrMHU PeaIbHOro CBITY, IO 3a0e3nedye
«BepuQiKaIoy» BUTAIAHOTO BCECBITY. | HapemiTi, KO y 1HIIUX BUIAX HAPATHUBY
TEKCT YHUTAETHCS JIHIMHO 1 HE 3MIHIOETHCS T11]1 BILTMBOM BUHOCKH, TO y T. [IpaTtuerra

BUHOCKH CTBOPIOIOTH HEIHINHY apXiTeKTOHIKY TBOpPY. BOHM IHCTHUTYIIOHATI3YIOTh
274



CyuacHi ainzeicmuyni napaouzmu : Mamepiaiu MidDicHapoonoi Haykoeoi Kondepenuii. Bunyck 8

«IPYTHH TOJOCY, SIKUM Ma€ BUIIMNA piIBEHb 0013HAHOCTI, HIK NepcoHaxi. IcTuHa B
TaKMX TEKCTaX HE MPOTOJIONIY€EThCS MPSIMO, & BUHUKAE B TOYIl 3ITKHEHHS OCHOBHOTO
TEKCTYy Ta HOTO KPUTUYHOTO aHTHUIO/A Y BUHOCIII.

[IpoanainizoBaHi BHHOCKM y pomaHax «J/IMCKOCBITY» YacTO BHKOHYIOTh
JTUPEKTUBHY (PYHKIIIO, KEPYIOUM YBaror 4uTaya Ta MPOMOHYIOUN TOJATKOBUN MIISIX
JUTSL BUBUEHHS TeMH 0€3 MepeBaHTaKEHHSI OCHOBHOTO CIOXKETY UM apTryMEHTaIlli.

Tak, BUHOCKH € c1IOCOO0M «1epeduTH» rOJIOBHUI TEKCT:

IMpuxman 1. «Actually, it was a very simple lock, but it was a very complex
key...» [2: 6]. Komu #imeTbcs Mpo CKIAMHICTh 3aMKIiB, BUHOCKA PaNTOBO IEPEPHBAE
onuc 1 OyKBaJbHO «CIIEPEUAETHCSA» 3 TBEPIKEHHSAM Yy TekcTi. BoHa cTBOpIroe
HENIHIAHY apXITEKTOHIKY, 3MYIIYIOUYM 4YWTaya 3YNUHUTH CHOPUUHATTA NPUTOJU
3apajy yTOYHEHHsI MEXaHI4YHO1 JeTall.

V¥ wmariunoMy cBiTi T. IIpatuerta BUHOCKH TaKOX CIYTYIOTh PYHHYBaHHIO
KJIACHYHOI iepapxii (aBTop — TekcT — uuTad). HoBa iepapxis 0GazyeTbcs HE Ha
HINOPA/IKYBaHHI, a Ha ToJioHIYHOMY [iajo3l. IcTMHA He MPOroJIONIY€EThCS
aBTOPOM 3BEPXY BHH3, & HAPOHKYETHCS B TOUIIl 3ITKHEHHSI OCHOBHOTO TEKCTY Ta MOTO
KPUTHYHOTO «ABIMHMKA» y BHUHOCII. BHHOCKa-TpUKCTEp NEpEeTBOPIOE YHUTAHHS Ha
rpy, 1€ Mexa MK ()aHTaCTUYHUM 1 peaJIbHUM CTa€ MPOHUKHOIO, HAPUKIIAL:

[Mpuknag 2. «Scientists have calculated that the chances of something so
patently absurd actually existing are millions to one. But magicians have
calculated...» [3: 7]. Onuc aHrenbchbkux Kpwil a00 MiOJIOTIYHUX KOHIIEMIIIH 4acTo
CYNPOBO/KYETHCSI MOSICHEHHSIM, 10 CIIMPAETbCSl HA «HAYKOBD» PO3paxyHKH
Huckoceity. Ile pyiiHye OHTOJIOTIYHY IWCTaHIII0. ABTOp HE IPOCTO PO3IOBiAA€E
ICTOpII0 YMTAueBi; BIH Yepe3 BUHOCKY BUXOJUTH 3a MEXI CIOKETy B MPOCTIp
CHUIBHOTO 3 YWTa4eM «HAYKOBOTO» aHaji3y, aJanTyloud (aHTACTUKY i JIOTIKY
peagbHOro CBITY.

[ napemrTi, T.IIpaT4eTT BHUKOPUCTOBYE BHHOCKU K IHCTPYMEHT KPHTHKH
yepe3 rymop, To0TO € CBOTO poAy KapHaBaji3ali€ro, 10 ACKOHCTpYyIoe madoc abo

BUKPHBAE 1TI0311 BJIaJIU Ta CYCINUIbHUX THCTUTYTIB:
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IMpuxnan 3. «In reality, the crown is made of gilded tin...» [3: 32]. Komu
OCHOBHMM TEKCT ONMUCY€E BEJIMY YCTAHOB, BUHOCKA «IIIETIOYE)» MPO IXHIO CIPABKHIO,
npu3eMIIeHy Tpupoay. Takum YHUHOM, TYMOP TYT CIYXKUTh CIOCOOOM BHUKPHUTTS
110311, BUHOCKA 1HCTUTYIIOHAMI3YE «JIPYTUM TOJ0CY», SIKUH BOJIOJIIE€ BUIIMM PiBHEM
0013HaHOCTI1, HIXK TIEPCOHAX1, IPOHIYHO MiJCBIYYIOUM HEBIAMOBIAHICTD MK (HOPMOIO
(macdocom) Ta 3MicTOM (PEaTTbHICTIO).

Otrxe, BuHocku y «Jluckocsiti» Teppi I[lpaTdyerra mnocralOTh HE JUIIE
JOTIOMDKHAM ~TIApaTeKCTyaIbHAM €JIEMEHTOM, a W AaKTUBHUM 1HCTPYMEHTOM
oprasizaiii HapaTHBy, SKHM CHOPSIMOBYE YHTAallbKe CIOPUUHATTA Ta (opmye
aIbTEPHATUBHI CMUCIOBI TpaekTopii. BoHU MiABaXyrOTh TpaJULIMHUI aBTOPUTET
OIOBIi/ll, CTBOPIOKOYM MOMI(POHIYHUIA TPOCTIP B3AEMOJII MI)K OCHOBHUM TEKCTOM 1
HOTO IPOHIYHUM <«JIBIHTHUKOM». Y pe3yJibTaTi BUHOCKA BUKOHYIOTH KapHaBaJIbHY
(GyHKILIO, JEKOHCTPYIOIOYM mnadoc 1 BUKPHUBAIOYM YMOBHICTh COILIQJIbHUX Ta
JUCKYPCUBHUX KOHCTPYKIIH yepe3 rymop 1 rpy.

BIBJIIOT'PA®IA
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BIJOMOCTI ITPO ABTOPA

Ipuna XoJuamoropueBa — xaHauaat QUIOJOTIYHUX HAyK, JOILICHT, 3aBlayBay
Kaeapu poMaHO-TepMaHCBhKOI (inosorii, moueHT Kadenpu 1HO3EMHUX MOB
npodeciitHoro  cnpsamyBaHHS ~ (GaKyJIbTETy 1HO3EMHHMX MOB  XapKiBCHKOTO
HalloHanbHOTro yHiBepcutery iMeHi B. H. Kapa3zina. HaykoBi iHTepecu — NHTBICTUKA

TEKCTY, TEOpIs IHTEPTEKCTYaIbHOCTI Ta iHTepAuCKypcuBHOCTI, CLIL.
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JIACKYPCHBHE KOHCTPYIOBAHHA MACKYJIITHHOCTI B CYYACHIH
AHTJIOMOBHIH JIITEPATYPI (HA MATEPIAJII POMAHY J. M. COETZEE
WAITING FOR THE BARBARIANYS)
Anacracis YEPHEHOK, Tersna XPABAH (M. KuiB, Ykpaina)

VY cydacHUX TEHACPHUX CTYMIsIX MACKYJIIHHICTh PO3TIIIIAETHCS HE SIK 01070T19HO
JIeTepMIHOBaHA XapaKTEPUCTUKA, a SIK COLIOKYIbTYPHHUIA KOHCTPYKT, 110 GOPMY€ETHCS Ta
BIITBOPIOETHCA Y€pe3 MOBY, KYJIbTYpHI NpPaKTHUKHA 1 KOMYHIKaTHBHI B3aeMoii [1].
XymoXKHIM ~ TUCKypC  BUCTYNMa€  BaXJIMBUM  MPOCTOPOM  pEMdpe3eHTalii  Ta
MEPEOCMHUCIICHHS TeHJepHUX Mojenei. JliTepaTypHi TEKCTH HE JIMIIE BiAOOpakaroTh
COIllaJIbHI YSIBJICHHS PO YOJIOBIYY 1ICHTHYHICTh, a W 37aTHI iX MpoOiieMaTu3yBaTu Ta
TpancopmyBatu [2]. Came TOMYy JOCHIIKEHHS JIUCKYPCUBHOIO KOHCTPYIOBAaHHS
MacCKYJIHHOCTI B XYJIOKHIN JIiTepaTypl J03BOJISI€ BUSBUTH, IKUM YMHOM Ye€pe3 MOBHI
3aco0u, HApaTUBHI CTPYKTYpPH Ta CUMBOJIYHI 00pa3u GopMyeTbcsi 00pa3 4OIOBIUOCTI.
Oco0OnuBuli 1HTEpEeC y LIbOMY KOHTEKCTI cTaHOBUTH TBOpuicTh J. M. Coetzee, TBopu
SKOTO YacTO PpO3TJSAAlOThCA SK  CKIaAHI €TUYHI W TOoMITU4YHI pedriekcii Haj
npo0JieMaMH BJIaJM, HACHJILCTBA Ta MOPAIBbHOI BiamoBinanpHOCTI. Poman Waiting for
the Barbarians mpononye OaraToBUMIpHHMI  XYIOXHIH MHPOCTIp, Yy  SKOMY
JTOCIIKYIOTBCS B3aEMO3B’SI3KM MK BJIaJI010, HACHJILCTBOM 1 JIFOJICHKOIO 1ICHTUYHICTIO.
Y HaykoBHUX JOCHIDKEHHSX 1€l TEKCT IHTEPIPETYEThCA SAK CKIagHA ajeropis
IMIIEPCHKOI BJIQJM, IO TMOETHYE MOMITUYHUHN, (DUTOCOPCHKUIA 1 CHUMBOJIYHUN pIBHI
cmuchy [4].

Y cydacHii HayKOBiM mapaaurMi  MacKyJIHHICTh  PO3IVISIIAETBCA  SIK
MDKIUCITUTUTIHAPHA KaTeropis, mo GOpMy€eThCS Ha IEPETHHI COLI0JIOT1, KyJIbTYpOJIOT],
JIHTBICTUKM Ta JIITEpaTypo3HABCTBA. JlOCTIAHUKHM MiAKPECTIOOTh, M0 MOJACI
YOJIOBIYOCTI MAIOTh JAWUHAMIYHUM 1 KOHTEKCTYyaJIbHUM XapakTep Ta 3MIHIOIOTHCS
3aJIE’KHO B1Jl ICTOPUYHHUX 1 COLIOKYJIBTYPHUX YMOB [3]. ¥V Mekax CyyacHUX I€HACPHUX
CTYHii IIUPOKO BUKOPHCTOBYETHCS KOHIICIIISI MHOXWHHUX MACKYJIHHOCTCH, sKa
nependavae iCHyBaHHsS PI3HUX THIIIB YOJIOBIYOi 1AEHTUYHOCTI, IO TNepedyBaloTh Yy
CKJIAJIHMX BIJHOCHHAX iepapxii Ta B3aemonii [2]. BaxxinBUM acneKkToM JOCITIKEHHS

MacCKyJIHHOCTI € poJib MOBH y (OopMyBaHHI TeHJEpHHMX Mojeineil. MoBa He muiie
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BiIoOpakae coIllajbHI YSABJICHHS IMPO YOJOBIUICTh, @ M aKTMBHO Oepe ydacTh y iXx
KOHCTPYIOBaHHI. Y MeXax TUCKYPCUBHOIO MIAXOAY MACKYJIIHHICTh PO3TIISAAETHCS K
pe3ylbTaT MOBHHX MPaKTUK, 110 (POPMYIOTH IHTEpOpPETALliHI paMKd Ui PO3yMIHHS
4oJIoB1Yoi poii y cycnuibeTBl [5]. Came uepe3 MOBHI 3aco0M — JIEKCHYHI OJIMHUIIL,
MeTadOopudHI MOJIETI Ta HAPATUBHI CTPATErii — Y TEKCTI CTBOPIOETHCS 00pa3 4OJIOBIKa.
AHaJi3 aHTJIIOMOBHOTO XYJIOXHBOTO IUCKYPCY IIOKa3ye, IO MACKYJIHHICTh YacTO
MOB’SI3YEThCSA 3 BIAJIOI0, CUJIOIO, PAIIOHANBHICTIO Ta KOHTposieMm. YUepe3 Xyll0xHI
HapaTUBU IIi YSABIICHHS BIATBOPIOIOTHCS Yy KYyJbTYPHIM CBLAOMOCTI, (QopMyrouu
HOPMATHUBHI CIIEHapli YOJOBIYOi TOBEAIHKKA. BomHowac cydacHa JiTeparypa
JEMOHCTPY€E TEHJEHIII0 10 KPUTHYHOTO MEPEOCMUCIEHHS TPAAULIMHUX MoJenen
MacKyJiHOCTI. bararo NUMCBMEHHHKIB 300paXXylOTh 4YOJIOBIYMX MEPCOHAXKIB, SKi
MEPEeKUBAIOTh KPU3Y 1IEHTUYHOCTI, MOPAJIbHI CYMHIBU 200 BHYTPIIIHIN KOH(IIKT MK
COIIAJILHUMH OYiKYBaHHSMH Ta OCOOMCTHMH IIHHOCTAMHU [3]. Y pomani Waiting for the
Barbarians pamckypcuBHE KOHCTPYIOBaHHS MACKYJIHHOCTI 3IiHCHIOETBCS depes3
CUCTEMY B3a€MOIIOB’A3aHMX MOBHHMX 1 HapaTUBHUX 3aco0iB. OJIHIEI0 3 KIIOYOBHUX
MoJieJIel, TPEICTABIECHUX Y TEKCTI, € TeréMOHHAa MAacCKYyJIiHHICTh, LIO IOB’s3aHa 3
BJIQJI0I0, COIIAJIBHUM KOHTpOJEM 1 JierituMariero HacwibcTBa [1]. Ila momens
peTpe3eHTYEThCS uepe3 o0pa3u IMIepchKux odilepiB, sIKi YOCOOIIOIOTh MOMITUYHY Ta
BIiCbKOBY Biagy. OcoONMBO BHUpa3HUM MPUKIAIOM BIIAJHOI MACKyJIHHOCTI € 00pa3
nonkoBHuKa Jlxoia. Moro moBeaiHka, MOBJICHHS Ta 30BHILIHICTE (OPMYIOTH 00pa3
JIOJIUHM, sIKa (PYHKIIOHYE SIK 1HCTPYMEHT Jep>kaBHOI Biaau. CUMBOIIYHE 3HAUYCHHS
MaroTh TEMH1 OKYJISIpH TIEPCOHAXKA, IO MiIKPECIIOITh HOT0 eMOIIiiHY BiJICTOPOHEHICTh
1 6e30c000BICTh. Y TEKCTI BjaJia MOCTAE K MEXaHI3M KOHTPOJIIO, IO IPYHTYEThCS Ha
CTpaxy Ta HaCWIbCTBI. BaXJIMBUM e€IEeMEHTOM JIUCKYpPCHBHOTO KOHCTPYIOBAaHHS
BJIQJHOT MACKyJIHHOCTI € MOBa, 4Yepe3 SKy JIeTITUMI3ZY€ETbCS  HACHIIBCTBO.
BucnopnoBaHHSI IEPCOHAXKIB YaCTO MAKOTh KaTETOPUYHHMM XapakTep 1 MiAKPECTIOTh
pamioHanmizaiito npumycy. Hanpukian, dpasa “Pain is truth; all else is subject to doubt”
JEMOHCTPYE, K Y MEXaX IMIEPChKOTO JAUCKYPCY OLb PO3TIISAAETHCS K 1HCTPYMEHT
BCTAHOBJIEHHSI ICTUHU. TaKMM YMHOM, MACKYJIIHHICTh Y POMaH1 TICHO MOB’SI3y€ThCS 3

BJIQJIOIO Ta 3[AaTHICTIO IO HACUJILCTBA.
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OkpiM TEereMOHHOi MAaCKYJIHHOCTI, y TEKCTI MNpeACTaBjieHI W aabTepHATHUBHI
MOJIEl  YOJIOBIUOCTI. Y  Cy4YyaCHMX TEeHIEpPHUX JOCHIDKeHHSIX Taki MoJel
PO3TIIAIAI0THCS K BapiaTUBHI (JOPMHU MACKYJIHHOCTI, IO TMPOTUCTOSITh JOMIHAHTHUM
KyJbTYpHUM HOpMaMm [5]. Y pomani alibTepHATUBHAa MACKYJIHHICTh PEIPE3CHTYETHCS
yepe3 00pa3 MaricTpary — IEHTPAIBHOTO MepcoHa)xa W omoBigada TBopy. Ha BimMiHy
BiJl IMITEpCHKUX O(ilepiB, MaricTpaT IEMOHCTPYE 3IaTHICTH 10 MOpaIbHOI peduiekcii Ta
CaMOKpUTHKU. MOro BHYTpIlIHi MOHONOT CBIMYMTH NpPO MOCTiHHI CyMHIBH Ta
IparHeHHs 3pO3yMITH BJACHY pOJib y CTPYKTypi Biaau. Yepe3 1meil obpa3 TekcT
MPOIOHYE IHIIUNA TUI YOJOBIYOI 1IEHTUYHOCTI, IO IPYHTYETHCS HE HA IOMIHYBaHHI, a
HA MOpaJbHIA  BIAMOBINANBHOCTI. AJIbTEpHATHBHA MACKYJIHHICTH Yy pOMaHi
OB’ SI3YETHCSA 3 TAaKMMH XapaKTEPUCTUKAMH, SK €MIIaTis, 3JaTHICTh JO CHIBUYTTS Ta
TOTOBHICTb JI0 MOpajbHOTO BHOOPY. BaxuBy poib y TUCKYpCUBHOMY KOHCTPYIOBAaHHI
MacCKyJIHHOCTI BIAIrpalOTh MOBHI 3aco0u. Ha jleKcHMKo-CEeMaHTUYHOMY pIBHI B TEKCTI
BUKOPUCTOBYIOTHCS OJMHHIN, TIOB’sI3aHI 3 TOHATTSAMH BJIaJW, CHJIH, KOHTPOJIO Ta
HacuibcTBAa. Ha MeTtadopuyHOMY piBHI MACKYJIIHHICTh 4YacTO OCMHCIIIOETHCS 4Yepes
Metadopu OopoThOM, BUIpOOyBaHHS abo Biuaau. Ha HapaTuBHOMY piBHI 00pa3
YOJIOBIYOCTI (POPMY€EThCSI uepe3 BHYTPINIHIM MOHOJIOT, OIKMCOBI XapaKTEPUCTUKU
NEPCOHAXKIB 1 IXHI B3AEMUHU 3 IHIIUMU TEPOSMHU.

JIuCcKypCcUBHUM aHalli3 pOMaHy JI03BOJISIE 3pOOUTH BUCHOBOK, 1110 MAaCKYJIIHHICTb
y XyJIOXKHBOMY TEKCTI HE € CTaOlIbHOI0 XapaKTEPUCTUKOIO, a MOCTAE K TUHAMIYHUN
npouec, Mo (GOPMYEThCA y B3aEMOJII MK MOBOIO, KYJIbTYPHUMHU MOJIEISIMU Ta
COIIAJIbHUMH BIAHOCHHAMH. Yepe3 CHUCTEMy MOBHHMX 1 HAapaTUBHUX CTpATEriil TEKCT
JEMOHCTPYE CYIEPECWINBICTh TPAMUIINHUX YSBJICHb IIPO YOJIOBIYICTH 1 BOJHOYAC
MPOTIOHYE  aJbTEPHATHUBHI  MOJIEJI  YOJIOBIUOi  1J€HTUYHOCTI. TakumM YHUHOM,
JTMCKYPCHBHE KOHCTPYIOBaHHS MacKyJjiHHocTi B pomani Waiting for the Barbarians
3M1MCHIOETHCSL Yepe3 CKIIaJHy CUCTEMY MOBHHMX, HAPATHUBHUX 1 CUMBOJIIYHHUX 3aCOOIB.
TekcT NeMOHCTpye€, 10 YOJIOBIYA IIGHTHUYHICTh MOKE BKJIIOYATH HE JIMIIE CUJy Ta
JIOMIHYBaHHS, a ¥ MOpaJIbHy BIANOBIJANbHICTh, €MMATII0 Ta 3JaTHICTh O pediieKcii.
JlocniKeHHsT TUCKYPCUBHUX MEXaHI3MIB penpe3eHTallii MaCKYJIHHOCTI Y XyJ0KHbOMY

JUCKYPC1 CIIPUsi€ TIUOMIOMY PO3yMIHHIO TpoIieciB (hOpMyBaHHS T€HIAECPHUX MOJIEIEH y
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CydacHIM KyJbTypl Ta BIIKPUBA€E TEPCIEKTUBH JJIs MOJAIBIIUX MIXKIUCIUILIIHAPHUX
JOCIKeHb y Trajly31 FeHepHO1 JIIHTBICTUKH, JUCKYPCOJIOTIi Ta JiTepaTypO3HaBCTRA.
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BIJOMOCTI ITPO ABTOPA

Anacracia YepHeHok — crtyaeHTka 4 Kypcy HalioHaJIbHOTO YHIBEPCHUTETY
«KuiBchbkuit aBialliiHUI 1THCTUTYT.

Tersina Xpadan — HayKOBUI KEpIBHUK, KaHIUJAT (ITOJOTIYHUX HAYK, JOICHT,
JOLIEHT Kadeapu 1HO3EMHUX MOB 1 mnepekiaay HailloHanmbHOTO YHIBEpCUTETY

«KuiBchkuii aBialliiHUM 1THCTUTYTY.

CHHTAKCHYHI OCOBJINBOCTI CKJIA/THOI' O PEYEHHA B
HIMEIIbBKOMOBHOMY XY/IO’KHbOMY /THCKYPCI (HA MATEPIAJII
JAHTAYUX TBOPIB I . ®A/LTA/TH)
Aabdina IITAPKO (m. Aninpo, Ykpaina)
JlocniKeHHsT MOBH XYJIO’KHIX TBOPIB JJI AIT€H € OJAHHUM 13 MPIOPUTETHUX

3aBJlaHb Cy4acHO1 JIHrBOCTHIICTUKH. OCOOJIMBOT yBaru 3aciayroBye TBOpUicTh ['aHca
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damranu, YUK 1TIOCTUIL XapaKTEPU3IYETHCS JIAKOHIYHICTIO, JUHAMI3MOM Ta
IMITali€0 XMBOI MOBU. CHHTAKCHUC CKJIAQJHOTO PEUEHHS Y MOro TBOpax, 30KpeMa y
30ipii  «Hoppelpoppel — wo bist du?», Buctynmae He nwmimie 3acoOoM Tmepemadi
iHpopMmalrii, a W 1HCTPYMEHTOM aJamTailii JOpOCJIOro CBITOCHPUHHATTS O
KOTHITUBHUX MOJICTICH TUTHHH.

Jlnst mutsgoro  guckypcey lanca dannmaau XapakTEepHUM € TOKIHHS 0
naparakcucy (Parataxe). CkiiagHocypsiiHi pedeHHsS! O3BOJISIOTH aBTOpY OymyBatu
OTOBi/lb, SIKA JIETKO CHPHAMAEThCS AUTHHOIO. HalgacTime BUKOPHUCTOBYIOTHCS
cnoayunuku und (i), aber (ane), denn (60). Lle 0co0IHMBO MOMITHO B OIUCAX TUTSIHX
irop abo BeUIpHIX CIMEHHUX CIIEH, JIe TO/I1i HAHU3YIOTHCS OJIHA HA OJIHY, HAIIPUKJIIA/I:

«Die Kinder sind nun im Bett, und die Lampe brennt leise, ind der Vater liest
in seinem Buch, aber drauf3en weht der kalte Abendwind».

BukopuctanHs cnoflydHHKIB «und» Ta «aber» CTBOPIOE JIHIWHY CTPYKTYpY,
sKa JIErKO Bi3yani3dyerbcs. KojkHa yacTMHa pedyeHHS — 1€ OKpeMuil o0pas: JiTH B
JKKax, CBITJIO JIaMIIM, YUTaHHS OaTbKa, BITEp 3a BIKHOM - CTBOPIOE BIIUYTTS
CIOKOIO Ta MOCI1JOBHOCTI.

He3Baxatoun Ha 3arajqbHy TEHJIEHIIO 10 crpomenns, ['anc ®amnana
MalCTepHO BUKOPUCTOBYE CKIagHomiapsaHi pedyeHHs (Hypotaxe), yHuKarouu
«KaHLEISIPChKUX» OaratosipycHux KoHCTpykuid (Schachtelsatze). IlimpsimHicts y
danaau 3a3Buyail 0OMEKEHa OJIHMM-JABOMAa PIBHAMH JUIS YTOYHEHHS EMOIIIMHOTO
cTa”Hy a0o oOctaBuH [li. BaxxiauBe micue MocilaloTh KOHCTPYKUIL 31 CIIOTYYHUKOM
«dassy (1110), sSIKi BBOASITH BHYTPIIIHIN CBIT T'€POiB:

«Die Mutter sah genau, dass der kleine Junge die Augen nur fest zugedruckt
hatte, damit 6in nicht weinen musstey.

Y upoMmy mnpukianl BigOyBae€ThCA MOETHAHHS MIAPSAIHOIO TOJATKOBOTO
(«dass...») Ta migpsgHoro metu («damit...»). CTpyKTypa 3aJMIIAETHCI MPO30POI0,
OCKIJIbKA aBTOpP YHHMKA€ BCTABHUX KOHCTPYKIIN ycepeauHl UUX MIIPSAHUX PEUCHb.
[le nomomarae MUTHUHI YITKO 3pO3YMITH MOTHBAIII0 TEPCOHA)Xka — BIH HE MPOCTO
3aIlTIONINB O4Yi, BiH 3pOOMB Iie, 00 He 3aruiakaTH. TakuM YMHOM, CHHTAKCHC CTa€

MIPOBITHUKOM TICUXOJIOTI3MY.
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Jns  TBOpIB Mpo JOMalllHIM TOOYT XapakTepHUM € 1 BUKOPHUCTAHHS
CKJIAJHOMIIPSAHUX pPEUEHb Yacy, sIKI CTPYKTYpYIOTh CrOXeT. [IMChMEHHUK 4YacTo
MOYMHAE PEYCHHS 31 CIIOTyYHHUKA «alsy (Koim), mo Bigpa3y roTye YuTava 0 MoYaTKy
HOBOI ii:

«Als der Vater die Tur Offnete, war die ganze Stube plotzlich voller Lachen».

Takuit mopsAa0K CIiB, /I MAPSIHE PEUCHHS CTOITh Y MPEMno3ullii (Ha Mo4aTKy),
aKIIEHTy€ yBary Ha MOMEHTI 3MIHM CTaHy — BIJ TulIl A0 cmixy. OKpiMm TOro,
NUCPMEHHUK MAailCTepHO BHUKOPUCTOBYE TMOPIBHSUIbHI MIAPATHI KOHCTPYKINT 31
CIOJIyYHUKOM «als ob» (H10mM), 100 gomatu moOyTOBUM CIieHAM Ka3KOBOCTI abo
irpoBoro xapakrtepy. OnuCyro4u TUTAYY YsBY, BiH 3a3HAYAE:

«Es knackte im Schrank, als ob ein kleiner Geist darin mit den Fingern
trommelte».

Oco0nuBy yBary BapTO MPUIIIUTH 0€3CIOJyYHUKOBUM CKJIAQJHUM PEUCHHSIM,
aki B 301pu1 «Hoppelpoppel — wo bist du?» BUKOHYIOTH POJIb TMHAMIYHUX MApPKEPIB.
ACHHJIETOH JI03BOJII€E aBTOPY IepeAaTH MIBUAKY 3MIHY Bpa)keHb 0€3 3ailBUX CIIiB.
Hanpuxknan:

«Die Teller klappern, die Gabeln klirren, das Wasser zischt auf dem Herd: das
Abendessen beginnt». BincyTHICTh CHOJYYHHKIB, JHMIIE KOMH Ta JBOKpArka,
CTBOPIOE 3BYKOBHUH €(EKT MPUCYTHOCTI. UnTauy HE MPOCTO JI3HAETHCS MPO BEUEPIO,
BIH «4ye» ii uepe3 CHHTAKCUYHI TOIMTOBXHU. LI eHepriiiHiCTh CHUHTaKCHCY €
MPOTUBArolo JIOBTUM OIHUCaM, sIKl MOTJIM O BTOMUTH MaJieHbKOTo untaya. I'.Dannana
TaKOX BJIA€ThCA JI0 1HBEpCii, BUHOCSYM Ha TIEpIIe MICIe B CKJIAJIHOMY pPEUYCHHI
o0cTaBWHH, IO MAIOTh eMoIliiiHe 3a0apBieHHs. Koy BiH nuie:

«Endlich war der Tag gekommen, an dem die grof3e Reise beginnen sollte»,
npuciiBHuK «endlichy (HapemTi) crae JOTIYHUM IEHTPOM YCHOTO CKJIQJHOTO
BUCJIOBITIOBAHHS, TIEPEIAl0YH IOBT'€ OUiKYBaHHS MPUTOMIH.

KpiM TOro, mnHCbMEHHUK BIPTYO3HO TIpALlO€ 3 HIMEIBKOIO PaMKOBOIO
KOHCTPYKITI€IO0, SIKa 3a3BUYAl € CKJIQJHOIO JIJISl COPUUHSTTS. Y AUTIYNX TEKCTAaX BiH

«PO3BAHTAXKYE» CEPEIMHY PEUEHHsI, pOoOJISIUr BIJICTaHh MK J1E€CTIBHUMHU YaCTUHAMU
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MIHIMaJbHOI, a00 BUHOCUTD TOSICHIOBAJIbHI JIOJIaTKH 3a MeXi1 paMku. Lle HaOmkae
XYJI0’KHIO MOBY JI0 PO3MOBHOI:

«Er hatte alles vergessen, was er am Morgen versprochen hatte».

3aMiCTh CKJIQIHOI 1HTErpamii MiAPSIHOTO PEYEHHS BCEPEAHMHY TOJIOBHOTO,
aBTOpP CTaBUTh HOTO B KiHEIb, IO JO3BOJIIE CIIOYATKY 3aCBOITH TOJOBHY MO0, a
NOTIM — ii IPUYHUHY.

Takum ynHOM, aHaii3 30ipku onoigans I'.Pamnaau «Hoppelpoppel — wo bist
du?» mokasye, MmO CHUHTAKCHC CKJIATHOTO PEUYCHHS Yy THUCHMECHHHKA € THYYKAM
IHCTPYMEHTOM, SKUH MOENHYE JIOTIKY, PUTM Ta eMOIl110. BUKOpUCTaHHS MapaTakcucy
JUISL JIHIAHOCTI, MPO30pOro TIMOTAKCUCY I TICHUXOJOTI3MY Ta aCHHJIIETOHY MJis
JTUHAMIKH JTO3BOJISIE aBTOPY CTBOPUTH YHIKAJIBHUN MHCKYpC, Y SKOMY JHTHHA
MOYyBAa€TbCA HE 00 €KTOM TIOBYAHHS, a CIIBPO3MOBHHKOM. MaiicTepHICTh
NMCbMEHHHMKA IOJISITa€ B TOMY, IIO0 BIH BHKOPHUCTOBYE BCl PECYpCH HIMEUBKOI
rpaMaTuku, abu 3poOUTH TEKCT HE CKIIAIHUM, a TJTMOOKUM, IEPETBOPIOIOYN KOXKHE
pEYECHHS Ha 3aTUIITHE BIKHO y CBIT AUTHHCTBA.
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Aabbina Illapko — crapmmii Bukiagad kadenpu kadenpu MOBO3HABCTBA Ta

esporneiicbkux MoB HHI INopiiBebkuit iHcTuTyT 1HO3eMHMX MOB JIBH3 JIJIITY
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KUNSTLICHE INTELLIGENZ ALS INSTRUMENT ZUR
ENTWICKLUNG VON LEHRMATERIALIEN FUR DEUTSCH UND
ENGLISCH IN DER PROFESSIONELLEN AUSBILDUNG ZUKUNFTIGER
PHILOLOGEN UND UBERSETZER
Maryna SHEVCHENKO (Dnipro, Ukraine)

Im Kontext der Digitalisierung der Bildung gewinnt der Einsatz von

Technologien  der  kunstlichen  Intelligenz  (KI) im  Prozess  des
Fremdsprachenunterrichts zunehnmend an Bedeutung. Die rasante Entwicklung der
Informationstechnologien, die Verbreitung des Online-Lernens sowie die wachsende
Rolle digitaler Ressourcen in der beruflichen Ausbildung erfordern die Suche nach
neuen, effektiven Lehrmethoden. Kiinstliche Intelligenz er6ffnet breite Moglichkeiten
zur Verbesserung des Bildungsprozesses, da sie die Entwicklung von Lehrmaterialien
der nachsten Generation ermdglicht, die an das Sprachniveau der Studierenden, ihre
beruflichen Bedurfnisse, individuellen Lernstile und ihr Lerntempo angepasst sind.
Der Einsatz von Technologien der kinstlichen Intelligenz ist besonders relevant im
Unterricht der deutschen und englischen Sprache an Hochschulen, an denen
zukiinftige Philologen und Ubersetzer ausgebildet werden. Die berufliche Tatigkeit
solcher Fachkrafte erfordert ein hohes Niveau der Sprachkompetenz, eine gut
entwickelte Ubersetzungskompetenz, die Fahigkeit, mit unterschiedlichen Textsorten
zu arbeiten, sowie die Fertigkeiten, moderne digitale Werkzeuge in der beruflichen
Praxis anzuwenden. In diesem Zusammenhang kann kinstliche Intelligenz als ein
wirksames Mittel zur Entwicklung von Lehrmaterialien dienen, die zur Ausbildung
linguistischer, kommunikativer, translatorischer und interkultureller Kompetenzen
beitragen. Moderne Systeme der kinstlichen Intelligenz ermdglichen es, automatisch
Texte unterschiedlichen Schwierigkeitsgrades zu generieren, lexikalische und
grammatische Ubungen zu erstellen, Dialoge zu modellieren, Testaufgaben zu
konzipieren sowie Materialien fir die schriftliche und mindliche Ubersetzung zu
entwickeln. Der Einsatz solcher Technologien erweitert die didaktischen
Mdoglichkeiten der Lehrenden erheblich, spart Zeit bei der Vorbereitung des

Unterrichts und gewahrleistet zugleich eine Individualisierung des Lernprozesses.
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Darlber hinaus erleichtern Kl-gestitzte Werkzeuge die Organisation von Blended
Learning und Fernunterricht, was unter den gegenwartigen Bedingungen der
Entwicklung der Hochschulbildung besonders wichtig ist. Die Ressource ,,Deutsch
mit Fro“, die auf der Plattform des Goethe-Institut prasentiert wird, stellt ein
modernes digitales Bildungsangebot dar, das sowohl in Schulen als auch an
Hochschulen in der Ukraine im Deutschunterricht eingesetzt werden kann. Das
Goethe-Institut ist eine internationale Kulturorganisation der Bundesrepublik
Deutschland, die die deutsche Sprache fordert, den internationalen Kulturaustausch
unterstiitzt und die Sprachbildung weltweit entwickelt. Die Plattform bietet eine
Vielzahl moderner didaktischer Materialien, die den Lernprozess unterstitzen und
zur Entwicklung sprachlicher Kompetenzen beitragen.Die Ressource umfasst
unterschiedliche Lernmaterialien, darunter Lehrvideos, grammatische Erklarungen,
Dialoge, Wortschatziibungen sowie interaktive Aufgaben. Durch die Kombination
visueller, auditiver und textbasierter Inhalte wird der Lernprozess
abwechslungsreicher und effektiver gestaltet, sodass Lernende ihre Sprachkenntnisse
systematisch entwickeln und verschiedene Fertigkeiten trainieren konnen. Im
universitiren Kontext in der Ukraine kann ,,Deutsch mit Fro“ als zuséitzliches
didaktisches Instrument im praktischen Deutschunterricht eingesetzt werden.
Besonders geeignet ist sie fur die FOrderung der grundlegenden Sprachkompetenzen
der Studierenden: Leseverstehen, Horverstehen, Schreiben und Sprechen. So kénnen
Videomaterialien als Grundlage fir Horverstehenstibungen dienen: Studierende héren
Dialoge oder Erklarungen und bearbeiten anschlieBend Aufgaben zum
Textverstandnis, beantworten Fragen oder diskutieren Inhalte in Kleingruppen. Diese
Arbeitsform fordert sowohl das Horverstenen als auch die kommunikative
Kompetenz.Dariiber hinaus unterstiitzt die Ressource die Vermittlung und Festigung
grammatischer sowie lexikalischer Kenntnisse. Lehrende kdnnen einzelne Videos
oder Ubungen zur Einfiihrung neuer grammatischer Themen oder zur Wiederholung
bereits behandelter Inhalte nutzen. Studierende kénnen Texte oder Dialoge aus den
Videos  Ubersetzen,  sprachliche  Strukturen  analysieren,  verschiedene

Ubersetzungsvarianten vergleichen und Ergebnisse gemeinsam diskutieren. Dies
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fordert analytische F&higkeiten, vertieft die sprachliche Kompetenz und starkt die
Fahigkeit, mit unterschiedlichen Textsorten zu arbeiten.
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BIZIOMOCTI ITPO ABTOPA
Mapuna IleBueHko — kanaumat (inocodchbkux HayK, JOLEHT Kadempu

iHo3emHuXx MoB JIBH3 «Jlonbackkuil nep>kaBHUM MearoriyHuil YHIBEPCUTET.

REGIONALE VARIATIONEN DER NOMINATION IM DEUTSCHEN:
EIN DIALEKTALER ANSATZ
Mapuna HIEBUEHKO (M. CioB'siHCBK, YKpaiHa)
Im 21.Jahrhundert verdndern sich regionale Nominationen im Deutschen
zunehmend unter dem Einfluss der Globalisierung, digitaler Medien und
interkultureller Kommunikation. Neue Begriffe aus der Technik, den sozialen

Netzwerken und der Popkultur werden schnell in den Sprachgebrauch integriert,
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wobei die regionale Variation oft erhalten bleibt oder angepasst wird. So ist in
Bayern neben dem traditionellen ,,Semmel* zunehmend auch die Bezeichnung
,,Brotchen® aus dem Hochdeutschen im Alltag zu horen, insbesondere in stidtischen
Zentren wie Miinchen. In der Schweiz wird neben ,,Zniini“ hiufig auch das
international gebrduchliche ,,Snack® verwendet, wihrend in Norddeutschland
regionale Ausdriicke wie ,,Schrippe® fiir eine dhnliche Art von Brotchen weiterhin
bestehen.

Digitale Plattformen wie Instagram, TikTok oder regionale Food-Blogs tragen
dazu bei, dass Worter wie ,Kaffeespezialitit“ in verschiedenen Regionen
unterschiedlich benannt werden: In Berlin spricht man oft von ,,Latte Macchiato®,
wihrend in Bayern zusitzlich der Begriff ,Milchkaffee* gebrduchlich ist. Auch
traditionelle Lebensmittel erhalten neue Nominationen: Das bayerische ,,Obatzda“
(ein Kaésegericht) wird in Online-Rezepten haufig einfach als ,,Cheese Spread”
tibersetzt, wihrend in der Schweiz ,,Raclette* sowohl regional als auch international
unterschiedlich beschrieben wird. Im Bereich der Handwerks- und Haushaltsbegriffe
bleiben Dialekte sichtbar: In Sachsen nennt man ein Butterbrot oft ,,Stulle®, in
Norddeutschland ,,Schnitte, und digitale Lexika zeigen, dass diese Unterschiede
weiterhin aktiv genutzt werden, insbesondere in Blogs, Foren und sozialen Medien.

Untersuchungen von deutschen Linguisten wie Barbara Kopcke oder Jirgen
Erfurt zeigen, dass diese regionalen Unterschiede nicht nur im Alltag, sondern auch
in literarischen Texten, Werbung und digitalen Medien persistieren. Gleichzeitig
beobachten sie eine Vermischung mit Hochdeutsch und internationalen Lehnwortern,
was zu hybriden Formen fiihrt, etwa ,,Zniini-Snack® in der Schweiz oder ,,Obatzda-
Cheese* in deutschsprachigen Foodblogs. Diese Entwicklungen verdeutlichen, dass
die Analyse regionaler Nominationen nicht nur fir die Dialektologie, sondern auch
flr Psycholinguistik und interkulturelle Studien relevant ist, da sie Einblicke in die
Kognition, kulturelle Identitdt und Anpassungsmechanismen der Sprache bietet. Flr
die Ukraine, in der Deutsch zunehmend als Fremdsprache gelehrt wird, sind solche
Erkenntnisse besonders nitzlich, um Lernenden die Vielfalt des Sprachgebrauchs

nahezubringen und die interkulturelle Kompetenz zu starken. Zusammenfassend lasst
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sich feststellen, dass regionale Variationen der Nomination im Deutschen nicht nur
historisch bedingt sind, sondern auch im 21.Jahrhundert durch Globalisierung,
digitale Medien und interkulturelle Einflisse dynamisch weiterentwickelt werden.
Die Analyse von Begriffen wie ,,Semmel, ,,Brotchen®, ,Zniini“, ,,Stulle oder
,,Obatzda* zeigt, dass regionale Besonderheiten weiterhin bestehen, gleichzeitig aber
neue hybride Formen entstehen, die traditionelle Dialekte mit Hochdeutsch und
internationalen Lehnwdrtern verbinden.

Diese Erkenntnisse sind fur die Dialektologie, Psycholinguistik und
Ethnolinguistik von hoher Bedeutung, da sie Einblicke in die Mechanismen der
Sprachentwicklung, kultureller Identitdt und kognitiver Prozesse liefern. Besonders
fur die Ukraine, in der Deutsch als Fremdsprache eine zunehmende Rolle spielt,
ermdglichen solche Studien ein vertieftes Verstandnis regionaler Sprachvariationen
und unterstiitzen Lehrende, Ubersetzer und Lernende darin, die Vielfalt und Nuancen
des Deutschen zu erkennen und addquat zu nutzen.

Zukiinftige Forschungen sollten sowohl die kontinuierliche Entwicklung neuer
regionaler Nominationen in digitalen und sozialen Medien beobachten als auch die
Interaktion zwischen Dialekten, Hochdeutsch und internationalen Begriffen
systematisch untersuchen. Nur so lasst sich ein vollstdndiges Bild der dynamischen
Prozesse der Nomination und Terminologisierung im modernen Deutsch gewinnen.
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BIJOMOCTI ITPO ABTOPA
Mapuna IlleBuyenko — kanauaaT (uUIOCOMCHKUX HAYK, JOLCHT Kadeapu

iHo3emHux MoB JIBH3 “Jlonbacbkuii nep:kaBHUN MeAaroriyHUN yHIBEpCUTET

SPRACHLICHE LABYRINTHE: PSYCHOLINGUISTISCHE ANALYSE
KOGNITIVER UNTERSCHIEDE IM DEUTSCHEN UND AMERIKANISCHEN
DENKEN
Mapuna HIEBUEHKO (M. Cii0B'sIHCBK, YKpaiHa),

Amnacracia OITYTIHA (M. MupHorpaa, Ykpaina)

Die Untersuchung kognitiver Unterschiede im Denken verschiedener Kulturen
gehOrt zu den zentralen Fragestellungen der modernen Psycholinguistik und
Ethnolinguistik. Sprache fungiert nicht nur als Kommunikationsmittel, sondern auch
als Trager kultureller Konzepte und kognitiver Muster. Unterschiede in der
sprachlichen Struktur konnen tiefgreifende Auswirkungen auf Wahrnehmung,
Informationsverarbeitung und Entscheidungsfindung haben. Besonders relevant ist
diese Problematik in der globalisierten und digitalisierten Welt, in der interkulturelle
Kommunikation und Medienkonsum die Art und Weise, wie Menschen denken und
handeln, zunehmend beeinflussen. Ukrainische Wissenschaftler wie Olena Kowal
und Ihor Bondarenko haben sich intensiv mit diesen Fragen beschéaftigt. Kowal
analysierte die Beziehung zwischen sprachlicher Struktur und mentalen
Reprasentationen in Ubersetzungsprozessen, wahrend Bondarenko den Einfluss
kultureller Konzepte auf die kognitive Verarbeitung von Sprache in mehrsprachigen
Kontexten untersuchte. In Deutschland wurden ebenfalls wichtige Studien
durchgefihrt. Forscher wie Anna Miiller und Thomas Schneider konzentrierten sich
auf den Einfluss der Sprache auf das Denken und die Wahrnehmung kultureller
Unterschiede, insbesondere im Vergleich von Deutsch und Englisch. Ihre Arbeiten

zeigen, wie sprachliche Kategorien die Kognition pragen und wie interkulturelle
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Kommunikation psycholinguistisch  untersucht werden kann. Die zentrale
Fragestellung dieser Arbeit besteht darin, wie sprachliche Strukturen des Deutschen
und Englischen kognitive Unterschiede im Denken pragen. Sprachliche Kategorien
und syntaktische Strukturen sind nicht nur Mittel der Kommunikation, sondern
formen auch Wahrnehmung, Gedachtnis und Denkprozesse. Dabei spielen kulturelle
und soziale Faktoren eine entscheidende Rolle: Werte, Normen und Kkollektive
Konzepte beeinflussen sowohl die Struktur der Sprache als auch die Art und Weise,
wie Informationen verarbeitet werden. Daruber hinaus verandern digitale Medien,
soziale Netzwerke und die zunehmende Globalisierung traditionelle kognitive
Modelle [4: 104]. Menschen sind heute starker als je zuvor mit interkulturellen
Kommunikationssituationen konfrontiert, und der Einfluss des globalen Englischen
auf Denken und Sprache ist besonders in den USA und international spiirbar. Trotz
zahlreicher einzelner Studien fehlt bislang eine systematische vergleichende Analyse
der kognitiven Unterschiede zwischen deutschsprachigen und englischsprachigen
Denkmodellen. Ziel der Forschung ist es, die kognitiven Unterschiede zwischen
deutschem und amerikanischem Denken durch die Analyse sprachlicher Strukturen
zu identifizieren [1: 24]. Die Arbeit verfolgt die Absicht, die psycholinguistischen
Besonderheiten des Deutschen und Englischen zu vergleichen, den Einfluss
kultureller Konzepte auf kognitive Prozesse zu untersuchen und moderne Trends in
der interkulturellen Kommunikation, einschlieBlich digitaler Medien und
Globalisierung, zu analysieren.

Fir diese Arbeit wird ein vergleichend-analytischer Ansatz gewahlt. Die
Methodik umfasst die psycholinguistische Analyse verschiedener Texttypen, darunter
literarische Texte, Medieninhalte und gesprochene Sprache, sowie die
ethnolinguistische Interpretation kultureller Konzepte, um deren Einfluss auf
kognitive Prozesse zu verstehen. Dariiber hinaus werden kognitive Modelle, darunter
mentale Karten und schematische Darstellungen, verwendet, um sprachlich geprégte
Denkstrukturen zu visualisieren [2: 15]. Die Analyse zeigt deutliche Unterschiede in
den kognitiven Modellen des deutschen und amerikanischen Denkens. Deutsches

Denken ist gepragt von Strukturiertheit, Logik und Detailorientierung. Die Sprache
290



CyuacHi ainzeicmuyni napaouzmu : Mamepiaiu MidDicHapoonoi Haykoeoi Kondepenuii. Bunyck 8

spiegelt diese Merkmale durch komplexe Satzstrukturen, prézise Wortwahl und
differenzierte idiomatische Ausdriicke wider. Amerikanisches Denken ist
gekennzeichnet durch Pragmatismus, Ausdrucksstarke und Orientierung an
individuellen Zielen. Englisch als Sprache unterstiitzt flexible Satzstrukturen, direkte
Kommunikation und idiomatische Formen, die schnelle Orientierung und
Handlungsféahigkeit betonen. Die Unterschiede manifestieren sich in Grammatik,
Lexik, ldiomen und Phraseologie. Kulturelle Stereotype beeinflussen zusatzlich
Wahrnehmung  und  Denkprozesse. Beispielsweise ~ werden  deutsche
Kommunikationsstile oft als formal und analytisch wahrgenommen, wéhrend
amerikanische Stile als dynamisch und expressiv gelten [3: 34]. Moderne
Entwicklungen wie digitale Medien, soziale Netzwerke und die Verbreitung globalen
Englischs verstarken diese Unterschiede und fiihren zu einer schnellen Adaption
neuer kognitiver Muster, insbesondere bei jiingeren Generationen und in beruflichen
interkulturellen Kontexten. Die Ergebnisse dieser Arbeit verdeutlichen, dass Sprache
weit mehr ist als ein blofles Kommunikationsmittel. Sie spiegelt tief verwurzelte
kognitive und kulturelle Muster wider und formt aktiv die Art und Weise, wie
Menschen die Welt wahrnehmen und Entscheidungen treffen. Die vergleichende
Analyse von Deutsch und Englisch zeigt, dass strukturelle, lexikalische und
idiomatische Unterschiede nicht nur linguistische Besonderheiten sind, sondern auch
direkte Auswirkungen auf Denkprozesse haben. Diese Forschung liefert wertvolle
Erkenntnisse fir die Psycholinguistik, Ethnolinguistik und interkulturelle
Kommunikation. Perspektivisch sollten weitere Studien den Einfluss digitaler Medien
und globaler Sprachpraktiken auf kognitive Modelle untersuchen, um ein noch
vollstandigeres Bild der Wechselwirkungen zwischen Sprache, Kultur und Denken zu
gewinnen.
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BIJOMOCTI ITPO ABTOPA

Mapuna IlleBueHko — kaHauaaT (UIOCOPCHKUX HaAyK, IOLEHT Kadenpu
1Ho3eMHUX MoB JIBH3 “/lonOachkuii nep:kaBHUI NeIaroriyHuii yHIBEpCUTET

Anacracia OmyrtiHa — crygeHTka 3 Kypcy (¢akyiabTeTy T'yMaHITapHOI,
¢1os0riuHO1 Ta eKoHOMI4YHOI ocBiTH JIBH3 “/lonOachkuii Aep:kaBHUI ne1aroriyHui

yHIBEpCUTET

EFFECTIVE METHODS FOR TEACHING LISTENING
COMPREHENSION IN PRIMARY SCHOOL ENGLISH CLASSES
Anastasiia SHKRABAK (Uman, Ukraine)

Listening comprehension in primary school English classes represents not only
one of the four core language skills, but the foundation upon which communicative
competence is progressively constructed. In early foreign language learning, children
first encounter new linguistic material through auditory input, and only later move
toward independent production. For this reason, listening cannot be treated as a
secondary or supportive component of instruction. It functions as the primary channel

of language acquisition, shaping phonological awareness, vocabulary development,
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grammatical intuition, and pragmatic sensitivity from the earliest stages of learning
[3, p. 47].

Listening comprehension is a complex cognitive activity that involves
decoding sounds, identifying lexical units, interpreting grammatical structures, and
constructing meaning within context. It requires the simultaneous engagement of
bottom-up processes, such as phoneme recognition and word segmentation, and top-
down processes, including prediction, inferencing, and the activation of prior
knowledge [5, p. 23]. In primary school learners, these processes operate within the
limits of developing attention spans, working memory capacity, and emotional
regulation. Therefore, effective listening instruction must be pedagogically
structured, psychologically informed, and linguistically calibrated to match the
developmental characteristics of young learners.

One of the central methodological principles for teaching listening in primary
school is systematic staging. Structuring lessons into pre-listening, while-listening,
and post-listening phases creates cognitive predictability and reduces anxiety. During
the preparatory phase, activating background knowledge and introducing essential
vocabulary significantly enhances comprehension outcomes. When learners are
encouraged to predict content based on images, key words, or contextual cues, they
approach the listening task with purpose rather than uncertainty. This strategic
orientation strengthens top-down processing and prepares working memory for
incoming input.

The while-listening stage must balance cognitive demand with accessibility.
Tasks such as identifying the main idea, selecting specific details, sequencing events,
or matching visual prompts to auditory information provide focused engagement
without overwhelming learners. Visual scaffolding, including flashcards, story maps,
gestures, and realia, reduces cognitive load and supports retention [1, p. 233].

Post-listening activities transform comprehension into active production.
Retelling stories, dramatizing dialogues, drawing sequences, or summarizing content
consolidates auditory input and integrates listening with speaking and writing. Such

integration reflects the interdependent nature of language skills and strengthens long-
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term retention [3, p. 56]. Moreover, interactive post-listening tasks increase
motivation, enhance confidence, and foster communicative fluency.

Psychological factors play a decisive role in listening development. Attention,
memory, and motivation directly influence comprehension quality. Primary school
learners possess limited working memory capacity; therefore, listening materials
must be concise, clearly structured, and supported by repetition. Replaying short
audio segments and recycling vocabulary across lessons significantly improve
retention. Motivation, in turn, enhances attentional control and persistence. When
listening tasks incorporate narrative elements, playful interaction, or emotional
engagement, learners demonstrate deeper processing and stronger recall [1, p. 234].

Emotional safety is equally critical. Anxiety, fear of misunderstanding, or
concern about making mistakes can disrupt cognitive processing and diminish
listening performance. A supportive classroom climate that emphasizes effort over
accuracy encourages risk-taking and sustained participation. Structured routines and
predictable lesson formats further reduce uncertainty and foster confidence. In
contexts affected by social instability or stress, these principles become even more
essential, as emotional well-being directly influences attentional and memory
processes [2, p. 125].

Phonological awareness constitutes another essential component of effective
listening instruction. Early and consistent exposure to authentic pronunciation models
supports accurate sound discrimination, stress recognition, and intonation patterns.
Songs, chants, and rhythm-based activities are particularly effective in this regard.
Their repetitive structure and melodic patterns enhance memory encoding while
simultaneously developing phonemic sensitivity. Through rhythmic repetition,
learners internalize pronunciation patterns naturally, reducing the likelihood of
fossilized errors [6, p. 28].

Storytelling serves as a powerful pedagogical tool in primary listening
instruction. Narratives provide meaningful, contextualized input that facilitates
inferencing and comprehension beyond isolated sentences. Game-based listening

activities further enhance attentional focus and motivation. Movement-oriented tasks
294



CyuacHi ainzeicmuyni napaouzmu : Mamepiaiu MidDicHapoonoi Haykoeoi Kondepenuii. Bunyck 8

such as action-response games develop rapid auditory processing and reinforce
imperative structures.

The integration of digital technologies significantly expands the possibilities
for listening instruction. Interactive platforms, animated stories, and multimedia
applications provide exposure to diverse accents, speech rates, and communicative
contexts. The ability to pause, replay, and adjust audio input enables individualized
pacing and differentiated instruction. Digital tools also provide immediate feedback,
reinforcing comprehension and pronunciation accuracy. When thoughtfully
integrated into structured lesson stages, technology enhances rather than replaces
pedagogical intentionality [5, p. 61]. Moreover, authentic materials contribute
additional value by exposing learners to natural speech patterns and cultural context.
Carefully selected age-appropriate stories, songs, and dialogues bridge the gap
between classroom language and real-world communication. Although authentic
speech may initially present challenges due to speed or unfamiliar expressions,
guided scaffolding allows learners to gradually adapt to linguistic variability. Such
exposure promotes intercultural awareness and prepares learners for meaningful
communication beyond the classroom environment [4, p. 98].

Empirical classroom-based research confirms the effectiveness of structured
and diversified listening strategies. Systematic implementation of prediction,
vocabulary pre-teaching, sequencing, and role-play over an extended instructional
period leads to measurable improvement in comprehension accuracy and strategic
awareness. Learners who engage in repeated, scaffolded listening tasks demonstrate
stronger ability to identify main ideas, extract specific details, and retell narratives
coherently. Moreover, differentiated strategies according to age and cognitive
maturity yield more consistent progress. Younger learners respond particularly well
to movement-based and game-oriented tasks, whereas older primary learners benefit
from structured sequencing and summarization activities.

Quantitative assessment of listening performance before and after targeted
intervention reveals consistent gains in comprehension scores. Qualitative

observations indicate increased learner confidence, more frequent use of prediction
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and inferencing strategies, and greater willingness to participate in communicative
tasks. These findings suggest that listening development is not incidental but the
result of intentional pedagogical design. When teachers combine structured stages,
multimodal support, interactive engagement, and reflective practice, listening
comprehension improves sustainably.

The role of the teacher remains central in orchestrating effective listening
instruction. Teachers regulate input complexity, model pronunciation, provide
contextual scaffolding, and monitor learner response. Reflective adaptation based on
ongoing observation ensures that listening tasks remain challenging yet attainable.
The iterative process of planning, implementation, and evaluation strengthens
instructional quality and aligns practice with learner needs.

Effective listening instruction in primary school English classes therefore
requires a multidimensional approach. It must integrate cognitive principles,
emotional awareness, linguistic scaffolding, interactive engagement, and
technological innovation. Listening should be embedded systematically in every
lesson, supported by visual and contextual cues, and reinforced through integrated
skill activities. By establishing strong auditory foundations at the primary level,
educators not only enhance immediate comprehension but also cultivate long-term
communicative competence, phonological precision, and strategic autonomy.

In a rapidly globalizing and multilingual world, the ability to comprehend
spoken English is an essential skill for academic success and intercultural interaction.
Developing listening competence from the earliest stages of education equips learners
with the cognitive flexibility, confidence, and communicative readiness necessary to
participate meaningfully in international contexts. Through structured methodology,
innovative resources, and reflective pedagogical practice, primary school listening
instruction can evolve from a peripheral classroom activity into a transformative

component of language education.
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BIJOMOCTI ITPO ABTOPA
HIkpadak (Muxanb4yeHK0) AHacTacisg — CTyeHTKa 4-ro Kypcy, (pakyiabTeT

1ICTOpUYHOT Ta (PLIOJTOTIYHOT OCBITH, ¥ MAHCHKUI HAIlIOHATBHUN YHIBEPCHUTET.

PE3YJIIBTATH ITUVIOTYBAHHA B I'lIM KYPCY
«(ITH®POBI IT'PH TA TEUMIDIKAIIIA B HABYAHHI IHO3EMHHX MOB»
(Ilpoekm Epaszmyc + DIGIFLED)
Mapuna HIKYPOIIAT (m. KuiB, Ykpaina)

Cepenl HOBOTBOPIB CYy4YacHOi aHIJIIACBKOI MOBM OCTaHHIM YacoM HalyB
nomyssipHocTi Tepmin edutainment (Bim «education» (ocBita) Ta «entertainment»
(po3Baru), TOOTO «HaBYaHHA Yepe3 po3parw». IluM TepMiHOM MO3HAYAIOTH
TEHJICHI[IIO B CYy4YacHIW OCBITI, KOJM TpaAulliiHa aKaJeMIYHICTh HaBYAJIBLHOTO
mpoiecy po30aBisS€ThCS NPUMOMAaMH HABUYaHHSA, 3aBISKH SIKUMHU CTYJACHTH
3aCBOIOIOTh HABUAJILHUM Marepiaj y Tmpoleci po3Bar. Y Mexax Ii€i HOBITHBOI

TEHJICHIII BHOKPEMIIIOIOTh JIBAa 1HHOBAIlIiHI METOAW HABYaHHS — HaBYaHHS Ha
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ocHOBI irop (game-based learning) ta refimidikaris (gamification). O6uasa meroau
pO3TIIAIa0TECS B HOBOMY HaBuYaibHOMY Kypci «lludposi irpu Ta revimidikailis B
HaBUYaHHI 1HO3EMHHX MOB», pO3poOjeHOMY B Xoji peam3ailii mpoekty Epaszmyc+
DigiFLEd, i minoroBanomy B I'TIM.

B HaByaHHi Yepe3 rpy CTYIEHTH TPalOTh Yy CIICHIAIbHO CTBOPEHY OCBITHIO
Ipy 3 TpaBWIaMH, PIBHSIMHU Ta 3aBJAaHHSMH, 1 3aCBOIOIOTh 3HAHHS Ta HABUYKH,
aKTUBHO B3a€MOJIIIOYM 3 ITPOBUM cepefoBullleM. Ha BiIMIHY BiJl TpaJMIIiHHOTO
HaBYaHHS, K€ 4acTO 0a3yeTbCs Ha JIEKUIAX 1 MACUBHOMY CIPUNHATTI, HABYAHHS
yepe3 rpy poOUTh Iporlec OUIbII 1HTEPAKTHBHUM, 3aXOIUIUBHUM 1 MOTHBYIOUHM.
Opnak, B HaAyKOBIM JiTepaTypi ONHUCAHI TaKOX MPUKIATU MNPOIYKTUBHOTO
BUKOPUCTaHHS MOIYJSIPHUX BiI€OITOpP 3 OCBITHBOIO METOI, 30KpEMa JUIsi HaBYaHHS
iHOo3eMHUX MOB [2: 50].

[eiimidikariiss — 1€ 3acCTOCyBaHHSI ITPOBUX €JIEMEHTIB (Oanu, peWTHUHIH,
3HAUKH, PIBHI, TaOJUI JIAEpiB) Ta IrPOBUX MEXaHIK Yy HEIrPOBHX KOHTEKCTaX.
OcHOBHa iesi MOJsAra€ y MOTHBAIli KOPUCTYBadiB JIO Yy4YacTi y TMEBHUX BHIAX
JISJIBHOCTI IUISSXOM BUKOPUCTAHHS MOTHUBAIIMHOI Ta 3alydyalibHOI CHUJIA 1TOp.
BaxxnuBo 3a3HaunTH, 110 6arato po3poOHUKIB Irop Ta MOCIHIIHUKIB MOTOIHKYIOTHCS:
reiMmidikailis — 1€ 3HAYHO OUIbINEe, HIXK cUcTemMa OaliB 4yu TaOJuIll JiJEpiB;
HEOOXITHO BPAaxOBYBaTH Ta IHTErpyBaTH cHEHU(IYHI €IEeMEHTH M XapaKTepUCTHKU
npY CTBOPEHHI cuctemu edutainment [2: 46].

[Ipotsirom 3acBoeHHs Kypcy «Ludposi irpu Ta refimidikaiis B HaBUYaHHI
1HO3eMHHMX MOBY», 3100yBadi JI3HAJUCS, 110 Y HABYAHHI 1HO3EMHHMX MOB irpu abo
reiimMi(ikoBaHi aKTUBHOCTI MOXYTh €(EKTUBHO 3aCTOCOBYBATHCS TOpSa 13
TPAIUIIMHUMU  METOJlaMM BUKJIaJaHHSA. Sk HOBUM MeNaroriuHuil  MiIXif,
reiimigikaiiiss BiIKpUBAE MOMJIMBOCTI OIMAHYBaHHA BCIX OCHOBHUX HAaBHYOK
1HO3EMHHUX MOB: JICKCUKH, TPAMaTHKH, YATAHHS, ayiFOBaHHS, TMChMa Ta TOBOPIHHS.

Jlo moYaTKy HaBYAIBHOTO KYPCY *OJICH 13 T’ ITHAAIATH 3apaxOoBaHUX Ha KypC
3100yBadiB He OyB 3HAOMUM 3 MOHATTSIMH TeiiMi(ikallis Ta MIPUHIIUTIAMA BBEICHHS
€JIEMEHTIB TpU B HaBUaJIbHUH Tmporiec. [lin yac o3HaAHOMJIEHHA 3 TEOPETUYHUMU

OocHOBamH reimMidikarii geski 3100yBadil BUCIOBIIOBAIA CKEITUIIMN3M II0OJI0 KOPUCTI
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reiMidikariii s AOCSITHEHHS HaBYAIBHUX I[iJIEH, 1 BBaXKaJM i IMPOCTO PO3BArolo,
ab0 HeoOrpyHTOBaHOIO TIEpPEpBOI0 B HaB4YaHHI. Bukiagad mosicHIOBana, 110
reiimidikailis HaBYaHHA € CYNEPEeWwIMBUM, ajle BOJHOYAC MOMYJSIPHUM TPEHAOM B
ocBiTi. OpHak, sk y Oyap-sKOi IHHOBAIIMHOI METOAWKH, y TehMidikaiii €
NpuXWIbHUKK Ta omoHeHTH [1]. IlpuxwiapHuku reimidikamii  (ix  OuIbIIe)
CTBEP/IKYIOTh, 110 BOHA 3a0e3Meuye MpUpICT Yy HaBYAIbHUX pe3ylbraTax. B ymoBax
MPOrPECYIOUOro 3HWKEHHS HaBYaIbHOI MOTHUBAILIll, IKE CIIOCTEPITAETHCS MeIaroraMu
MOBCIOAHO, TeliMiikallis, SK METOAOJOTTYHUAN MIAXI, SKUNA CIpHsIE BUKOPUCTAHHIO
MOTHBAIlIMHUX  €JIEMEHTIB  Irop B  HAaBUAJbHUX  KOHTEKCTaxX,  IIUPOKO
BUKOPHUCTOBYETHCS B SIKOCTI MOTEHIIIHOTO PIIICHHS MPOOJIEMHU.

BukopucTaHHsS HaBYAIBbHUX ITOp Ta €JIE€MEHTIB IPU B OCBITI CHOPHSIE PO3BUTKY
KJIIOYOBUX HAaBUYOK, TAKUX SIK PO3B’sI3aHHS MpoOJeM, CIIBIpalsd Ta KOMYHIKaIis.
Kpim Toro, Bumora a0 B3aeMmojlii B MekaxX reimiikoBaHOro MiTXOJy CIOHYKAa€e
CTYJIEHTIB OpaTH aKTHUBHY y4acTb Y HaBUaJbHOMY MPOILECI, IO, CBOEID YEProlo,
MIJBUIIY€E iXHIO 3aJy4EHICTh Y OHJAWH-(QOpyMax, MPOEKTAX Ta 1HIIMX HABYAJIbHUX
aKTUBHOCTAX. BoaHouac omoHeHTH Teimidikailii HaroJouryrTh, 110 BOHA MOXKE
BIJIBOJIIKATH BIJ] HABUAJHLHOTO MPOIIECY, BBOJSUM €JIEMEHTHU, SKI HE BIIMOBIIAIOTH
OCBITHIM 3aBJaHHIM. /[0AaTKOBO, BKIIOUEHHS ITPOBUX MEXAHIK, 30KpEMa €JIEMEHTIB
3MaraHHs, MO>K€ CTBOPIOBaTH HAJIMIPDHUN CTpeC JUIsl CTYAEHTIB 1 HEraTUBHO
MO3HAYaTUCS Ha IXHHOMY HaBYaJIbHOMY JAOCBimi. IcHye Takox HebOe3meka, M0
HaJMipHA yBara /0 IrpOBUX AaKTUBHOCTEH NpHU3BEAEC A0 HEXTYBAHHSA peaTbHUMHU
HaBYaJLHUMU NTOTpeOaMu 3100yBadiB OCBITH.

CrpaBeisIUBOIO € JyMKa PO Te, U0 HEAOCTATHHO MPOAYyMaHe BIPOBAIKEHHS
reiimigikaiii B OCBITHbOMY CEPEIOBHUII MOKE CIIPUUMHUTH HU3KY CYTTEBUX PU3HKIB,
0 34aTHI TAPUBATH JOCATHEHHS HABYAJBHUX IUJICH. 3TiIHO 3 HasSBHUMH
JKEpenaMu, cepell TAaKUX PU3UKIB BUOKPEMITIOIOTh 3HM)KEHHS MOTHBAIIIT Ta BITUYTTS
CaMOCTIMHOCTI, aJpke 3700yBayil, sIKi HABYAIOThCS Ha TeimiiKoBaHMX Kypcax, 1HOI1
JEMOHCTPYIOTh HIDKYMWA PIBEHb BHYTPINIHBOI MOTHBAIli, 3a70OBOJICHHS Ta
BIIEBHEHOCT1 MOPIBHSAHO 3 yYaCHUKAMHU TPATULIAHUX, HErelMi(pIKOBAHUX MPOrpaM.

Jlesiki TOCHIPKEHHS TaKOX 3acBIMUYIOTh, IO MaJiHHA BHYTPIIIHBOI MOTHBAIIIi,
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CIIPUYMHEHE OKPEMHUMHU eJIeMEHTaMM reimidikaliii, Moke MPU3BOJUTH 10 3HUKEHHS
pe3yJabTaTiB MiACYMKOBUX IcnuTiB [3 : 5]. 3 orsay Ha 3a3HAyeHl PHU3HKH,
JOCTIAHUKN PEKOMEHJYIOTh 3aCTOCOBYBAaTHM OKpeMi MexaHiku reimidikamii 3
0CO0JIMBOIO 0OEPEIKHICTIO B OCBITHROMY KOHTEKCTI [4: 152-161].

3 METOI0 TOKpAIIeHHsS SKOCTI KypCy, MU BUKOPHUCTOBYBAJIM METOAOJOTIUHY
MOJENIb UKy 3BOPOTHOTO 3B’s3Ky. I[IMKI 3BOpPOTHOTO 3B’SI3Ky 3a0e3meuye
Oe3rnepepBHE BAOCKOHAJICHHS HaBUAJbHUX MaTepialiiB Ta MpakTuK. BiH ckiagaeTses 3
MOCJTIIOBHUX €TalliB: CTBOPEHHS IMOYATKOBOTO MPOIYKTY (B HAIIOMY BHMAAKy —
KypcCy), OTpMMaHHsI BIATYKIB BiJl 3/100yBayiB 1 peleH31i BiJ] €KCIIePTiB, BHECECHHS 3MiH
BIJIOBIJTHO /10 PEKOMEHJAIlIN, a TaKOXX MOBTOPHOI OI[IHKK OHOBJICHOTO MPOIYKTY.
Kypc OyB mpopenen3oBanuii excriepramu LIeHTpy BHK/IAJaHHSI Ta HABYAHHSA
Vuisepcurery MetinyTt (Ipnangis) Kermin JleBauep ta Jlizoro O’Peran. Bucoxo
OLIIHUBUIM PE3yJbTaT POOOTH KOMaHAM PO3POOHUKIB, PELEH3EHTKH HAaJajiu IIHHI
Nopaju, SIK MOKPAIIUTH 3MICT Ta oopMieHHs Kypcy. Bcl 3ayBaxkeHHs Ta mopaau
Oynu BpaxoBaHi po3pOOHUKAMHU 1 BHECEHI B 3MICT KypCy.

[To 3aBepiieHHIO Kypcy 3700yBadl 3allOBHWJIM AHKETY 3BOPOTHOTO 3B’SI3KY.
AHaJi3 JaHuX aHKETYBaHHS JIEMOHCTPYE BUHSTKOBO BHCOKHI PIBEHb 3a/10BOJICHOCTI
CTyJeHTIB KypcoM «lludposi irpu Ta reiimidikanisa y BUKIaJaHHI 1HO3EMHUX MOBY.
VY BCIX OLIHEHHX BUMIpax pO3MOJLI BIIMOBIAEH 3aCBiIUy€E MOBHY ab0 MaikKe MOBHY
KOHIIEHTpaIlito y JnBoxX BepxHix kareropisix («Iloromkytocsa» Ta «llimkom
MOTOJIKYIOCS» ), 0€3 CTATUCTUYHO 3HAYYIIO1 MPUCYTHOCT1 HE3TOJIH.

Hapenemo neski Biaryku 3m00yBauiB: «I1io uac kypcy «lamigixkayis y
BUBUEHHI aHINIUCLKOI MOBU» 5I PO3GUHYIA 6a2amo HOBUX HABUYOK, SKI 3MOICY
BUKOPUCNOBYBAMU V CBOIUl MAUOYMHIN BuK1adaywvkit OisnvHocmi. A Hasuunacs
cmeoprogamu IHMepakmueHi mamepianu 3a O0NOMO2010 PI3HUX NIAM@POPM, MAKUX K
H5P, Kahoot, Flippit, Module Tests ma inwux. A makodxc nompenysanacs
cmeoprogamu  3axonausi  eizyanvhi mamepiaiu 6 Canva. Lfi incmpymenmu
oonomazaroms 3poouUmu HAGUAHHA YIKAGIWUM MA MOMUBYEAMU CHYOeHmMI8 00
yuacmi. Tenep s nouyeaiocs enesHeHiule, BUKOPUCMOBYIOUU MEXHONO02II HA CBOIX

YPOKax ma noEOHyOUU Pi3Hi 8UOU OIAIbHOCMI OJ1 PI3HUX VuHI8. V ceoill maubymHii
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npocgheciiiniil OisiIbHOCMI 51 NAAHYIO PO3POONAMU YPOKU 3 iepamu, GIKMOPUHAMU MdA
KpeamueHUMU 8i3)YalbHUMU Mamepiaiamu, wob 3pooumu 8USYeHHs aH2liticbKoi MOBU
yixasiwum ma epexmusHiwum. Lleti Kypc 0as MeHi AK NpakmuuHi HABUYKU, MAK |
HO8I [0ei Oisl BUKIAOAHHA ) OIbUL CYYACHULL MA CMYOEeHMOOPIEHMOBAHUL CNOCION»,
«Hartisacxcnueiwa nasuuka, Axy s 300068, — ye 30amHiCmMb CMEOpIOSamMu ma
aoanmysamu yu@gposi icpu cneyianvHo Ons yineu eusuenHs moeu. A Oinvuue He
po3ensaoaro iepu AK «nepepeyy 6i0 HAGUAHHA, A AK 3acib6 014 epexmugHozo
HAGUAHHAY .

B Toit xe yac, MailOyTHIM BYMTENISIM HE BapTO BITHOCUTHCS JIETKOBAXHO IO
revimiikarii. [Iponutyemo 3actepexenns Xanuu ['epoep "Gamification is not easy
and should not be used as a ‘bandage’ to fix an already broken system or cover up
and make a problematic program attractive to users. Education is messy, and games
are messy" [2: 52].

MoxHa 13 YNEBHEHICTIO CTBEpP)KYBAaTH, IO KOXHUW HACTyIHUH pIK
Bukiananus Kypcy «l{udposi irpu Ta reiimidikaliiss B HaB4aHHI 1HO3EMHUX MOB» B
['TIM Oyae mnocwioBaTH €(QEKTUBHICTh MPOLECY, OCKUIBKM BIATYKH HOBHUX
3100yBauiB TaK caMO IHTETPYBAaTUMYThCS Y BIIOCKOHAJICHHS, a pe3yJbTaTH CTAaHYTh
e O1IbII BIMOBIAHUMU JI0 HABUAJBbHHUX IUied. TakuMm 4MHOM, ITUKIJI 3BOPOTHOTO
3B’s13Ky Oy/ie (PYHKIIIOHYBAaTH SIK MEXaH13M MOCTIHHOTO MIJCUJIEHHS SKOCTI, € KOXKEH
payHIl B3aeMojii MK KOMAaHIOK aBTOPIB, pPEIEH3eHTaMH 1 3700yBayaMu CIIpHUSIE
(GbopMyBaHHIO OUIBII JOCKOHAIOTO OCBITHBOTO MPOJIYKTY.
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BIJOMOCTI ITPO ABTOPA
Mapuna Illkyponmar — kanaugatr QuUIOJOTIYHUX HAyK, MOIEHT Kadeapu
aHTIiicbkoi  ¢ugoyorii  Ta  mepekiany — HaB4alibHO-HAyKOBOTO — IHCTUTYTY
«l'opniBcbkuit  1HCTUTYT 1HO3eMHUX MOB» JIBH3 JlonOacekuii JlepxkaBHuii

[lemaroriuauii YHIBEpCHUTET.

KOTHITHBHA IIIHA IHKTFO31I: TAPA/JOKCH MOBHOI EKOHOMIT
Y CTBOPEHHI AJJAIITHBHOI O IHILIIOMOBHOI'O KOHTEHTY
Inna AHYEHKO (M. KniB, Ykpaina)

VYrpoBamkeHHs 1HKII03UBHOI ocBiTH y 3BO cTaBuTh BUKIIagaya 1HO3EMHOI
MOBHM Mepe] MOJBIMHUM BUKIMKOM: aJalnTyBaTH HE JUIIE TMPEAMETHUN 3MICT, a U
caMmy MOBHY (OpMy — IHIIIOMOBHUU TEKCT, SIKMM caM TO cO0l BXE € CHUCTEMOIO
MIJBUIIIEHOT CKJIAAHOCTI A peuumnieHTa. [lonpu ne, MoBa sierkoro untands (MJIY)
y HayKOBOMY JIUCKYPCI JOCI TPAKTY€EThCS K TEXHIYHE CHPOIICHHS, 1[0 HE TOTpedye
3HAYHUX IHTEJICKTyalIbHUX 3ycwib. CHOpoCcTyBaHHS I1OTO Midy, TEOpPETHYHE
oOrpyHTyBaHHs (heHOMEHY iHTeHcupikallii 3ycriib npoayienta MJIY ta ocmucieHHs
HOBHUX BUKJIMKIB, MOB’s3aHUX 13 nommpeHHsM LII-iHcTpyMeHTIB, CTaHOBISTh MeETY
OTO JTOCIIKEHHS.

TeopeTnyHUM MIAIPYHTSIM CIYTy€ TPUHIMI MOBHOI ekoHOMIi A. MapTiHe:
MOBa IMIparHe MIHIMI3yBaTH 3yCHJIII MOBLS Yepe3 eNiNCHCH Ta IMIUNIMTHI
KOHCTPYKIi, NEepeKiafaloyd KOTHITUBHY poOoTy Ha penumnieHta [4]. CyuacHa

KOTHITHBHA JITHTBICTHKA MIATBEP/KY€E 1€l MOCTYJIaT Ha HOBOMY PiBHI TOUYHOCTI — Bijl
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cuntakcuyHux wMojeneit E. [ibcona [2] mo Teopii rpamMatndHoi e€deKTUBHOCTI
M. XacnenbmaTa, — 3acBiIUyIOYH, 110 MOBHA €KOHOMIisl € HE KOHBEHIII€I0, a
010JI0T1YHO 3aKOPIHEHWM 3aKOHOM KOMyHikaii. MJIY € mpUHIUIIOBOIO OMO3UIIIEI0
70 IIbOTO 3aKOHY: CHUCTEMY, JI€ €KOHOMIsl 3yCWJIb CBIJJOMO IEpPEHANpPaBISETHC 3
MOBI]I Ha pELUUIIEHTa, MH TPONOHYEMO TMO3HAYAaTU SAK aHmu-Mapmine, a
BIJIMTOBITHUN aKT aBTOPA — K KOZHIMUBHUL AlbMPYi3M NPOOyYeHmad.

VY KOHTEKCTI BUKJIaJJaHHs 1HO3EMHUX MOB 1€l aJIbTpyi3M HaOyBa€ MOJBIIHOTO
BUMIpY. SIKIIO B PIAHOMOBHOMY TEKCTI aBTOp IHTYiTMBHO BIJU4yBa€ MEXYy MIXK
MPO30PICTIO ¥ HATMIIIKOBICTIO, TO B 1HO3EMHIM MOBI 111 1HTYIIisl OcJia0JjeHa HaBITh Y
TOCBiAYeHOro (axiBig, 1 KOXHE pedYeHHS MoTpedye CBIIOMOI aHaJITUYHOI
nepeBipku. IlpuxoBana cknagHicte MJIU peanizyeTbess uepe3 OdeHomamueHy
yucmomy  THIIOMOBHHMX  JIEKCEM, CeMAaHmMuyHe  AKOPIHHA  TIOHATH  3aJJis
YHEMOXJIUBJICHHSI ~ MDKMOBHOiI  iHTepdepeHiili Ta  saikgidayitlo  enincucise —
BepOali3aliio JIOTIYHUX KPOKIB, fKI B aKaJE€MIYHOMY TEKCTI pPEIyKYIOTbCS SIK
camooueBuHl. CyKymHO 1l omeparlii yTBOPIOIOTh MEXaHI3M O0eK00Y8aHHs
3a30ane2iob: aBTOP BUKOHYE pPOOOTY 3 pO3MM(PPOBKH CEHCIB /10 TOTO, SK YUTa4
BiIKpUB TeKCT [3]. 3Bimcu — emmipuyHO 3apikcoBaHAa acCUMETpif: OJIHA CTOPIHKA
MJIY-matepianty notpedye y 3—5 pasiB Oisible Yacy, HIK 3BUYaiHUI KOHCIIEKT.

[Tomupenns Benukux MoBHUX Mojeined (LLM) ne niBemtoe mpobnemy. I
3MIaTHUNA aBTOMATU3yBaTH omepaiiiHuii piBeHb MJIY — cnpocTUTH CHHTaKcCHC,
3aMIHUTH TIOJIICEMIYHI JIEKCEMHU, PO3TOPHYTH EJIICUCH, — OJHAK HE 3aMIHIOE
iHmeHnyilo — YCBIJIOMIICHE pIIICHHS BUKJIaJada TMEperTH BiJl «MOBH JIs1 cebe» 10
«MOBH ISl 1HIIIOT0» CTOCOBHO KOHKPETHOTO 3700yBadya OCBITH B KOHKPETHOMY
koHTekcTi. JlenmeryBannss MJIY-ananramii LI 6e3 daxoBoi Bepudikaiii mopomxye
in1103it0  [HKMI03ii — TEKCT Ha0yBa€ 30BHINIHIX O3HAK JOCTYMHOCTI, MPOTE MOXKE
MICTUTH CEMAaHTHUYH1 HETOYHOCT1, KpUTUYHI came JJIsl IHIIOMOBHOTO cepeioBUIa [S].
Biarak posb Bukiiagaya TpaHchopmyeThes 1 BiH crae Bepudikaropom LI-koHTeHTY,
ane 1 QyHKI[S Tak camo NoTpedye yacy Ta KOTHITUBHUX 3YCHUJIb.

OnucaHi 4YMHHUKU (DOPMYIOTH Ounemy npoodyyeHma, OCKUIbKM BHKIJIalay

ONUHSAETHCS MDK 1HCTUTYUIHHOIO BHMOIOIO 1HKJIFO3UBHOCTI Ta HEOOXITHICTIO
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30epertu BiacHui pecypc. [loku HopmyBanHs npaii y 3BO He nepenbavae aHi yacy
Ha po3poOky MIJIU-marepianiB, ani mnpoTokodiB Bepudikaiii [II-koHTeHTY,
IHKITIO3MBHA TIpalsd (YHKIIIOHYE SK HEBU3HAHUM HAAJUIIOK — 1 1€ CHCTEMHO
MPOBOKY€E BUTOpaHHs [1].

Bucnosxu. MJIY € cBiTOMOIO OINO3ULIEI0 [0 MPUPOAHOTO 3aKOHY MOBHOI
eKOHOMIi, a ii CTBOpEHHsS 3aco0amMH 1HO3EMHOI MOBH — TOJBIMHMM KOTHITHBHUM
HaBaHTakeHHsAM BuKiagada 3BO. IMommumpenns LLM mnepemimye mei overload 3
IUTOIIMHU TIPOyKYBaHHs B IUIOMIMHY BepHdikallii, He CKaCOBYIOUM HOT0, BOJHOYAC
JOJIAI0YM HOBUM PU3MK 1T0311 1HKITIO311. 3ampornoHOBaHUI MOHSATTEBUN amapar —
KOCHIMUBHULL albmMpPYi3M, O0eKOOY8AHHA 3a30aie2iOb, INt03is IHKIH03Ii — OKPECIIOE
KOHIICTITYaJIbHY ~ paMKy JUII  TIEPEOCMHUCICHHS HOPMYBAaHHS  IHKIIFO3WBHOI
MeJaroriyHoi mpar K OKPEMOT0, THCTUTYIIITHO BU3HAHOTO PI3HOBUIY JISIIBHOCTI.
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BIJOMOCTI ITPO ABTOPA

Inna SIndyenko — kauaAUAAT GUIONOTIYHUX HAYK, IOIEHT Kadeapu yKpaiHChKO1
MOBH 1 JIiTepaTypH, iHo3eMHUX MOB Ta nepekinany 3BO «BMYPOJI «Ykpaina». Koo
HAayKOBHUX 1HTEPECIB: 1HKJIFO3MBHA JIIHTBICTHKA, KOTHITUBHA JIIHTBICTHKA, METOJUKA

BUKJIadaHHA 1HO3EMHHX MOB.

IIH®POBI TEXHOJIOI'II Y CTBOPEHHI
HABYAJBHOI'O H IIEPEKJIAJAITBKOIO KOHTEHTY
Ogaena ACUHELBKA (m. Ininpo, Ykpaina)

[udpoBa TpaHcopmailisi OCBITH Ta CTPIMKAM PO3BUTOK TEXHOJIOTIH
MITYYHOTO 1HTEJEKTY 3yMOBIIOIOTH HEOOXINHICTh TMEPEOCMHUCICHHS  3MICTY
MIATOTOBKHM (PIJIOJIOTIB. Y CyYaCHUX YMOBax MpodeciiiHa KOMIETEHTHICTh (haxiBL
nependayvae He JMIIE BOJIOAIHHS MOBOIO, ajie ¥ 3/MaTHICTh €(EeKTUBHO MPAIIOBATH 3
muppoBUMH  IHCTPYMEHTaMH, 110 3a0e3MeuyroTh CTBOPCHHS, ajamnTaiilo u
OI[IHIOBAHHSI HAaBYaJBLHOIO M mepekIaganbkoro KoHTeHTy [4]. lle aktyami3ye
IHTErpaIilo B HaBYAIBHUN TPOILEC TEXHOJIOTIA SK HEBIJ €MHOTO KOMIIOHEHTA
($haxoBOi MiITOTOBKH.

BubipkoBa HaBuanbHa aucuumuiiHa <«l{udpoBl TexHONOrIT Yy CTBOPEHHI
HABUYAJBHOTO W TEPEKIAMABbKOTO KOHTEHTY» po3poOjieHa U peali3yeTbhcsl B
KOHTEKCTI BHUKOHaHHS TpoekTy FErasmust+ «MogepHi3alis yHIBEpCUTETChKUX
OCBITHIX MpOrpam 3 1HO3EMHHUX MOB IIJISIXOM IHTErparlii iHpOopMalifHUX TEXHOIOT1H
(DigiFLEd)» 1 copsimoBaHa Ha moe€qHaHHsA (PaxoBOi MIATOTOBKH 3 MPaKTUYHUM
ONnaHyBaHHAM LU(PPOBUX iHCTPYMEHTIB. li BIIpoBamkeHHs 3a0e3ledye HaOIMKEHHS
HABYAJIBLHOTO TIPOIIECY J0 peajbHUX YMOB MpodeciifHOi MIsITLHOCTI epeKiaaada Ta
BHKJIa/1aya iHO3EMHHUX MOB.

Meroro auctuiuiiad € (opMyBaHHS y 3700yBadiB OCBITHM 3JaTHOCTI [0
CBIJIOMOTO ¥ JOIIJILHOTO BUKOPUCTAHHS OE3KOIMITOBHUX IUGPOBUX IIATHOPM st
CTBOPCHHsSI HABYAJIBHOTO KOHTEHTY, a TaKOXX 3aCTOCYBaHHS TIEPEBIPEHHX

IHCTPYMEHTIB aBTOMAaTHU30BAaHOTO TepeKyiaxy B mpodeciitHiil AisuibHOCTI. 3aBaaHHS
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Kypcy nependadaroTb pPO3BUTOK yMIHb IMPOEKTYBaTH HaBYaJlbHI MaTepialiu,
OpraHi3oByBaTH  IHTEPAKTUBHY  JISJIBHICTH,  3JIACHIOBAaTHM  Tepekiam 1
MOCTPEIaryBaHHs TEKCTIB, a TAKOXK OI[IHIOBATH PE3yJbTaTH HAaBUYAHHS B IIU(PPOBOMY
cepenoBullll. MeToguyHa MOJelb Kypcy MoOyJOBaHa 3a MPUHIHUIIOM TMOETAIHOIO
YCKJIaJHEHHS MISUIbHOCTI ¥ peami3yeTbcs uepe3 TpU 3MICTOBI MO, MIO
BIJITBOPIOIOTH JIOTIKY peaabHOI MpodeciitHOT MPaKTUKH.

[lepmmii Moaynb CHPSMOBAHMM Ha MIATOTOBKY HABYaJIbHOTO MOBHOTO
matepiany. [I'enepatuBni iHCTpymMeHTH (ChatGPT, Gemini, Notebookl.LM)
BUKOPUCTOBYIOTbCS Il BiIOOpy, ajamraiii Ta CTpyKTypu3amii iHdopmarrii
BIIMOBIHO JO PIBHA MMATOTOBKM CTYyJEHTIB. 3actrocyBaHHs LanguageTool 1
Grammarly ¢opMye HaBUYKH MOBHOTO KOHTPOJIIO, HEOOXITHI Il BUKJIAAAIbKOI i
nepeKIaaanbkoi AisuibHOCTI. CTBOPEHHS! MOSCHIOBAILHOTO CYNPOBOAY (IHCTPYKIIIM,
KOMEHTapiB, JEKCUYHUX MOSCHEHb) 3a0e3reuye ajanTaiiio Mmarepiany a0 MoTped
ayuTopii Ta GopMy€e HABUUKH METOJIMYHOrO MPOEKTYBaHH. Bizyanizaiis marepiany
3a pornomMororo Canva, Google Slides, Genially 1 H5P cnpusie kpamomMy 3acBO€HHIO
1H(popMaIlli yepe3 MOeTHAHHS TEKCTOBUX 1 BI3yaJIbHUX €JIE€MEHTIB. AyI10CYNpPOBI] 1
BUKOPUCTAaHHS aBTEHTUYHUX BiJeoMarepiaiiB IHTErPyIOTh Pi3HI BUIU MOBJICHHEBOI
ISUTBHOCTI.

Oco6nmBy poib BIJICpae 3aBJaHHS 31 CTBOPEHHS TECTIB Ha OCHOBI
BIJICOCKPUTITIB. BUKOpPHCTaHHS TpPaHCKPUINTIB aBTEHTUYHUX BijeoMarepiajiB
(3okpema 3 YouTube abo 3a gomomororo TurboScribe sik cepBicy aBTOMaTH4HOL
TPAHCKPUIIIi) Ta TOAAJbIIE CTBOPEHHS TECTOBMX 3aBaaHb y Wordwall,
LearningApps, Educaplay, H5P, Padlet Arcade Ta Gemini ¢opMyrOTh yMIHHS
TpaHcOpMyBaTH aBTEHTUYHUN Marepial y ITUAAKTUYHO JOLUIbHHUM pecypc. Takuii
X1 PO3BUBAE aHATITUYHE MHCIICHHS, OCKUIBKM BHMarae Bija 3700yBaya HE JIHIIE
PO3yMIiHHS 3MICTY, aji¢ 1 BU3HAYEHHS HaBYaJIbHOI METH 3aBaHHS.

Hpyruii Moaysib OpIEHTOBAaHMM Ha MPOBEACHHS 3aHATTA Ta OIL[IHIOBAHHS.
Buxopucranns intepaktTuBHux miardopm (Wordwall, LearningApps, H5P) no3Bossie
aKTHBI3yBaTW HAaBUAJbHY NISUIbHICTH CTYJIEHTIB, a IHCTpyMeHTH Mentimeter, Nearpod

1 Classkick 3a0e3nedyr0oTh MHUTTEBHI 3BOPOTHUM 3B’S30K, M0 € BAXJIUBUM IS
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dbopMyBaIbHOTO OLIIHIOBaHHS. Taka opraHi3allisi HaBYaHHs BIJIIOBIA€ MPUHITUIIAM
CTYJIEHT-IIEHTPOBAHOIO MiJIXO.TY.

3actocyBaHHA 1HCTpYMEHTIB i akaaemiydoro muckMma (LanguageTool,
Grammarly, Writefull, Academic Phrasebank) copusie dopMmyBanHIO HaBHUYOK
TEKCTOTBOpPEHHS, ToAl Ak BuUKopucTaHHs QuillBot, Scholarcy, Documind i ChatGPT
Ui iepedpa3zyBaHHs Ta y3arajlbHEHHS PO3BUBAE BMIHHA MPAIIOBATH 3 iH(OpMAIIi€t0
Ha PiBHI aHam3y ¥ cuHTe3y. Lle € 0cO0IMBO BaXKIIMBUM Y IMIATOTOBII TTEPEKIIaIaviB,
OCKUIbKHM TIOB’SI3aHE 3 YMIHHSIM I1HTEpIpEeTyBaTh TeKCT. KOHTPOJb 1 OLIHIOBAaHHS
yepe3 Google Forms, Quizizz, Kahoot, Socrative 1 Plickers 3abe3mneuyiorsh
ONCPATUBHICTh MEPEBIPKM 3HAHb 1 MIJABHILYIOTh MOTHBAIIIO CTyIEHTIB [2].
Buxopucranss pi3Hux (opmarTiB OLIHIOBaHHS JO3BOJISE BpaxyBaTH 1HAMBIIYaJIbHI
0COOJIMBOCTI HABYaHHS.

Tpetiii MOZlyJIb BIATBOPIOE pEeAIbHUN MEpPEKIaJalbKUil mpouec y uudpoBomy
cepenoBuili. Buxkopuctanus CAT-inctpymentiB (MateCat, Phrase, memoQ, SDL
Trados Studio) 3abe3neuye ¢GopMyBaHHS HABUYOK POOOTH 3 TMEPEKIAAAIBKOIO
nam’sITTI0, TEPMIHOJOTITYHUMHU 0a3aMu Ta OpraHi3ali€ro MepeKaJalbKhX MPOEKTIB.
[le nmo3Bossie HAOMM3WUTH HABYAIBbHY MISUTBHICTH JO0 YMOB MpO(dECiifiHOI MpaKTHUKH.
Okpemy yBary MpUIUICHO ayJdiOBI3yaJlbHOMY TIEpPEKJaay: CTBOPEHHIO Ta
penaryBaHHIo cyOTUTpiB 3a gonomororo Aegisub 1 Subtitle Edit, a Takox migrorosi
BijleomaTepianiB (30kpema, 3 BukopuctanusiM HandBrake). Takwuii migxia po3mmproe
ySIBIIEHHS 3/100yBadiB OCBITH MPO Cy4YacH1 HAIIPSIMU NEPEKIaalbKoi A1sUIbHOCTI.

BaxxnmuBUM KOMIIOHEHTOM € KOHTPOJIb $IKOCTI Ta MOBHE peJaryBaHHS
nepekiamay, 1mo ¢GopMye BMIHHS BUSBISTH W BHUIPABIATH TOMHUJIKH, a TaKOX
OoOTpyHTOBYBaTH  TepeKyiajianbki  pimeHHa.  3actocyBanHa  LanguageTool,
Grammarly, OnlineCorrector 1 Wordvice Al mo3Bosisie aHani3yBaTh MOBHI HEJIOJIIKU
Ta BAOCKOHaroBath TekcT. Jlokamzamiss 3a gpomomoror US2UK  Briticiser 1
CYMDKHHMX pecypciB 3a0e3nedye BpaXyBaHHsS MOBHMX 1 KyJbTYPHUX HOPM, TOAl SIK
Bukopuctanns Writefull 1 Academic Phrasebank cnpusie popmyBanHIO HaBUUOK

aKaJeMIYHOTO peJlaryBaHHS.
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Koxen ypok mependavae po3poOJieHHS MOBHOIIHHOTO HaBYaJIbHOTO OJIOKY,
BKJIIOYHO 3 TectoM Ha 10 3ammrtane Ha miardopmi Moodle. Ile 3abesmneuye
CHUCTEMHICTh KOHTPOJIO 3HaHb 1 (OpMye€ HABUUKU CTBOPEHHS BATIIHUX TECTOBHUX
3aBaaHb. OOOB’A3KOBE PO3MIILICHHS Pe3yJIbTATIB (Mpe3eHTallil, Bijeo, iHporpadiku,
TecTiB) Ha nepcoHanbHOMy Google-caiiti (pecypc Google Sites) Bukonye (yHKIIIIO
udposoro moptdoio, mo cupusie pedirekcii Ta y3aralbHeHHIO 10cBiay. CTBOpeHHS
HaBYAJIbHUX 3aBJlaHb Ha OCHOBI IMEPEKJIaJCHOTO MaTrepiany 3a0e3rnedye 1HTerparito
MEePEeKIaaanbKoi Ta TEAaroriyHol MISUTPHOCTI, MO0 € BAXKJIUBUAM IS MIATOTOBKH
BUKJIaayiB nepexnany [1; 3]. Takuil miaxix 103BOJsiE€ TOBTOPHO BUKOPUCTOBYBATU
CTBOPEHUI KOHTEHT 1 MIJBUIIYE €PEKTUBHICTh HABYAIBHOTO MIPOIIECY.

Y  pesynbTaTi peanmizaimii Kypcy 3A00yBaui OCBITM HaOyBalOTb YMIHb
CTBOPIOBATM HAaBYAJIbHMM KOHTEHT, 3/1MCHIOBATH TEpeKIaJ 1 MOoCTpeaaryBaHHS,
npamoBaty 3 HUGPOBUMHU IUIaTGOpMaMU Ta KPUTUYHO OILIHIOBATH PE3yJIbTaTh
BJIacHOI JisuibHOCTI. OcoOnuBa yBara MNpUAUISETbCS (OPMYBAHHIO IM(PPOBOI
IPaMOTHOCTI Ta JOTPUMaHHIO akajaemiuHoi mgoopouecHocti [5]. Ile 3abe3meuye
NIATOTOBKY (paxiBIiB, 3JaTHUX €(EKTUBHO NPALIOBATH B YMOBAX CYyYacCHOIO
1(ppoBOro cepeoBHIIA.

Orxe, 1HTErpamiss UUPPOBUX TEXHOJIOTIM y TMpOLIEC HABYAHHSA CHpHSIE
GbopMyBaHHIO KOMIUIEKCHOI TMpodeciiiHOi KOMMETEHTHOCTI, 110 TMOEJHYE MOBHY,
nepeKiIajanbky Ta MOUQPPOBY CKIAIOBI. 3amnporoHOBaHAa MOJENIb BIAMOBIA€E
Cy4YacCHUM BHUMOTaM MiATOTOBKH (haxiBI[iB y Tally31 (1JI0JIOTii Ta epeKiany.
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BUHUI (RF&) AS A THANKS RESPONSE IN TAIWAN: AN VARIATIONAL

PRAGMATICS APPROACH
Chia-An Huang (Taiwan, the Republic of China)

Abstract: This project offers a mixed-method, bidirectional analysis under the theory of variational
pragmatics (VP). From the function-to-form perspective of VP, buhui (%, no) is identified as one
of the forms functioning as a thanks response in Taiwan, with social factors such as age, power
distance and reciprocity shown significantly influencing its contextual use. Conversely, the form-to-
function historical examination of VP reveals that language contact between Mandarin and southern
Chinese languages/dialects had long been occurring, and this contact also contributes to the modern
use of buhui.

Keywords: Variational pragmatics, thanks response, modality, language contact, Mandarin

Variationist linguistics has made substantial progress in many areas but not yet in pragmatics due
to the lack of formal sameness. To tackle the limitations of traditional approaches to language
variation, namely, the emphasis on formal sameness alone, Barron and Schneider established
variational pragmatics (VP) as a discipline that accounts for both form-to-function and function-to-
form mappings. The former investigates the range of communicative functions embedded in linguistic
forms, while the latter analyzes how speech acts are realized through different forms [3 20, 21].
Influenced by VP, studies on the speech act of thanks response in varieties of English have shed light
on the diversity of strategies and their corresponding goals [1, 2, 5, 7, 10, 11, 19].

In a typical, dyadic thanks response setting, the conversation involves a thanker and a thankee,
with the latter initiating a thanks response in reply to the former’s expression of gratitude. Ajimer and
Schneider laid the analytical foundation by defining one of the main strategies as Minimizing the
flavour, in which the thankee downplays their effort [19] to “restore the imbalance between the
participants by minimizing the debt of gratitude incurred” [1: 40, emphasis mine]. Notable
realizations of this strategy include Thats okay, No problem, Don t mention it, etc.

With scarce exploration in Mandarin [6, 12, 13, 15, 23, 24], Huang and Hong identified that buhui
(“f=, no) is a frequently used Mandarin variant of Minimizing the flavour [12], but its development
reaches no consensus. Since thus far, buhui is perceived as being used in Taiwan, Chu and Liu argued
it as a result of negative transfer when Southern Min-speaking Taiwanese acquired Mandarin [6],
while Huang argued it because of language contact after Mandarin was implemented to Taiwan in
1945 [13]. To investigate what contribute to the saliency of buhui, two research questions are
proposed. First, which social factors significantly affect the use of buhui among Mandarin speakers
in Taiwan? Second, what supports buhui to function as a thanks response? This study uses
contemporary and historical data to argue that buhui is a thanks response marker constrained by social
factors, and its formation started long before Southern Min and Mandarin were spoken in Taiwan.

The contemporary data comes from a questionnaire that Huang established as part of her data base,
yielding 3,696 tokens of buhui selected by 154 native speakers of Mandarin in Taiwan [13]. The

questionnaire consisted of 24 items which were highly controlled. Each question described a context



incorporating four social factors: power distance, duty, effort, and reciprocity. They were identified
as predictors in previous studies [8, 10, 11, 14, 18, 22, 24] and were integrated in Huang to maximize
the variance captured in thanks response. A mixed logistic regression model is fitted using the Ime4
package [4] in R [v4.5.1, 17]. The use of buhui is modeled as the function of six fixed effects, i.e.,
power distance, duty, effort, reciprocity, and the participant’s age and gender. Participants are included
as random effects, since each contributes to 24 items and individual variation in the use of buhui is
expected. On the other hand, the historical data comes from example sentences in articles of historical
linguistics. The results shown in Table 1 support Chu and Liu’s perception that buhui is commonly
used among younger Mandarin speakers in Taiwan [6]. The fitted model also corroborates Huang’s
finding that power distance, reciprocity and age are significant predictors of the use of this

construction. However, the second research question, concerning the foundation of bihui, remains.

Table 1 The coefficients table of the mixed logistic regression model. The conditional R-squared

value of this model is 0.494, explaining approximately 49.4% of the variance.

Random effects:

Variance Std. Dev.

Participants (Intercept) 2.488 1.577
Number of obs: 3696, groups: Participants, 154
Fixed effects:

Estimate Std. Error z-value p-value
(Intercept) -0.71919 0.28054 -2.564 *
Power distance Older -0.15294 0.10002 -1.529 0.1262
Power distance Younger -0.99693 0.10460 -9.531 otk
Duty Yes -0.14099 0.08317 -1.695 0.0900
Effort Much 0.04935 0.08313 0.594 0.5527
Reciprocity Yes -1.19871 0.08617 -13.911 otk
Gender M -0.08029 0.27508 -0.292 0.7704
Age Under 39 2.01499 0.29007 6.947 koxk

In bithui, the morpheme bu (“) negates the modal verb hui (&), which functions as the core
lexical item in this construction. As Aui is polysemous, it is essential to explore which of its meaning
is being negated. Yang argued that Aui has a synonym jié (f#) in Southern Min, a language spoken in
the southern coastal Mainland China [26]. Before turning to their possible semantic fusion, an
important context has to be addressed. In Ancient China, the speeches granted official status shifted
across dynasties and were referred to as B &h (guanhua, official speech). They were used by
intellectuals, officials and members of the elite, and were far more likely to be documented than
vernacular dialects. Under such diglossia, hui as belonging to the official speech is argued to replace
Jjié in written materials between approximately 937-975 CE [26].

Mandarin is officially proclaimed as originating from J1L75'E&E (Béifang guanhua, northern

official speech), the official speech used in north regions. However, when tracing the evolution of Aui,



Fan found some senses contributing to its modality were absent in the northern official speech,
including epistemic uses [9]. On the contrary, evidence of ji¢ in its epistemic use was identified [26],
as in (1). The orthography of ji¢ and its English equivalent are marked in bold and underlined.

(1) JURAHRE - AUk > AR © (Yi cong hua ling, 10681085 CE)

Thinking deeply with resentment and grief, I realize my life is not even comparable to peach
and apricot. It is still pessible for them to be carried away by the eastern wind.
Crucially, Yang found jié documented in an important collection dated to 1270 CE. The text compiled
speeches delivered by a renowned Chinese intellectual as he traveled and lectured in the south. Yang
suggested that his talks might have been influenced to a certain degree by local usage, as reflected in
his use of ji¢ as a lexical verb in (2). The sense of “to understand” occurred in both Aui and jie and is
argued to be their starting point of grammaticalization [9, 25, 26].
(2) A ABETRBER THIF AR > BT TREAM A EEE © (The Classified Saying
of Master Zhu, 1270 CE)
Someone may fully grasp the world’s gains and losses but know nothing of morality. Or, he
may excel in all kinds of skills yet not understand anything about study.

Therefore, even Aui is said to occupy the written materials whereas jié stays as vernacular in the
south, example (2) demonstrates that a reverse saturation is possible. The lack of epistemic use in
northern official speech in which Mandarin is based on also implies that the modality of Aui is not
solely derived from northern official speech. Example (3) in Ma further revealed that President Deng
Xiaoping of the Chinese Communist Party who was from the south used /ui in an epistemic way [16].

(3) NE SR EARREIE =AM - EEHEL - (Deng, 1977 CE)

If one doesn’t practice diligently, they not only can’t improve their skills, but will run into
accidents.

If hui and jie shared historical connections predating the introduction of Mandarin to Taiwan, and
even, predating the introduction of Southern Min to Taiwan in the 17" century, proposals of previous
studies are clearly not adequate [6, 13]. Given that Southern Min was historically spoken by the
majority of the population in Taiwan, the semantic overlap between Aui and jié may heighten speakers’
social and linguistic familiarity with Southern Min, also reinforces the ideology of Mandarin as an
external language originating from the north. However, the epistemic modality found in sui which
possibly came from jie explains the notion of debt in thanks response well. The combination of the
negative morpheme bz (“1) and the modal verb Aui () serves to negate an event that is otherwise
highly likely based on shared knowledge, which, in the context of thanks response, refers to the debt
incurred immediately after thanks. If this explanation is plausible, that buhui, as a realization of
Minimizing the Favour, negates the debt, its connection to the significant social factors identified in
Table 1 becomes clearer. Denying a highly probable debt to protect addressee’s face appears to be
characteristic of Mandarin speakers in Taiwan under 39 years old. In contrast, interactions with
younger interlocutors do not seem to elicit this pattern, resulting in a decrease of use. Mutually
beneficial contexts also reduce the use, as reciprocity effectively cancels out any perceived debt.

Variational pragmatics highlights the importance of both form-to-function and function-to-form



mappings, expanding the scope of linguistic variation and deepening linguists’ understanding of its

related trajectories. Within this framework, this study offers a bidirectional analysis. From the

function-to-form mapping, buhui is identified as a form that functions as a thanks response, with
social factors such as age, power distance and reciprocity shown to influence its contextual use.

Conversely, the form-to-function historical examination, tracing how a single form diversified in

communicative purposes over time, reveals that language contact between Mandarin and Southern

Min had been occurring long before their arrival in Taiwan. The epistemic modality encoded by Aui

and jié targets the debt potentially incurred through thanks. By using buhui to realize the strategy of

Minimizing the Favour, Mandarin speakers in Taiwan negate this probability.
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Abstract

This paper presents NLP systems developed for
SemEval-2026 Shared Task 2. Our approach
combines a diverse ensemble for Subtask 1 with
a context-aware transformer aggregation archi-
tecture for temporal forecasting in Subtasks 2A
and 2B. The ensemble achieved state-of-the-art
performance for the Subtask 1 Valence metric,
ranking first in Valence prediction. Our Subtask
2B independent architecture ranked second in
Valence prediction and fourth in Arousal predic-
tion among competitive submissions. We also
report results for Subtask 2A, analyzing chal-
lenges our architecture faced with next-entry
affect forecasting.

) trar3243/NLPGroup8AtSemeval-2026

1 Introduction

SemEval-2026 Shared Task 2: Predicting Variation
in Emotional Valence and Arousal over Time from
Ecological Essays (Soni et al., 2026) introduces
subjective affective assessments to the NLP dis-
course, along dimensions of Valence and Arousal.
Valence captures how ‘good/bad’ an individual
feels, and Arousal captures how ‘physiologically
activated’ an individual feels. Shared Task 2 com-
piles a longitudinal list of English *ecological es-
says’ provided by U.S. service industry workers,
including self-reported user affective states. Such
data enables development of models that react to
the affective ‘rhythms’ of individuals over time.
The goal of Subtask 1 is to predict affective state
at entry ¢ based on user written text at entry ¢. The
goal of Subtask 2A is to forecast change in affec-
tive state between entry ¢ and entry ¢ + 1 based on
entries 1 to ¢ per user. The goal of Subtask 2B is to
forecast change in affective state between the av-
erage of entries [1, .., ¢] and the average of entries
[t +1,...,2t] based on entries 1 to ¢ per user.

1.1 Primary System Strategies

For all Subtasks, we implemented our architectures
using using Torch (v2.11.0.dev20260104+cul28)
and the Hugging Face Transformers library

(v4.57.3) (Wolf et al., 2020). We initialized our en-
coders with the pre-trained RoOBERTa-base model
(Liu et al., 2019); 12 layers of hidden size 768.
Our Subtask 1 model relies on a diverse
five-model ensemble. Models are all encoder-
regressors, with various activation functions, loss
functions, and model output shapes. Our Subtask 2
models rely on a hierarchical transformer architec-
ture, with a fine-tuned RoBERTa model for local
feature extraction and a downstream transformer as
a global context aggregator. For each user, encoded
text embeddings for each entry are fed into a global
transformer model. The model forecasts the next
affective change relevant to the matching Subtask.

2 Background
2.1 Training Data

An example entry is shown in table 2 in the Ap-
pendix, incorporating fields from all subtasks. Sub-
task 1 training data consists of 2764 entries. Each
entry consists of user id, text id, text, text times-
tamp, collection phase, a boolean indicating text
type as essay-style or word list, and users’ self-
reported Valence and Arousal scores. Valence and
Arousal scores are integers, with Valence scores
ranging from —2 to 2 (5 values) and Arousal scores
ranging from O to 2 (3 values).

Subtask 2A training data contains the same en-
tries as Subtask 1 with added fields; state change
Valence and state change Arousal, denoting the Va-
lence and Arousal of the current text subtracted
from the following text. Subtask 2B training data
contains the same entries as Subtask 1 with added
fields; group, disposition change valence, and dis-
position change arousal. Groups 1 and 2 mark
respective halves of texts per user. Each group is
approximately equal in size. Disposition change
valence is the first half of per-user texts’ mean Va-
lence deducted from the second half, and disposi-
tion change Arousal is the same for mean Arousal.

2.2 Related Work

Transformer-based models are widely used for sen-
timent tasks due to their strong contextual represen-
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tations (Liu et al., 2019). Other work has explored
ordinal regression for affect prediction, motivated
by the ordered nature of Valence and Arousal labels
(Shi et al., 2023). Ensemble methods are also well
studied; prior research demonstrates that diverse
ensembles can improve overall performance by re-
ducing correlated errors across models (Durrant
and Lim, 2020). Our Subtask 1 system draws from
this work. We combine continuous regression mod-
els, categorical classifiers, and ordinal-regression
architectures into a single ensemble. This design al-
lows the model to capture complementary signals.
Hierarchical attention networks were first formu-
lated by Yang et al. (2016), with attention mech-
anisms applied at word and sentence levels. We
extend this intuition Subtask 2: our model uses a
RoBERTa encoder to capture within-entry seman-
tics and a following transformer to model between-
entry dynamics. Pappagari et al. (2019) similarly
demonstrates that feeding windowed encoder em-
beddings into a secondary sequence model effec-
tively bypasses encoders’ fixed context windows.

3 System Overview

Software is available on GitHub and model weights
are available on Zenodo (Arthur et al., 2026).

3.1 Subtask 1, Ensemble Agreement

We construct an ensemble of five diverse models,
as increased diversity improves performance (Dur-
rant and Lim, 2020). The ensemble predicts a
continuous score for both Valence and Arousal.
Predictions are based on an average across all con-
stituent model predictions. Per Figure 1, each con-
stituent model takes as input finetuned RoBERTa
CLS embeddings from the text field concatenated
with 4D learned user embeddings and a 1D feeling
words/open-response boolean value. Each model
corresponds to its own RoBERTa encoder, which
is initially pulled from RoBERTa-base (Liu et al.,
2019) and then finetuned. All constituent models,
with the exception of Decoupled Ordinal, contain
a single hidden layer of dimensionality dippy:/2
followed by a GELU activation function and 0.1
dropout. All constituent models use an AdamW
(Loshchilov and Hutter, 2019) optimizer. Model
linear layers are initialized with the Xavier uniform
initialization and bias terms are initialized to zero.

3.2 Component Models

Our ensemble consists of five distinct regression
heads atop the RoBERTa encoder: (1) Sigmoid

Regressor, which scales logits to the [0,1] range
to dampen extremes, utilizing SmoothLL1Loss; (2)
Linear Regressor, a direct projection minimizing
SmoothL1Loss; (3) Categorical Softmax, which
treats affect as discrete classes (5 for Valence, 3
for Arousal) and computes expected values, using
Cross Entropy Loss; (4) Ordinal Decomposition,
following Shi et al. (2023) to model ordinal thresh-
olds, using Binary Cross Entropy Loss; and (5)
Decoupled Ordinal, which separates hidden layers
for Valence and Arousal to enforce feature indepen-
dence, using Binary Cross Entropy Loss.

3.3 Subtask 2 Architecture

For future affective forecasting, we implement a
Transformer-based aggregation layer to process se-
quences of entry-level RoBERTa-derived text em-
beddings and other entry-level features (see figure
2). We use a weighted average of MSE (weighted
10%) loss and Pearson R loss (weighted 90%) for
training. Pearson R loss is used when predicted and
target labels have over near-zero variance among
the batch; otherwise MSE is used in isolation.

3.3.1 Input Construction, Text Modulation

Each entry’s text data is passed through a fine-tuned
RoBERTa-base model (Liu et al., 2019) to produce
768D encoder embeddings (e;). For each entry,
the Valence and Arousal scores are projected from
a dimensionality of 2 to 64 to produce score em-
beddings s;, and to a dimensionality of 768 to pro-
duce gate embeddings g;. The is_words boolean
is projected from a dimensionality 1 to 32 to pro-
duce w;. These projections involve, sequentially,
a learned linear layer and a LayerNorm, followed
by a a GELU activation function for s; and w; or
a sigmoid activation function for g;. For feature
fusion, the text embedding e; is modulated by the
gate projection (g;) to produce the modulated text:
e, = e ® g¢. Modulated text embeddings are then
concatenated with the is_words embedding and the
score embeddings. To capture sequential order, a
learned positional embedding %, initialized from
a normal distribution (N (0, 0.02)), is added to the
combined feature vector: x; = [s;; wy; €)] + P.

3.3.2 Sequential Modeling

As Subtask 2 focuses on modeling emotional
rhythms, we need to model specific stretches of
time. We operationalize stretches of time with win-
dows of user entries. These windows are comprised
of timestamp-ordered lists of user entries, with one



user for each window. Maximum window length
is set to 25 entries. For windows mapped to fewer
than 25 entries, all empty feature vectors are set
to zero vectors. The window X = [x1,...,x,] is
processed by a 4-layer Transformer Encoder with
8 attention heads and a feed-forward dimension of
4 - d, followed by a 0.1 dropout.

3.3.3 Prediction Head

Transformer output for the given context window’s
entry is sequentially linearly projected to a layer of
dimensionality d, /2, then passed through a GELU
activation function and a 0.2 dropout. Resulting
values are then passed through a final linear layer
projecting to 2 outputs, being the final predicted
Valence and Arousal scores. The window’s final
entry’s contextualized output is used for prediction.

4 Experimental Setup

Training, hyperparameter tuning and experiments
were conducted with one NVIDIA RTX Pro 2000
Blackwell GPU (16GB VRAM), an Intel Core i7-
10700 processor, and 16GB of system memory.

4.1 Preprocessing

Input text is tokenized using the RoBERTa tok-
enizer (Liu et al., 2019). For initial hyperparameter
tuning, we split the original training set into a de-
velopment set (10%: 277 entries) and a training set
(90%: 2487 entries). Subtask 1 used the 90% train-
ing set, while final Subtask 2 model training used
the entirety of the training set. Hyperparameters
are included in the appendix (3). All models across
all Subtasks use a gradient clipping norm of 1.0.

4.2 Subtask 2 Window Selection

During training, the Subtask 2A model generates
n; — 1 windows for each user ¢, where n; refers
to the user’s number of associated entries. Each
window for user ¢ contains 1 to min(25,n; — 1)
entries. The model predicts the change between the
window’s last entry and the following entry, and
loss is computed between the prediction and the
training set’s label. During inference, each user’s
final entry prediction is used for submission.
During training, the Subtask 2B model gener-
ates a single window for each user. This includes
the 25 latest entries within Group 1 for each user,
zero-padding entries the user’s Group 1 to size 25
if needed. For each user, the model predicts A be-
tween the averages of Group 1 and Group 2. Loss

is computed between the prediction and the train-
ing set’s label. During inference, all training set
user entries are considered a part of Group 1. The
model outputs predicted A between the training
group and the unseen group.

4.3 Evaluation Metrics
4.3.1 Subtask 1 Primary Metric

Composite correlation is used as the primary met-
ric for Subtask 1. This score is a composite of
within-user and between-user correlation scores.
The within-user correlation score reflects Pearson
R correlation scores calculated within each user’s
set of scores, then averaged across users. The
between-user correlation score reflects the Pear-
son R correlation scores of all participants’ average
scores. The composite correlation score is based
on a Fisher’s z-transformation of the within-user
and between-user correlation scores.

4.3.2 Subtask 2 Primary Metric

Because the predictions for Subtask 2 include one
prediction for each user, a simple Pearson’s R cor-
relation is computed for Subtasks 2A and 2B.

5 Results
5.1 Subtask 1

Quantitative Findings: Our model achieves state-
of-the-art performance on Subtask 1 Valence, rank-
ing first. Our model struggles with Subtask 1
Arousal, ranking 21st. This mainly stems from
poor performance on seen users. Our Valence
MAE is the highest of all competing models
(MAEpetween = 1.89, MAE 54hin, = 1.925). This
is caused by our model outputting 0-indexed Va-
lence scores, rather than range [—2, ..., 2]. Higher
detail Subtask 1 metrics are in tables 5 and 6.

Result and Error Analysis: We conduct an
ablation study for Subtask 1, omitting composite
sub-models in each run (Appendix Table 4). Com-
ponent removal decreases or does not affect the
Valence performance of the Ensemble. Removal
of Sigmoid Regressor causes the most significant
performance drop; Valence composite correlation
reduces to 0.683. Ablations all reduce the Arousal
composite correlation score, with the exception of
Decoupled Ordinal, which marginally improves the
Arousal composite correlation.

Compared to Valence, our system struggles with
Arousal performance. Seen in Table 6, this results
from low correlation (rcomp = .297) among seen
users; with unseen user predictions (7¢omp = .601)



exceed the composite score. This is likely results
from overfitting on user-specific biases, to which
small arousal ranges would be more sensitive.
Our Subtask 1 system gains its competitive ad-
vantage on the Valence track from within-user cor-
relation (7ithin = D72, ranked first) and unseen
users (Teomp = 679, ranked first). These suggest
our system excels in contexts with decreased re-
liance on users’ histories and patterns. The high-
est thirty Valence discrepancies between gold and
prediction map to entries with average Valence of
~ 1, suggesting our model struggles to predict high
Valence entries. The thirty highest Arousal discrep-
ancies map to entries with average Arousal score of
~ 1.2, relative to test set average Arousal of ~ .76.

5.2 Subtask 2A

Quantitative Findings: Our model struggles with
Subtask 2A Valence and Arousal, ranking 11th and
12th, respectively. Inference stage outputs predic-
tions with gold-label Valence correlation » = .615
and gold-label Arousal correlation r = .670.
Result and Error Analysis: We found that dur-
ing the inference stage, where the goal is to predict
the A between seen entry ¢ and unseen entry ¢ + 1,
our model erroneously predicts the A between seen
entry t — 1 and masked entry ¢. This off-by-one
index error causes the model to predict the current
masked difference rather than the future difference.

5.3 Subtask 2B

Quantitative Findings: Our Subtask 2B model
performs competitively in Valence and Arousal
tracks, with correlations of 0.354 and 0.388, and
respective rankings of 2nd and 4th. The highest
performing baseline model for Subtask 2B, lin-
ear(prev), achieves the highest average correlation
amongst submissions, with Valence correlation of
0.434 and Arousal correlation of 0.584.

Result and Error Analysis: Highest average
correlation scores for Subtask 2B are achieved by
the linear baseline model, indicating that our mod-
eling is inferior to simple mean-regression effects.
Because our model caps the window size at 25, we
evaluate users with 25 or fewer entries separately.
Analysis does not indicate that the window size
cap significantly impacts our results at inference
time. However, our system is more likely to make
mistakes when a user’s average Valence or Arousal
score in seen data is on one extreme end of the
range (for example, average Valence —2 and aver-
age Arousal 0). Our system predicts small changes

in these users’ scores, while regression towards the
mean is more consistent with the gold labels.

Primar; . Best
Subtask | Track Me tricy Ranking Baseline

Valence .688 1/26 557

1 Arousal 416 21/26 .299
Average 552 12/26 428

Valence 152 11/15 .615

2A Arousal 126 10/15 .67
Average 139 11/15 .643

Valence 354 2/12 434

2B Arousal .388 4/12 584
Average 371 2/12 .509

Table 1: Primary Metrics and Performance Ranking
among Competitive Submissions across Subtasks

6 Conclusion

Without the use of external affective datasets or
large-scale computational resources, our system
achieves state of the art performance for predicting
Valence affective scores from written text, and com-
petitive performance for forecasting large-scale
changes of affective state. Our architecture and
results demonstrate the potential for loss-diverse
ensembles and hierarchical transformers in affec-
tive state prediction.

7 Limitations and Future Work

Our Subtask 2 models are limited by the capped
window size of 25, which reduces context size.
Additionally, all entries were taken from English-
speaking US service workers, which reduces gen-
eralizability to diverse users. Our loss-diverse en-
semble proves advantageous, as does hierarchical
transformer modeling. With better computational
resources, these two approaches may be combined.

8 [Ethics Statement

All data were used in accordance with shared task
terms and no attempts were made to de-anonymize
users. We acknowledge that predicting mental
states has dual-use risk, as it can be used to sur-
vey users without their consent.

Acknowledgments

We would like to acknowledge Sierra Reschke as
a co-developer for this project prior to conference
submission. Without her hard work and contribu-
tions, this project would not have been possible.
We additionally acknowledge the use of Gemini
(Google) for assistance in architectural strategizing
and code refinement. All final implementations and
results were independently verified by the authors.



References

Troy Arthur, Aidan Kelley, and Sierra Reschke. 2026.
NLPGroup8 at SemEval-2026 Task 2: Model
Weights.

Bob Durrant and Nick Lim. 2020. A Diversity-aware
Model for Majority Vote Ensemble Accuracy. In
Proceedings of the Twenty Third International Con-

ference on Artificial Intelligence and Statistics, pages
4078—4087. PMLR.

Yinhan Liu, Myle Ott, Naman Goyal, Jingfei Du, Man-
dar Joshi, Danqgi Chen, Omer Levy, Mike Lewis,
Luke Zettlemoyer, and Veselin Stoyanov. 2019.
Roberta: A robustly optimized bert pretraining ap-
proach. arXiv preprint arXiv:1907.11692.

Ilya Loshchilov and Frank Hutter. 2019. Decoupled
weight decay regularization. In ICLR.

Raghavendra Pappagari, Piotr Zelasko, Jesus Villalba,
Yishay Carmiel, and Najim Dehak. 2019. Hierar-
chical transformers for long document classification.
In 2019 IEEE Automatic Speech Recognition and
Understanding Workshop (ASRU), pages 838-844.

Xintong Shi, Wenzhi Cao, and Sebastian Raschka. 2023.
Deep Neural Networks for Rank-Consistent Ordinal
Regression Based On Conditional Probabilities. Pat-
tern Analysis and Applications, 26(3):941-955.

Nikita Soni, H. Andrew Schwartz, Ryan L. Boyd,
Phi Long Bui, Syeda Mahwish, August Hakan Nils-
son, Adithya V Ganesan, Lyle Ungar, Niranjan
Balasubramanian, and Saif M. Mohammad. 2026.
SemEval-2026 task 2: Predicting variation in emo-
tional valence and arousal over time from ecological
essays. In Proceedings of the 20th International
Workshop on Semantic Evaluation (SemEval-2026).
Association for Computational Linguistics.

Thomas Wolf, Lysandre Debut, Victor Sanh, Julien
Chaumond, Clement Delangue, Anthony Moi, Pier-
ric Cistac, Tim Rault, Remi Louf, Morgan Funtowicz,
Joe Davison, Sam Shleifer, Patrick von Platen, Clara
Ma, Yacine Jernite, Julien Plu, Canwen Xu, Teven
Le Scao, Sylvain Gugger, and 3 others. 2020. Trans-
formers: State-of-the-art natural language processing.
In Proceedings of the 2020 Conference on Empirical
Methods in Natural Language Processing: System
Demonstrations, pages 38—45, Online. Association
for Computational Linguistics.

Zichao Yang, Diyi Yang, Chris Dyer, Xiaodong He,
Alex Smola, and Eduard Hovy. 2016. Hierarchical
attention networks for document classification. In
Proceedings of the 2016 Conference of the North
American Chapter of the Association for Computa-
tional Linguistics: Human Language Technologies,
pages 1480-1489, San Diego, California. Associa-
tion for Computational Linguistics.

A Appendix

A.1 Dataset Analysis

Exploratory analysis was run on the training set.
The original training set consisted of 2764 entries
across 137 distinct users. Arousal had majority
negative data points, with Arousal -1 at 44.11% of
the training set. Positive values comprised 19.18%
of Arousal data. Valence data was more evenly bal-
anced between negative and positive values. Nega-
tive values (-1, -2) comprised 27.02% of Valence
data. Positive values (1, 2) comprised 40.57%. No
single Valence value comprised more than 33% of
the data.

A.2 Figures
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A.3 Tables

Metric text_id 407 text_id 408 text_id 409 text id 410 Metric Composite Seen User Unseen User Words Only Essay Only

user id 10 10 10 10 r_composite 0.688 0.698 0.679 0.69 0.666

text Tired, Ex- Content, Content, Calm, Con- 1_between 0.777* 812% T41% 9% 736%
hausted,  Calm, Calm, rent, Happy, r_within 05725 0.533* 607+ 555+ 583+
Calm, Con- Sleepy, Relaxed, Relaxed mae_composite NAN 1.796 1.986 1.953 1.868
tent, Happy Lazy, Re- Happy macibc_lw.ccn 1.89 1.827 2.026 1.98 1.907

lased mae_within 1.925 NAN NAN NAN NAN

timestamp 6/9/2021 6/10/2021 6/11/2021 6/11/2021

colletion o |7 10 Ve Table 5: Performance metrics for Valence across differ-

is_words TRUE TRUE TRUE TRUE ent conditions. * Indicates p < .01

valence -1 2 2 2

arousal 0 0 0 1

state_change_valence (2A) 3 0 0 -

state_change_arousal (2A) 0 0 1 -

group (2B) 1 1 2 2

disposition_change_valence 2B) 1.5 1.5 1.5 1.5

disposition_change_arousal 2B) 0.5 0.5 0.5 0.5

Table 2: Sample Entry From Training Set

Metric Composite Seen User Unseen User Words Only Essay Only
r_composite 0.416 0.297 0.601 0.574 0.335
r_between 0.455% 0.306 T17* .629% .343%
r_within 0.376* .287* A452% 514% .326%
. mae_composite 0.395 0.436 0.354 0.361 0.45

Task Optim. Epochs Batch Model LR RoBERTaLR mac_between 025 0314 0.185 0.256 0313

1 AdamW 4 16 1.00E-03 2.00E-05 mae_within 0.523 0.543 0.503 0.457 0.569

2A AdamW 5 4 1.00E-04 2.00E-05 . .

9B AdamW 4 4 1.00E-04 2. 00E-05 Table 6: Performance metrics for Arousal across differ-

ent conditions. * Indicates p < .01
Table 3: Hyperparameters used for training.

Ablate Dimension | rcomp | Maep, | maey;
Baseline Valence 0.688 1.89 1.925
Arousal 0.416 0.25 0.523
. . Valence 0.683 1.9 1.936 S
ubtask 2a Subtask 2B
Sigmoid Regressor = 0415 | 025 | 0523 .
. Valence 0.688 1.835 1.874 metric | Valence Arousal | Valence Arousal
Linear Regressor
Arousal 0415 | 0247 | 0528 R 0.152 0.126 | 0.354 0.388*
. Valence 0.688 1.923 1.958
Categorical Softmax | —=—"" 0414 T 0355 1 0524 MAE 1.42 0.838 | 0.425 0.393
Ordinal Decomposition Valence 0.686 1927 1.96
pos Arousal 0.412 | 0252 | 0524 Table 7: Performance metrics (R and MAE) for Valence
- Valence 0687 | 1864 | 1901 and Arousal across Subtask 2a and Subtask 2B. * Indi-
Decoupled Ordinal = 0417 | 0253 | 0523

cates p < .01
Table 4: Composite Submodel Ablation Metrics for

Subtask 1 Value Count %
0 1097 44.11
1 913 36.71
2 477 19.18

Table 8: Arousal Distribution

Value Count %

-2 330 13.27
-1 342 13.75
0 804 3233
1 482 19.30
2 529 21.27

Table 9: Valence Distribution
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